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united in helping young people
prepare for the big questions in life.
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CDE DEBATE AND EXTEMP CAMPS.
The Best in the Nation.

U eot sy

* Tn 1990 became the first U.S. debaters to win the World College Debate Championship.
* In 1994 CDE graduates were the first U.S. team to ever win the

World High School Debate Championships. And at N.F.L. Nationals

5 of the 12 Lincoln Douglas finalists were CDE graduates!

* In 1995 CDE graduates won three National Championships.
* In 1996 CDE graduates took second in L.D. Nationals, won three

National Extemp Championships, and second in debate nationals.
* In 1999 CDE alumni won another National Debate Championship, in

2000 CDE alumni won two National Extemp Championships.

This year YOU are invited to join us.
Lincoln Douglas and Extemp Camps, Team Debate and Student Congress Camps: June 30 - July 15,2001. $1,125.
*Held at Northern Arizona Univ. in Flagstaff).
Costs include tuition, room, meals, free tourist day. $1,500 debate blocks or 400 articles,
24 critiqued practice rounds. Acceptance guaranteed or money refunded.
Alumni get 10% price reduction, commuters charged 40% less.

Mailto: CDE, P.O. Box Z, Taos, N.M. 87571
Phone: (505) 751-0514 Fax:(505)751-9788

—ws,q- O TeamlDebate 1 Name
0 Lincoln Douglas
o Foreign Extemp Mailing Address
0 Dome§tlc Extemp
0 Generic Extemp
0 Student Congress

Phone #

I have enclosed my $85 application check (or CC# and expiration).
Send me my full packet today.




CDE

DEBATE HANDBOOKS FOR 2001-2002
WEAPONS OF MASS DESTRUCTION

Visit the CDE WEB SITE today.

Free Lincoin Dougias Blocks

¥ree CX Case and Blocks
FREEINTERNET LINKS FOR EXTEMP CX}, ANDLD

www.cdedebate.com
CDE HANDBOOK
00L2002 EXCLUSIVE NEGATIVE BLOCKS ON:
WEAPONS TOPICALITY
OF MASS Government
DESTRUCTION The Dept, of Enérgy
Volume One Should UNSCOM
Estblish JAEA
A Dellvery System
Use Comtrols Useva. Development
Weapons of Mass Troop vacelnation Foreign
- Destruction Anti-proliferatinn
‘ Strategles COUNTE ANS
CDE HANDBOOK INHERENCY Uniigdpl{;adons
by Wiltiam 1L 2001-2002 START HARM World Govt,
Bennell & Sail NPT Rlek of Use Low-Nucs )
WEAPONS j NATO
CDE Test Ban Treaty Risk of Blological Eurnpe
OF MASS Nuoo-Lupar Use/spread Tow IAEA
i DESTRUCTION Rallistic Missite Non-state actors
Vatume Two Defense JUSTIFICATION Russia
Polley
Gnv:u:nmenl SOLVENCY ATTACKS
Limiting Circumvention
Use ¥s. Possesslon Enforcenvent Naw
Detection Flaw
Muonlioring glltch
by Wiltiam H. CDE HANDBOOK DISADVANTAGES
cDE Bennett i Slatf 1 2001-2002 COMPLETE. EACH BOOK Crediblitty
i : WEAPONS HAS OVER 200 DIFFERENT P rolferation stabtizes
OF MASS NEGATIVE BLOCKS and the German rearmament
DESTRUCTION case specific blocks will ALL be Sactions munterproducﬁvl-‘e
Volume Theee e : Increase other weapons o
on next year's specitic topic. Rated b
Yoo Need To Know that Masa destruction

Nattonalistic Backlash
Isalationism

this is your best parchase,

the best handbooks published in
\ | | // both Texas and National camp

: . Bush/ABM
that you get what you g{ \ comparisons. The biggest hand- G::w‘
want with CDE ﬁ. book sold! Degemony
‘eminism
Handbooks. N . Elites
. . | Mail Toda bt
The testimonials below cpp  teeaset 4 i
.glv.e you a hiat but e KRUTIKS & ANSWERS
objective experts also tell Internetionalinm
NaHopaYism
you. Eplstemology
Nocdearism
» 1993. NATIONAL CAMP SURVEY ranks ::;::‘
TESTIMONIALS CDE ;‘schnnlogy
[ H : . ence
"Unique evidence and arguments unavailable elsewhere." —J. Prager, Calif. Handbooks "the best in the nation”.
) ?» 1994; Texas-based speech newsletter finds Cm:‘fn:mmm
' b ? 5 no_ &
I wouldn't go a year without CDE. V. Zabel, Deer Creek CDE Handbooks and Affirmalive Cases Book 1,3;:;'?&?::
"S¢ much more complete than all the other handbooks that I don't see how the biggest, most complete, and best debate Terrorism
: . " books available. Russian sales
they stay in business. —J. Dean, Texas North Korea
» 1997: The ROCKY MQUNTAIN EDUCA- China sates

'These are the best handbooks T have evern seen.” Indla vs Fakistan

—Coach, Highland park H.S.
'Of the 700 plus pages in your 3 books there wasn’t one thing we didn't end
p using; we discarded or gave our novices most of the handbooks we bonght
from cther compauies." —Jen Johnson, Florida

TION Survey looked at CDE,Paradigm, DRG,
Squirrel Killers, NTC, West Coast, Eastern,
Michigan, Dale, Communican, and Harvard.
They rank CDE best in every category except
editing.

‘Your generfc blocks are really good. T get hothered by how much duplication
hll the other handbooks have, its like they're all written by the same person.”

Mailto: CDE, P.0.BoxZ, Taos, N.M. 87571 [l Affirmative Cases Book.... $44
(505) 751-0514
FAX: 505-751-9788 0 Kritik.... 539
Name (4 or more copies - $29 each)
Mailing Address O TheReally Big Theory Block Book.....ccccerrinnn 345

f3 Dehate Handbooks, 3 Vol $69



CONTEST » CONTEST « CONTEST « CONTEST

Your speech could win $2,000 and qualify you for Nationals

Chances are, you know the three Rs - “readin, ritin and
rithmetic.” But have you heard about the fourth one,
“retirement planning?”

The Lincoln Financial Group®
Scholarship Video Speech Contest is the
first of its kind in the nation. This contest
gives you an opportunity to learn about the
advantages of retirement planning and
compete for a scholarship for your future
education at the same time.

What are the prizes?
M The grand-prize winner will receive a
$2,000 scholarship.

B The second-place winner will receive a
$1,000 scholarship.

B Both winners will qualify for expository
speaking at the 2001 Lincoln Financial
Group National Finals in Oklahoma City.

B Excerpts from the speeches will be pub-
lished in several Lincoln publications reaching
an audience of more than 700,000.

B Video excerpts from the winning speeches will be shown
online at LFG.com and at the 2001 NFL Nationals in
Oklahoma City.

B Coaches of each winner will be awarded a
$500 honorarium.

What’s the topic?
The Fourth R: Retirement Planning - it's never too early
to start.

Where do | find information?

You can find more information about retirement planning at
your school or public library or on the Internet. Search topics
could include: “Retirement Planning,” “Annuities,”
“Financial Planning,” “Investing.”

Who’s eligible to enter?

You are - if you are a high school speech student and a
member of the National Forensic League.

[ 1Lincoln

Financial Groupe

How does the contest work?

R You must prepare an original expository speech no more
than five minutes in length.

B The speech must be videotaped -
production quality will not be part of
the judging. Lincoln will retape the
winning speeches, if necessary, for the
excerpts to be shown on LFG.com and
at the 2001 NFL Nationals.

B Only one videotaped speech per school
may be submitted. If several students in
your school wish to participate, a local
school elimination should be held.

What’s the deadliine?

All entries are due to Lincoln Financial
Group on or before May 1, 2001,

Entries should be mailed to:

Lincoln Financial Group, NFL Video Speech
Contest - 2H-09, 1300 S. Clinton, Fort Wayne. IN 46802. Include
with the videotape a typed sheet of paper containing the
school name, coach name, address and phone number, the
student name, address and home phone number.

Whe’s judging?

A panel of judges from Lincoln Financial Group senior manage-
ment will select one grand-prize winner and one second-place
winner. Judges’ decisions are final. Winners will be contacted
by May 16, 2001. Winners will be congratulated at the 2001
NFL Nationals and announced in the September issue of
Rostruzn. No entries can be returned. By entering, participants
agree to these rules and to the use of their speech, name,
photo or likeness without compensation. NFL expository
speaking rules {NFL Naticnal Manual pages 9-10} will apply.

Who is Lincoln Financial Group?

Lincoln Financial Group is a diverse group of financial services
companies, all dedicated to helping make the financial world
clear and understandable so you can make informed decisions
to help meet your financial objectives. As the NFL's overall
corporate sponsor, Lincoln Financial Group funds the national
tournament, provides coach training, student prizes and
$74,000 in student scholarships. Watch for more information
in the April issue of Rostrum.




WiLLtam Woons Tartg, Jr., PRESDENT
MoNTGOMERY BELL ACADEMY

4001 Harbmg

MasuviLLe, TN 37205

PuonE: 615-269-3959
TATEB@MONTGOMER YBELL.COM

Tep W. BELCH, VICE PRESIDENT
GLENBROOK NorTH Hian Scroal,
2300 SHErmER RD
NormrerOOK, [L 60062
PuonE: 847-509-2648
thelch@glenbrook k12.ilus

Donus D, Roserts
WargrTown Higrn Scrool

200 - STv StaeeT N.E.
Waterrows, 8D 57201
Puong: 605-882-6324
ddrabebooks@hotmail.com

Franz SFERRA

MuLLEN HicH ScrooL

3601 §. LoweLL Buvp
Eenver, CO 80236

PaonE: 303-761-1764
Sferra@mullen.pvt.k12.co.us

HaroLn KelLEr
DaveporT-West Hisi SenooL
3505 W. Locust St
DavenrorT, [A 52804
Prone: 319-386-5500
HCKeller@aol.com

Bro. Reve Sterner FSC

La Sawe Corece Higk ScrooL
8605 CHELTENHAM AVE
Wynpmoor, PA 19038
Prowe: 215-233-2911

Fax: 215-233-1418

Kanm Kivo
San Antomo-Crurcame HS
12049 BLaxco Rp
San Anmome, TX 78216
Puone: 210-442-0800, Exr 352
kking003@ueisd.net

Don CRABTREE

Park Hua Hiod ScaooL

7701 N. W. Barny Rp

Kansas Crre, MO 64153
ProwE: 816-741-4070
crabireed@ParkHill. k12.mo.us

GreEnDa FERGUSON

HewrracE Harr Hicn ScrocL
1800 N. W. 122w

Oxtanoma Crre, QK 73120
Prone: 405-749-3033
gfergusondheritagehall.com

MicHAEL BURTON, ALTERNATE
12604 132vp Ave, Cr. E.
PuvaLLur, WA D9B8174-4866
Puong: 253-845-1982
xxcoach@sprintmail com

NFL Website: debate.uvm.edu/nfl.html

Good Question?

Tough Question!

When Oklahoma bid for the nationals they intended to have
the entire tournament on the Campus of the University of Okla-
homa at Norman 30 miles from downtown Oklahoma City.

Unfortunately the site inspection committee did not realize
the auditorium planned for finals and awards would be unavail-
able due to construction. OOOPS!

The only other facility in the Oklahoma City area larpe
enough to host the 2,500 seat final rounds and 3,000 seat awards
assembly was the beautiful, new Mytiad Center in downtown Okla-
homa.

Fortunately it was available. Unfortunately it is 30 miles from
the Campus.

Finals on your mind?

What is a coach to do? Does she stay in Norman close to
the college? Does shie stay at the Westin across from the Myriad
Center? Does she stay at the airport which is about midway be-
tween the two?

If Friday Finals is the most important thing to your squad,
either as participants or spectators then stay at the Westin [a
wonderful $75 rate ata top quality hotel] and drive to Norman each
other day against rush hour traffic (35 minutes). Do not stay n
Norman and try to drive with rush hour traffic on Friday morning
and expect to get a parking space and a seat for an 8:00 final round,
unless you leave earlier than 6:30 a.m. Another consideration is
that this year some finals will be Thursday evening!

THE ROSTRUM

Official Publication of the National Forensic League
(USPS 471-180) (ISSN 1073-5526)
James M. Copeland
Editer and Publisher
Sandy Krueger
Editorial Assistant
P.0. Box 38
Ripon, Wisconsin 54971-0038
(920) 748-6206
The Rostrnm (471-180) is published monthly, except July and August each school year
by the Natlonal Forensic League, 125 Watson St., Ripon, Wisconsiu 54971, Periodical
postage paid at Ripon, Wisconsin 54971, POSTMASTER: send address changes to THE
Rostrum, P.O. Box 38, Ripon, Wigconsin 54971,
SUBSCRIPTION PRICES
Individuats: $10 one year; $15 two years. Member Schools $5.00 each additiona) sub.

ONTHE COVER: Stitue of Abraham Lincoln
MAY: District Tournament Results

NFL Topic Page: sites.netscape.net/topiepagenfl/homepage

WHERE SHOULD WE STAY IN OKLAHOMA?

If participating in prelims is your thing, then a Norman abode
is right for you. You will be able to take a leisurely trip down to OKC
about 10 a.m. on Friday: Traffic will be light by then but parking will
be scarce. '

1f you want to stay about equidistant from the college and the
Myrtiad, then stay in the airport area. You will drive about 25 minutes
daily, whether your destination is QU or the Myriad Center.

On a Budget?

Ome big plus for the Oklahoma nationals is that accommoda-
tion costs are so inexpensive. And for the first time in years NFL can
offer quality residence hall living, with meals, for only $29 per day.

The OU residence halls are an excellent value! Two students
to aroom, a shared bath with the next room, linens and towels fur-
nished, and three meals each day in the college commons or a $15
meal ticket which may be used in a variety of kid friendly campus
eateries: Sharro, Wendy's, Burger King, etc. Other restaurants fea-
ture Chinese food, chicken and pizza. Staying in the residence hall
entitles students to use the university fitness center and pool. With
an internet card students can research on line from their rooms. The
Couch Residence Center is in the heart of the competition area for all
events including Congress. It is clean and has elevators.

Oklahoma has offered a wide variety of lodging choices at
superior prices.

Now the tough decision: Where Should We Stay in Okla-
homa? James Copefand

Lincoln Financial Group

On balance, violent revolution is a just response to oppression.
(Must not be used at District Contests. Penalty: Disqualification.)

NFL Nationals L/D Topic

STORYTELLING TOPIC AREA AT OKLAHOMA NATIONALS: TALL TALES

The Rostrum provides an open forum for the forensic community. The opinions expressed by contributors to the Rostrum are their own and not
necessarily the opinions of the National Forensic League, its officers or members. The National Forensic League does not recommend or endorse

advertised products and services unless offered directly from the NFL office.




The Stanford Debate Society presents the

Stanford National Forensic Institute

CX Program: July 28 - August 17, 2001 "The SNFI Swing Lab Program”

The SNFI Swing Lab Program is a preparatory program available for policy debate students. To be
eligible, students must be varsity level and must have previously attended at least one rigorous debate institute
during the Summer of 2001. The Swing Lab Program is held at Stanford University, one of the world’s premier
research institutions. Faculty include some of the most respected debate educators, the curriculum is rigorous
and carefully executed, and students receive more debates that are expertly critiqued than any other program of
similar quality. The Swing Lab Program has a phenomnenal track record: the 1994 through 2000 graduates
“cleared” at most national circuit tournaments, including Greenhill, St. Mark's, the Glenbrooks, Redlands, MBA,
" Lexingon, Berkeley, Stanford, Emory and NFL nationals. Swing lab participants have won st place recently
at USC, Berkeley, MBA, Stanford, Lexington, and have twice won the Glenbrooks and the TOC.

THE PROGRAM

Expertly Critiqued Debates. Swing Lab scholars will participate in a rigorous series of at least a dozen practice
debates beginning on the second day of the camp, with an emphasis on stop-and-go and rebuttal rework debates.

Research, Evidence and Topic Inquiry. The Swing Lab program provides intensive instruction in research,
argument construction, and advanced level technique. The kemels of arguments which are produced by other
institutes will be used as a starting point. These arguments will be used by program participants to construct entire
detailed positions which will include second and third level extension blocks, new cases, novel disadvantages,
kritiks, counterplans, and in-depth case negative attacks.

Advanced Theory. Swing Lab Scholars are assumed to have mastered the basics of debate theory. This
foundation will be used to construct sophisticated and comprehensive positions. Scholars will be immersed in
advanced theory through special seminars that offer unique and rival views on a variety of issues including fiat,
competition, intrinsicness, permutations, kritiks, presumption, extra-topicality, the nature of policy topics, and
many other issues from the cutting edge of current theoretical discourse.

THE PRIMARY FACULTY

Randy Luskey has just finished his senior year at UC Berkeley as the #1 ranked team in the United States in College NDT.
His many successes have included: 1stat Wake Forest and Northwestern tournaments, finals of Kentucky, semis of Harvard
and West Georgia, and 2nd at the Dartmouth Round Robin. He has won numerous speaker awards, including top speaker
at Northwestern. He has also been a successful high school coach for El Cerrito High School, where his teams placed among
the top in the country at several of the nation's toughest tournaments, including 1st at the Glenbrooks.

Jon Sharp is a debate coach at the University of Southern California, formerly of West Georgia College, and was an NDT
debater at Emory University. Teams coached by Jon have received first round bids to the NDT for the last 6 years in a row.
In his senior year of debating he won the Harvard and West Georgia tournaments, and the Dartmouth round-robin. He and
his partner were ranked #3 in the nation going into the 1994 National Debate Tournament. He was top speaker at the
Pittsburgh, Louisville, and Heart of America touraments, and in his senior year cleared to late elimination rounds at both
the NDT policy debate national championships and CEDA debate nationals. This will mark his 12th year of teaching
summer debate institutes.

APPLICATION AND ENROLLMENT

Students desiring to attend the Swing Lab Scholars Program will be admitted on an application-only basis,
and are required to attend at Ieast one rigorous debate institute prior to attendance at the SNFI. Call (650)
723-9086 if you have specific questions about the program, or wish to obtain copies of the program
application.

Stanford National Forensic Institute
555 Bryant St., #599, Palo Alto, CA 94301
call us at (650) 723-9086




The Stanford Debate Society presents the Summer 2001

Stanford National Forensic Institute

CX Program: July 28 - August 17 LD / Events: July 28 - August 10
Extended-week CX: August 17 - 24 Extended week LD: August 10 -17

SUPERIOR The Stanford Nationai Forensic Institute offers a unique nationai caliber
PROGRAM: program which features policy debate, LD debate, and NFL events. The
policy program is 3 weeks, the IE and LD programs are 2 weeks. The SNFI is conducted by the
Stanford Debate Society of Stanford University, a registered student organization of the Associ-
ated Students of Stanford University. An excellent faculty teaches students both fundamentals and
advanced techniques in a rigorous, carefully structured environment that caters to the needs of
forensics students at all levels. Policy debate students who have attended an institute of sufficient
rigor earlier in the summer may apply for acceptance into the “policy debate swing lab,” designed
for students desiring the most comprehensive instruction possible.

SUPERIOR The majority of SNFI faculty will be current or former high schoot and collegiate

FACULTY: coaches of national repute. Iinitially confirmed staff for this summer are:

Hajir Ardebili, UC Berkeley Law Robert Thomas, NFC director Dave Arnett, UC Berkeley
Russ Falconer, UDL Texas Anne-Marie Todd, USC (CA} Randy Luskey, UC Berkeley
Jon Milier, Stanford Law Alex Berger, Dartmouth Abe Newman, UC Berkeley
Michael Horowitz, Emory & CPS Sarah Holbrook, West Georgia Judy Butler, formerly Emory
Jon Dunn, Stanford debater Jon Sharp, USC (CA} Takis Makridis, Arizona State
Dan Shalmon, UC Berkeley Aaron Timmons, Greenhill Michelle Coody, St. James
Byron Arthur, Stuart Hall Hetal Doshi, Emory Nick Coburn-Palo, College Prep
Jonathan Alston, Newark Leah Halvorson, Reed College Mazin Sbaiti, RL Turner

Josette Surrat, New Orleans Michael Major, LD & IE director Matthew Fraser, SNFI Director

*isted affiliations are for identification purposes only. The institutions noted are where the relevant
SNFI staff member works, debates or debated, and/or studies during the academic year. More
detailed staff qualifications are enumerated in the program brochure, now available.

SUPERIOR The SNFI is held on the Stanford University campus, located in Palo Alto,
SETTING: CA. There is no better location anywhere to study forensics. Stanford

provides a beautiful setting for the students to study, practice and leamn.
Supervision is provided by an experienced staff which collectively has hundreds of previous
institute teaching sessions of experience. The SNFI specializes in advanced competitors, but
comprehensive programs at all levels are available.

REASONABLE Policy Debate LD and Events
COST: $1,845 resident plan $1,450 resident plan
$1,450 commuter plan (with I/d incl)  $1,150 commuter plan (with I/d incl)
$895 Aug 17 - 24 CX extended week  $895 Aug 10 - 17 LD extended week
Given the nature and quality of the 2001 program the cost is quite low. This program, both in faculty

composition and in structure compares favorably with programs costing nearly twice as much. The resident
' plan includes housing for the duration of the program, 3 meals a day on most days of the program, tuition

and all required materials. The commuter plan includes tuition, lunch and dinner on most program days,
and some materials. An additional $85 application fee is required upon application to the SNFI.

TO APPLY Stanford Debate Society - SNFI Scholarships in the
&/or INGUIRE: 555 Bryant St., #599 form of need-based
(650) 723-5086 Palo Alto, CA 94301 aid are available.

e-mail: snfi@mail.com




NFL, Lincoln Financial Group united in

helping young people prepare for
the big questions of life

“I love to dig up the question by the roots and hold it up and dry it before the fives of the mind.”
— Abrabam Lincoln

Never underestimate the power of a great mind. "lake
Abraham Lincoln. His bold thinking, quick wit and
oratorical eloquence had a decisive impact on the

course of history.

So can you. As a member of the Natonal Forensic
League, your opportunities are even greater than
Lincoln’s. He had little formal schooling — today,
education is a national
priority. And, your
participation in NFL

speech and debate
activities opens many
unique opportunities
for you to “dig up
the question... and
dry it before
the fires of

the mind.”

Abraham Lincoln can be as much of a role model for
you as he has been for Lincoln Financial Group. His
bold thinking and personal integrity modeled the
strong values on which we built a financial services
company. Those same Lincoln values can work for
you, too, as you research and debate great ideas
through the Natonal Forensic League.

Lincoln’s partnership with the NFL began
in 1995

Lincoln Financial Group is proud to be a partner with
the National Forensic League n providing young
people everywhere with continuing opportunities to
challenge hfe’s great questions.

Lincoln’s association with the NFL began in 1995
when our flagship affiliate, Lincoln Life, began spon-
soring the Lincoln-Douglas Debate. Lincoln Financial
Group expanded the parmership in 1998, becoming
the national corporate sponsor of the NFL.

Lincoln’s commitment to the NFL includes funding
the national tournament, providing coach training,
student prizes and $77,000 in college scholarships.
Each year, Lincoln awards college scholarships to
first-place winners in each of the 10 tournament
events and to the first- through fourth-place winners
in the Lincoln-Douglas Debate.

Lincoln’s support of the National Forensic League
and other education programs like the A&E
BIOGRAPHY" Project for Schools
(see sidebar) extend naturally
from our desire to provide clear




solutions to the financial needs of our customers. We
provide retirement planning solutions to more than
200,000 teachers and administrators in schools and

universities across the country.

New ads, speech contest
mark seven-year partnership

As Lincoln celebrates its seventh year with the NFL,
we're introducing a series of new print advertise-
ments, featuring actual NFL members, encouraging
continuing student involvement in the NFL. The first
ad appears on
the back
cover of this
issue. Two
others will
follow in May

and June,

In the March
Rostrum,
Lincoln’s
Employer
Retirement
Market area

announced its

sponsorship
of the first ever Lincoln Financial Group® Scholarship
Video Speech Contest for NFL members. The top two
winning students will qualify for the INFL. National
tournament and receive college scholarships. Their

coaches will receive honoraria. (Complete details on
page 2).

Throughout 2001, Lincoln has been hosting Lincoln
Financial Group® Refreshers at many NFL district
tournaments across the nation.

The National Forensic League/Lincoln Financial
Group partuership is a great example of what happens
when education and business work together to help
young people prepare for the bold questions of life. If
you’re not already active in your local NFL chapter,
find out how you can becoine involved. Your great mind
may be the one that changes the course of history.

A&E BIOGRAPHY®
Project for Schools
makes bistory come alive

@
Q&

Escape the ordiﬁary*"

The Emmy Award-winning A&E
BIOGRAPHY?” Project for Schools,
sponsored by Lincoln Financial Group®, is
part of a nationwide educational initiative
launched through the A&E Network’s
popular Biography programming.

The heart of the program is to educate
eighth graders on important historical
figures featured on the network’s Biography
program. Several former INFL members
have been featured on Biography.

This month, videotaped biographies
featuring the lives of composer Wolfgang
Amadeus Mozart and author, Mark Twain,
will be distributed to 24,000 eighth grade
public classrooms across the country. Each
school will receive a study guide developed
in association with the National Board for
Professional Teaching Standards. A&E also
is launching a new web site, Bioproject.com,
to coincide with the BIOGRAPHY® Project
videotape distribution.

A second videotape distribution, videotaped
biographies of Spanish explorer, Ponce de
Leon, and Native American, Pocahontas, is
planned for September 2001.

For more information on the A&E
BIOGRAPHY?” Project fer Schools

call Lincoln Financial Group® at
800-4LINCOLN (800-454-6263) ext. 4012.



THE BAYLOR BRIEFS

Has the Perfect Combination for Lincoln-Douglas Debate

THE VALUE DEBATE HANDBOOK

— Completely Revised in 2600 -
The Value Debate Handbook is the most popular textbook for Lincoln-Douglas debate. It provides a simple system
foranalyzing Lincoln-Douglas debate topics. It provides fully evidenced briefs on significant American valuesin easy,
ready-to-use form. The Value Debate Handbook shows how to LINK the briefs to any of awide variety of debate topics.

New Features
B Expanded discussion of the meaning and relanonship B A comprehensive glossary of L-D concepts and terms,

between Values and Criteria with special emphasis on
how to argue for and against ideologically derived
values like justice, legitimacy, the Social Contract, etc.

B The additon of new non-Western philosophers whose
values and worldviews conflict with and oppose those of
most Furopean and American philosophers

B New chapters on affirmative and negative case
construction, refutation, and rebuttals

B Revised formatand discussion of how to use philosophers
in actual debates

essential for beginning debaters.

I A reading list for exploring various values and critenia

Special Features
B Complex value conflicts made easy to understand and
use in debate rounds.

B Criteria for evaluating value choices.

B Evidence with full citations.

B Philosophers made easy to understand.
B Two Complete annotated L-D debates.

Orders received by Moy 25th are guarcnleed June 12 shipment. MAILNG: ‘We mail oll orders either Library or Fourth Class Book Rate. Allow 23 weeks for delivery.
All cosh orders shipped free. Charged orders will be billed for postage ond handling. Want Quicker Service? With Speciofl Hondling, usual delivery time is 3 1o 5 doys.

THE 2001-2002 N.F.L. LINCOLN-DOUGLAS DEBATE
RESEARCH SERIES

H A complete publication on each of the four official N.F.L.,
Lincoln-Douglas Debate Topics. Most major high schoot
tournaments use the N.F.L. topic in their L-D contests.

B Complete value analysis of each proposition.

M Everything you need to debate each of the N.F.L. Lincoln-
Douglas topics in complete ready-to-use form.

B Supplements the Value Debate Handbook with specific
explanations about how to use the Value Debate Handbook
on each of the official N.F.L. topics.

Contents of Each Publication
B Analysis of each topic.
B Sample affirmative and negative case outlines with evidence
and analysis.
B Rebuttal and refutation guides and briefs.
B Fully indexed affirmative and negative evidence on
each topic.
B PUBLICATIONS DELIVERED TO YOU BY:
2001 - September 1 and November ]
2002 - January 1 and March 1

For Texas Schools

THE U.l.L. LINCOLN-DOUGLAS RESEARCH SERIES

PLEASE SEND ME

Copies of THE YALUE DEBATE HANDBOOK
1-10 copies $29.95 each (11 or more §19.95 each)

NAME
SCHOOL

ADDRESS

Copies of THE N.F.L, LINCOLN-DOUGLAS DEBATE
REEEARCH SERIES: Subscription price: $79.95

Copies of THE TEXAS U.1.L LINCOLN-DOUGLAS
DEEATE RESEARCH SERIES: Subscription price: $59.95

CITY,

STATE ZIP

TOTAL AMOUNT ENCLOSED* l:] SEND MY ORDER VIA SPECIAL HANDLING2** Yes__ No___
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BAYLOR BRIEFS:
Changing U.S. Weapons of Mass Destruction Policy

COMPLETE AFFIRMATIVE CASES

¢ First affirmative outlines of several affirmative cases
complete with evidence. Second affirmative briefs
complete with evidence and arguments to answer
anticipated negative arguments.

¢ Evidenced answers to anticipated plan attacks.

COMPREHENSIVE NEGATIVE BRIEFS

* Briefs of first negative arguments against a variety of
potential cases complete with evidence on the briefs,

* Completely developed disadvantages and plan-meet -
need arguments against a variety of cases... evidence
on the briefs.

CONTENTS INCLUBE

¢ Conceptual framework of analysis of the 2001-2002
High School Debate topic.

e Over 1,500 pieces of evidence from hard-to-find
sources (no Time, Newsweek, etc.).

s Comprehensive index to all extension evidence.

WHY THE BAYLOR BRIEFS?

® The next best thing to attending a good summer
workshop. The Baylor Briefs are an excellent
method for learning independent analysis and case
construction skills.

NEGATIVE CASEBOOKS: U.S. Weapons of Mass Destruction Policy

M Vol. I: Studies on the Harms of Current U.S. Weapons of Mass Destruction Policy
B Vol. II: Current U.S. Programs to Control the Use of Weapons of Mass Destruction
I Vol. IIT: Topicality of Changes in U.S. Foreign Policy Limiting the Use of Weapons of Mass
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M Vol. IV: Generic Disadvantages to Changing U.S. Foreign Policy Limiting the Use of

Weapons of Mass Destruction
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WHY THE NEGATIVE CASEBOOKS?
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EXTEMPORANEOUS SPEAKING AND GENDER:
LEVELING

THE PLAYING FIELD

It's no secret that throughout the past
twenty-five years, gender has become an
ever-increasing issue in foremsics. From
those who argue there are distinct differ-
ences in the way males and females think,
reason, and communicate, to those who
claim forensic training serves to level the
playing field, the issue of gender lias polar-
ized camps on both sides. No doubt any
forensic educator would agree that the fo-
rensic activity exists for the educational
betterment of the students and steps which
promote that should be promulgated. This
essay seeks to trace the distinctions of sty-
listic argurnent between males and females.
It then points to proven examples of cuz-
rent inequity in forensic practice, that of
extemporancous speaking, By modifying the
event, study results are provided which
suggest ways to improve the educational
process of extemporaneous speaking.

Gender Differences

In response to several feminist cri-
tiques, certain critics have pointed to the
fact that gender differences in communica-
tion arise from social contexts, social roles,
and power relations (Rakow, 1986; Thome,
Kramarae, and Henley, 1983). As an op-
pressed group, women have developed al-
ternative styles of communication based on
their subordinate status, their tasks, the di-
vision of labor between the sexes, and their
talk among themselves (Thorne, Kramarae,
and Henley, 1983). As such, the experience
of women necessitates them finding their
own voice. Kolodny {1985) posits that
women create their own symbols and mean-
ings based upon their own experiences, One
could conclude with Showalter (1985) that
women have begun to find their own
"voice." This is not a voice emanating from
avoid, but from experience, albeit a differ-
ent experience from men. Stanley (1983) ar-
gues that a woman's style has evolved from
a lack of participation in society, so this
style has come to be "based on personal
revelations, examples and women's own
symbols and experiences" (Murphy, 1989),

From this position, Campbell {1973)

has argued that women's style has been one
of "consciousness-raising," and as such,
is grounded in personal experience, given
that they have been denied the public fo-
rum for so long. Jamieson (1988) extends
this notion by portraying feminine rhetoric
as "inductive, even circuitous, moving from
example to example, and usually grounded
in personal experience...[W]omen tend to
adopt associative, dramatic, and narrative
modes of development, as opposed to de-
ductive forms of organization" (pp. 75-76).
She further argues that the masculine style
has long dominated public rhetoric and
women have typically adapted accordingly.
Finally, Treichler and Kramarae (1983) con-
tent that women are more concerned with
storytelling, with narrative, with personal
experience and with the use of talk to estab-
lish equality and maintain relationships,
rather than to prove a point. Perhaps it is
most optimistic to conclude with Foss and
Foss (1991) that "women have an eloquence
of their own, manifest in a variety of con-

texts and forms" (p. 2).
Perhaps no where in forensics has the

distinction between male and female style
been so pronounced as in the event of ex-
temporaneous speaking. While there are
certain stereotypes of the differences inmale
and female speech (Siegle and Siegle 1976),
Kramer (1974) has notoriously dubbed
women "separate, but unequal.” The no-
tion that events such as debate and extem-
poraneous speaking needed to be separated
continued throughout the sixties in college
competition and into the eighties in high
school extemp, with separate categories for
"boys" and "girls” externp. Within our ac-
tivity some of the first researchers to exam-
ine this phenomenon were Friedley and
Manchester (1985) who discovered dispar-
ate levels of participation between males and
females, with the largest discrepancy in lim-
ited preparation events. Greenstreet (1997)
notes that women are still under represented
today.

While there have been some initial
attemnpts to modify the expectations in the
event (Bensen 1978) and Aden and Kay

CLARK D. OLSON, PH.D

{1988), they found that the types of ques-
tions used in extemporaneous speaking of-
ten make a distinct difference in how they
may link into male or female style.

The distinct inequalities in this par-
ticular event were articulately noted by
Murphy in 1989 and again by the empirical
evidence from White (1997) who discovered
the percentage of females participating in
extemp favored males 63% to 37% and also
that the number of contestants who ad-
vanced at the national tournaments became
increasingly male as the tournament pro-
gressed from quarterfinals (77%), to semifi-
nals (82%), to finals (87%). Friedley and
Manchester (1985) initially argued that males
were more likely to receive superior ranks at
national tounrnaments and subsequently ar-
gued (1987) that judges treated males more
favorable than female contestants.

Intense debate rages on the reason-
ing behind this, Logue (1993) believes that
women tend to be more suited to collabora-
tive activities, while a host of others have
found that women are nto less rational, as-
sertive, or argumentative than men {Brad-
ley, 1987; Crosby & Nyquist, 1977; Dindia,
1987; Martin & Craig, 1983; Wright &
Hosman, 1983), However, conlemporary
practice and results has brought the inequal-
ity issue in extemporaneous speaking into
the fore of forensic practice today
(Congalton and Ganer, 1997; Karns, 1997;
Keaveny, 1997; Piercy, 1997, Thompsen,
1999; and White, 1997). While calls for elimi-
nating gender barriers were made at both
national developmental conferences on fo-
rensics, recognized by calls for greater re-
search, the fact remains in extemporaneous
speaking today that men continue to enjoy
greater success than women (White 1997).

Given that the primary goal of the fo-
rensic activity is education, and that this
inequity reduces the educational value for
wortnen, it is important to understand how
contemporary practice reinforces prejudices
against women and their styles of commu-
nication, erodes opportunities for success

and requires solutions to redress this gap.
(Olson to page 12)




The National Forensic Consortium presents the

California National Debate Institute
Policy and LD programs: June 16 - June 30, 2001

The California National Debate Institute is a national caliber two-week summer
forensics program located in Berkeley, California. The CNDI is an independent program
held in the residence hall facilities of the University of California at Berkeley. The CNDI
provides serious debate students the opportunity to interact with some of the finest and
most renowned forensics instructors in the nation at an incomparable cost for a program
of this nature, quality and location. The program is directed by Robert Thomas, formerly
of Bainbridge HS and Emory University.

POLICY and LD DEBATE

» The policy and LD programs offer intensive instruction for students of all levels of experience
and skill. The instructors will include accomplished collegiate and high school debate coaches, as well
as current collegiate debaters who are former NFL Nationals and TOC participants.

« In addition to topic and theory lectures, students will receive numerous critiqued debates with
rebuttal reworks, free materials from the central evidence files, and personalized seminar instruction.
All policy and LD materials are included in the program cost, with no additional fees charged for
evidence distributed by the camp. Students also receive access to the best evidence researched at each
of the other three NFC summer camps.

« LD students will participate in a unique curriculum designed to maximize individual improve-
ment through philosophy lectures, technique practicums, and theory seminars.

» The mentors program returns to the CNDI and will insure a variety of top quality debaters will
be in attendance. This program will be co-ordinated by Randy Luskey of UC Berkeley, with guest
lectures from Jon Sharp of the University of Southern California.

Last year's policy and LD debate staff, most of whom are returning, and additions for this year include:

Jon Suare, USC (CA) Russ FaLconNer, UDL TExas
Ranpy Luskey, UC BERKELEY

Jupy BUTLER, FORMERLY EMORY

Davip ArNETT, UC BERKELEY

MarTHEW FrasER, HEAD-ROYCE

SaraH HoLBrOOK, WEsST GEORGIA COLLEGE
Nick Cosurn-PaLo, CoLLEGE PrEP (LD) Jessica DEaN, Boston Unrv (LI3)

PROSPECTUS and COSTS

A detailed program prospectus can be obtained by writing to the address \:l?lfl",\f\’, i
below, or calling and leaving a complete address on the program’s message service. s g
Materials will be sent in late February, :

Costs for the full resident program for both team debate and LD, including
tuition, housing, lunch and dinner on most days of the program, and most materials
is $1,350 (commuters pay $735). One-week programs are also available, for a
resident cost of $695 (commuters pay $425). There is an additional $85 non-
refundable application fee. Students not accepted will have this fee returned.
CNDI, 1678 Shattuck Ave, #305, Berkeley, CA 94709 or call: (510) 548-4800

www.educationunlimited.com
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{Olson from page 10)

Given the large body of past research, the
expectations for a successful extemporane-
ous speech seem to align with what White
{1997) identifies as the "highly confident,
criterion based, argumentative, objective,
and deductive masculine style" (p. 34).
There is little wonder, then, the question
about this event should be if there is a prob-
lem inherent in the way we practice this
event.

As forensic educators, it is incumbent
upon us to find ways to equalize forensic
opportunities. While Keaveny (1997) argues
that the rational world paradigm is mascu-
line, the extemporaneous event typifies the
male style of communication. The male style
is expected, and rewarded by judges, and
females are typically penalized for using
aggressive strategies (Burgoon, Dillard, and
Dolan, 1983). The field of education has
made strides on becoming gender sensitive.
Peterson {1991) describes five stages
through which a curriculum passes to be-
come truly gender sensitive. Forensics finds
itself poised on the threshold between Stage
2 and Stage 3; that is, between teaching
understanding of the male norm and how
best to achieve it to all students, and the
more inclusive stage of changing norms to
accept more feminine styles as well (Thomp-
son, 1999). While White (1997) notes strides
have been made m terms of the success fe-
male participants experience in persuasive
speaking, extemporaneous speaking has not
kept pace.

Thompson's (1999) study found that
valued characteristics in extemporaneous
speaking have a masculine valenee, and that
women do not perceive they have as wide a
speetrum of choices as men to make them-
selves both likable and credible speakers.
This perceptual deficit causes inequity not
only in forensics practice, but in the real
world as well, The assumption of
Thompson's (1999) study was that men and
women reward different things in the event
of extemporaneous speaking. His study fur-
ther found that both male and female con-
testants believed the judges reward mascu-
line qualities. His survey found that male
judges rewarded truthfulness, reliability,
and being a strong decision-maker (all mas-
culine traits); whereas female judges re-
warded risk-taking and friendliness, which
are more gender neutral characteristics.

Hence, it is clear that women feel
trapped into a need to imitate a masculine
style while retaining their fernininity. Piercy's
{1997) study found that in terms of style,
the women who did advance to the final

round of the national tournament had sev-
eral similarities to their male counterparts.
Initially, those women who were more suc-
cessful tended to have lower-pitched
voices. Women also had a greater tendency
to use two-handed gestures which are of-
ten perceived as weaker, the women who
adopted single hand gestures were more
successful in final rounds. Finally, an inte-
grated use of humor, not merely z single
instance (as most females used, which
caused a perception of low confidence) was
most successful stylistically,

Perhaps what is needed, then, is not
amethod to demasculinize cxtemporaneous
speaking, but a way to help subsume the
"other." Given that both men and women
experience life through stories (Fisher, 1984),
a narrative approach would seem (o be war-
ranted. While White (1997) calls for proac-
tive measures to equalize opportunities in
externp, Keaveny (1997) suggests the imple-
mentation of narrative topics to mesh more
with a typically feminine style.

Karns (1997) contends that for too
long, women have been on the "outside
looking in." Murphy (1989) claims that to
date, women have had two choices in craft-
ing their style for extemporaneous speak-
ing. One, they could defy the norms and
compete with their own defined style, which
often risked being less successful, or two,
they could adapt to the male style.

"This essay presents a third option, to
adapt the event to make it more gender neu-
tral. Two particular manipulations were ex-
plored in the current smdy: having the event
judged exclusively by women, and adapt-
ing the nature of the questions into the for-
mat of "narrative questions." Based on past
research, two specific research questions

were addressed:

RQI pges judge gender make a dif-

ference in results of men vs. women int ex-

temporaneous speaking?

RQZ Do narrative questions make a

difference in the results of men vs. women
in cxtemporaneous speaking?

Methed

An experiment was conducted at two
large tournaments that manipulated the typi-
cal format of extemporaneous speaking. In
one round, all of the contestants were
judged by female judges to determine who
received higher scores, men or women. Sec-
ondly, in one round narrative questions
were used as a typical departure from the
policy-oriented questions traditionally used

m extemp. For example, questions which
involved role-taking, personal experience,
and storytelling were featured, such as "If
you were the CEO of a major tobacco com-
pany, how would you react to recent court
rulings directed at the tobacco industry?
and "Do you feel adequately protected by
current sexual harassment laws?" and "As
apublic school teacher, would you embrace
a single-sex classroom?" The purpose be-
hind these questions was to provide a fo-
rum that would more closely match what
researchers have defined as a more tradi-
tional female style.

Two tournaments were targeted for
this manipulation, one invitational at a large,
southwestern university, which attracted a
national draw, and the 1998 American Fo-
rensic Association National Individual
Events Tournament. While the number of
contestants and schools at each tournament
was large, the invitational tournament had
contestants from 25 different schools com-
pete in extemporaneous speaking, while the
AFA-NIET had contestants in extemp from
63 different schools. The total sample size
was 199 with males comprising 124 partici-
pants and females comprising the remain-
ing 75 slots. At each tourmament; the three
preliminary rounds were analyzed to deter-
mine the average rank for all contestants by
sex. One round at each tournament was left
as a control for the basis of comparison.

Results

Each contestant was ranked on a scale
from 1-5. In the rounds that were used as
controls, where typical extemp questions
were used and no effort was made to con-
trol the sex of the judges, males received
higher average ranks with one judge of
nearly one-quarter of a rank higher. The to-
tal results of the study indicated that males
received a full ninth of a rank higher.

These results changed significantly
when contestants were judged solely by
females. With one judge, femnales received
only slightly higher scores, but the total re-
sults indicated that women received .09 rank
higher than men with female judges.

The biggest difference was noted
with the usc of narrative questions. At the
invitational tournament with a single judge
per round, narrative questions had the great-
cst equalizing effect, as the average ranks
for men and women were 3.16 and 3.15 re-
spectively. With two judges at the national
tournament the results were even more dra-
matic, favoring women by .16 of arank,

(Olson from page 14)




The NFC presents
The Berkeley Mentors Lab 2001

as part of the California National Debate Institute at UC Berkeley
June 16-30 $1,100 for resident, $550 for commuter

The Berkeley Mentors lab is a unique chance to be mentored by some of the finest college coaches
and debaters in the nation. This 2 week program, now entering its fourth year, focuses on topic
analysis, theory, strategic decision making in the debate round, kritiks, and in-depth research at one
of the finest libraries in the nation. This exciting lab will be led by arguably the most succesful NDT
debater of the year, Randy Luskey of UC Berkeley. Randy and his partner were the winners of this
year’s Wake Forest and Northwestern tournaments and ranked #1 in the nation by the NDT ranking
report. Mr. Luskey was also in finals of Kentucky, semis of Harvard and West Georgia, second at the
Dartmouth Round-Robin, and has won numerous top speaker awards. Randy will be also be co-
directing the Swing Lab at the Stanford Debate camp with Jon Sharp.

The lab will also feature guest seminars by Jon Sharp, the veteran Mentor and Swing Lab leader, and
extremely succesful college coach for West Georgia and The University of Southern California. Mr.
Sharp has qualified teams to a first round at the NDT for the last six years in a row.

Mentors will also have access to the other staff at the CNDI camp, including Dave Amett, the coach
at UC Berkeley; Judy Butler, a veteran of over 40 camps; Russ Falconer, coach of last year’s NDT
champions at Emory University; Sarah Holbrook, 2000 CEDA champion; Jen Johnson, one of the
highest rated instructors at the Stanford Debate Camp; and Robert Thomas, the California National
Debate Institute director and one of the most experienced instructors in the nation. The Mentors lab
is only open to extremely advanced debaters. This highly selective program will accept very few
individuals to participate in the lab. If you fall in this category, please fill out and return the applica-
tion below. If you don’t qualify, come to the CNDI and work alongside the mentors with our fabulous
staff! Applications should be returned by April 15. Succesful applicants will be announced as soon
as possible, and no later than May 1.
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Mentors Application

Name

Address

Phone e-mail

School Coaches name

Year 6f graduation # of years debating
2000-2001 Win-Loss Record Past Camp experience

On the back of this form indicate tournaments attended and record for the last two years. At least one
recommendation from a coach, former lab leader, or former Mentor is required. Send form to CNDI-
Mentors; 1678 Shattuck Ave. #305,; Berkeley, CA 94709, Call for more info at 510-548-4800 or e-mail
at debate@educationunlimited.com
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{Olson from page 12)

The total resulis indicate significant
changes in equalizing results when modifica-
tions were made in the practice of the event,

Discussion

Initially, one would expect there to be
some shift in results, With regard to the sex
of judges, it would be expected that female
judges would recognize and reward female
contestants with higher ranks. Recognizing
similarities in style, perhaps female judges
found specific characteristics in style they
could identify with and hence reward with
higher scores. It has long been assumed
that the gender of judges makes a differ-
ence as to ultimate results (Friedley &
Manchester 1987). Since males have held a
notorious edge in success, it is not surpris-
ing that many of the judges who propagated
this male edge might well have been male
themselves. A current trend at national tour-
naments is to have final rounds adjudicated
by former champions. Since most former
extemporaneous champions have been
male, the pool of "acceptable” judges is more
likely to be male. While it is unlikely that the
full equalization of men and women in externp
can be resolved by the use of female judges,
practicality alone would preclude this op-
tion, it does point to one possible solution
to bring into balance the inequities that cur-
rently exist between male and female con-
testants in this event.

Perhaps the use of narrative ques-

tions provides an even more practical solu-
tion. While only utilized during a single
round, the more prevalent use of narrative
questions could conceivably suit what
scholars have labeled the female style more
readily, thus making the event fairer and cre-
ating a more level playing field. Those who
argue that narrative questions provide an
inherent advantage to female contestants
should realize that children of both sexes
grow up encouraged to tell stories, and both
sexes are likely to be equally experienced at
it. Furthermore, the advantage noted at the
national tournaments due to narrative ques-
tions can be explained by the fact that the
female contestants atthe AFA-NIET already
had overcome certain hurdles to even
qualify for this tournament. Given that fact,
they are likely to be a more talented pool
and their skills are likely to be superior to
males, so it is understandable that the re-
sults might indicate an advantage. Given
that most extemp rounds are held at invita-
tional tournaments, the use of narrative
questions there might well serve to equal-
ize opportunities.

Conclusions

Some may argue that extemporaneous
speaking is an event to help train students
to prepare them for argumentation in the
real world and that any modification of that
would do a disservice both to women and
to men (Conglaton & Ganer, 1997). How-
ever, that disservice is done when we in fo-

rensics have created a situation where men
and women are not competing equally, This
18 not to say that they cannot, but that they
have not, and given that the problem has
been recognized and documented for over
a decade, this is a trend that has not
changed. Clearly there have been success-
ful women extempers who have either bro-
ken the mold, or found ways to fit into it,
but the lack of substantial female success
in the event over the decades indicates that
those contestants are the exception, not the
ule.

Others may object to the nature of
narrative questions, complaining that they
dilute the research orientation of extemp.
However, narrative questions can easily re-
tain their focus on current events. The ar-
gumentative focus does not need to be sub-
stantially altered, but instead can create a
style that is conducive for success for
women,

Undoubtedly, additional research
needs to be done to research comprehen-
stvely all the variables that may cause
women to be disadvantaged. Research has
just begun to discuss the male dominated
extemp prep room and how that culture may
disadvantage female contestants (Thomp-
son 1999). However, from a structural stand-
point, perhaps a first step can be the inclu-
sion of narrative questions, which may help
place forensics at the fore of equalizing com-
mumnication styles between the genders.
{Olson to page 48)

N=199 (M=124, 62%; W=75, 38%)

Table 1
Comparative Ranks of Extemporaneous Speakers in Different Conditions
Control Female Judges Narrative Q's
M w M W M W
Tournament A 3.07(132) 3.30(109) 3.21(138) 3.18(105) 3.16(136)  3.15(104)
(1 judge/section)
Tournament B 3.27(529) 3.35(281) 3.33(539) 3.23(271) 335(542)  3.19(268)
2 judges/section)
TOTALS 3.22(661) 3.33(390) 3.30(677) 3.21(376) 331(678)  3.17(372)




The National Forensic Consortium presents the

California National Forensic Institute
Regular LD program: June 16 - 30 One-week LD: June 16 - 23

THE STRENGTH OF ANY DEBATE CAMP LIES IN THE STRENGTH OF ITS STAFF. AND TO BE GREAT,

A DEBATE CAMP STAFF NEEDS TO BE SUPERBLY QUALIFIED, AND ENTHUSIASTIC ENOUGH ABOUT

TEACHING TO BE FULLY INVOLVED IN EVERY STEP OF EACH STUDENTS LEARNING EXPERIENCE,

STUDENTS WHO HAVE WORKED WITH THE CNFI LI) STAFF ARE THE ONES MOST ABLE TO GIVE
AN UNBIASED ASSESSMENT OF THESE GREAT EDUCATORS:

"I'strongly recommend this camp to other students because it helps you not only with basic
technique, but also teaches extremely advanced varsity level philosophy and strategic
tactics. Iloved all of the lectures, particularly the ones on philosophy and logic. And the
student to staff ratio was great!"

Munish Puri, previous CNFI camp participant

"The lectures were very informative, and I especially liked the detailed philosophy
discussions. I would recommend this camp to kids from anywhere because even though
I come from a very different part of the country, I found the camp to be very good. I also
felt that the emphasis on research was just right."

Chrissy Stear, previous CNFI camp participant

"The CNFI staff was easy to approach, and really friendly. The stop and go critiques of
debates were very helpful, and I liked the intensity level of the camp because it really kept
me on my toes. I would recommend this camp to others not only because you learn a lot,
but also because of the comfortable environment."

Amber Veldkamp, previous CNFI camp participant
THE 2001 FACULTY INCLUDES: |
e Nick CoBUrN-PaLo oF Hopkins HiGH SCHOOL
e ADDITIONAL NATIONAL CALLIBER STAFF TO BE ADDED AND ANNGUNCED SHORTLY!
e OUR FACULTYY SPECIALIZE IN TEACHING PHILOSOPHY, LI} TECHNIQUE, AND INSTRUCTING

STUDENTS OF ALL LEVELS IN THE ART OF LD DEBATE

PROSPECTUS and COSTS

Costs for the full resident program for LD, including tuition, housing, lunch and
dinner on most days of the program, and most materials is approximately $1,350.
Commuters, for whom there are only a limited number of spots in the program, pay
approximately $735. One-week programs are also available, for an approximate cost of
$695, or $425 for commuters. There is an additional $85 non-refundable application fee.
Students not accepted will have their application fee returned.
CNF1, 1678 Shattuck Ave, #305, Berkeley, CA 94709 or cail: (510) 548-4800

and on the web at:www.educationunlimited.com




You've got

a mouth,

The WMD topic makes
UMKC the superior choice.

Through special arrangements,
materials from medical, scieatific,
technical and military libraries
will augment the extensive
UMKC library system. Ask
around, UMKC's military, space
and weapons files are among

the best in the country.

UMKC
Policy Debate Phase |

july 9-22

UMKC
Policy Debate Phase i

july 9-28

Intensive training,
without intensive pricing

® UMKC’s Summer Debate Institute
is staffed by the nation's

finest high school and college
debate faculty. Along with UMKC'’s
excellent staff other programs
represented include: Emory

University, State University of

West Georgia, Macalester College,

“Pace Academy, Truman High
School and Emporia High School.
® UMKC has outstanding
facilities. Attendees will
have access to state-of-the-art
computer research labs that have
multiple full-text databases avail-
able to all users.
® Be one of a select few
applicants chosen to participate
in the intense training of Policy
Debate Phase Ii.

® The Summer Debate Institute

relies on a practical curriculum.
Students receive a prepared
argument book with materials

for immediate practice rounds.
This tool helps students grasp
debate theory and focus on this

year’s topic.

® UMKC is conveniently

located. The University isn’t
located in a sleepy college town,
far away from the luxuries of
civilization. We're located in the
center of a thriving, growing city
with arts, entertainment, eating
and shopping only stebs away.
The UMKC Summer Debate
Institute is competitively
pricea compared to other
programs and offers an extremely

low faculty-student ratio of 1:7.
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now learn how to

rea“y use it.

Far Students

UMKL Paolicy Debate Phase |

July ¢-22

+« UMKC's student-coach
ratio guarantees individually
tailored instruction.

« Separate instructionat tracks
based on skill and experience
help students quickly reach their
maximum potential.

« Students receive round-ready
evidence researched, assigned,
organized and indexed by top-level
national college debaters. It is
round-use ready when distributed
to institute students.

¢Linda M. Collier, UMKC'’s director of
debate will lead the institute with the
assistance of Jennifer Heidt of
Atlanta’s Pace Academy.

A lirnited amount of need-based
financial aid is availabie to urban
students. Application deadline for
financial aid is April 15.

Chew on this

UMKC Policy Debate Phase i

July ¢-28

« An elite group of 16 students
will have the opportunity to
enjoy an additional week honing
research and presentation skiils
in Phase Il.

* Only the most dedicated and
competitive debaters need
apply for Phase |l

= Rigorous daily exercises and
a flexible curriculum allow students
o work on skills they choose.

« Participants will complete two video
taped practice rounds each day.

*Phase Il applications are due
by April 10. Phase I} graduates
may be eligibie for UMKC
debate scholarships.

Eor Teachiers

Loaches Warkshops

* Introduction to Coaching
July 5-8*
¢ Topic Instruction
July 9-13
* Coaching and Administration
July 16-22
s Complete Package
July 9-22
*Free if you enroll for
any of the other sessions

Cusis

e Phase |, July B-22
Residential $920
Commuter $510

°* Phase Il, July 9-28
Residentiat $1,400
Commutar N/A

« Coaches Workshops (per week)

Residential $450
Commuter $250

2001 UMKC Summer Debate Institute

UMKC is a premier institution

for debate. This summer,

UMKC again provides its great

facilities and instruction for
student debaters and
coaches,during the 200

Summer Debate Institute.

_

202 Haag Hail
5100 Rockhill Road

Fax: (816) 235-5539

Kansas City, MO 64110-2499

Phone: (816) 235-1667

E-mail: debate @ umkc.edu

For more information or to apply contact:

UM%(C

2001 Summear Debate institute
University of Missouri-Kansas City

COLLEGE OF ARTS & SCIENCES

Relay Missoun:

Sign up online at www. umkc.edu/debate

UMKC 15 an equal apportunity ingtitution.

80D 735-2066 (TT) o
800 735-24B6 (Voice)
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CATERPILLARS AND BLOSSOMS
by
Don Crabtree

Jean Paul Richter once defined criti-
cism as *‘A practice, which strips the tree of
both caterpillars and blossoms.” Criticism
is most certainly an integral part of student
competition. Constructive, open-minded
criticism allows our students to grow, to
leamn and to refine the skills that this activ-
ity encompasses. However, myopic, nar-
row-minded criticism can destroy a student
and devour the essential skill that this ac-
tivity has fed them.

Ome of the most frustrating types of
such myopic criticism comes from the interp
judge who loves to comment and berate the
student in the area of “choice of selection.”
I have often read on ballots such statements
as:

¢ Inappropriate choice of lit-
erature for a high school student.

¢ High school students
should not be presenting material
dealing with this subject matter.

¢ This subject matter
shouldn’t be discussed in an open
forum, let alone by a high school
student.

# This topic insults me.

4 This issue just makes me
sick. I don’t want to listen to it. I
hear it on the news every night.

It is crucial to understand that these
comments did not appear on the ballots of a
deranged student who said, “let’s just shock
them, freak them out. I don’t care how I do.”
On the contrary, they appeared on the bal-
lots of seasoned competitors who take great
pride in their art form. Competitors who work
very hard to analyze their materials in great
detail. Competitors who edit their selections
incisively, removing profanity and overly
graphic details of any kind.

Given this backeround, allow me to
suggest some guidelines that do not stifle
creativity, allow for germane topics to be
used in literature presentations and hope-
fully will not send the judge into apoplexy.
All of the guidelines come under the gen-
eral caveat of No Subject Matter Is Auto-
matically Taboo!!

Initially the instructor will need to
consider the physical and emotional matu-
rity of the contestant. Please note that I said

“physical” maitluity not “physical charac-
teristics.” Students are portraying a char-
acter or characters from a play, novel, short
story or essay. Their job is to make the
printed page come alive. Their actual physi-
cal characteristics should have little to do
with making the decision on what selection
to perform. The instructor then must dis-
cuss the various subject matters in detail
with the student. The student must under-
stand that many times the literature has far
broader implications, such as in a parody.
Many times further analysis and additional
readings in the subject arca are required.
The second step involves a detailed
analysis of the selection. This must include
a complete reading of the text and if pos-
sible one or two reviews of the material from
an outside professional source. Students
must give consideration as to when was this
material written? Why was this material writ-
ten? How did the public originally receive
the material? Is this material/message still
timely today? Does the audience need to
hear this message? How strongly does the
student feel about the impact of the selec-
tion? There must be a sense of commitinent.
The third step is to dialog with the
student regarding the entire selection. If a
student demonstrates any hesitation toward
the selection, other materials need to be
pursued. The interpretation selection is
much like your favorite pair of shoes:
They fit you perfectly. You are com-
fortable in them. They wear well, And fi-
nally, you hope they look okay in public.
The fourth step is to make the parent
aware of any possibly controversial issues
in the selection. I simply send the script
home and ask the parent to read it and let
me know if they have any objections to their
son or daughter performing this piece. It is
important to stress to your classes and par-
ents if needed that just because a person
portrays a gay, he or she isn’t automatically

gay. Just because a person portrays a Nazi,
he or she isn’t antomatically a Nazi Just
because a person portrays a child abuser,
he or she isn’t automatically an abuser. We
encourage students to dig deeply into the
characters they portray. From this, one hopes
they emerge will a more global sense of the
world. They emerge with statements such
as, “How could anyone have done that toa
child,” or ““I can’tbelieve that he was killed
because of his behavior was different.” In-
terpretation of literature can truly help pro-
mote real diversity in our world.

The fifth step is one of the most diffi-
cult. This step involves the removal of ob-
jectionable language that is truly never ap-
propriate. It simply must be removed. Stu-
dents have often asked me to give them a
list of these “mappropriate” words so they
know whatto cut. My answer is always, “If
you have to ask, it must go.” I would never
ask a student to use any word or perform
any subject matter that they were not to-
tally comfortable with. Further coach/stu-
dent editing is often needed to insure au-
thor intent and plot continuity remains true.

The sixth step involves a detailed
analysis of an appropriate mtroduction 1o
your scene. Far too often, students are writ-
ing their introductions while on the bus on
the way to the tournament. A great deal of
time and effort must be spent on this part of
the presentation. A well-worded disclaimer
or insightful quotation will often go along
way to justify that this material needs to be
heard and is worthy of this student’s time
and talent.

The final step is to “test-market the
package. Have the student perform the piece
of literature for other students, other teach-
ers and other classes. See how the scene
plays and revisit this feedback often. This
is what I call “revision” time. Once this is
done, you are now ready to make a final
commitment to the selection.

Students deserve a chance to be ex-
posed to a vast genre of literature. Students
deserve an opportunity to practice the "di-
versity” that is constantly being targeted
at them and judges need to be open to the
fact that these talented young people can
tackle the “tough” topics.

With a true increasc in the practice of

{Crabtree continued to page 82}




The University of Southern California
Annenberg School for Communication
National Debate Institute

June 24 — July 13
2001

The Annenberg School for
Communication
National Debate Institute
offers the best in summer debate camp
experience.

Nationally Recognized Faculty
Superior Research Capabilities-

s Leavey Library and Asa V. Call Law Library
Extremely low faculty-student ratio (1-6)
Year-round list serve facilities
Excellent Housing

o Close to library and computer facilities

e Refrigerators and microwaves in each room
Advantageous Pricing

e 3-week institute - § 1725

There is no application fee.

The registration fee includes all meals while on
campus.

There is no lab or evidence fee.

For further information contact:

The Office of Summer and Special Programs
University of Southern California
213-740-8748




IﬁSTERING COMPETITIVE DEBATE

Fifth Edition :
Dana Hensley and Diana Carlin i ASTERING
' : nunmmﬂ
This comprehensive and practical introduction to debate is updated, reorganized, iIE BATE
and expanded once again. Its detailed examples and illustrations help beginners
understand debate theory and how to apply it, Activities m the text and teacher’s =

manual help polish students’ skills making it useful for advanced students as
well. New chapters, new examples, and updated theory and practice make this
the most complete introductory text available.

“u,:. Ilﬁ-ﬁ

s Intemet Research » Parliamentary Debate «.00 r . i amill
* Debate History * Lincoln—Douglas "

* Arpumentation * Student Congress

= Rebuttals * Mock Trials

Hardcover - School Net $28.50
ISBN 0931054-58-3

Papercover - School Net $18.75
ISBN 0931054-59-1

Advancing in Debate: Skills & Concepts

George Zicgelmueller, Scott Harns, and Dan Bloomingdale

A complete textbook for advanced debaters from three highly respected college
debate coaches. Recent debate theories and their practical applications for high
school debate are covered in depth.

Critique strategy and arguments for and against its use.

Storytelling and its use in focusmg critical arguments for the judge.
Judging paradigms and their implications,

Permutations, agent counterplans, international fiat, and theoretical
issues related to counterplans.

YVvYvwvy

Hardcover - School Net $22.50
ISBN 0931054-37-0

Papercover - School Net $15.00
ISBN 0931054-36-2

To Order Dial Toll Free:

(800) 845-1916

(785) 862-0218 outside US

(# F 13 @ PO Box 19240

PUPH%E;{]Q Topeka, KS 66619-0240

http://www.clarkpub.com
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DRAMA vs FORENSICS
AYE, THERE'S THE RUB

It's a conflict that's as old as the ac-
tivities themselves, Still, we have to ask
ourselves: does it have to be this way?

Typical scenario: Laura is the foren-
sics team's star in both dramatic interpreta-
tion and in humor. She is the coach's pride
and joy, and captain of the team. In previ-
ous years, she's never missed a tournament.
The fall of her senior year, she tries out for
the school play and--surprise, surprise--she
18 awarded the lead role. Her drama coach,
who knows talent when she sees it, is de-
lighted that Laura has finally seen the light
and become a part of her traditionally excel-
lent program. The fall play is a success,
and in the big October regional forensics
invitational, Laura enters in only one cat-
egory, and has to drop her duo piece be-
cause she can't find time to practice, disap-
pointing her partner, who had his heart set
on a winning performance. The coach asks
Laura to come to practices more often in
preparation for the winter and spring tour-
naments, but she again gets one of the ma-
jor parts in the annual school musical, and
thus begins to feel torn between the two
programs, forensics and theater. The situa-
tion comes to a head when Laura tells the
forensics coach that she is forbidden to
come to a key forensics rehearsal because
the drama director has laid down the law
that anyone who misses so much as a minute
of play practice for any reason will be
dropped from the show. Upon hearing this
from Laura, the forensics coach becomes
furious and goes to the drama director’s
room to confront her by asking if what Laura
has said is true. The drama director replies
with an emphatic "YES," and then she goes
on to explain that a director cannot run re-
hearsals unless performers are present and
on time, with no exceptions. The cast must
work as a team and it depends on each
individual’s participation, especially on key
performers such as Laura. The forensics
coach retorts that forensics is also a team,
but privately he knows that this argument
will get him nowhere, since in effect, most
forensic events are mdividual, and hence
no one is depending on Laura most of the
time other than Laura herself and her coach.
The confrontation ends in a hostile impasse.

by Rusty McCrady

Angry feelings have been worsened rather
than moderated. Battle lines between foren-
sics and drama programs at this high school
have been drawn.

While I do not have my finger on the
pulse of forensic programs nationwide, I can
attest that the above vignette epitomizes
the experiences of a number of forensic
coaches here in Montgomery County (MD).
Because forensics and theater programs
naturally atiract many of the same students,
they have the potential for competing for
these students' time and energies, thus cre-
ating nasty situations like the one I've de-
scribed. To answer the question posed rhe-
torically at the beginning of this article, it
doesn't have to be this way.

The Play Director’s Case

Let's look at the situation first from
the drama director's point of view. Most
high schools produce, at a minimum, a ma-
jor fall play and a spring musical. Each of
these requires thousands of student/hours
of rehearsal, set building, lights, sound pro-
duction, choreography, etc. Typically, the
final few days before opening night are
deemed, only half-jokingly, "hell week." A
play director is not overstating her case
when she maintains that a lax disciplinary
policy regarding attendance at rehearsals
will spell doom for a show. For any given
scene, the timing, chemistry, flow and other
subtleties cannot be achieved if all actors
are not present and working together day
after day, with few if any exceptions. Thus
most high school directors require that each
cast member, once s/he has made the cut
and been chosen for a part, sign a contract
which stipulates that drama rehearsal time

will take first priority over all other activi-
ties for the duration of the show. In other
words, they pledge in writing not to miss
play practice.

Let's give the director her due here. [t
is simply impossible to schedule and then
reschedule drama practice times to accom-
modate each cast member's individual pri-
orities. Hence the strict discipline that high
school directors routinely impose.

Colleen's Story

Fortunately, I am not writing this ar-
ticle becanse of any personal axe to grind,
I'm happy to say that I have an excellent
professional relationship with the theater
director here at Walter Johnson High
School, Colleen McA dory. (Maybe it's the
similarity of our last names?!) She anoually
produces ambitious, big budget, sell-out
extravaganzas which are the secret envy of
many of the other high school's in our
county (where, incidentally, there are 22 high
schools, and since we are adjacent to Wash-
ington, D. C. the standard for theatrical ex-
cellence is quite high). So it's always amazed
me that she and I have never had a conflict
over the extracurricular time of any student,
even though each year about half of the
twenty-five or so students on the forensic
team also are involved in the school shows,
in a variety of ways.

So the other day I sat down with Col-
leen to interview her for this article. Our
conversation focused on two issues: what
does she expect of her cast members, and
why does she think we have not experienced
the conflicts I've alluded to above.

To the first question, she replied that
she gives out rehearsal schedules in ad-
vance and has each person who receives
any role in one of her productions fill outa
questionnaire which asks them to state any
potential time conflicts with the rehearsal
schedule she has previously published, and
then she asks them to plan ahead three
months to clear any of these potential con-
flicts. If they cannot or will not do so, she
asks them to drop from the cast at that point.
In other words, planning and communica-
tion are the key. Students know from day
one the time commitment they must make if
they are to play a part in a production.
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To the second question, the teacher
again brought up the issue of communica-
tion. If the students have signed on to the
drama production in good faith, they know
the rehearsal schedule and thus know when
they are (or are not) free to attend forensic
practices and events. I suppose with me,
and because of the greater flexibility inher-
ent in forensics, I am able to work around
the play rehearsal scheduie.

Why Coaches Need to Bend

Probably the source of the drama vs.
forensic conflict in many schools is the fo-
rensic coach's sense that drama is taking
priority according to the above arrangement,
and hence the coach's ego is bruised by the
this forced deference to someone else's
schedule. One is our inherent flexibility,
which I've previously explained, resulting
primarily from the fact that most of our re-
hearsals are individual, while in the case of
play production, all rehearsals are large
groups, and all members need to be there
on time and at the same time.

The second reason is harder to ad-
mit, but nevertheless it is one that I believe
we all need to acknowledge, the play direc-
tor has a lot more power. The students have
had to compete just to be chosen for a role
in the production. They have been rewarded
just by getting the role they aspired to, and
are not about to jeopardize this hard won
status by missing play practice and thus
being replaced by an understudy. Plus, they
know they dare not fall out of favor with the
director, because they will want a shot at
major roles in future productions.

In the case of forensics, tryouts, if
they exist at all, are usually much less com-

petitive, and whether a student succeeds
(i.e., places ina tournament) depends mainly
on how well they prepare, and not on beat-
ing out competitors just to get registered
for a tournament. Thercfore, the fact of life
that I believe all forensics coaches need to
accept is that our position is truly different
than that of the play director. We can work
things differently, we can be more flexible,
and if we swallow an iota of pride, we will
recognize the necessity of being the more
flexible party in the arrangement, and ac-
cept this role graciously.

However, we also have the right to
expect a degree of flexibility on the part of
the theater director. For example, some of
the coaches in our league have had to drop
students from events (including the Finals
tournament) because the director at their
school had forbidden any student in their
cast from participating in a speech tourna-
ment the afternoon of the production, be-
cause that student might be late for a 6:00
P.M. make-up call (the show went on at 8:00).
My advice to coaches in this situation is to
stand their ground: speak up for the
student's right to participate in the forensic
event, and appeal to the principal if the play
director is unwilling to relent. As I've al-
ready conceded, the forensics coach really
needs to be flexible on a daily basis all year;
the drama director can certainly be flexible
too when a little give on his/her part will
have minimal effect on her show.

Janet's Solution

One of my colleagues in the county
league, Janet Rodkey, is in the unique posi-
tion of serving as both forensic coach and
theater director at her high school. I also

interviewed her in preparation for this ar-
ticle. She laments the tendency of the two
programs to compete negatively and work
at cross purposes in so many schools. As
Janet points out, "forensic pieces, especially
the interpretive ones, can enhance the the-
ater curriculum by being assigned as class
projects, Even better, such pieces can be
showcased as part of an evening of one-
acts and/or monologues put on by the
drama department. There are really many
ways that speech and drama can work to-
gether for the benefit of the students."

She went on to note that if we fail to
work together, both the forensic and the
theater programs will suffer and may cease
to compete successfully with "high profile
media events such as those offered by the
athletic programs.” Finally, she, like Colleen
McAdory at my school, stressed the need
for communication from day one between
the drama director and forensic coach.

As with any situation where the two

sides have similar interest but separate agen-
das, a little rivalry is probably ievitable.
But it may even be healthy if both persons
are willing to be flexible, and more impor-
tant, if both seek to understand the unique
nature of the other's job. By the very fact
that the roles of play director and forensic
coach are so different, they can complement
each other rather than conflict. That's for-
tunate, because their main goal, develop-
ment of the human voice and of presenta-
tion gkill, is one they share.
(William (Rusty) McCrady is Debate and
Speech coach at Walter Johnson HS (MD)
and is president of the Montgomery
County Debate League)

ELLER KICKS OFF NFL CHALLENGE

NFL Executive Council member Harold Keller has sent a $1,000 dona-
tion to NFL to help finance the new NFL interactive website.

Keller, known nationwide as Mr. Congress for his service as director
of that event, is also a member of the NFL Hall of Fame.

"T challenge others, especially those whose lives have been commit-

ted to and enriched by the NFL, to help support the NFL during this time
of electronic change. Although sponsors and chapters will provide most
of the money for our new interactive internet site, [ hope individual NFL
citizens and/or Chapters will also help to support the beginning of this
project.”

Councilor Keller has issued a challenge which has been backed by a
$1,000 contribution. Who will step up to meet his challenge?




NCPA DEBATE CENTRAL

-~ (One Smp Shop

NCPA's High School Debate Website

NCPA's high school debate section contains research and
analysis of major issues debared in high schools
nationwide. This site is well organized, providing easy

access and rapid dara retrieval. The site is ideal for

beginners as well as experts.

NCPA's Approach to the Internet is Unique

The NCPA site is also linked to the sires of research
institutes wortdwide so viewers can readily access the best
matetials available on policy issues. The NCPA's web site

represents one-stop shopping for pelicy research, not just

an accumulation of NCPA srudies.

Resolved...

The 2000/2001 topic, "That the Unired Srares federal
government should significantdy increase protection of
privacy in one or more of the following areas:
employment, medical records, consurner informarion,
search & seizure” is a real challenge. The NCPA met that
challenge covering topics such as: Government &
Ptivacy, Patanoia ot Perspective?, Repeal Data Collection
Laws, Abolish Centralized Social Security Accounts,
Deregulate Strong Encryption, Allow Medical Savings
Accounts. Thete is a teading section, top debare-oriented
tesearch sites, many privacy research topics and weekly

media updates with wonderful information,

TELL YOUR

FRIENDS VISITNCPA'S

ABOUT US! mEAH.USE

National Center
for Policy Analysis

12655 North Central

Expressway

Suite 720

Dallas, Texas 75243
Phone: 972-386-6272

E-mail: ncpa@ncpa.org

mysocialsecurﬁy org
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Houstan, Texas 772

Qutstanding Books on:

U.S. Policy Limiting the Use of Weapons of Mass Destruction
NATIONAL DEBATE HANDBOOK 2001-2002 .

W THE AFFIRMATIVE: THE CASE FOR THE U.S. FEDERAL GOVERNMENT ADOPTING A FOREIGN POLCY SIGNIFICANILY -
LIMITING THE USE OF WEAPONS OF MASS DESTRUCTION

B THE NEGATIVE: THE CASE AGAINST THE U.S. FEDERAL GOVERNMENT ADOPTING A FOREIGN POLICY SIGNIFICANTLY
LIMITING THE USE OF WEAPONS OF MASS DESTRUCTION

The Most Complete and Comprehensive Debate Handbogok in two volumes: Rapidly becoming the mostimportant resource for
high school debaters. Includes 4,000 pieces of recent evidence, an outstanding index, fully explained strategies and evidence
which meets all NFL recommended standards. No evidence prior to 1999, ‘

CORE ISSUES BRIEFS 2001-2002

Complete and comprehensive affirmative and negative briefs on the Core Issues of the 2001-2002 weapons of mass
destruction topic. These briefs can be used in virtually every debate on this topic!

B WEAPONS OF MASS DESTRUCTION: THE "NEW TERRORISM"
Richard Edwards, Ph.D., Baylor University

The development and use of weapons of mass destruction by rogue states and terrorist groups are a central concern of U.S,
Foreign policy. Any change in 11.5. Foreign policy in the area of weapons of mass destruction will impact on the "New Terrorism”
issue.

H MISSILE DEFENSE: U.S. COUNTERPROLIFERATION POLICY
Toby J. Arquette, Ph.D., Candidate and Assistant Debate Coach, Northwestern University

Missile defense is advocated as a fundamental tool of counterproliferation strategy. Counterproliferation policy will be a central
concern of both affirmative and negative debaters on this topic.

B ARMS CONTROL REGIMES AND WEAPONS OF MASS DESTRUCTION
Karla Leeper, Ph.D., Glenn R. Capp Professor of Forensics and Director of Debate, Baylor University

Current arms control regimes are at the core of the weapons of mass destructon topic. Virtually every debate on this topic will
focus on these issues. The Briefs will be crucial in virtually every debate round.

PLEASE SEND ME

Copies of the NATIONAL DEBATE HANDBOOK: The Two Volume Affirmative/Negative Set,
1-5 sets $45.00 per set (6 or more $29.95 per set)

Copies of The Affirmative Volume, 1-5 volumes $27.95 each (6 or more §19.95 each)

Copies of The Negative Volume, 1-5 volumes $27.95 each (6 or more $19.95 each)

Copies of the CORE ISSUES BRIEFS: Three Volume Set,
1-5 sets $40.00 per set (6 or more $29.95 per set)

CORE ISSUES BRIEFS: 1ndividual volumes
Copies of Weapons of Mass Destruction: The "New Terrorism", $16.00 each
Copies of Missile Defense: U.S. Counterproliferation Policy, $16.00 cach
Copies of Arms Control Regimes and Weapons of Mass Destruction, $16.00 each
FLIR SFFICE USE ONLY
NAME
ADDRESS
CITY STATE ZIP
TOTAL AMOUNT ENCLOSED

Make Checks Payoble lo COMMUNICAN, P.O. Box 3586, Danc Poinl, CA 92429,

Credit extended to educclional instilutions and kibraries only upon receipt of a valid purchase order number.

Publication dole June 12, 2001 # All pre-paid orders shipped free * Billed orders will be charged for shipping and handling.
Phoner 949-443-5438 ¢« Fax: 949-489-1370 * Order Forms Online: www.communican.org

ORDER BLANK




LTI BiEpi

The Lincoln-Douglas Great Philosopher Library Series provides
separate, complete volumes on each of the ten most popular
philosophers used in L. D. debate. Each volume contains a complete
edited version of the philosopher’smostimportant work and an essay
written by some of America’s outstanding L.D. debaters and teachers
explaining the philosophy and demonstrating in a clear easy-to-
understand manner how to use the philosophy to win debates!

SPECIAL FEATURES

© A complete text of the major original work of each philosopher.
@ Clear explanation of the philosophy espoused by each philosopher.

hilosopher:
atis the nature of the good?

o A focus on the world view of each
What is the nature of humankind?
What 1s the nature of truth?, etc.

° Application of each philosopher’s ideas to fundamental American
values.

s A %uide for applying each philosopher’s ideas to Lincoln-Douglas
de

ate topics.

@ Strategies for indicting and refuting each philosopher in a debate
round.

° An easy-to-use method for utiliziug each philosopher in structuring
hoth the affirmative and negative cases.

The L-D Great Philosopher Library

SERIES | - PHILOSOPHERS
¢ Series I includes John Stuart Mill, John Locke, Jean-Jacques

Rousseau, Thomas Hobbes and Immanuel Kant.

SERIES II - PHILOSOPHERS AND SPECIAL FEATURES
¢ Explanations on how to respond to each Series II philosopher
...from contemporary theorists, such as Rawls, Nozik and others.
s A Guide to using the philosophical theories, as well as attacking
their use,
e Series IT includes Plato, Aristotle, Thomas Aquinas, Edmund
Burke and Henry David Thoreau.

Why the Lincoln-Douglas Library of
Great Philosophers?

e Greater student understanding:
Student has access to the complete essay. Reading jsolated quota-
tions leads to misunderstanding and confusion. Accompanying |
text guides the student in a correct understanding of the essay.

¢ An excellent teaching tool:
Students can use the text and the essay as the basis for class
discussions, reports, etc., in preparation for the actual debates.

s Winning Dehates:
The text applies the philosophy to the Lincoln-Douglas debate
format in an easy-to-use way. Better debating is inevitable!

ORDER FORM

Copies of THE LINCOLN-DOUGLAS GREAT PHILOSOPHER
LIBRARY SEREES - The entire 10 Volume Set
$130.00 per set of ten volumes

Copies of PHILOSOPHER LIERARY SERIES | - 5 Voiume Set
$75.00 per set

Copies of PHILOSOPHER LIBRARY SERIES I} - 5 Volume Set
$75.00 per set

NAME

ADDRESS

CITY STATE iy

TOTAL §

Make Checks Poyable 1o COMMUNICAN, P.O. Box 3586, Dana Poinl, CA 92629
Credit extended fo educational institutions and libraries only upon receipt of o valid purchase
order number ® Publication dole lune 12, 2001 » All prepoid orders shipped free
Billed orders will be charged for shipping & handling © Phone 949-442-5438

Fax 949-489-1370 = Order Farms Online: www.communican.erg

PHILGSOPHER LIBRARY SERIES 1
____ Copies of JOHN STUART MILL, “On Liberty”
$17.00 per copy
Copies of JOHN LOCKE, “The Second Treatise on Government”
$17.00 per copy
. Coptes oiP JEANJACQUES ROUSSEAU, “The Social Contract”
$17.00 per copy
___ Copices of THOMAS HOBBES,
“The Theory of Individual Rights, The Leviathan”
$§17.0[)fpcr copy
_ . Copies o EANT, “The Categorical Imperative -
The Grounding for the Metaphysics of Morals™
$17.00 per copy

PHILOSOPHER LIBRARY SERIES Il
Copies of PLATO, “The Republic”
$17.00 per copy
Copies of ARISTOTLE, “The Politics™
$17.00 per copy
—_ Copies of THOMAS AQUINAS, “The Just War Theory”
$17.00 per copy
Copies of EDMUND BURKE,
“Reflections on the French Revolution”
$17.00 per copy
__ Copies of Y DAVID THOREAU, “On Civil Dischedience”
$17.00 per copy
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27™ ANNUAL SAMFORD UNIVERSITY SUMMER FORENSICS INSTITUTE

LINCOLN-DOUGLAS DEBATE DIVISION: Samford hosts the nation's longest-running Lincoln-
Douglas workshop. The program is designed for students who are entering into debate or
transitioning to the varsity level. In addition to providing a primer on the fundamentals of moral
philosophy, the L-D Institute also seeks to develop fundamental skills such as flowing, briefing
and casing. The Lincoln-Douglas workshop is directed by Pat Bailey {(Homewood H.S., AL).

PoLiCYy DEBATE DIvISION: The SSFI Policy debate program is designed for students entering their
first or second year of debate. Experienced coaches stress the fundamentals of debate. At the
end of the institute, each student will have participated in writing an affirmative case, in writing

a disadvantage and a critique, and taken part in at least eight practice debates. First year
students learn how to fiow and cover the fundamentals of debate. Policy debate labs will be
directed by Michael Janas, Ph.D. (Samford University), Ben Couiter, MA {(Samford University),
Ben Osborne (Vestavia Hills H.S., AL and MTSU) and Heidi Hamilton, Ph.D. (Augustana
College).

TEACHER'S INSTITUTE: This year we are pleased to add a teacher’s institute to our offerings.
Designed for new teachers or those that find themselves in charge of a program for the first
time, Skip Coulter (Mountain Brook Jr. H.S. and Samford University) will conduct a workshop
on the fundamentals of debate coaching. While we can not make you a champion coach in
your first year, we can help orient you to the bewildering world of high school forensics. Ata
starting price of $200, we will help strengthen your conﬂdence as you enter the forensics
classroom for the first time.

1{CosT: $975.00. Includes all room, board, tuition and group copying fees. Housing is in air
conditioned, double-occuparicy Samford dormitories. Classes are held on the Samford
campus and dining is in the Samford cafeteria. There are no additional lab fees. Dormitories
will be directed by William Tate (Montgomery Bell Academy, TN). Financial aid is available for
students with demonstrated need.

FOR MORE INFORMATION:

Michael Janas, Ph.D.
Director of Debate
Samford University
Birmingham, AL 35229
(205) 726-2509
mjjanas@samford.edu

WW. SANFURD.EDU SAMFORDY £ g 5 1 T
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EXTEMPERS OF THE WORLD, UNITE!
YOU HAVE NOTHING TO LOSE

...BUT YOUR TUBS...

by

James W, Rye, I11

In 1952, the National Forensic League
established two separate divisions within
the realm of Extemporaneous Speaking. This
division, once based on gender, now by
subject, continues as we enter the 21* Cen-
tury, If we examine Extemp as it relates to
history, topic areas, and logistics, the case
for the elimination of this artificial division
emerges as strong.

There will be a brief pause as indi-
viduals nationwide begin their weeping and
wailing and gnashing of teeth.

When extemporaneous speaking be-
gan as an event at NFL Nationals, there was
only one division. This single division ex-
isted from 1931-1951. In 1952, the gender of
a competitor determined in which division
an individual could compete with the es-
tablishment of Boys Extemp and Girls
Extemp. Perhaps it is not surprising that in
the pre-ERA days of the 1950's this silly
distinction started, but it is surprising, to
me at least, that this separation continued
well into the 1980's. After 30 years of two
divisions of extemp, I'm certain that few
people wanted to go back to one division,
so a new distinction of Foreign and US
{sometimes called Domestic} was estab-
lished. Unformunately, in today's world, the
Foreign/US separation also emerges as silly.

At that first National Tournament held
m Ripon, Wisconsin in 1931, a clear differ-
ence existed when it came to foreign or do-
mestic policy issues. The world seemed
enormous and with the exception of World
War 1 (whichreally wasn't a worldwide war
in the same sense as World War I1) domes-
tie policy in the US had little if no impact on
foreign policy and vice-versa. However, in
the 21st Century, with industrial and tech-
nological advances, the world has signifi-
cantly shrunk, thus one rarely can find a US
specific issue that does not have an impact
on the Foreign world. When you analyze
some of the broad topie areas - Economics,
Environmental, Military, Civil/Human
Rights, Politics - how can one adequately
diseuss these issues from purely a US per-
spective - or how can one adequately dis-

(Fames (Jay) W. Rye, I, is in his LO" year coaching

at The Montgomery Academy (AL} and has since quali-
fied 25 students to nationals over the lust 8 vears. I

cuss these issues from purely a US perspec-
tive - or how can one adequately discuss
these issues from purely a non-US involve-
ment/impact pcrspective. The answer
is....you can't. The result has been a blur-
ring of what is a US specific topic area or
what is a Foreign specific topic area. Hav-
ing judged many rounds of extemp at na-
tionals over the years, including one of the
final rounds this past year, the blurring be-
comes quite evident as the students attempt
to tackle the topic and the judges ponder
how the question or the speech fits neatly
into a US or Foreign "Oniy" event.

Before anyone "disputes this", I'm
certain there are some topics that can be
discussed that are US or Foreign specific,
but, to use a "policy voter”, what is the sig-
nificance of the question. A discussion of
the penguin population in Antarctica? OH
GOODY! Unfortunately, to ensure a distine-
tion, often times a not-so-significant topic
pops up. Two problems emerge - the obvi-
ous for the student, which is "What do [
say?" and the obvious for the judge, which
is "What is s/he saying?" This lack of
knowledge about the obscure topic on both
the part of the student and the judge turns
the event into more about "slick" instead of
"substance." '

Let me take a moment to say that this
is not a reflection on the writers of the top-
ics. Bob Jones of Oregon who writes most,
if not all of the extemp topics, does an excel-
lent job. This is a reflection on the current
day and age in which we live.

Logistically, extemp at NFL Nationals
is a nightmare for tournament officials and
coaches alike. Tournament hosts nwst pro-
vide a facility that allows for 440 students
and their tubs, Usually this means two mas-
sive rooms that may or may not be air con-
ditioned. Having students in both US and
Foreign from the same school becomes dif-
ficult as two sets of files must be kept cur-
rent and brought to the tournament. Fortu-
nately, 1 have never quahified more than one
extemper in the same year at nationals
(dadgumit), but I know for many of my col-

addition his school kas won five Overall Sweepstakey
Awardy gt the State Towrnament.)

leagues this is an issue. All of these par-
ticular issues are not a critique of the NFL
or of any National Host, but rather these
issues are an inconvenience, if not an evil,
associated with two division of extemp. It is
because of these logistical issues that few
tournaments throughout the country have
two divisions of extemp.

As a coach who has traveled to tour-
naments in 22 different states over the last
ten years, I can safely say that few toumna-
ments, other than NFL Districts and Nation-
als, separate extentp into two divisions.
Many of the tournaments that do separate,
tend to divide extemp not along Foreign and
US lines, but on the basis of experience, as
mn novice and varsity divisions like the tour-
nament hosted by Kamehameha School of
Hawaii, or on the basis of age, as in 9th and
10th graders separated from 11th and 12th
graders like the tournament hosted by
Isidore Newman School of Louisiana. These
divisions obviously could not exist at NFL
Nationals for the same reason that we don't
have these division in an event like LD where
varsity/novice divisions are common at
most tournaments. [ can hear some individu-
als screaming "We Separate at Our Toumna-
ment Into Foreign and US!" Well, bully for
you! The fact is that nationwide few tour-
naments do. Plus, 1 bet that the ones that
do separate do it only because NFL does it.
In addition, our collegiate colleagues do not
have these distinctions at their national tour-
naments hosted by AFA and DSR-TKA.

So, if historically extemp began as one
division and if the current separation came
about as an impact of sexism in the 1950
and if a blurring of the topic areas exists and
if we as a community prioritize substance
over slickness and if it is a logistical night-
mare and if our college friends don't do it
and if the world will not stop spinning if we
combine - then why do we continue to have
two divisions of extemporaneous speaking
at the NFL District and National tourna-
ments? EXTEMPERS OF THE WORLD,
UNITE! YOUHAVENOTHING TO LOSE
BUTYOUR TUBS!



THE JAYHAWK DEBATE INSTITUTE
AT THE UNIVERSITY OF KANSAS

A Tradition of Excellence for Over 35 Years

TWO WEEK SESSIONS
June 17-June 30, 2001
June 31-July 14, 2001

JAYHAWK EXTENDED DEBATE INSTITUTE
June 24-July 14, 2001

LINCOLN-DOUGLAS DEBATE INSTITUTE
June 24-July 14, 2001

Qutstanding Faculty: The squad leaders include college debate coaches and exceptional senior debat-
ers from around the nation. This year JDI will be headed by Dr. Scott Harris, KU’s Director of Foren-
sics. Many of the topic and theory lectures will be delivered by Dr. Robin Rowland, KU’s former Direc-
tor of Forensics, and author of the annual NTC topic analysis textbook. Other members of the faculty
include authors of topic and theory articles appearing in the Forensic Quarterly, the Forensic Educator,
the National Forensic Journal, and Argumentation and Advocacy: The Journal of the American Forensic
Association. Combined, our faculty have over a century of competitive debate and coaching experience.

QOutstanding Resources: The University of Kansas holds over 5 million volumes in its library system.
The campus is also home to a large federal document depository and a nationally-renowned archive.
Students will find a wealth of resources related to the education topic at KU.

QOutstanding Facilities: Students stay in air conditioned, double-occupancy residence hall rooms and
eat in KU’s award-winning dining facility. Everything a student might need during their stay, including a
bank, restaurants, recreation facilities, an arcade, basketball and tennis courts, are all available on the
beautiful Mt. Oread Campus at KU.

Outstanding Value: Over the last four years the Jayhawk Debate Institute has maintained an average 8
to | student to staff' ratio. Students who attend have a chance to work with a variety of college coaches
from among the nation’s top college and university programs. Our students leave Lawrence prepared to
debate a variety of positions that can be used locally and on the national circuit.

Outstanding Track Record: Over the past several years, students attending the Jayhawk Debate Insti-
tute have returned strong competitive records in national and regional competitions.



Outstanding Options

THE TWO-WEEK POLICY DEBATE SESSIONS

The two-week camps will offer labs in advanced and intermediate divisions. The advanced division is
for experienced high school debaters. Students are exposed to advanced theory and work intensively on
developing in-depth approaches to the topic. The intermediate division is for students with some experi-
ence who seek to improve their basic skills and to begin investigating more advanced theoretical con-
cepts. All students are given ample opportunity to research both affirmative and negative aspects of the
topic. A tournament concludes each of the two-week camps.

THE JAYHAWK EXTENDED DEBATE INSTITUTE

The most advanced workshop offered by the Jayhawk Debate Institute. The three-week session is for
advanced high school debaters. Students will receive extensive assistance in research, argument con-
struction, and debate skills, participate in tournaments, and receive special instruction in advanced
debate theory. The Extended Debate Institute is directed by Dr. Scott Harris, Director of Forensics at
KU, and is coordinated by the most senior members of the institute staff. Jayhawk Extended Debate
Institute students should expect to participate in ten tournament-style practice rounds during the institute
as well as numerous, individualized practice sessions, Students participating in this session should
expect to be doing a great deal of original research during their stay at the institute.

THE LINCOLN-DOUGLAS DEBATE DIVISION

The Lincoln-Douglas division will teach theory, practice, and strategies of one-person debate. This
division will be headed by Tyler Unsell, former NFL Lincoln-Douglas qualifier and successful parlia-
mentary debater for Truman State. By popular demand from the last several years' participants,

LD has been expanded to a three week session. The focus is on strategies and theory adapted to the
unique demands of value debate: in-depth examination of philosophers from a variety of perspectives
and time periods, intensive delivery improvement drills, increased research and case production, and
numerous practice debates. While the session is expanded, it is equally adaptable to both the novice and
advanced debater.

LOW COST!
With Room and Board: $1100.00 (3 Weeks or Lincoln-Douglas) or $800.00 (2 Weeks)
Without Room and Board: $725.00 (3 Weeks or Lincoln-Douglas) or $470.00 (2 Weeks)
A4 850 non-refundable deposit is required at the time of application.

For More Information Write, Call, or Surfthe Web!
Juyhawk Debate Institute
Communication Studies Mam Office-SB 103

T'he University of Kansas
Lawrence, KS 66045-2177
(785) 864-9893, coms3@raven.ce.ukans.edu, hitp://raven.cc.ukans.eduw/~coms3/five himl




UNIVERSITY OF KENTUCKY

Home of The National Tournament of Champions

2001 POLICY INSTITUTES | '/’

One Week Insiitute
June 15 - June 24, 2001
Tuition - $400
Housing/Meals -- $275

Three Week Institute

June 15 - July 8, 2001
Tuition -- 3600
Housing/Meals - $675

Twe Week Institute

June 15 - July 1, 2001
Tuition -- $525
Housing/Meals —~ $475

2001 IKSTITUTE FELLOWS 2001 INSTITUTE STAFF

(*not definite - ** pari-time)

DAN DAVIS: Former debater, Univ. of GA; Debate Coach, West Geargia; runner-up
1997 NDT National Champlon; Institute Instructor, Dartmouth & Kentucky, 1997-00.

KAMAL GHALI: Senior Champlon debater, Emory Uriv.; NDT runner-up, 1999; 1997
TOC winner; 1988 Mentucky Institute Feilow; Tnstifute Instructor, Univ. of Ken-
tucky, 2000.

“NERMIN GHALS: Champlon debater, Caddo Magnet High School; 2000 Kentucky
Fellow.

**MICHAEL GOTTLLEB: Currently attending Harvavd Law School; two time NDT
Champlon and Top Speaker, Northwestern Univ., 1998-89; Institute Instructor Michl-

=8k BEANO N gan, Northwestern & Kentucky {Guest Inatructor)

St. Mark's, TX

JOSH HOE: Dabate Coach, Unlv, North Texas; CEDA Natlonal Champion, C5U, OK;
Ingtitute Instructor, UMKC, Arizona Stnte, Emporia Stote & Kentucky, 1997-00.

. BARON HALL: Senlor Champlon debater, Univ. ef Kentucky; President, UK Student
Forum, Sponsor of the TOC; Kentucky Institute Staff 1986-00.

RANDY LUSKY: Champion debater, Unlv. of GCalifornia; former Institute Instructor,
Stanford Univ,

*"GRANT MCKEEHAMN: Champion debater, University ef Kansas; former Institute
Instructor, Univ. of Michlgan & Nerthwestern Univ.

AARON MONICK: Former debater, Michigan $tate; ruaner-up, beth CEDA and NDT
Nationals; Assistant Ceach, University of lowa.

Mikki Braziel
Evanston Township, IL
P: **JASON PATIL: Justice Dept., Washingten, D.C.; Assistant Coach, Glenbrook North;
Champlon debater, Unlv. of Kentucky; Institute Instructor, Univ. of Kentucky, 1985
& 2000. (Guest Instructor)

RACHEL SALOOM: Former Champlon debater, Unlv. of West Georgla; Debate Coech,
Unlv. of Alabamaj Institute Instructor, West Georgla, 199700 & Unlv. of Kentucky,
2000.

DAN SHALMON: Champlon debater, Unlv. of Callfornla & Glenbrook Horth High
School; 1999 Kentucky Instltute Fellow.

JASON TRICE: Debate Goach, Michlgan State Univ.; CEOA National Champlon,
Michigan State Unlv,; Institute Instructor, Kentucky & Michigan State, 1888-00,

Eii Kapian
Gecrgetown Day, MD

Guest Lecturer:
DR. DAVID HINGSTMAN: University of lowa

Director, Health, Safety & Security
ALMA NICHOLSON, Georgia State University

Cyrus Ghavi
Milton, GA

Ress Patton
Caddo NMagnet, LA

Dan Deacon
Evanston Township, IL

*For Institute information and scholarship application, write to:

Dr. J. W. Patterson, Director of Debate .
205 Frazee Hall
University of Hentucky

Lexington, Kentucky 40506-0031
Ph: (859) 257-6523 Email: jwpatt00@pop.uky.edu

¢
Brian 3mith
Pace Academy, GA

franrs

2001 INSTITUTE FELLOWS

Sam Singer
Glenbrook North, IL

- Cassandra i\ﬂalik '
Glenbrook North, IL

Spencer Jchnson
Valley, 1A

Sean Leatherb-ury
Greenhill, TX

Dan Donoho
Coliege Prep, CA
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ZEN AND THE ART OF FORENSICS

As T watched a friend who had left
golf for a while take the game back up, I
could see a need to apply some of the les-
sons the sports psychologists are teach-
ing. As he got more and more frustrated
with his golf game, mostly because he
couldn't perform at the same level as when
he had been playing nearly every day, T dug
outmy copy of Dr. Bob Rotella's Golf s Not
a Game of Perfect and a copy of Dr. Deborah
Graham's The Eight Traits of Champion
Golfers. When we talked about the lessons
the sports psychologists had for both of
us, itrenewed my interest in applying some
of those same lessons to my forensics
coaching. Thus, I started on a new journey
of discovery for gleanings to help my fo-
rensic students.

In my search 1 found four more prin-
- ciples to go along with the first seven:
1. A competitive speaker with great
dreams can aecomplish great
things.
2. Potential depends upon the
speaker's attitude and how well he
or she thinks.
3. Attitude ultimately wins out over
ability.
4. Positive attitude is very effective.
5. Prioritize your opponents.
6. Quality of practice is more impor-
tant than quantity.
7. Trying harder is not always bet-
ter.

[See "Zen and the Art of Foren-
sics,” Rostrum, April, 1997, pg. 21.]

Again, with thanks to Rotella and
Graham, 1 adapted the lessons of
sports psychology to our activity.

PRINCIPLE EIGHT: The speaker
must love the challenge when things don't
go exactly right. The alternatives—anger,
fear, whining, cheating—do no good.

A golfing friend of mine has shown
great improvement in his game without im-
proving the physical side of his game. He

PART 2
by
Bob Jones

instead has made strides in his mental golf
game. Not long ago most of us could beat
Nick by letting the natural bad breaks of the
game cause him to self destruct. A bad lie in
the bunker, a bounce the wrong way, land-
ing in someone else's divot, one missed shot
and Nick was done in. Tn a match with Nick
1t was money in my pocket when one little
thing would go wrong for him. Sadly for my
pocketbook Nick read Golf Is Not a Game
of Perfect. Once he realized what he was
doing to himself and his game, it was not
very difficult to improve to the point of win-
ning the club championship.

Speakers need to understand
that overy tournament is a new
chance......

e a chance to win

° a chance to lose

e an opportunify to improve

On our speech teams we have all had
speakers we would call "fair weather" com-
petitors--they do just fine as long as every-
thing is just fine. But let one small thing go
wrong and they're done for that competi-
tion. These are the students who let a bad
room, an interruption, a bad hair day inter-
fere with their ability to perform at the top
level. They respond to the bad break with
anger as if the Speech Gods had conspired
against them. Worse yet, they may respond
by trying to create bad breaks for others --
they make faces {when they believe the
judge can't see them), make distracting

- noises, or any other examples of discour-

tesy judges could recount.

We know other examples of these
speakers who don't know how to respond
to the bad luck golfers refer to as the "rub
of the green." For instance, every coach has
had students who come home with no tro-
phy whining about the bad breaks or ill luck.
"Tcould'uv..Ishould 'uv.. Twould'uv...except
for... (list of all the natural events that have
ever happened to any speaker in any com-
petition}." And perhaps most infuriating,
we've all had the speaker who gives voice

to the "stupid judge" syndrome. "T would
have won except the STUPID JUDGE didn't
listen to me...] would have won except the
STUPID JUDGE was too old [it was prob-
ably me].

All these speakers need to listen to
the sports psychologists who tell us that to
overcorne the bad breaks we all get, we need
to turn them into challenges. In other words,
let the bad luck challenge us to fturn adver-
sity into advantage. We should all heed the
advise of William Shakespeare in 4s You
Like It [Actii, sc. 1]: "Sweet are the uses of
adversity, Which, like the toad, ugly and
venomous, Wearts yet a precious jewel in
his head." Instead of students responding
to bad luck with anger, fear, whining, or
cheating, we would like to have them come
back from rounds saying, "Listen to what
happened to me and here's how I handled
it." Use natural adversity to our advantage.
Even if it doesn't help the score that round,
it certainly can in the future.

PRINCIPLE NINE: At the beginning
of every competition, a forensics competi-
tor must expect only two things of berself:
to have fun, and to focus on doing the best
job possible.

There have been many cases of pro-
fessional golfers who talk about how they
got their game back together by deciding to
have more fun. Even people who play a game
for a hving sometimes take the game too
seriously. Though I might be tempted to take
a golf match fairly seriously if T were play-
ing for a million dollars ( or even thirty dol-
lars), it is still a game. And, as important as
we believe speech competitions are, they
are still just learning exercises. Too many
students don't have fun at tournaments.
They may enjoy the social experiences, but
the competition is not fun for them. These
speakers take the game too seriously --
whether pressure comes from parents,
coaches, peers, or within -- and they suffer
burnout. It may be the reason a sophomore
places tenth in LD at Nationals and quits
speech the next year. It may be the reason
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one of my sophomores placed seventh in
Prose at the Minneapolis Nationals and the
next year told me, "It will be too much work
for me to get better." I lost a great prospect
because I had let the competition stop be-
ing fun for him. When I step up to the first
tee -- or when the speakers head to the first
round -- we should expect only two things:
that we will try our best and that we will
have fun.

PRINCIPLE TEN: A competitor ¢an-
not let one round or gne performance de-
termine his thinking for the rest of the tour-
nament. Since forensics competitors are
human (despite what some debaters believe)
and bumans make mistakes, successful
competitors know how to respond to mis-
takes and adversity.

Every speech coach in every school
can tell story after story about speakers who
have a bad round and give up. They are the
ones who say, "I've blown it already, so why
bother to try.” We eonsole and cajole to
spur them on. What these speakers need to
realize is that the game isn't over after one
round or because of one round. The great
golfer Walter Hagen believed he would hit
five bad shots in a round. So, after hitting a
bad shot, he would just forget that one and
concentrate harder on the next shot. A stu-
dent of mine made it to the tenth round at
Nationals in oratory with a speech entitled
"Stuff Happens.” The lesson he preached
in that speech was that mistakes will hap-
pen, but what is important is how we deal
with those mistakes. If we learn from mis-
takes or don't let the stuff that happens to
us determine the rest of our thinking, we
can prevail, Sam Donaldson from Canby had
every reason to quit in extemp his junior
year at the Eau Claire Nationals. I had
shipped extemp files UPS a week ahead of
the tournament to our Wisconsin hotel.
Monday moming of the tounament they
still hadn't arrived. Sam went to extemp prep
with his flow pad and no resources. He knew
how he scored that round and he could have
given up on the rest of the rounds, but he
didn't. When we got our files (in time for the
second round), he worked harder on the rest
of the rounds and made it to the tenth round.
The example of Ted Scutti (Colorado) in his
serior year should be an example to all. Ted
was the favorite to win US Extemp, but he
dropped out after six rounds. Almost two-
thirds of the competitors at Nationals expe-
rience this, but not from the petspective of
the expected winner. Ted could have easily

given up. No, Ted couldn't. Others could,
but Ted didn't Jet his experience determine
his thinking for the rest of the tournarent.
He responded by winning Externp Cominen-
tary and eamning the National Champion-
ship he'd expected -- only in a different
event. We are all bound to make mistakes -
- it's one of the qualities that makes us hu-
man. But it is also a human quality that we
can choose how to respond to those mis-
takes. We can give up, callitaday, go home
a loser, or we can learn and grow from the
experience. The sports psychologists tell
us over and over that the real winner, the
real champion is the one who will learn and
grow.

PRINCIPLE ELEVEN: In forensics,
the bad news for the current champion is
that tomorrow is a new day, when the comi-
petition starts again from scratch. But
that's the good news for everyone else.

The most wonderful thing about golf,
to me and many other players, is that each
hole is a new beginning. Every time [ tee the
ball up I have a new chance to make the
perfect shot. I can have a bad hole (or a
whole bunch of them) and still look forward
to the next hole. 1 can lose this weekend's
match with my golfing partners, but next
week [ get another chance. That may not be
great news for Tiger Woods who is expected
to win every time he tees it up -- everyone
gets a new shot at him every week. He's on
top of the golfing world because he's better
than everyone else. But if he wants to stay
on top, he has to beat them all over again
next week.

This pattern may also be one of the
best aspects of our activity. When [ was a
college debater for Linfield College (a small
liberal arts college in Oregon), two debates
stick with me today out of the hundreds I
debated. The first was when my partner and
I debated against Rick Flam and his partner
from Berkeley. Rick was called by some the
best college debater ever (at least of 60s
and 70s era). He beat us, but the judge (a
highly respected college coach) said it was
the best debate he'd ever seen and gave us
all maximum points, What a day! To debate
the best there was and come close to win-
ning was great, but that we'd have other
chances to try was greater. That same year
we were debating against a Harvard team
whose affirmative hadn't been beaten all
year. That time we won. We'd taken the
champions down.

Our speakers need to understand that

every tournament is a new chance -- a
chance to win, a chance to lose, an oppor-
tumity to improve. When my junior speaker,
Sam Donaldson, came home from the Eau
Claire Nationals having placed fourth in LD,
what he worried most about was losing.
How would it affect him, a consistent win-
ner, to lose? The next year every tourna-
ment he won meant more pressure. Finally,
at one tournament he lost (placed second)
and he found out it was okay. Someone else
could be on top for a while. With the pres-
sure off, he won the next week. He went on
to finish sixth in LD and first in US Extemp
at the Tulsa Nationals. Winner or non-win-
ner, every tournament (or every goff match)
is a new chance.

Adding these four principles to the
other seven may give us eleven ideas that
we can use to improve our competitive
speaking and/or our coaching. [ know that
each day on the golf course, one or more of
these principles comes into play in my game.
I may not be able to use the lesson at that
instant, but the lesson is there for me to
learn. As my ball unfairly bounces into the
bunker, I may not always think about how
this gives me an opportunity to hone my
sand play even though Principle Eight says
I should. But I know I would be a better
golfer if I would. Maybe this about foren-
sics 15 that which I will miss the most in
retirement -- the opportunities for leaming
the activity presents to us all -- competitor
and coach alike,

{Bob Jones retired as coach at Canby
Union (OR) HS in 2000. He is chair of
the NFL Extemp Topic Committee and
co-chair of Extemp Prep at the Na-
tional Tournament. Bob and his wife
Ann coached US Extemp national
champion Sam Donaldson in 1986.)
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Dottie Hinson (playec] Ly Gina Davis]: MWLV is this so hard?”

Jimmy Dugan (playec} by Tom Hanksk ‘s supposec} te be bard, 1f it was sasys SVEryone would do it

—FROM A LEAGUE OF THEIR OWN
by Jdon BruschRe

The National Forensics League and
the newly-emerging Urban Debate Leagues
share the common goal of promoting
healthy, populated, and active local debate
leagues. The NFL has the benefit of de-
cades of experience in league development,
and the UDL movement has the distinction
of being the most energetic effort in recent
years to cstablish a large number of new
leagues — at least eleven new debate cir-
cuits owe their existence to UDL support.
Needless to say, both groups have an inter-
est in the continued success of the embry-
onic UDLs; we have at this junction an un-
precedented opportunity to expand partici-
pation in debate. 1f the UDLs take hold or
even expand, debate can become a regular
feature of the secondary school experience
and not just a rare opportunity at scattered
high schools.

What will it take make urban debate
succeed? There are those who characterize
urban debate as a movement (Baker, 1998),
and it is characterization that most of us
wear with pride. I"’m no lustorian, butT do
belicve that all movements need at least two
elements to flourish: A really good idea, and
a well-organized means to implement it. The
first element we have in abundance. Those
ofus with careers in forensics know the al-
most intoxicating list of benefits our activ-
ity offers. Few things compare to the itrin-
sic reward of watching students develop,
mature, and transform as a result of partici-
pation in debate. This paper will dwell on
the much less sexy and less uplifting ques-
tion of logistics. The movement label may
provide insight into the importance of dis-
cussions about strategic direction — those
with even a passing familiarity with Malcolm
X and Martin Luther King understand that
that sharp minds can agree on a common
goal but differ sharply about the means to
attain it.

This essay will discuss strategic di-
rections. It will start by trying to diagnose
the challenges to league expansion, it will
then explore reasons that it is difficult for
us to see those problems, and will finally
conclude with some suggestions that might

help fix the problem. It will be disappoint-
ingly short on specific alternatives, but will
dwell at some length on strategic directions.

The Problem

It is quite easy, when facing a prob-
lem for the first time, to miss something ba-
sic and produce solutions that look comical
with a dose of hindsight. Samuel Goldwyn
once dismissed audio in movies with the
comment, “Who the hell wants to hear ac-
tors talk?” Ptolemy watched the sun move
across the sky and concluded the earth was
sitting on the back of a big turtle. In each
instance, something basic was missed: Dia-
logue improves the plot, and the earth re-
volves around the sun. Of course, you don’t
have to be dumb to make these mistakes.
Goldwyn is a media legend and Piolemy is
correctly viewed as a scientific trailblazer.
On the other hand, it is staggering to imag-
ine how much more Ptolemy would have
learned had he known a little bit more about
the center of the universe. When starting
off in a bold new direction, there are de-
cided advantages to knowing what prob-
lems need to be solved.

Perhaps we can begin by asking,
“Why isn’t there widespread debate par-
ticipation now?” Why aren’t there active
leagues in every district? There are many
possible answers. It is possible that debate
simply doesn’t have enough to offer, but
its intellectual value is now beyond ques-
tion (Allen et al., 1999). It is possible, as
Kozol (1992) eloquently argues, that eco-
nomic inequalities preclude all sorts of ex-
tra-curricular opportunities in poor schools.
Clearly, economic inequality is part of the
answer, But that answer is only partial sim-
ply because there are many wealthy districts
that don’t offer debate either. Speaking as
one who has been working with urban de-
bate for four years now, 1 can say that the
main problems we have encountered have
not been intellectual (in the sense that we
are teaching something unimportant), or
pedagogical (in the sense that debate is dif-
ficult to teach), or motivational (in the sense
that it is hard to get students interested), or

even financial (thanks to the generosity of
the Open Society Institute). Why, then, is
there not more urban debate? Why is there
not more debate in general?

The answer, I believe, is that it is dam-
nably difficult to be a debate coach. Evena
teacher lucky enough to have a debate class
as part of the curriculum spends an extraor-
dinary amount of time after class working
with the students. Teachers give up long
weekends that could be spent relaxing or
simply getting ready for the next week of
school. The teacher must arrange permis-
sion slips, get district and board approvals,
arrange for buses and janitors and security,
and find some way to pay foritall. Budgets
are hard to get and rarely adequate to the
demands of the students. I preach to the
choir in these pages, but it is worth reflect-
ing on how much we do and how hard we
work. We often do what it is not reasonable
to ask us to do. We are debate coaches
because we make unreasonable sacrifices.
The reason why there is not more debate is
casy to see: Being a debate coach is really
hard, and not many people can (or want to)
doit.

Part of the Problem

There is a story about Ted Williams,
the great Boston Red Sox hitter, who some
time after he had retired was asked to help
coach a .240 hitter. Williams suggested that
the hitter crowd the plate so that he could
easily hit outside pitches, and then told the
player that when the pitcher threw inside
he should light up and eream the ball. “If ]
could crowd the plate and cream an inside
fastball,” the player explained, “I wouldn’t
be hitting ,240.” Williams was a great hitter
but not a great coach, in part because it was
hard for him to understand how exceptional
he was, Williams could hit .400 because he
could cream an inside fastball, and he never
understood that nobody else could do it.

Because the job of debate coach is
so hard, only exceptional people can do it.
There are indeed educators who are willing
to give virtually all of their free time for noth-
ing more than the infrinsic reward of seeing
the students grow. But itis an error to imag-




ine that because the very best educators
are willing to work extremely hard for no
exira pay that there are a large number of
teachers who will do it. The examples of-
fered by outstanding teachers do (and
should) serve as inspiration and by watch-
ing our best there is much to that can be
learned. But in some ways, the successes
of our best teachers also serve to blind us.
Ted Williams couldn’t understand why no-
body else could tumn on an inside fastball.
If we focus only on successes, we may never
learn why those successes can’t be trans-
lated to less adept educators. High school
students love repeating that Einstein failed
out of school. The very maotivation behind
a gifted program is that you can’t teach
Einstein the way that you teach everyone
else. But, it turns out, the reverse is also
true: You can’tteach everyone else the way
that you teach Einstein. We can’t treat ev-
ery teacher as if they were Jaime Escalante
(the famous math educator chronicled in the
movie Stand and Deliver).

1 fear that one problem endemic to all
debate leagues — from those in the most
ivy-covered collegiate debate district to
those in the most rural high school novice
divisions — is that the leagues come to be
dominated by only outstanding instructors,
who have a hard time appreciating why oth-
ers can’t match their excellence and have
difficulty replacing themselves when they
are gone.

Another factor, at lcast as important,
is that even the exceptional teachers do not
receive the support they need and deserve,
and after performing miracle after miracle
they are taken for granted. One result is
burnout, and it is a problem that resonates
atall levels. Even at the collegiate level, the
demands of coaching have made coaching
and publishing almost mutually exclusive,
and the number of tenured Ph.D. coaches is
shrinking to dangerous levels. I suspect
the problem is at least as pronounced at the
high school level, with its longer travel
schedule and heightened paperwork. A
serious problem that our activity has is that
we have difficulty rctaining even the excep-
tional tcachers. We must be constantly vigi-
lant that we do not support our best teach-
ers less because they are capable of more,

Part of the Solution
There aren’t easy solutions, but there
are at least two directions to try. The first is
that we can seek ways to make the debate
job less demanding. We can offer Satur-
day-only tournaments, provide assistant

coaches, lobby for better secretarial sup-
port for the paperwork, limit topics, limit
travel schedules, provide curriculum mate-
rials, and try to establish class meetings
rather than after-school meetings. Thisisa
short and non-exhaustive list. The bottom
line is that debate coach is a demanding
job, and any measure taken to reduce the
demands of the job will make it something
interesting and accessible to all teachers
and not just the exceptionally motivated.
Those of us who work actively with dis-
tricts trying to make debate programs flour-
ish should make sure that teacher support
is a central part of the equation,

A second approach is to try to do
more to attract the very best teachers. At
present, it is simply stating the obvious to
say that the reward system for dcbate
coaches is badly out of step with the effort
involved. Simply put, the job of debate
coach is not a good career move. There are
no promotions or pay raises for doing well
but there are costs, measured in lost portfo-
Lio development and stress. “Better pay” is
not something that can be writtcn into a
grant or won easily from a district. There
are, however, some limited successes in
some districts where compensation for
coaching has risen to $4,000-$5,000 a year.
Although these victories will not be repli-
cable in all areas, they do demonstrate the
possibility that victories can indeed be won.
And, as other movements have taught us,
the ease of victory does make the need for
it any less important. Desegregation must
have appeared unthinkable in 1920 Missis-
sippi, but it must have been equally appar-
ent that equality would never be achieved
without it. Adequate compensation for an
enormous number of overtime hours might
seem completely out of the question in the
current environment, but the reality of na-
tion-wide debate leagues with large-scale
participation will be impossible without it

T'll retumn to the movement analogy
one more time, to highlight the importance
of facing the most difficult problems
squarely, to dwell on the need for a clear
strategic direction, and to end on a note of
hope. The civil rights movement faced
scemingly intractable problems: The racist
power structure was unwilling to cede even
basic respect to non-Caucasians. The prob-
lem was obvious but the solutions long and
difficult. The cause was noble but there
was vigorous dissent, even within the move-
ment, about strategic direction {Do we seek
justice by the correct application of laws or
by any means necessary?). Our own move-
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ment faces problems no less apparent and
with the remedies no less obscurc. We will
do well to discuss vigorously our own stra-
tegic direction. If we take this unique mo-
ment to dwell on a strategy for long-term
league development, the UDLs can flourish
and the joint goals of the UDLs and the
NFL can become more attainablc.

T hope this essay can spur some think-
ing about the strategic direction leagues
mighttake to guarantee their long-term suc-
cess. Part of the process will involve taking
a sobering look at the challenges we face,
Such discussions are rarely uplifting. But
of all groups; debate professionals must
surely be the most able to engage in frank
discussions about the problems we face and
reflect maturely on ways to fix them. If we
do this thing right, we can transform educa-
tion. If we fail to reflect on the factors that
limit our success at present, we may not
realize our full potential. If we fight and win
battles for our teachcrs, try to recruit the
best teachers, and support the teachers we
have, debate can flourish.

(Jon Bruschke is Assistant Professor and
Co-Director of Forensics at CSU Fuller-
ton.)
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The Stanford Debate Society presents the
Stanford National Forensic Institute

Individual Events Program: July 28 - August 10, 2001

Dramatic Interpretation...Humorous Interpretation
Oratery...Extemporanecous.. Impromptu...Expository
Thematic Interpretation...Prose...Poetry...Duo Interpretation

The SNFI Individual Events program offers a comprehensive program which accounts for regional
differences in style, content, and judging. Students will have the opportunity to work with coaches
and national champions from around the nation. The Institute is designed to provide a strong
technical foundation in an enjoyable atmosphere, students at all levels of experience will be
accomodated. Qutstanding staff includes:

Josette Surratt is in her 30th year of teaching, and is currently at Teurlings Catholic High School. She
has qualified 90 students to the NCFL and 20 students to the NFL nationals in her last six years of coaching.
She has coached state champions in every event.

Morris Block is a champion events coach from Riverdale HS in Louisiana. He has coached champions
in most events, and students to late elimination rounds of most of the nation's major events tournaments,
including NFL nationals. He has coached 4 students to finals of NFL nationals in interp events.

Other great SNFI events staff include Rajiv Batra of Leland HS / UC Berkeley, and Adam Swensek of
Boston University.

The Two Track System of Placement allows advanced students to focus on specific events at an
accelerated pace, while also ensuring that the beginning to intermediate level students advance at a more
relaxed pace while participating in and learning about a variety of different events. This ensures that upper
level competitors leave camp prepared to immediately step into high level tournament competition.
Seminars are designed to cater directly to areas of student interest. Workshops are provided to instruct
new competitors in basic speaking techniques, and novice workshops meet the needs of both new
competitors and those solely interested in improving general speaking skills without the intention of later
competition.

Team Instruction provides students who are involved in a recently formed Forensics team basic
techniques on student coaching. Weteach students ofall levels how to coach themselves during the course
of the year to maximize their competitive experience and success. The research facilities unique to the
Stanford campus provide an excellent resource for the creation ofa comprehensive script library. Institute
staff has on hand hundreds of scripts both to assist student, and to serve as example material. Resource
packets are provided specifically for this group.

“To say that the SNFI improved my competitive skills is an understatement. With the powerful combination of
an experienced staff and limitless opportunity for research and study, this program offer the very best chance

Jor success in forensics.”

~ Andrew Swan, previous SNFT Individual Events camp participant

Resident cost: $1,450 / Commuter cost $1,150 (includes lunch/dinner)
An additional application fee of $85 is required
For additional information: call (650) 723-9086
SNFL,. 555 Bryant St., #599, Palo Alto, CA 94301
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The Stanford Debate Sociely presents the

Stanford National Forensic Institute

Lincoln-Douglas Program: July 28 - August 10, 2001
Outstanding features of the 2001 Lincoln-Douglas portion of the SNFIL:

V14 fully critiqued practice rounds: most camps offer a practice tournament at the end of
the camp which may offer only four rounds of total experience. At SNFI, your students will not be
sent home with a pile of notes on philosophy and a stack of student researched evidence with mini-
mal visible improvement in their debate skills. Your students will receive practice rounds built into
the daily schedule. Their progress is monitored so that their development is assured!

v Incomparable staff: This year's staff includes:
Program Director: Dr. Michael Major, formerly of College Prep School

Lab Instructors:
Jonathan Alston, Newark Science Byron Arthur, Stuart Hall School
Michael Arton, New Orleans Jesuit — Nick Coburn-Palo, College Prep
Michelle Coody, St. James Jessica Dean, Boston University
Hetal Doshi, Emery University Jon Geggenheimer, Woodson School
Noah Grabowitz, Staviford debater Leah Halvorson, Reed College
Michael Osofsky, Stanford debater A Allison Pickett, U of North Carolina
Mazin Sbaiti, RL Turner : “daron Timmons, Greenhill School
\ Extended Week Option: The outstanding hightight of this option will be an extra 20 fully
critiqued practice rounds. Students attending n&ercamps during the summer can avail themselves of
this one week experience or students in the regulir.camp ¢an extend their stay for a total of 34 practice
rounds between the two programs, for a total of three weekst
< Stanford Advanced. Seminar! “An exclusive. SNFI Wkshap dedmated to in-depth issue
examination. The semingr will be conducted by Mr. Aaron Tunmons and Mr. Mazin Sbaiti, two
of the most successful and respected debate coaches in the nation. Tdeal for students with previous
institute experience; open to all experienced studénts returning to SNFI for a second or third year,
and others by application.
V' For many LD debaters the regular comp combined with the "extended
week" option provides the equivalent of u full semester of competitive LD debate

experience, or more, in just 3 weeks (up to 35 critiqued rounds)!

Important Information
SNFI LD Institute dates: July 28 - August 10
Resident Program: $1,450 Commuter program: $1,150

LD Third week Option:  August 10-17
Third Week Resident Program Cost: $895
Additional $85 application fee required for all programs.
For additional information and applications contact us at

SNFI, 555 Bryant St., #599, Palo Alto, CA 94301
(650) 723-9086
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» Emphasis on Practice Debates — By providing entering students with a packet of
affirmative and negative positions, practice debates and speeches typically begin the
second day of the camp. Both sessions conclude with judged tournaments providing
relaxed, yet structured, opportunities for students to validate their educational experience.

» Curriculum Diversity — Staff Members and lab placement available for all skill levels,
ranging from novice groups to those choosing to polish varsity skills.

» History of Competitive Success — SDI Alumni have won tournaments or Top Speaker
awards at the Tournament of Champions, St. Marks, the Glenbrooks, the Michigan
Round Robin, and state championships.

» Excellent Library Resources — The MSU Library offers a superb selection of materials

relevant to the topic that are housed in one easy to use facility. An in-house library in the

residence hall contains a wealth of topic literature and computer based research facilities.

Superb Staff — Staff members include CEDA National Champions, NDT Finalists, and

coaches of highly competitive college and high school teams.

Coaches’ Workshop — A unique opportunity for coaches to gain familiarity with both

the topic and theoretical-issues of their choice.

Scholarships — Limited need-based financial assistance is available.

Competitive Prices — SDI is committed to offering outstanding debate institutes at

affordable prices, which include tuition, room and board, and copying of lab evidence.

Two-Week Institute: July 15 - July 27, 2001 - $800
Three-Week Institute: July 15 — August 3, 2001 - $1100
Coaches Workshop: July 15 - July 20, 2001 - $400
SDI Topic Evidence on a CD: Available August 2001 - $50

Vv VvV VW

For more information and a free application, please contact us at:
Website: http://www.msu.edu/~debate

Email: debate@msu.edu

Phone: (517) 432-9667

Earth Mail: 10 Linton Hall, East Lansing, MI 48824
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LD REBUTTALS AS SPEECHES

LD students seem to worry more
about the quality of their rebuttals than
about any other aspect of their perfor-
mances. This preoccupation, made clear to
me during my eight surnmers of workshop
teaching, probably results both from a per-
ception that debates are won and lost in
rebuttals and from the insecurity generated
by these unscripted and often rushed
speeches. [ do not share the belief that re-
buttals are the most important components
of a winning performance; as a competitor, |
focused my preparatory energy on research
and case planning, and as a judge, [ have
often written decisions after the first nega-
tive speech. But no debater can (or would
want to) ignore rebuttals. This essay offers
some specific advice on LD rebuttals rooted
in a reconceptualization of the nature of
these speeches as speeches.

Writing about how to give rebuttals
is a bit like writing about how to dance: both
skills require arange of practical, situational
Jjudgments which cannotbe fully prescribed
ineconomical formulae. Andevenifitwere
possible to describe a pleasing instance of
either type of performance, both practices
can be botched in ways too numerous to
catalog. This is one reason that a human
coach is far preferable to books for students
of either art, for only a personal observer
can identify the specific errors a given stu-
dent makes. So while I have worked with
many individual students to improve their
LD rebuttals, I have hesitated to suggest
general advice on so various a subject.
However, [ have noted several widespread
habits which detract from rebuttal speeclies,
and in satisfying myself that those habits
are problems, [ have aiso had to constructa
more positive (but hardly original) vision of
what rebuttals should be. Part I of this
essay calls attention to seven problems en-
demic to recent LD rebuttals, Part 11 pro-
poses a corrective view of what rebuttals
should be, and Part III suggests a method
for students to use to improve their own
rebuttals, with or without a coach’s help.
Insofar as I do not explain the basic struc-
ture and content of rebuttals, I am address-
ing primarily experienced debaters; yet all
of the issues below concern students at all

by
Jason Baldwin

levels, and I hope that this advice will be a
useful supplement to the instruction of even
new debaters.
1. Forensic Pathology
Here are seven habits of highly in-
effective speeches, most of them exhibited
to one degree or another by virtually all LD
debaters (doubtless including this author):
First, many rebuttals say little or noth-
ing about the resolution supposedly being
debated. Fully one-third of the 2ARs T have
heard in the past two years have not in-
cluded a single major term from the resolu-
tion. It is harder to speak for a full six min-
utes in the NR without saying anything
about the resolution, but it does happen.
More commonly (almostuniversally, in fact),
rebuttals make a few scattered references

Jason Baldwin

to the resolution, but most of the individual
arguments say nothing explicit about it. It
is obviously impossible to argue for the
truth or falsehood of a resolution without
talking about that resolution. So most re-
buttal arguments are, rhetorically, wasted
breath. Of course, some generous judges
are willing to try to consfruct connections
between what a debater actually says and
the resolution being debated; these judges
are sometimes labeled “interventionists” by
students bitter that their arguments were
not interpreted as the students intended
them to be.

Closely related to the first symptom
is the second: most students use personal
(we, you, it, they) and demonstrative (this,
that) pronouns with unclear antecedents or

no antecedents at all. Students often Imag-
ine that they have said something about a
resolution by using a pronoun which they
mean to stand for an agent or party in the
tesolution, but the meaning of the pronoun
is often completely unciear to listeners.
Most resolutions allow reference to many
persons. On the resolution “Colleges and
universities have a moral obligation to pro-
hibit the expression of hate speech on their
campuses,” relevant parties might include:
colleges as collectives, college administra-
tors, college teachers, college student bod-
ies, purveyors of hate speech, targets of
hate speech, the ethnic majority, ethnic mi-
norities, and the public at large. When a
debater uses “they” in the context of such
a resolution, s/he could be referring to any
of the aforementioned groups or to hate
speech incidents or to hate speech codes.
And when debaters use “we,” they fre-
quently mean to refer to some (unspecified)
party in the resolution, but also sometimes
to “we debaters” or “we auditors of this
particular debate round,” compounding the
confusion.

The third babit, like the first two,
moves rebutials away from clear discussion
of the resolution and into the realm of con-
fusing abstraction. This is the practice of
stating argurnents only as general principles,
without offering concrete illustrations.
Many debaters have heard the familiar criti-
cism that examples and analogies are not
arguments. This statement may be true
when applied narrowly to the validity of
deductive arguments, but it neglects the
inductive support that examples provide for
empirical generalizations, and it also ignores
the persuasive power of a well-chosen il-
lustration. Any debater can assert in the
abstract that hate speech is a vague con-
cept which may be employed to silence un-
popular views, but well-prepared students
can add immensely to their credibility by
describing with dates, places, and other rel-
evant details specific incidents when hate
speech codes were used to squelch dissent.
AsThave argued in these pages before, the
meaning of abstract arguments is never clear
until we understand what, in practice, those

{Baldwin to page 42)
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{Baldwin from page 39)

arguments entail. Listeners will always re-
spond more strongly to an argument em-
bodied in a concrete human situation than
to the purely abstract presentation of the
same logic.

The use of debate jargon, especially
flow-related jargon, is a fourth common de-
tractor from LD rebuttals. Gnosticismis the
ancient heresy which teaches that salva-
tion comes through secret knowledge, and
debate, sadly, has come toresemble a Gnos-
tic cult. Here are some words and phrases
meaningful only to members of the cult:
flow, drop, extend, cross-apply, solve for,
AC NC, CX, AR, NR, voter, crystallize, tum,
pull, group, go aff, go neg, top, bottom. The
overuse of such terms results in statements
like “For my first voter, flow across the
underview at the bottom of the AC that
solves for racism, which she dropped in the
NR.” This sentence would be cornpletely
meaningless to anyone outside the debate
community, and it is rhetorically repugnant
to many of us within. Coaches and debat-
ers share the blame for this one: coaches,
for introducing such terms as instructional
shorthand without emphasizing that they
have no place in actual speeches; and stu-
dents, for fancying that they will appear
clever and sophisticated for peppertog their
speeches with a chunsy technical vocabu-
lary.

Wordy, repetitive, and imprecise tran-
sitions are a fifth blemish on many rebut-
tals. “Next” and “but” are by themselves
too tmprecise to introduce a new point, re-
sulting in an unshapely pile of arguments.
“Look to” (like “that of” in the statement of
a value premise) is pompous and archaic.
“Talk about,” as in “Next she talks about
freedom,” is too vague; good debaters ar-
gue that some proposition is true or false
rather than merely tafk about a subject.
“Gives you,” as in “He gives you equality,”
is too colloquial and also too vague. Overly
wordy (and inept) transitions include state-
ments like, “Now looking on down the flow,
what you must realize is the idea that . .. .”
Some speakers use “basically” to introduce
every sentence for no apparentreason. Any
word or phrase that becomes a generic tran-
sition will make the logical relationships and
relative importance of statements hard to
understand. Another serious transition
problem occuts when speakers promise to
provide a certain number of arguments and
then fail to number their statements accu-
rately. When a listener has been promised
two responses and is then offercd a “first”
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followed by a half-dozen “nexts™ and
“buts,” he will naturally become confused
about whether there is really a second ar-
gument, which staternent is the second ar-
gument, whether there may also be a third
and/or fourth and/or fifth argument beyond
the promised two, or whether the speaker
has moved to a new set of arguments. In
LD rebuttals, as elsewhere, numbers should
be used with care.

The first five problems are facilitated
by the sixth, the excessive speed of most
rebuttals. On the one hand, it is to be ex-
pected that speeches in a competitive de-
bate will proceed at a higher rate of speed
than do most informal conversations. On
the other hand, many LD rebuttals have
become so fast that the uninitiated simply
cannot follow them. I have heard many
judges complain about the speed of LD
rounds, but I have never heard a judge com-
plain that debaters spoke too slowly. Like
sloppy transitions, speed prevents speak-
ers from effectively emphasizing their argo-
ments. It also creates the impression of a
frantic loss of control. I suspect many LD
students speed for the same reasons they
use certain kinds of jargon: doing so helps
them overcome the inferiority they feel for
not doing policy debate. Sadly, some stu-
dents who accustom themselves to such
speaking during high school find that they
are unablc to present intelligible spoken ar-
guments in the larger world. It is a safe
working assumption that, no matter who you
are and how slowly you think you speak in
rebuttals, you need to slow down,

Cynics and third-party observers (like
me) can offer a variety of eultural and psy-
chological explanations for the six bad hab-
its so far mentioned, but many debaters
would offer a more straightforward reason
for all of them: the need to offer more argu-
ments. Missing links, pronouns, abstrac-
tions, jargon, generic transitions, and speed
are all explainable as products of the pres-
sure many debaters feel to offer more argu-
ments than their opponents do. The un-
necessary multiplication of responses is the
seventh and final bar to effective rebuttals.
To the extent that it occasions the first six, it
is also the most serious. Many debaters
treat responses like rafile tickets, imagining
that the more of them they possess, the
greater the chance that the lucky winner will
be chosen from their stack. This image high-
lights what is missing frorn the modemn style
of teflexive refutory rebuttals: thought.
Debate rounds are not games of chance.
Good debates are won by making befrer ar-

guments, not by making moere arguments.
The most persuasive debaters can often
defeat an opponent’s entire position with
one or two strategically chosen responses.
The blitzkrieg approach to rebuttals is al-
most never persuasive because the really
important arguments cannot be explained
and emphasized when they are rolled into a
lengthy (and usually repetitive) series of
blips. Weak and insignificant responses
actually sap the power of stronger ones. A
well-placed rifle shot is far more effective
than a barrage of pebbles for hunting large
game, and much easier on the arm.

Eliminating these seven habits would
not guarantee the excellence of LD rebut-
tals. But for many current debaters, these
problems are their most prominent stylistic
flaws, and overcoming them would result in
stronger, more persuasive speeches.

1. Health

To classify the seven practices out-
lined above as defects in rebuttals, we must
have some positive ideal of what LD
speeches should be. If rebuttals ought to
move away from these habits as symptoms
of disease, what is the state of health to-
ward which they should move? The an-
swcr is simple: rebuttals should be deliv-
ered as persuasive speeches. By itself, this
answer might seern neither insightful nor
useful. I am happy to cede any claim to
insight, but 1 do believe that reflection on
LD rebuttals as persuasive speeches yields
anumber of helpful principles. 1 will begin
by suggesting three qualities we should
expect to find in a persuasive speech and
then consider the implications of this vi-
sion for each of the seven unhealthy rebut-
tal practices.

First, a persuasive speech should be
clear. What is the mark of a clear speech?
Any adult of average intelligence and edu-
cation should be able to understand it with-
out taking notes. Mostjudges in LD rounds
do take notes to help them remember the
details of speeches, but an ideally clear
speech can be followed in the moment by
someone who is only listening, Clear
speeches may occur in the course of ex-
changes and debates, but their basic clarity
is preserved even when they are detached
from their rhetorical contexts. A persua-
sive letter to the editor will provide all the
background information an educated reader
needs to understand its arguments even if
the reader has not read the article to which
the letter responds. Likewise, a good re-
buttal will be clear enough to persuade a
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listener of the truth or falsehood of a reso-
lution even if the listener has heard no other
speeches in the debate round. An ideally
clear rebuttal speech could, by itself, per-
suade a listener of the truth of its claim such
that the listener could accurately paraphrase
the conclusions of the speech and the ar-
guments that support it,

For a speech to be clear enough to be
memorable, it must also be unified. One who
attempts to persuade his audience of ev-
erything will likely fail to persuade them of
anything. Speeches are public events, given
on rhetorical occasions which help to de-
fine their meanings. Consider Antony’s
funeral oration for Caesar. Ostensibly a
eulogy, italso shared elcments of a persua-
sive speech and even of a rebuttal.
Antony’s speech was occasioned generally
by Caesar’s death and specifically by the
charges of ambition brought against Cae-
sar by Brutus and the conspirators. Had
Antony attempted to catalog the treacher-
ies of the conspirators, to tell the life story
of Caesar, or even to recount each of
Caesar’s good deeds, the power of the
speech would have dissipated. Instead,
Antony persuaded the crowd by selecting
three examples of Caesar’s noble conduct
unified by their display of generosity rather
than ambition. Debate tournaments create
artificial occasions to discuss the truth value
of some assigned proposition (the resolu-
tion), and it is this purpose which should
unify everything said in the course of a de-
bate round. Given the multitude of pos-
sible arguments relevant to any resolution’s
truth, effective speeches must achieve a
further unity by selecting a relatively small
subset of those arguments to develop in
detail,

A further trait of persuasive speeches
is that they are shapely. A good speech,
like a good essay, should have a discern-
ible beginning, middle, and end. Rather than
plunging a listener immediately into the
thorny thicket of issues and leaving him
there, a persuasive speaker will eamn his
listener’s ear with an appealing opening,
gently direct his attention to the relevant
more specific issues, and finally step back
with him to survey the results of the battle
from a distance (in the case of debate rebut-
tals, from the perspective of the resolution
as a whole). It may occur to some readers
that current LD rebuttals do have a kind of
shape: they begin with a “roadmap,” move
to “line by line,” and conclude with “crys-
tallization.” But there is little in this pattern
that is fetching, persuasive, or memorable;

no practiced public speaker would deliver
anything resembling a current LD rebuttal
to an audience he wished to win over. Clar-
ity, unity, and shapeliness will complement
cach other in a persuasive, well-executed
rebuttal.

It is easy to see how these three ele-
ments of a persuasive speech prescribe
healthy correctives to the seven ineffective
speech habits described in Part I. First, a
concern for clarity and unity requires speak-
ers to make explicit reference to the resolu-
tion under discussion at every possible turn.
Effective introductions will often call the
audience’s attention back to the central is-
sue of the debate (the truth value of the
resolution) after that attention has been dis-
tracted by an opponent’s confusing and
abstract jumble of responses. Likewise,
every particular response will remain indi-
vidually relevant and connected to other
responses by including specific words or
phrases from the resolution as part of the
response. At no point in the speech will a
persuasive speaker allow his listeners to
forget that he is arguing primarily about a
resolution and only secondarily about this
or that specific sub-issue. Speakers who
find themselves prone to ignore mmportant
words from the resolution might benefit from
writing them in large letters across the top
of their tflow pads (pardon the jargon).

Clarity further dictates that most pro-
nouns be eliminated from rebuttal speeches.
In general, it i1s unwise and unclear to use
pronouns to stand in place of parties in the
resolution. Second- and third-person pro-
nouns should be used only when referring
literally to persons present in the capacities
they actually fill {do not, for instance, use
“you” to refer to the judge as if he were a
policymaker whose decision would literally
[say] condemn thousands of Serbian chil-
dren to die in NATO bombings).

The use of particular examples and
iflustrations can enhance the clarity, unity,
and shapeliness of speeches. Obviously,
listeners will have a clearer idea of what they
are being persuaded to believe when the
broad generalization of the resolution is
applied to specific or analogous contexts.
Note, however, that illustrations must be
slowly and fully explained 1f they are to ex-
ercise persuasive power. Further, several
well-placed references to an illustration from
cross-exarnination or from the first partof a
speech may provide a unifying (and memo-
rable} thread for the speech as a whole. Fi-
nally, I am indebted to Mr. James Copeland
for suggesting an important way in which

concrete applications of a resolution may
contribute to the shape of a persuasive
speech via its conclusion. Speakers may
direct their final summary appeals to the
consciences of listeners by asking them to
choose between the worlds represented by
an affirmation and a negation of the resolu-
tion. For instance, rather than praising the
glories of school safety or student civil lib-
erties in the purely abstract language of
rights or coniract obligations, a persuasive
speaker might bring his argument to a satis-
fying conclusion by describing the likely
experiences of students and teachers in the
worlds (i.e., concrete realizations) of both
sides of that resolution. The classic “moti-
vated sequence” pattern for persuasive
speeches satisfies an audience’s felt need
to react to the urgent arguments they have
just heard by proposing an action they (the
audience) may take to address the problem
athand. While there is no point in pretend-
ing that debate judges can effect dramatic
widespread changes in society, debaters can
bring their appeal to a climax by playing up
the ethical and rhetorical importance of pub-
licly endorsing a certain kind of world by
voting to accept or Teject a given resolu-
tion. Listeners will feel the importance of
such a decision only insofar as they regard
it as a choice between different human ex-
periences rather than philosophical vagar-
ies.

Clear speakers will also avoid debate
jargon like the plague. Inparticular, refer-
ences to a listener’s notes are often confus-
ing and always slightly ridiculous. It is
crass and presumptuous for debaters to dic-
tate to judges what is or should be on “the
flow.” A debate is a rhetorical contest em-
bodied in speeches over a period of time; it
i8 not a board game with a geography neu-
trally observable by all the players. The
members of any audience are free to note or
ignore whatever they please, and speakers
can best assure their points will be heard
and remembered by making them clearly and
memorably to begin with, using only the
language of ordinary educated English-
speakers. Of course, it is very likely that
debate judges will, in fact, take notes on
rounds, and smart debaters will present their
arguments in ways that rnake it easy for note-
takers to follow and organize. Just as a
graceful child will courteously account for
an aged relative’s limitations without remark-
ing on those limitations, so a graceful de-
bater will speak in ways conducive to note-
takers without remarking on the notes them-
selves. In general, one should avoid using



terms in a debate round that one has picked
up only in debate,

Specific transitions are obviously es-
sential to create a clear, shapely, and uni-
fied speech. The carefully chosen “how-
ever” or “additionally” primes the expeeta-
tions of listeners, allowing them to logically
connect your statements one to another and
to recognize the place of a given statement
in the structure of the speech as a whole.
Such verbal cuing is especially vital for those
listeners who do take notes. Any worth-
while English textbook will list a variety of
useful transitional words, phrases, and strat-
egies. Here 1 will simply note that the now-
common practice of beginning rebuttals
with “roadmaps” is one of the most rhetori-
cally clumsy ways imaginable to introduce
a persuasive speech, Good speakers will,
in fact, give their listeners signals about
where they are headed, but they will not
attempt to grab their audiences’ attention
by saying, “OK, first 1’1l go aff, then, uh,
neg. Is everybody ready?” Transitions
should be smoothly integrated into the sub-
stance of a speech; they should be as un-
obtrusive as the nails in a well-built house.

Persuasive speakers will use a mod-
erate speed to remain clear at all times dur-
ing their rebuttals. Whether listeners are
recording speeches in their memories or on
paper, they nced time to comprehend sen-
tences they themselves did not compose.
Many of the students who debate in front
of me would probably be dismayed at the
number of sentences 1 do not understand
(and thus do not record) becaunse they are
spoken too quickly. Comprehensible speed,
like comprehensible enunciation, is a basic
physical requirement for clear speeches, but
thoughtful variations in speed also contrib-
ute crucially to the shapeliness of speeches.
Auniformly fast rate obliterates all sense of
form. But an occasional quick arpument may
suggest, “This is just review” or “Here’s
the icing on the cake.” Likewise, a notice-
ably slower pace suggests, “This is the crux
of the matter” or “This is complex—listen
carefully.” Generally, speeches should start
slowly, gradually accustom the histener to a
brisker pace, and then finish slowly.

Finally, the unity and clarity of a per-
suasive speech dictate that it be focused
and zelective rather than comprehcnsive.
Effective speakers choose the few points
they want to make about their topic and then
make each one thoroughly. The more points
a speaker makes, the less likely they will
appear related to one another, and the more
likely contradictions will emerge among

-

them. Further, speakers are more likely to
impress their listeners with their mastery of
a subject when they can clearly and confi-
dently explain one or two lines of reason-
ing in response to an argument rather than
hastily listing every response they can think
of. Successful magicians know far more
tricks than they perform on any given occa-
sion. They impress audiences by present-
ing a few tricks exceptionally well and al-
ways leaving audiences begging for more.
In similar fashion, a speaker communicates
power by implying, *“Here’s the kind of high-
quality reason | can give you to believe my
position in the time I have; imagine what [
could do if Thad more time.” Choosing the
best one or two response strategies against
a contention requires a knowledge of argu-
ment types and a certain tact, both of which
are beyond the purview of this essay (I hope
to address these issues in the future). But
the best way to learn to make wise choices
among possible arguments is to practice by
actmally making such choices, if not at first
in tournament rounds, then in practice
rounds or in post-tournament flow reviews.
Much of the time saved by making fewer
arguments will be filled by making those
arguments more slowly and with suitable
illustrations and specific references to the
resolution.
. Therapy

How can I.D stndents move from the
bad habits outlined inPart I to the model of
persuasive speaking described in Part 117
First, let it be said that no single decision
will transform a debater from an ineffective
to an effective speaker. As with most good
habits, the habits of successful speaking
must be developed gradually over time.
Students who attempt to tackle all of the
above-noted problems in a single afternoon
of rhetorical self-improvement will probably
throw up their hands in exhaustion and de-
spair. Wise students will diagnose their own
current habits honestly (and ideally with the
help of others) and then make triage deci-
sions about which habit needs the most
immediate attention, which habit is next
most pressing, and so forth.

The lowly tape recorder is a speaker’s
best friend for diagnosing and treating his
own speech habits. Every one of the seven
detractors identified above can be recog-
nized in a tape-recorded speech, and re-
peated recordings of oneself giving sub-
stantively the same speech can reveal im-
provement or deterioration. Here is a
method that can be used to cure any of the
seven bad habits: First, record one of your
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own rebuttal speeches; speeches from tour-
naments are best because they may reveal
verbal habits you display under Pressure
which do not surface in contrived practice
speeches.  Second, listen to the tape and
Jjot down any of the seven (or others) which
you notice. You may need to listen several
times, attending to different aspects of the
speech each time. Decide which habit in
the speech you want to treat first, which
second, which third, and so on. Then tran-
scribe the entire speech, word for word.
complete with all the “uhs,” stuttering, and
sentence fragments. Typing the speech will
do two things for you. First, it will make
you irritated with yourself for making all
those indiscriminate blippy arguments
which you are now having to type. Sec-
ond, it will give you a written copy that will
allow you to more objectively and deliber-
ately study what you say and how you say
1t.

After you have typed the speech
completely, go through it with red pen in
hand to mark al] the instances of whatever
habit you are striving to improve. For ex-
ample, if you are trying to make more clear
references to the resolution, mark the total
number of distinct points in the speech, then
mark each use of a major word from the reso-
lution, and then flag any individual point
that does not use any of the resolution’s
words. After you have marked all the prob-
lem areas, go back and rewrite (yes, write)
the speech to fix the problems. You may
have to impose somewhat arbifrary rules on
yourself to address some of the problems.
For instance, to reduce your speed, you
may have to simply decide to reduce the
length of your text by one-fourth; to reduce
the number of your responses, you may
have to limit yourself to two responses per
contention, or no responses less than three
complete sentences long, or only half as
many responses as your original speech
contained. You canbe your own judge, but
do not hesitate to impose relatively draco-
nian standards on yourself for practice pur-
poses.

Once you are satisfied that you have
adequately treated a given speech (this may
involve combing through several written
drafts looking for different symptoms), make
a tape recording of your new and improved
version. Practice reading the speech with
proper emphasis, speed, and enunciation;
your goal is to fill the time with a slower,
more polished speech. Reading well-cho-
sen words will help accustom you to say-
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ing well-chosen words, and eventually such
practice will rub off onto the extemporane-
ous performances you give in rounds. If
possible, listen to your new version with a
parent or non-debate auditor. Note any ar-
eas for further improvement, and repeat the
type-rewrite-record cycle again.

Tapes and written speeches will al-
low you to recognize your own speech hab-
its in a way that is not usually possible mm
the moment you are speaking. And these
artifacts allow you to review your speech
actions with a care and leisure that harried
practice rounds do not typicatly permit. As
youbecome a more perceptive critic of your
taped and written speeches, you can con-
tinue to improve simply by performing a re-
buttal speech for a tape recorder, listening
to it for the problems you most want to fix,
and then performing it again and again on
tape until you get it right. Of course,
coaches and teammates are helpful in this
process if for no other reason than to re-
lieve the tedium of doing the same thing
overand over. Genuine improvement is hard
wortk, but time and effort will pay off.

The ultimate test for rebuttal speech
quality is one that requires either a long in-
terval of time or listeners who have no
knowledge of I.LD. Let us call it the drawer
test. The drawer test consists of recording
a rebuttal speech and then putting the tape
in a drawer without histening to it. The tape
should stay in the drawer for as long as you
can remember the round it came from, pref-
erably until your memory of the resolution’s
details begins to blur; this may obviously
take a number of weeks or even months.
After sufficient time has elapsed, listen to
the speech without taking notes. Does the
speech, standing alone, clearly inform you
about what issue is at stake in the debate
and memorably persuade you to adopt a
position on that issue? If so0, congratula-
tions! Ifnot, what is missing orunclear? Of
course, you can achieve this same effect
without the drawer (or the months) by play-
ing your speech for someone who has no
knowledge of LD or of the resolution ad-
dressed in the speech. Does the speech by
itself persuade that person of what you want
to persuade him? What questions remain
unanswered by your speech for such a per-
son? [s there anything in your diction or
delivery that confuses or distracts the av-
erage (i.e., non-debate} listencr? If you fail
the drawer test, go back to your word pro-
cessor and try to remedy the problems in
your performance.

No doubt there are many other strat-
egies students can profitably employ to
develop their rebuttal ability, but T believe
focused self-criticism, made possible
through tape recordings and transcripts, is
an essential part of any serious improve-
ment. In any case, consistently approach-
Ing rebuttals as persuasive speeches rather
than as speed refutation contests is certain
to yield more appealing, compelling, and
educational LD rounds.

{Jason Baldwin is a graduate Philosophy
student at Notre Dame and the coordina-
tor of the LD division of the Kentucky In-
stitute. Interested readers may contact Ja-
son at jhaldwin@nd edu)

{Olson from page 14)
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’In debate circles, Coach Ballingall is highly respected. ..

CHUCK BALLINGALL, Division coordinator, Director of Debate, Damien High School; B.A.,
Untversity of Redlands; veteran lab leader at lowa. Currently, Mr. Ballingall is the Vice
President for the National Debate Coaches Association. Mr. Ballingall is regarded as one of the
most outstanding debate lab leaders and coaches in the nation. Mr. Balltingall is the youngest
coach to receive two NFL Diamonds. His devotion and dedication have earned him the
admiration and respect of students and coaches from across the country. He has tavight and
lectured to thousands of students at dozens of summer programs over the last 10 years, His
teams frequent the late elimination rounds of every major tournament and have attended every
national round robin. 1t is @ unique honor to have Mr. Ballingall lead the lowa Policy Division
into the 21st Century.

Chuck Ballingall, Division Coordinator

JANE BOYD, Director of Forensics, Grapevine High School; BA.,
University of Arkansas, Fayetteville; Double Djamond coach;
Coach TOC Top Speaker; Coach of Five State Champions;
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Round Robin, Bronx Science Round Robin, MBA Round Robin,
Glenbrooks Round Robin, Harvard Round Robin and Stanford
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elimination rounds of every major tournament.

HEIDI HAMILTON, Assistant Professor and Director of
Forensics, Augustana College, Rock Island, IL; B.A., Augustana
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Homewood High School; B.A., Huntington College; M.A.,
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national qualifiers, LD state champion for seven years
running; Alabama Speech Teacher of the Year Award;
National Topic Selection Cormunittee for LD debate; Sarmford
and Iowa Lincoln-Douglas debate institutes; NFL Hall of
Fame; NFISDA Qutstanding Speech, Drama, Debate
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School; B.A., Rice University; First place, Bronx Round
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best from their very able staff. Their curriculum is organized,
thorough and challenging to the very best students. They
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BEN DAVIDSON, Junicr, Duke University; 1st place Wake
Forest; 3rd place at Montgomery Academy Round Robin;
2nd place at Greenhill Round Robin.

HETAL DOSHI, Graduate, Emory University; former debater
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of Science, NFL Nationals; Top Speaker, TOC; three time
TOC qualifier; TOC Charmpion; Wake Forest Champion.

MARILEE DUKES, Director of Forensics, Vestavia Hills High
School; B.S., University of Southern Mississippi; M.S., North
Texas State University (Debate Fellow); former high school
and college debater; 20-year teaching and coaching veteran;
numerous state and national qualifiers; coached NFL and
TOC champions; NFL Double-Diamond; Key Coach of the
Barkley Forum; cofounder of Iowa’s Linceln-Douglas
Summer Debate Institute; Blue and Gold Society.

MAC HAWKINS, Graduate, Loyola University, New Orleans;
NCFL National Champion; TOC qualifier; participant in late
elimination rounds of every national tournament; assistant
coach, Isidore Newman School; coached students to late
elimination rounds of every major tournament and state
champions.

NADIR JOSHLIA, Junior, Rutgers University; 2nd Stanford
Round Robin, participant in late elimination rounds of every
national tournarment; three time NFL National qualifier.
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For enrollment information call 319-335-0621 (voice) or fax 319-335-2111
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KANDI KING, Director of Debate, Winston Churchill High
School; B.A., Incarnate Word College; former Texas Speech
Teacher of the Year; State Qfficer of Texas Forensic
Assaciation for past 14 years and past President; charter
member of the lowa Summer Debate Institute,

ANNA MARIE MANASCG, Junior, Emory University; former
debater, St. James School; Champion Wake Forest 1997;
Bronx Round Robin 1997; Montgomery Bell Round Robin
1998; 1998 TOC runner-up; Girls Nation President 1957,

LISA MILLER, Director of Forensics, Nova High School;
coached numercus TOC, NFL and CFL qualifiers; coached
participants to late elimination rounds of every major
national tournament.

BRYCE PASHLER, Assistant Lincoln-Douglas Debate coach,
West Des Moines Valley High School; former debater, Valley
High School; third place, NFL Nationals; two-time lowa
State Champion; Winner William Branstrom Freshman Prize
{Undversity of Michigan); coach of 1996 TOC Champiory
coach of 1996 MBA Round Robin Winner.

R.J. PELLICCIOTTA, Director of LD Debate, South
Mecklenburg High School; A.B., UNC-Chapel Hill; coached
nurnerous qualifiers to TOC and NFL Nationals; coached
students to the late elimination rounds of every national
tournament; coached North Carolina State Charnpion.

ALLISON PICKETT, Johnston Scholar, UNC-Chapel Hill; NFL
National Champion; participant at every national round
robin and late elimination rounds of every national
tournament; TOC qualifier.

For More Information: National Summer Institute in Forensics, B12

International Center, The University of lowa, lowa City, lowa 52242-1802

ELTZABETH ROGERS, 1.D.,, Harvard; B.A,, Ul’\iversity of
Pennsylvania; former assistant coach, Harvard University;
former high school debate coach; coached numerous NFL
and CFL qualifiers; coached state champion; veteran
member of lowa staff.

DAVID 5INGH, Assistant coach, Apple Valley High School:
senior, University of Minnesota; winner, Glenbrook Round
Robin; TOC runner-up; numerous tournament and speaker
awards; former coach at Forest Lake High School.

MARY WELCH, B.A., University of lowa; former coach,
Westside High School, coached NFL and CFL qualifiers;
former debater, Westside High School; frequent participant
in late elimination rounds at national tournaments,

JOHN WOOLLEN, Director of Forensics, Enloe High School;
A.B., Wesleyan College; M.Ed. in Social Studies, UNC at
Greensboro; Ed.D. in International Studies; certificates in
Curriculum and Instruction and Social Sciences Education;
NFL Double Diamond; Key Coach of the Barkley Forum; 100
students to NFL Nationals; Barkley Forum champion; state
champions in extemp, oratory, Hl/DI, LD; semi-finalist at
NFL Nationals.

DANIEL YAVERBAUM, B.A., philesophy and physics, magna
cum laude, Amherst; former successful high school debater;
coached outstanding high school champions at Isidore
Newman; runner of marathons.
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David Cheshier, Directer of Debate, Georgia State University, Georgia
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= Designed with professionals in mind — Tailored to meet the needs of all teachers,
from those just starting out to those seeking advanced theory and topic training,
While sessions are for teachers only, the program is organized to dovetail with
Emory’s Debate Institute so you can observe student sessions and lectures.
Graduate credit inexpensively available. This year’s program will feature
instruction in both Policy and Lincoln-Deuglas Debate.

»  Affordably priced — $850 tuition and materials; $450 Olympic Village apartment
housing per person. Daily continental breakfasts provided, other meals available
at low cost nearby (Village apartments contain full kitchens). Atlanta’s busiest-
in-the-world Hartsfield Airport and easy accessibility keep travel expenses
reasonable.

o Extensive package of materigls immediately usable in the debate clgssroom - You'll
receive extensive notebooks filled with classroom lessons, policy and Lincoln-
Douglas debate theory materials, and loads of evidence on the new 2001-2002
weapons of mass destruction topic. No teacher institute provides more material
to participants.

o Great facilities for learning — Access to computer labs, fine libraries, and state-of-
the-art classroom and seminar rooms to assure you'll learn in a comfortable
environment.

v Areasonable schedule — Evenings free so you can enjoy Atlanta’s amazing summer,
shopping, dining, sports, and entertainment!
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DEBATING AGENT OF ACTION

COUNTERPLANS (Il):
ARGUING CONGRESSIONAL DELEGATIONMN

by David M. Cheshier

Several months ago I wrote about the so-called “Morgan Pow-
ers” and executive order counterplans, and offered some advice for
researching and debating them. In this essay 1 focus on the fssue of
congressional delegation, which references a somewhat complicated
literature and one considerably larger than either the Morgan Power
or EQO positions. The “delegation/non-delegation™ debates are alive
and well (maybe more than ever) in legal, rational choice, political
theory, regulatory, risk analysis, and historical scholarship, and range
from highly technical discussions of decisionmaker preferencing
models to abstract (and highly quotable) discussions about the im-
plications of delegation for the American democratic project. As
such, the delegation/non-delegation positicn is increasingly popu-
lar in some parts of the country as an ail-utility generic on the pri-
vacy topic, especially winnable when the affirmative takes a clear
position about who implements their plan, Because the Congress
has historically delegated a vast amount of its decisional war power
to the Pentagon and the President, there is some likelihood these
issues will be debated again on the new “weapons of mass destruc-
tion” policy debate topic.

What Congressional Delegation is All About, & Why It Matters

The American Constitution specifies which branch of govem-
ment controls each specified area of authority. This system of sepa-
rated powers means the Congress is (among other responsibilities)
charged with raising and regulating armies, overseeing executive
branch activity, controlling public finances (the so-called “power of
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the purse’”), while the President can declare
war, enforce laws, negotiate treaties, and
veto legislation he finds objectionable. Al-
though the separation of powers doctrine
is a hallmark feature of American constitu-
tionalism, much emulated worldwide and un-
doubtedly a major explanation for this
government’s systemic stability, over time
the evolution of governmental responsibil-
ity has challenged the division of labor en-
acted by the Framers. The presidency of
Franklin Roosevelt saw a vast expansion of
the federal government’s bureaucratic
power, a shift in which the Congress has
become complicit despite the risk of giving
up too much of it’s rightful authority.
Because the constitution is so explicit
in laying out the division of labor, the Con-
gress cannot simply stand aside and permit
executive branch bureaucrats and political
appointees to assert authority not explic-
itly granted them. Instead, the Congress
must, by act of legislation, explicitly "del-
cgate" it’s power to the executive and his
appointees, since the Constitution plainly
gives Congress the right "to make all Laws
which shall be necessary and proper for
carrying into Execution” their powers.

Why Delegation Might Be Good.
Although it seems unusual that Congress
would voluntarily agree to give up it’s power
to someone clse, there are actually many
good reasons why it regularly does so.
While the Congress is institutionally skilled
at providing oversight, it is ill-equipped to
create detailed regulatory schemes for cir-
cumstances of uncertainty requiring quick
and flexible reaction. The Congress moves
slowly, and so in the area of warmaking, to
take one example, it wouldn’t make sense to
confine battlefield cominanders to instruc-
tions from the world’s slowest debating
soctety.

Congressional delegation is also ap-
parently justified when the institution can-
not find a way to take decisive action on
critical issues. The best example of this may
be the delegation process Congress autho-
rized for dismantling military bases. With
the end of the Cold War, base closures were
an obvious target of budgetary savings op-
portunity. But while all agreed in the ab-
stract that "bases should be closed," no
individual member wanted to give up the
base in her or his district, or suffer the wrath
of a colleague by putting their base out of
business. When then-Secretary of Defense
Dick Cheney, now the nation’s vice-presi-
dent, recommended that all the closures

occur in Democratic districts (his thinking:
if Democrats want a peace dividend, let them
pay for it), the reluctance to act was made
even greater. The result was policy paraly-
sis, where all could see the right outcome
but few had the political courage to embrace
it. To break the logjam of legislative inac-
tion and achieve some of the $5-6 billion in
potential savings, Congress "delegated" its
authority to decide base locations to an in-
dependent comimission, agreeing to vote up
or down on whatever entire list of closings
the commission recommended, without
amendment. The bases got closed (the votes
have been close to unanimous in subse-
quent years) and the Congress took final
responsibility for the outcome without ap-
pearing to single out members for district-
by-district retribution.

Delegation can be defended on other
pragmatic grounds. One advantage to shift-
ing decisionmaking power to administrators
is that it lets Congress off the hook for mak-
ing major all-or-nothing decisions favoring
one party over another. Delegated author-
ity typically permits more nuanced out-
comes than are possible with the blunter
instrument of specific legislation, and argu-
ably the public interest is better served as a
result. And this greater nuance in approach
does not entirely exclude Congressional
oversight, for after all, regulatory policies
are often changed when Congressional
overseers hear from angry constituents and
demand different implementation.

There is a healthy debate regarding
the extent of delegated powers. Some schol-
ars accuse the Congress of having given
up too much authority to the president —
among these is Louis Fisher, who recently
distinguished between delegation and what
he derisively called “abdication” (“War and
Spending Prerogatives: Stages of Congres-
sional Abdication,” St. Louis University
Public Law Review [2000]). "Rational
choice” scholars, whose theories of con-
gressional behavior start with the assump-
tion members will first and foremost act in
ways designed to win reelection, see exces-
sive delegation as the natural consequence
of members” individual behavior, where rep-
resentatives occasionally (or even inevita-
bly) prefer their own electoral self-interest
at the expense of the institution’s preroga-
tives.

Delegation and Democracy. The ma-
Jjor argument against delegation is that when
the Congress turns it’s power over to
unelected bureaucrats, it does damage to
American democracy (this is Fisher's final

concern, but is also widely discussed in the
literature). The noted constitutional scholar
Theodore Lowi has called the practice
“legiscide” (Lowi, “Two Roads to Serfdom:
Liberalism, Conservatism and Administra-
tive Power,” American University Law Re-
view 36 [1987]: 295). Others, concerned that
the original constitutional framework not be
subverted in any way, defend the “rule of
law,” another common theme in this litera-
ture.

Whether the democracy concemn 18
well justified or not comes down to several
factors. One is the question of whether the
public’s interests are best served by the
Congress or the President. While the Con-
gress 1s the "people’s house,” and while
members of the House stand for more fre-
quent election and represent more specific
constituencies than the President, the U.S.
President is also publicly accountable in
ways the average member of Congress is
not. Some scholars argue the situation is
mixed; as one said, “the Presidency may be
more capable of fostering public dialogue
about certain programs, but may have in-
centives toward autocracy in other areas of
decision making” (Douglas Williams, “Con-
gressional Abdication, Legal Theory, and
Deliberative Democracy,” St. Louis Univer-
sity Public Law Review, 19 [2000]: 76).
Which is to say, “it all depends.”

Or does it? While one can theoreti-
cally compare congressional to executive
action, in fact the issue is almost never one
where the President of the United States
visibly takes over program control on a day
to day basis; nor can we usually talk cred-
ibly about Senators or Representatives ex-
ercising close oversight. Instead, the more
accurate comparison is between oversight
conducted by congressional staffers and
oversight provided by executive branch
regulators. Jerry Mashaw has argued that
delegation has produced a system where
“most public law is legislative in origin but
administrative in content” (his 1997 book is
Greed, Chaos, and Governance. Using
Public Choice to Improve Public Law; this
quote atp. 106).

For other commentators, the democ-
racy issne comes down to voting behavior.
That is, if delegation so obviously under-
mines public accountability, we should ex-
pect to see voters backlashing against mem-
bers who support vague laws delegating
too much anthority. Obviously we don’t.
David Schoenbrod claims this is so only
because delegation is 2 form of electoral
hoodwinking, where the Congress seems
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to be acting but where the mechanics of
their action are shielded from view (see his
1993 book Power Without Responsibility:
How Congress Abuses the People Through
Delegation). Whether he is right or not, it
is hard to see how democracy is undermined
when voting behavior continues to support
pro-delegation members. 1tis perhaps even
harder to imagine the public would pay more
attention to public policy debates if the
Congress delegated less by writing much
more detailed legislation.

The “rule of law” concerns are more
difficult to judge, and sometimes advocacy
of the separated powers regime can sound
more nostalgic than relevant. But a serious
claim lurks beneath even the more exireme
thetoric: defenders of separated powers
oppose delegation because it basically per-
forms an end-run around a carefully
planned process for public deliberation and
compromise. And in an age where the gov-
ernment employs literally hundreds of thou-
sands of regulators, it would impossible for
even well-intentioned members of Congress
to competently perform their oversight func-
tion.

In response, defenders of delegation
argue members of Congress are operating
exactly as the Framers would have expected.
After all, the arguments for Constitutional
ratification made in the Federalist Papers
explicitly defend the new structure as well-
designed precisely because it relies on
members of Congress to act in their own
self-interest, and on behaif of their constitu-
ents' self-mterests. If delegation helps to
better “bring home the bacon™ by produc-
ing more flexible policy outcomes, so mueh
the better.

Delegation & the Courts. For the
most part, instances of Congressional del-
egation have not raised actionable legal is-
sues, and so the courts have largely al-
lowed delegation to continue without inter-
ference. In fact, until Roosevelt’s New Deal
legislation, delegation was hardly debated
at all by the courts, including the Supreme
Court. Part of the reason for this is that con-
gressional power was itself narrowly de-
fined, and if the Congress had little power
in the first place, delegating it to the execu-
tive branch was unlikely to raise problems.

In judging whether delegations have
been appropriately enacted or not, the Su-
preme Court tends to still rely on a three
part standard laid out in many cases, in-
cluding Industrial Union Department
{AFL-CIO) v. American Pefroleum Institute
(448 U.S. 607,1980). There, Justice Rehnguist

et ———

explained these three functions of the so-
called "non-delegation doctrine™: {a) The
courts should act {in delegation cases) to
ensure the most important decisions are
being made by the Congress, (b) When del-
egation occurs, the Congress must plainly
instruct regulators what “intelligible prin-
ciple” should guide their administrative de-
cisions, and (¢) Regulatory action in in-

stances of delegation must be found “rea-

sonable” when held up against this "intelli-
gible principle.” In this famous case, per-
taining to the regulation of benzine, the
Court ruled that OSHA overreached its del-
egated authority when it issued rules out-
lawing all benzine use in industrial produc-
tion.

Beyond these general criteria, federal
law and judicial precedent hold agencies ac-
countable in many other ways. The courts
routinely require that regulatory bodies
implementing delegated power do so “ra-
tionally” and “without discrimination.” And
the Administrative Procedures Act,
adopted by Congress, lays out extensive
oversight guidance stipulating the need for
“substantial evidence” and the avoidance
of regulating in an “arbitrary and capricions
way.” It is also true that when the Con-
gress delegates, it usually layers the grant
of power with detailed procedural require-
ments. Indelegating military base closures,
for instance, the implementing law got so
particular, it even specified how many com-
mission members could have ever been em-
ployed by the Pentagon (answer: no more
than half). And in one of the most influen-
tial nondelegation case of recent times,
Chevron, US.A., Inc. v. Natural Resources
Defense Council (467 U.S. 837, 1984), the
Supreme Court found that when courts re-
view regulatory decisionmaking, agency
action should be presumed legitirate un-
less it specifically flaunts legislative direc-
tion or is otherwise "unreasonable."

- Because the Supreme Court has not
until recently vigorously enforced a non-
delegation doctrine, the reach of federal regu-
lation has become extraordinarily large, lit-
erally touching on the consumption pat-
terns of every American, down to the small-
est purchasc and workplace behavior. In
fact, the typical invocation of nondelegation
by the courts today usually does not strike
laws because the Congress overdelegated,
but because agencies fail to interpret stat-
utes in narrow enough ways. As Williams
put it, “the maturation of administrative law
has thus provided an environment in which
courts have made a general peace with
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}_)road c_or_lgrcSSional delegations of aythor-
ity” (Williams, 2000, p. 97),

How the Delegation Literatuye

Suggests Counterplan Ground

Delegation issues are fairly common
on some of the major issues raised by the
privacy resolution. The landmark legisla-
tion which has finally produced expanded
privacy protections for American medical
records used a process of delegated author-
ity: the Congress delegated power to craft
specific records rules to the President. al-
though the grant of power was conditioned
on a failure of the Congress to act within a
certain time frame. Unsurprisingly, Con-
gress failed to meet its own deadline, which
empowered the Clinton Administration to
propose and then approve a strengthening
of medical records laws. In another con-
text, the development of the famous “Don’t
Ask, Don’t Tell” regulations governing the
service of homosexuals i the military, the
President attempted to use delegated power
but was constrained when the Congress
acted decisively to sustain the ban on gay
and lesbian service, something akin to del-
egation-in-reverse.

The most commeon use of the schol-
arly delegation debates I’ve reviewed here
has been when negative teams counterplan
against cases modifying executive agency
policies. To take just one example, some
debaters are defending an affirmative this
year which has the Federal Aviation Ad-
ministration (FAA) cancel it’s efforts to "pro-
file" dangerous travelers, a policy which ap-
pears to single out Arab-Arnericans for dis-
criminatory treatment as they move through
airport security checks. Getting rid of this
program would restore the privacy rights of
minority group members who fly (that is,
they wouldn’t be unjustifiably searched so
frequently). The question is: how will the
plan be implemented? If the plan simply has
the FAA rescind its own program, the nega-
tive might counterplan by having the Con-
gress rewrtite the authorizing legislation for
the FAA to specifically cancel this program
or phase out its funding. The obvious force
of such a counterplan is that it lets the nega-
tive solve the harms specified by the affir-
mative (discrimination, etc,), since whether
the FAA does it on its own or under Con-
gressional order, the profiling stops. In fact,
the counterplan might claim to solve even
betier than the plan, since an order origi-
nating from outside the agency is more Lkely
to be enforced than one inttiated within the
same chain of command that began the pro-
gram i the first place. Butthe counterplan
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also achieves the advantage of reducing del-
egation, since it essentially has the Con-
gress take back its authority to regulate air
fravel. By implementing the plan through
Congressional action, the counterplan can
claim to help restore democracy and the rule
of law.

There are circumstances where the
delegation counterplan can be run the other
way, although this has been less common
in privacy debates. Were the affirmative to
have the Congress pass a law expanding
privacy protections on the Internet, for in-
stance, the negative could counterplan by
having the Congress simply pass vague
framework legislation to be implemented by
the Department of Commerce. Thatis, the
countterplan is an act of delegation. The
net benefit story for such a counterplan
would be to read pro-delegation evidence,
perhaps claiming that administrative flexibil-
ity is necessary given the fast-developing
world of E-commerce, with a business con-
fidence impact.

As can be easily seen from these ex-
amples, and as 1s true with most of the popu-
lar agent-of-action counterplans, a lot de-
pends on how the plan is written and de-
fended. Teams who are called upon to
specify the process of implementation, and
most are, must decide which side of the del-
egation debate they want to defend.

Some Issues to Remember When
Debating Delegation

I close with three pieces of advice for
students debating or defending the delega-
tion literature, all of which focus on strate-
gic and net benefit concerns. A closerread-
ing of the literature will produce many more
insights regarding the strengths and weak-
nesses of these counterplans.

A first issue centers on the benefits
of delegation. | recommend that you think
through the likely real world conse-
quences of delegation. In several of the
debates I’ve heard students read, and their
opponents unthinkingly accept, net benefit
evidence that rolling back delegation would
enhance democracy by empowering the
Congress relative to the President. AsI’ve
mentioned, this claim seems reasonable
given the prominence of the democracy ar-
gument in the literature. But one needs to
think through the likely actual consequence
of slight delegation retrenchment. One is
suggested by Doug Williams, who argues
that Congressional specificity in law-draft-

ing would not shift power back to Congress, .

but only over to the courts. He explains it
this way:

We enjoy a common law system in
which nice adjustments to legal ob-
ligation are made by distinguishing
factual predicates. In light of that
practice, it is unlikely that a rein-
vigorated nondelegation doctrine
would squeeze discretion out of the
gystern. It is much more likely that
the discretion would be shifted from
the {usually} highly visible and indi-
rectly aceountable (via presidential
accountability) agency proceedings
to less visible prosecutorial proccsses
and largely unaccountable judicial
processes. It is hardly clear that,
given the enormous discretion en-
joyed by prosecutors and the courts
— particularly on matters of rem-
edy -— that a vigorous nondelegation
doctrine would accomplish any of
its recognized purposes. (Williams,
2000, p. 92)

Or, as he puts it a bit later in the essay:
Assume counlerfaclually that all
possible discretion could be elimi-
nated through precisely worded
statutory mandates addressed both
to administrators and the courts.
Would the result comport with basic
democratic aspirations? Hardly. The
likely result would be ‘wonderfully
wooden administrative behavior,’
which, ‘on that ground alone would
be highly objectionable.” (Williams,

2000, p. 100)

If Williams is right either way, the de-
mocracy net benefit claim is turned: if
strengthened nondelegation shifted power
to the courts, the least accountable of the
branches, or to straitjacketed regulators now
unable to respond with flexibility to local
circumstances, we would be worse off than
before.

A related point is that debaters on
the affirmative, when they are defending
delegation, should carefully scrutinize the
marginal net benefit claims made for the
counterplan. Students should nail down
the excessive democracy and separation of
powers claims they will hear from their op-
ponents. Remember, the current context of
American administrative law assumes a
broad acceptance of delegation; the nation
now works under a vastregime of delegated
administrative rulemaking. In such a con-
text, it simply strains credulity to say that
one specific instance of nondelegation
(namely, the counterplan) will roll back this
ocean of accepted delegation, producing
democratic renewal. There is no reason to
believe single a motion a trend of renewed

commitment to the oversight function. Nor
is there any reason io believe the courts
will read the counterplan as setting a
nondelegation precedent.

Of course, smart counterplan advo-
cates will reply with some version of the
now-standard rhetoric: “The counterplan
totally captures the benefits of the case,
100%. And so, even if you think the de-
mocracy/SOP benefits are slight, they tilt
the net benefit calculus our way. Any risk
of enhanced democracy justifies voting for
the counterplan.” Butin the context of this
constitutional issue, there is no reason to
believe the democracy benefits claimed from
abstract evidence provide any linear advan-
tage for the counterplan. In a world where
hiterally millions of decisions have been del-
egated from one branch of government ac-
countable to the voters (Congress) to an-
other also (but perhaps less) accountable
branch (the President), the decision not to
delegate one plan will make no practical
oversight difference whatsoever, and irnpli-
cate the broader democracy/SOP benefits
in the most vanishingly, infinitesimally small
way. Debaters need to say so, or they will
surely suffer the consequences of the stan-
dard "tiebreaker" rhetoric.

It follows from these facts that the
burden of proving the particular benefits of
delegation in a specific instance fall on the
advocates of the counterplan. As Dan
Kahan put it, we must "ask not which con-
ception of democracy and corresponding
position on delegation are 'best' in the ab-
stract, but which make the most sense in a
particular regulatory setting, given the val-
ues and interests at stake there," which is
to say "whether delegation is desirable is
decided locally, not globally” (Kahan, “De-
mocracy Schmemocracy,” Cardozo Law Re-
view 20[1999]: 804). Counterplan advocates
simply cannot be allowed to pontificate
about the general marvels of democracy;
the burden is on them to prove that in this
particular setting (say, the FAA) non-del-
egation produces specific policymaking
benefits.

Can the nondelegation debate be
avoided simply by writing a vague plan?
Emphatically no! In fact, excessively vague
plans are the most vulnerable to delegation
challenges, since they arguably embody the
most dangerous forms of Congressional ab-
dication. Here is an instance where plan
specificity is beneficial: the more specific
the plans delegation (that is, the more caré-
fully it instructs the relevant agency regard-

{Cheshier continued fo page 82)
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THE URBAN SPEECH TEAM
HAVE PROBLEMS? APPLY HERE!

Chapter VI

Cne of the reasons Hamlet is so fas-
cinating is that he is both an adult and an
adolescent and he plays both roles admira-

“bly. Heis an adolescent with Ophelia, whom
he can manipulate and flatter and write
gawky poetry to; he is an adult with
Gertrude, Claudius, and Polonius, whom he
sees as authorities undeserving of their titles
and rank. He treats them with all the con-
tempt a passionate adult can muster.

Hamlet and the Speech Team at
Millard Fillmore have a lot in common, es-
pecially when it comes to rules for behavior
versus reality.

The student will be punctual for all
classes, the rules say, or receive a referral

for detention, served during lunchtime. If
the student fails to go to detention, the
teacher will contact the counselor, who,
after the third absence from detention, will
notify the home. A parent-teacher confer-
ence will then be arranged and the stu-
dent, teacher, and counselor will all de-
cide the consequences of the student’s mis-
behavior...

This directive, put together by a sin-
cere comimnittee of teachers and administra-
tors, 13 something most students at Fillmore
openly defy because they already know that
the amount of work involved on the
teacher’s part is superhuman and is likely
not to get done. What teacher is going to
sacrifice teaching time to fill outa bunch of
referrals when students trickle in? What
teacher is going to check on whether a stu-
dent has served detention? What teacher
1s then going to arrange a conference with a
parent and the counselor? The time com-
mitment is not only overwhelming when
dealing with five or more tardy students per
class; its implementation is ridiculous.

"Could I have a tardy referral, Mr.
Thomas? " Chris asked me sincerely after
he’'d wandered in, ten minutes late. “I'want
to see if the policy works.”

I was reluctant to give it to him be-
cause 1 did not want to call attention to
myself and I certainly did not want to ap-
pear in defiance of school rules.

by
William C. Thomas

“Could 1 please have one, Mr. Tho-
mas, please?”’

I denied it. I already knew that the car
his family owned had four bald tires and
getting to school in the snow in early No-
vember was similar to a roller-coaster ride.
That he’d arrived at all was enough for me,
and | was willing to dismiss his tardiness
because of weather.

“Can 1 ask, please, sincerely, Chris,
why you would want one of these?” 1
opened my middle desk drawer where the
referrals lodged, and pointed to them.

“Because I want to test the system,”
he said sweetly. “1 want to go through the
whole process and be suspended from
school for being ten minutes late for first
hour. Then 1 want to hire a lawyer my mother
knows and take it to the Principal. Could
you imagine a student being suspended for
being ten minutes late on a snowy day when
the roads are bad?”

Because 1 understood Chris’ motiva-
tion, 1 laughed; not because he was openly
defying school rules, but because he was
testing them to their logical limits.

I deal everyday with a bunch of Ham-
lets. Their experience may be that of fif-
teen through eighteen year-olds, but their
analytical skills far surpass that of many
adults.

They take the road of analysis, and
try to ford the creek called “rules” and come
back with proof of a lack of thought on the
parts of those who make rules.

1 really cannot blame those who make
rules. They want a school resembling the
ideal high scliool of 1968: A place where
students did as they were told, studied hard,
mastered Calculus and Physiology, wrote
beautiful essays, and were accepted to the

Sright” umiversities. Their thoughts are that

if a complete policy can be written and imple-
mented, test scores will go up, students will
succeed in their studies, and the entire
school will be better for it.

Fortunately or unfortunately, the
students won’t buy into it. Many of my

- population come from homes where they 're

the primary breadwinners or where they re

budgeting the monthly AFDC check and
figure the amount of money to make the
rent at month’s end.  With such realifies,
rules about tardies seem to pale.

“1 just want to test the rules, Mr. Tho-
mas,” Chris continues. “l want to see if
they’ll deny me an education if I'm tardy for
clags.” '

“Don’t,” 1 tell him shortly. “Tt will
merely make trouble for you and more
trouble for me. The Principal knows you’re
a luminary of the Speech Team and she will
suspect that I have had something to do
with your protest, especially since it would
be the first tardy referral I'd filled out all
year.”

“It would be the first?”” He seemed
delighted. “Oh—doit! Doit!”

“No.” Tlooked at him carefully, “T'm
quite satisfied to accept a student’s expla-
nation of why he or she’s tardy. Most of
them are legitimate. And you already know
that 1 jurnp on the students who nip out for
a cigarette.”

He nodded. “SoIcan’t question it?”

“Please don’t.”

[ want to be very clear here: Even
though I may question school policy, f do
not defy it. Like most teachers and staff, I
use it to enforce order. Because I mow
most of my students and their parents and
their circumstances, I can accept a certain
lateness without being rigid. If I were rigid,
especially with the above policy, I would
have no time to teach.

Melinda, Candy, and Amanda came
in to class about ten minutes late on
Wednesday. I figured there was a locker
problem and told them they were forgiven.
They all came in late ten minutes on Thurs-
day as well. I reminded them of school rules
regarding tardies. I also told the three of
them that T wasn’t about to excuse their
behavior if they were grabbing a quick ciga-
rette.

When the three girls showed up on
Friday ten minutes late, I had the referrals
already made out. “I'm sorry ladies,” [ told
them, “but you’ve taken advantage of my
good nature too often. You must be ontime
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for class as Lam.” 1 handed them the refer-
rals.

Candy threw hers on the floor. “This
is __ _ _,” she said.

I picked it up. “You refuse it?” [

. asked.

“I'sbull " she repeated.

“It’s school policy,” I said mildly. “Do
you refusc to take it?"” I proffered it to her.

" you

“Okay,” L agreed affably. “Go to the
Disciplinarian. I'1l send a note later.”

She Jooked at me. She was a scnior.
She thought she was special. She realized
she wasn’t. “Look, Thomas, [—*

I shook my head. “I want you to go
to the Disciplinarian’s Office now,” 1 said
evenly.

“Thenthisis bull 1
she announced as she strodc out of the room,
banging the door behind her.

Both the other girls looked concemed
as they accepted their referrals and asked
where they would serve detention at lunch-
time. I told them.

I called Candy’s dad at his machine
shop. He’s an old Led Zeppelin fan and
listens to Pink Floyd. He also enjoys a lot
of Who songs that I know. “Bud—Candy
lostittoday,” I began.

“How?”

“She told me that my marking her tardy

_______ bull 7

“Too big for her britches?”

“Yeah."”

He laughed.

“Well, T sent her down to the
Disciplinarian’s Office after she cussed me
out. 1don’t know if she ever got there.”

“See that she gets there. Give her
time to stew. She’ll do her time, Mr. Tho-
mas.”

“Cool. 1know. Take care, man.”

I rung off.

The next day, Candy served her lunch-
time detention. Amanda and Melinda
served theirs the day before. T never had
problems with their tardies for the rest of
the year,

Although I might question the poli-
cies of the school, the relationships I keep
with the parents of my students usually
takes care of the students’ behavior. My
classes are usually well-attended and those
students who wish to pass, attend. Those
students who could care less are usually
gone by second semester.

The Problemn with Steadfastness and
Arbitrariness in Teachers

Yet, because my students, taught to

analyze motivation and choice of wording
in everything said to them, usually are able
to tell when hypocrisy is being employed.
Their outrage is usually not logical and their
irritation usually lands themn in more trouble,
but their sense of when they are being lied
to is unquestionably accurate,

“T told Mrs. Maycomb that she was
lying to me,” Amanda told me pleasantly
enough. Her ears were red and her blonde
hair looked like it was standing on end. She
was troubled. “Mrs. Maycomb had given
me make up work for the time [ was sick and
told me how to do it, then she gavc it a
failing grade.”

“Why did she give ita failing grade?”

“] don’t know,” Amanda replied with
difficulty. “I did all the problems correctly
and I got it in on time, but she told me that
I’d been absent from her class too many
times—*

“You got it in on time, you did it cor-
rectly, and you were failed because of ex-
cessive absences?”

“That’s what she just told me.”

“Did she inform you of that policy at
the beginning of the year?”

“Not that L recall.” Amanda took her
seat. The class began and a few minutes
after the bell rang, one of the security guards
appeared, asking that Amanda accompany
him to the Principal’s Office.

There, according to Amanda, were
the Principal, Mrs. Maycomb, and the As-
sistant Principal In Charge of Discipline.
Mrs. Maycomb, who had demanded the
meeting, was outraged that Amanda would
question her grade and wanted an apology.

Amanda did not apologizc. Instead,
she asked whether or not Mrs. Maycomb
had imposed an attendance policy and then
asked why it was not made plain to the stu-
dents. Amanda had only missed five days
in a six-week period from Mrs. Maycomb’s
class; most of which was spent in hospital
because of an infection. Armanda had done
all that was asked of her for her absence
and she had done it well. Was Mrs.
Maycomb not at fault for imposing an arbi-
trary nule at the last minute?

Amanda was promptly suspended
and in the parent conference before her re-
instaternent, she was asked about her “in-
solence toward Mrs. Maycomb.”

“It wasn’t insolence,” she answered.
“I wanted to pass and [ asked why 1 wasn’t
allowed to. That’s all.”

“You called Mrs. Maycomb a liar.”

“Well, she is. She didn’t tell e that
I’d fail this first grading period, no matter

what 1 did, because 1 had five absences.”

“You will apologize to Mrs. Maycomb
for calling her a liar.”

“Bven if she is?”

Amanda’s parents rolled their eyes,
offering her little support. Because of that,
she gave in. “Okay,” she said quietly.
“Okay.”

“But she lied to me!” Amanda in-
sisted. _

“807” I asked. “Are you going to
face suspension again?”’

“No.”

“Have you learned anything?”

“Yeah. That1’m wrong becanseI’'ma
student.”

“Judge’s decision is final,” I told her.
I didn’t like it, either. The only reason Mrs.
Maycomb was allowed to act like that was
because she had been a fixture at Fillmore
High School since 1960 and had friends in
bigh places who condoned her arbitrariness,
regularly praising her for her “adhercnce to
values.” In a faculty meeting once, the pre-
senter pointed to Mrs. Maycomb as “an
example of honest, straightforward teach-
ing;” and had recommended her example to
all of us.

“Yeah, If you like to fill out forms all
day and believe Eisenhower’s still Presi-
dent,” one of the counselors quietly re-
marked.

But, like Hamlet, a number of my stu-
dents manage to cause discomfort and they
do through sincerity. Again, this sort of
behavior is not encouraged or suggested
but the tools of debate and extemporane-
ous speaking, which are taught and ab-
sorbed, become useful in many situations.

Amanda, upon her reinstatement,
turned her paper in at hour’s end in Mrs.
Maycomb’s class, and said, in a loud voice
that she knew would carry throughout the
classroom: “Oh—Mrs. Maycomb! I'm sorry
Icalled you a liar. I hope that this paper and
the makeup work you give me will keep my
grade up this marking period becausc I want
to pass this class so much! 1 didn’t know
that five absences during a six-week mark-
ing period, especially since I was in the hos-
pital, almost dying from infection, would
result in my grade being lowered, but I'm
sorry that I called you a liar anyway. What
[ should have said to you was that you were
right and that even though I could have
died instead of going to the hospital, atten-
dance was important. IfTdidn’t attend this
class regularly, I don’t know where I’d be.
Probably dead. I’'m so sorry I called youa
liar, Mrs. Maycomb.”
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The theory is to practice
Students at our Workshops debate early and often
Putting DEBATE back into Debate Workshop

Wake Forest University

Demon Deacons
offers 4 distinctive Policy Debate Workshops
The Summer Debate Workshop

Designed for all levels of high school debaters
June 15th-July 3, 2001

The Policy Project
Designed for advanced studenis
July 5-July 30, 2001

nalysis and Strategy Seminar

Designed for advanced students
- wanting extra topic analysis
2 28-July4 (merge with Policy Project)

The Fast Track

e t of ALL labs evidence, need-based
learming and living environment.




WHY Wake?

WAKE is WIRED! alwake Forest University’s dorms and classrooms are wired for convenient ethernet access.
Students receive instruction in the most up-to-date computer research practices and have access to campus
computer labs.

Small & Educationally-Sized Labs and Classes with no more than 16 students per lab, provide diversity,
individually-tailored debate practices and productive sharing without allowing any student to “get lost” in the shuffie.
A sense of group effort, friendship and teamwork is stressed across the workshop.

A PPOfCSSiOﬂM staff with extensive experience coaching both high school and college debate programs. Each lab
is team taught by 2 senior staff members.

The staff for summer 2000 Included: Ross Smith (Wake Forest University), John Katsulas(Boston College), Tim O'Donnell
(Mary Washington College), Stefan Bauschard (Boston College), Kim Shanahan (Fort Hays HS, KS), Eric Truett
(NYU Law), Justin Green (UMKC graduate school), Shenara Reid (Emory University}, Judd Renken (WFU asst.
coach), Sandra McCullough (WFU asst. coach), Jason Mika (WFU asst. coach), Wes Lotz (WFU Sr. debater) &
Jarred Atchison (WFU Sr. debater)

A Structured and Innovative Curriculum provides students with the maximal opportunity to work closely
with all of our faculty in a variety of settings. Qur curricular model emphasizes interactive leaming and discussion.
We have small classes for many of the kinds of subjects like theory and speaker positions that other workshops
relegate to mass lectures. Qur curricutum is rigorous and challenging, but we do everything possible fo involve the
students in a dialogue: to get them to think with us.

All lab evidence is SHARED by the entire wgrkshop The entire workshop functions as a team to produce

evidence that has become the finest set of relevant evidence out of any workshop. By sharing evidence, we are
also able to find time for mor%actlce debates than most other workshops.

No Hidden Costs The price of the workshops ific} e room, board, workshop activities, WFU computing facilities
and 1000s of pages of briefs. Personal costs “tire not included are: personal photocopying, drinksfsnacks
{outside of meal time), laundry & travel WWpus. In other words, there really are no hidden cosis!
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You can register on-line at www/wfu.edu/Student-organizations/debate/Workshops.html
if you have questions or need more information, please contact: Virginia Bannigan bannigva®wfu.edu or 336.758 4848
Our mailing address: PO Bax 7324, Reynolda Station, Winston-Salem, NC 27109



University of Oregon
Summer Forensics Institutes
2001

Our programs include:
o Cross-Examination Debate Institute (August 5-18)
® Lincoln-Douglas Debate Institute (August 5-18)
e Teacher’s Institute (August 5-18)

Some reasons to spend your summer in Oregon:
Exceptional faculty
University Credits available for all participants
At least 15 debate rounds for each debater
Full access to excellent libraries
Free photocopies
Exclustve, full-time access to a computer lab
Lincoln-Douglas cases on all possible topics
High-quality evidence

Visit us at our website at hitp://darkwing.uoregon.edu/~forensic for more information and
an application.
Or call 541-346-4186

We look forward to seeing you in beautiful Eugene.



Amanda passed Mrs. Maycomb’s
class with a C and went on to Trigonometry
and Calculus, where the teachers weren’t
quite as arbitrary. She passed both courses
with A’s.

In the best tradition of public speak-
ing, Amanda had shown her opponent to
be weak and unjustified. She had also
shown the fallacies of her opponent’s argu-
ment and had also gquestioned her
opponent’s character. While character is
usually not an issuc in debate, the rest of
the logical constroct is.

“See me,” The Principal’s note read.

“You cannot teach the students these
things!” 1 was told.

“Logical fallacies?” [ inquired. “Ana-
lytical thought?” .

“But where did Amanda learn to do
this?”

“My class,” 1 replied. “lteach debate
strategy and question motivation. It’s part
of the curriculum.”

“Are you teaching students that they
can get away with this?” She demanded.

“What has she gotten away with?” 1
answered quietly. “Nothing. Amanda was
respectful and she apologized. What more
can you agk?”

“This will look bad in your file,” she
warned.

“I did not prompt the student; nor did
I tell her what to say. It was her own,” I
retumned. “Ifyou want to put this in my file,
please let me sec the letter before you do. I
have done nothing any schooltcacher worth
his title would do.”

And maybe, just maybe, the Speech
teacher is a sort of Harnlet himself.. .

DOES ABOLESCENCE SMELL?

Henry was “needy.” He was a
chubby, freckle-faced , crewcut-headed
fourteen year-old who latched onto me be-
cause I accepted him. I also told him the
truth.

“Could you—TI don’t know how to put
this—* The Dean of Gizls hesitated, flip-
ping the pages of a memo onher desk, star-
ing at it. In all her twenty years as an ad-
ministrator, she’d been given a task that was
truly uncomfortable, that couldn’t be solved
by a phone call to parents or a reprimand to
the teacher. “Could you—* she breathed
heavily. “Could you tell Henry Culloden
that his body odor is so bad that he cannot
be in class?”

Her face revealed desperation. Her
movements were almost cormical. She’d read
Henry’s file before I saw her and she knew

he’d been literally carried out of Math class
by two brawny Phys, Ed. Teachers in sev-
enth grade because he was beating another
student senseless. She knew that he had
been suspended from school a few months
earlier because he busted a car window with
his fists when the car owner taunted him,
She imagined what Henry would do to her if
she totd him that he stank.

I almost laughed aloud. I thought of
the book, The Cross and the Switchblade,
in which the pastor approaches known
thugs with his message and is respected
for his honesty. Henry already knew I'd be
honest with him. Because he respected my
honesty, he’d sulk for a minute then ask me
how to do the “right thing.”

“Tell me, Ms. Del Rios,” T asked sin-
cerely, “how important is this?”

“If it’s disrupting class,” she said im-
periously, “it’s very important!” That sort
of attitude stirs me to greater effort with
some administrators who have been out of
the classroom for twenty years or more and
who have no idea that mere smells are not
as distuptive as wounded dog acts, which
Henry was very good at.

“Hmm,” | seemed lost in thought.
“Well,” l offered, “If it’s that important—*

“Yes?” she said eagerly.

“—1fit’s that important, I suggest you
tell Henry. From what he told me of his
middle school days, the only people he paid
attention to were the Principal and the As-
sistant Principals. Mere teachers didn’t
matter. I'm just his speech coach.” With
that, I thanked her and departed.

I certainly could have told Henry. 1
wouldn’t have been delicate about it but
would have told him directly why he was
banned from class, then given him direc-
tions as to how to solve the problem: Direc-
tions he could understand.

What irritates me about a situation of
that nature is that the administrator wishes
to shove the responsibility off onto the
teacher, thereby leaving the administrator
blameless and comfortable. Since this par-
ticular administrator made twice the money
that 1 did and 1 had never seen her do any-
thing to further the educational progress of
the students short of making sure that their
attendance was cotrect, I fipured that she
could deal with this problem. She’drefire in
a month, anyway. She might as well have
some excitement before it.

Henry looked crestfallen as he made
his way to the loading dock, where I was
grading papers. It was my planning period
and I was hoping to make a sizeable dent in
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them so I could enjoy my evening at home
with my son.

“There were two cops in Ms. Del
Rios’ Office when I saw her just now!”
Henry announced in his loud, wounded el-
ephant voice that always scemed on the
verge of cracking, and she told me—“

“That you stink?”

He nodded, and proceeded to grip the
bars of the loading dock rail, trying to up-
rootit. Hekept rying as we talked. [ knew
he was listening to every word I said and 1
knew that he would cry if he wasn’t occu-
pied with some meaningless activity.

“Do you have laundry soap at home,
Henry?”

“My mom does the wash.”

“Do you take a bath every day?”

“You know I do. Itold you; in No-
vember!”

“Gosh! T forgot you had told me.
Then, it’s the clothes. Do you have laun-
dry soap?”

“Yes!” He announced. “I have laun-
dry soap!”

I thought briefly of writing an
absurdist play about a teenager trying to
remove a rail post from concrete while an-
nouneing that he had laundry soap, and
continued, “Do you know how to run a
washing machine? I know you are clean
because your hair is always clean; so it’s
your clothes.”

“My clothes?” He was struggling
with the rail.

“Your clothes need washing. Put
them in the washer. Shirt, socks, jeans, un-
derwear. Understand?”

“Hgg—Hgg. Ummmmm.” He
struggled with the rail, trying to uproot the
cement.

“Put them in on HOT. Understand?”

“Hot.”

“Put a cup of laundry soap in. Dry
them immediately afterwards.”

He stopped pulling at the rail. “Will
that do it?”

“As long as you wear the clothes af-
terwards and put them in after one wearing
per day.”

“Really?”

“I promise.”

Since he couldn’t easily re-enter
school for the rest of that day, he took off
for his house where he made a religion of
washing his clothes. He made such a reli-
gion of it that he washed them twice and
smelled like laundry soap for the rest of the
week. Since no one found the smell of soap
disruptive or offensive, he was allowed to
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attend Algebra and fail it; Social Studies
and pass it; English and pass it and endure
the rest of the school year.

“Tjust gota very weird call,” the Dean
told me after I entered her office. “Henry’s
father said that the school owed him twenty-
seven dollars for laundry soap because we’d
told Henry to wash his clothes.”

“Really?” lasked innocently.

“Do you know something about
this?” :

“Dioes Henry stink anymore?”

“No, he doesn’t. 1 haven’t gotten any
complaints lately.”

“I’d pay the man the twenty seven
dollars.”

She nodded as 1 wished her a good
day....

THIEVES AMONGUS

There is a sense of entitlement that
some people have and it makes me seethe.
1t is born of the poverty of never having
been challenged, academically, socially, or
religiously, but, because Nature doesn’tlove
a vacuum, it matures into a constant need
for money or possessions and the victim-
ization that naturally follows.

How very worthless it is to make those
who trusted you lose any regard for you for
the quick acquisition of ten dollars or fifty
dollars or a leather jackct or a compact disc
player. It makes you unlovable and a sus-
pect in their eyes and it makes you lose in
terms of success because you know you
cannot face those people you ripped off. It
is a destroyer of human character because
itreveals the fragility of human trust.

Any urban teacher can point out the
thieves in his/her classtoom. They normally
are boastful, swaggering, and they He. They
tend to blame the rest of the world for their
problems and they tend to avoid anything
that would reveal “honest work.”

And they cover themselves so well!
Their lies are designed to cast suspicion on
someone else and they have little time to
concentrate on their studies because
they’re so busy creating tales that no spark
of creativity or performance is left.

And Kathy lost a coat; Melinda lost
fifty dollars from her inside jacket pocket;
lostmy checkbook; and Karl lost three com-
pact discs.

Icould never prove that he did it. He
was cool when the Police officer questioned
him and answered properly and respect-
fully. He was cool. He ascribed the fact
that he had cigarettes to a friend from
WallyandBeaver High School at the Tour-

nament, and that friend had given him
smokes. God! He was cool!

But the facts are these: He was the
only one all that evening who had gone,
alone, to the closet where the Speech Team
had put its styff. He said he’d run into a
“bum” with “long, straggly hair,” who was
a “substitute teacher,” according to the
thief. Nobody else saw the bum. Nobody
else was bumming cigarettes until after the
robbery was discovered.

1 try to put myself in his shoes. 11ry
to imagine what it’s like to live with four
families in the same apartment and a dys-
functional father, an absent mother and an
alcoholic older brother. Iiry to imagine it
and still cannot countenance stealing from
people from the same background. Neither
can the majority of my students, no matter
how poor they are.

Suspicion is a powerful thing. Prop-
erly directed, it can lead to confession and
acquittal of the innocent. In the wrong
hands, it can lead to condemnation.

And, even though it is wrong from
the standpoint of a just and enlightened
educator who should always defend the
underdog, I openly suspected that boy and
questioned my colleague from
WallyandBeaver High School about his
“fricndship” with members of her team.

It was because of that suspicion that
he stopped coming to Speech Class and it
was because of that suspicion, I believe,
why he is at another high school now. Al-
though no one could prove it, every suspi-
cion fell on him because he was the only
one who was in the closet alone, where the
coats were kept during our own tournament.

FRIENDLY DRUGS ON THE BUS

He really meant well when he handed
out what were known as “White Crosses”
on the bus to the State Qualification Tour-
nament. They were legal, found at General
Nutrition Center as a stimulant, and sold by
the thousands in the gallon-size jar. “They’ll
wake you up,” hc promised the other
Speech team members. “He” was Joe; a
friendly sort of animal whose chief contri-
butions all year had been an oration cn
“Why Santa Claus Smokes Dope,” and an
externporancous speech on “Getting Drunk
on Friday Night is not Helpful for the Speech
Competitor.,” Joe had just broken up with
his girlfriend and truly wanted to feel as if
he were valuable. So he took a pint of the
pills and handed them out to a bunch of
nervous competitors, most of whom
gobbled them readily.

What a wonderful treat! In an urban
high school, where students regularly deny
themselves narcotics, avoid food they sys-
pect has been laced with marijuana or LSD,
they gullibly listened to Joe's spiel and
decided to take the caffeinated pills.

T'understand that the Fillmore Specch
Team made a record that night for quick
performance and no chance of making the
State Tournament. Poetry cuttings that
normally were carefully timed for 10.6 min-
utes/seconds were done within three min-
utes; Drama cuttings of eight minutes were
performed in four. Qrations of nine minutes
were performed in three, and in Lincoln-
Douglas Debate, affirmative cases were de-
livered at breathtaking speed. Cross-Exami-
nation was performed with a cursory air;
and the demands on the judges to iry and
critique these performances was extreme.

Only one orator made it to the State
Tournament that vear from Fillmore be-
cause of Joe's generosity and the team's
gullibility.

And I didn’t quite know what to do,
except to report the incident to the Princi-
pal, who automatically suspended Joe from
school for “distributing a controlled $ub-
stance.”

Besides the fact that such a scenario
is just plain weird, it also points 1o some-
thing that I find incomprehensible in the
extreme. Why did the competitors decide
to take the pills? Was the idea of qualify-
ing for the State Tournament o unusual
that they figured anything would help
them? Or, as I suspect, were they worried
that somehow they would let me down if
they did not qualify?....

WHEN ADULTS ARE QUESTIONED

If the basis of learning is a question
or a series of questions, then Speech and
Forensics 1s teaching learning because it
helps shape the questions then lielps with
more questions once the answers are given,

But if the basis of learming s accep-
tance; of swallowing whole the “informa-
tion” given, then Speech and Forensics
should not be taught. The closest subject
taught to Speech would then be Drama,
where manipulation and memunization of
character are taught. While learing a chiar-
acter can lead to questions, the gquestions
concern the character only; not the larger
picture of why does the character exist in
the first place; or why does he say his lines
at this time?

This is an age-old debate among edu-
cators; all of whomn want to dathe very best
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for their clientele: Exactly how much learn--

ing is going on if a student questions au-
thority and the motives behind that author-
ity?

“Most students believe Miss Browne
is all right and they like her; Thom,” An-
gelica confided in me. “I can’t like her
because she’s a liar.”

“That’s a pretty serious charge,” I
observed.

“But it’s true! She teaches Chicano
Literature, right, and she gets everybody
riled up about Chicano rights and then she
says, with her name being Wilhelmina
Browne, that she’s a Chicano!”

“You're kidding.”

“No. It’s true. 1 started in her class
two months ago, right, and in the begin-
ning, she said she was white-German and
Irish, right, and then, more and more, she
gives us articles about being Chicano; that
being white is wrong, right, and that whites
don’t understand Chicanos, right, and that
all whites are stupid, right, and that every-
body should be Chicano.” She waved her
hands in a gesture of helplessness. “And
then she tells the class she’s Chicano, too!”

“Are you sure she didn’t say how
much she empathized with the campesinos?
Are you sure she wasn’t saying that she
understood what a lot of her students were
going through, like when they're searched
at 7-11 when the white guys aren’t?”

“No.” Angelica shook her head ve-
hemently, “You know I've got an idetic
memory, Thom; and you know I can quote,
word for word, what’s been said to me—*

She had me there. That was why
Angelica was sueh a quick study. She had
the ability to quote stuff, word for word,
that she’d just casnally heard in conversa-
tion, retell it verbatim, and then ask about it.

I nodded. “I'know. So Mrs. Browne
said she was a Chicano.”

“Right.” It was obviously making
Angelica feel miserable. “I'm white. I'm the
only white in there, and while I understand
the idea of oppression—my family hasn’t
exactly had an easy time, right—1I still don't
tell people I'm something I’'m not. Isn’tshe
proud of her own heritage?”

It’s questions like that which rattle
teachers. When Mr. Eccles, the History
teacher, was asked about the “dynamic”
view of History, that which is made daily
and affects everyday lives, he choked. His-
tory had been a rather dead issue to him for
almost twenty years and he was ready to
retire; not think.,

Really, Marcus and Bernie were ask-

ing the question rather delicately after hear-
ing the Jong-winded lecture about the Loui-
siana Purchase. They both had been in-
spired by an article they’d read in conjunc-
tion with a debate case they were working
on and wanted an “expert” opinion from
Eccles.

When they had questioned Eccles
enough to prove just how ignorant he was,
both boys were willing to quietly return to
their studies as if nothing had gone o, but
other members of the class happened to re-
alize just what had happened: The founda-
tion on which this teacher’s education rested
was dangerously close to toppling because
le had little knowledge of the motivation
behind the teaching of History!

Because of that, Marcus and Bernie
were sent to the Office for “disruption.”

Alan was my student assistant dur-
ing fourth hour. Part of his job was retriev-
ing copies from the copy center, grade re-
ports from the computer printer next to the
Library, and carry class sets of dictionaries
from my classroom to another classroom
down the hall so they could be used by
another section of ninth grade. Those du-
ties are innocuous, usually; part of the nor-
mal routine of a school. The duties would
have continued to be innocuous except that
he was trying to perform them during a “no
pass” day, in which teachers on hall duty
and security guards were supposed to chal-
lenge any student in the halls, whether he
was on legitimate business or not. “Any
student in the halls on a no pass day,” the
metmo read, “will immediately be escorted
to the Disciplinarian’s Office...”

And Alan, assuming that beeaunse his
duties as my assistant were legitimate, was
in the hall with a pile of dictionaries when a
security guard stopped him and attempted
to escort him to the Disciplinarian.

Shrugging after he was denied a
chance to explain why he was in the hall,
Alan walked with the security guard to the
Disciplinatian’s, where, still carrying ten dic-
tionaries, he joined the ranks of others who
were caught in the halls.

He probably would have been given
a lecture and sent back to class but for one
thing:

I'M AN ASSISTANT ANDICAN'T
DO MY JOB ON NO PASS DAYS his
crudely-lettered sign read. He had tied it
with string around his neck and made sure
gveryone saw it.

He was suspended from school for
his efforts.

“Every one of those students 1s a
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Speech kid,” a colleague fumed at me, his
green eyes sparkling, “and every one of
them seems to cause trouble.” He was go-
ing over his class lists for second semester,
and rolled his eyes whenever he announced
the name of one of my poetry readers or
debaters. Although the ribbing was good-
natured, it spoke of a subtle fear my col-
league had: That one or another of these
students might question hus wisdom or his
classroom management techniques. What
would it lead to? Anarchy?

It seldom leads to anarchy in college.
It leads to further thought. What many
adults fear is that somehow their authority
will be overwhelmed. Honest thought
doesn’t overwhelm authority, usually; it only
Ieads to more thought if the participants are
willing to learn, too. Perhaps those who
fear it most, like the Pharisees, are most com-
fortable with the status quo, which allows
hypocritical statements like: “Don’t aban-
don your standards for academic achieve-
ment, but raise the passing rate of your stu-
dents” to run rampant without question and
without the blinding light of truth.

Thank goodness that there are stu-
dents who are still willing to question!

FUNDING
“And from everywhere, although it
couldn’t be heard came the words: ‘we
must have more money!’” ""The Rocking
Horse Winner”—D.H. Lawrence

“Tear Parents,

This 15 an awfully hard letter to write.

At the height of our competitive sea-
son, the Principal has seen fit to stop fund-
ing the Fillmore Speech Team.

Consequently, if we are to see this
scason through without completely shut-
ting down, your student will need $24.00;
paid in the following increments:

$6.00 for the Moccasin Doubles

Tournament on Fanuary 14M;

$6.00 for the Chamois Invitational

on January 28%;

36.00 for the Alpaea Woolgatherer

on February 5% and

$6.00 for the State Quals Touma-

ment at Fillmore on February 12",

Because I realize that this is an unex-
pected and wholly unwelcome propositiorn,
1 am prepared, as sponsor of the Fillmore
Speech Team, to pay your student’s entry
to the first two tournaments and consider it
a loan, payable at month’send...”

This letter, composed on my school
computer in the midst of end of semester
grades and finals questions, filled me with
despair. The Principal had not budgeted



[ The National Forensic Consortium presents the

NatnionaL LD Desate InsTitute, D.C.

July 2 - July 16, 2001 at George Mason Universiily

The National LD Debate Institute, D.C. offers an exciting opportunity for students to
attend a national caliber debate institute at a cost competitive with the fees of most
regional camps.

The program features include:
¢ NATIONALLY RENOWNED FACULTY  © TARGETED LEARNING

¢ RIGOROUS CURRICULUM ¢ ACCELERATED LEARNING ENVIRONMENT

¢ SUPERIOR FACILITIES, LOCATION AND RESOURCES

Students have access to the vast educational resources of the nation's capital, its abundance of
libraries and think-tanks, and get to experience the city's cultural and entertainment attractions
while on fully-supervised excursions. Program pricing includes lunch and dinner throughout the
program, and all topic preparation materials produced at the camp for LD debaters! Remember
to compare complete costs when pricing other camps.

Initially confimed staff members are:

Jessica Dean of Boston University and former coach at Needham High School. Ms.
Dean had a high schoo! win/loss record of 78 - 9, and placed third at NFL nationals.
Leah Halvorson of Reed College, formerly a nationally successful LD and events
competitor, round-robin participant, and qualifier for elimination rounds of NFL
nationals.

Here are how NFC students who have previously attended felt about their experience:

“[my instructor] was dedicated, listens to students, is very patient, and makes lab fun. She was very
supportive and | learned a Iot from her in terms of real world experience. | learned more in 2 weeks than
I thought possible."

Natalie Huddleston, previous NFC participant

"[the staff] has an excellent knowledge of philosophy, and of debate. They were very friendly, and | was
very satisfied with my experience. The learning experience was incredible."
Jack Fitzgerald, previous NFC participant

"My satisfaction with [my instructor] was great. He gave great critiques, was friendly, and he was always
willing to help me with debate."
Danny Schoenfel, previous NFC participant

Costs (which includes housing, lunch and dinner throughout the program, and .’-‘.‘p:.“';:"?",:'-:li
cORENSILLES Oy

all program materials/briefs and evidence):

Two Week LD Program

$1,350 (rm, board, tuition), $735 commuter
An additional $85 enrollment fee is required upon application.

For more National Forensic Consortium
information 1678 Shattuck Avenue, #305
contact: Berkeley, CA 94709 ph: 510-548-4800

on the web at: www.educationunlimited.com




The National Forensic Consortium presents the

NationaL Desate InsTitute, D.C.

HEeLp AT GeorGe Mason UNIVERSITY
Policy Debate Programs: July 2 - July 20, 2001

The National Debate Institute, D.C. offers an exciting opportunity for students
to attend a national caliber debate institute at a cost competitive with the fees of most
regional camps. Students receive instruction from some of the nation's finest debate
teachers, including respected high school and college coaches, as well as some of
the nation's most successful current and former coliegiate debaters.

* NaTioNALLY RENOWNED FAcULTY. Qutstanding coaches with proven track-records of success
at both the high school/collegiate level, and top-flight current and former collegiate competitors.

* Ricorous curRicuLuM. A carefully crafted schedule developed and refined over the years
at NFC camps. Classes are intensive, designed for the dedicated student of debate who wishes
to maximize personal improvement.

* SUPERIOR FACILITIES, LOCATION AND RESOURCES. Students have access to the vast educational
resources of the nation's capital, its abundance of libraries and think-tanks, and get to experience
the city's cultural and entertainment atiractions while on fully-supervised excursions. Program
pricing includes lunch and dinner throughout the program, and all evidence produced at the camp
for policy debaters! Remember to compare complete costs when pricing other camps.

* TargeTED LEARNING for both national circuit debaters and regional competitors. Classes
utilize a variety of mutually reinforcing techniques, including fast-paced lectures, affirmative and
negative labs, theory and practicum seminars, and individualized consultations.

* ACCELERATED LEARNING ENVIRONMENT. |ncludes over a dozen critiqued debates in the
standard program as well as repeated argument drills and rebuttal rework exercises, all designed
to teach mastery of superior technique at all levels.

* [InTENsiVE 30-ROUND POLICY DEBATE OPTION. For students who feel they need a camp
experience heavily weighted toward practice and technique instruction. Students in this special
focus lab will spend a portion of each day learning theory, cutting originals, and putting together
positions, and then will debate an average of two rounds a day (fully critiqued with reworks) for the
duration of the camp. Nick Coburn-Palo of the College Prep School wiil be a lead instructor for this
outstanding educational experience. Look for an update on all of the outstanding staff for this
special program in upcoming issues of the Rostrum!

¢ EXPERIENCED PROGRAM DIRECTION. The director is Russ Falconer, former coach and debater
at Emory University. He will be coaching college debate next year. This year he has been working
with the Urban Debate League in Waco, Texas. His competitive successes include semi's at West
Georgia, quarters at Wake Forest and CEDA nationals, and 1st place at the University of South
Carolina. He also works at the Stanford National Forensic Institute in the policy debate program.

STMUANAL,

Costs (which includes housing, lunch and dinner throughout the program, and ACALON
all program materials/briefs and evidence):
Regular CX Program 30-round CX program
$1,525 (room, board, tuition) $1,775 (room, board, tuition)
An additional $85 enrollment fee is required upon application.
For more information: NFC
on the web at: 1678 Shattuck Ave., #305

www.educationunlimited.com  (510) 548-4800 Berkeley, CA 94709
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enough money for our season and had likely
not anticipated that we would appeal it on
the most basic level: To ask the parents to
foot the bill.

It’s unusual for an urban Speech team
to take this course and very unusual for its
sponsor to display such faith in the par-
ents’ ability to repay such a loan.

“Look at them!” my colleague from
James Buchanan High School almost
shouted at me, “Do you think they’ve got
the cash to afford a hamburger; much less a
registration at a speech tournament? You’re
doing something really stupid!

“Besides,” she added, “Why not just
stay at home and collect your coaching sti-
pend? If the school doesn’t have the money
for registrations, why bust your butt?”

Why, indeed? Would it really be so
bad to skip the last three tournaments, com-
pete at State Quals, then quietly fade for
the rest of the year while Extracrdinary,
Pierce, Qccipital, and Transom High Schools
continued through the State Tournament,
the National Forensic League Toumament
toward the National Tournament, and the
National Speech and Debate Toumament
all the way from mid-February through mid-
June? I'dknown other coaches who'd done
it, who had attended a minimum number of
tournaments, who had never encouraged
students to sign up for Speech, and who
would be overjoyed at the lack of funding
because Satordays wouldn’t be compro-
mised. They would never be caught issu-
ing a Letter to Parents like minc, especially
since they would know, like T did, that the
parents would probably never repay them.
That’s a high likelihood, since the combined
houschold income of most of my students
barely reaches $20,000.00 per vear.

So why?

Perhaps it’s because I know that the
football, basketball and other sports coaches
wouldn’t stand for such a cut. What school
would dare to stop paying for its sports
teams in mid-season? I couldn’t think of
any. | also couldn’t think of any competi-
tors who deserved my commitment more.
Their season, unlike Football or Wrestling,
lasted five months; not two and one-half.
That’s a great deal of dedication for a high
school student; especially since he gets on
the bus at six thirty a.m. or earlier and
doesn’t return, usually, to the Fillmore park-
ing lot until twelvc or fourteen hours later.
There are few wrestling, swimming, basket-
ball, soccer, football or sport tournaments
that ever last that long, unless it’s for a state
championship. Surely, these students who

stuck it out with me deserved my every ef-
fort; no matter how “impolitic.”

1 paid the minimum on my credit cards
and delayed paying the utility bill because I
needed to be sure I could pay the registra-
tion fees for my students, who dutifully took
my letter home with them.

I’ve never met Mrs. DeSantiago, but
I’dlike to, and 1’d like to thank her because
she brought the entire crisis to the Principal
one January afternoon.

“If I don’t have the money to pay Mr.
Thomas back, will Christian pass Speech?
He loves the tournaments and the class is
the only one that he likes here.” She paused
for breath. She is on oxygen and has had
diabetes ever since Christian’s birth. Be-
cause he’s her only child, she dotes on him.
Maybe the doting comes from the certain
knowledge that she hasn’t much time left
on earth.

The Principal read my letter. It was
the first time she’d seen it.

“1 don’t know,” The Principal an-
swered. “It doesn’t say anything about that
in the letter. Why don’t I talk to Mr. Tho-
mas and we’ll see.”

“When will you talk to him?” Mrs.
DeSantiago demanded. “Could we see him
now? Christian is very interested in keep-
ing his A even though he’s going to re-
enroll in the Wyoming School of the Arts
next month, when we move.”

“Ican’t gethold of Mr. Thomas right
now,” the Principal told her, “but 1 will see
him today. As far as Christian’s entry fees—
consider them covered. You have my prom-
ise on that. His grade will probably stay
high.”

There is something painful in watch-
ing someone struggle for breath, and [ imag-
ine the Principal felt it acutely as Mrs.
DeSantiago rose slowly to go home. Our
society dictates that such people not be
seen often in public, and here was a con-
cermed invalid whose worries had sent her
to her son’s school.

The Principal had made a copy of
my letter and left a note in my mailbox to
“See me ASAP,” which took place during
my seventh hour planning period that af
ternoon.

There is a casualness that my stu-
dents display when they’ve been caught at
something they shouldn’t be doing and that
casualness washed over me as Irealized I°d
embarrassed the Principal with my letter,
which was “impolitic” because it asked for
funds .without any obfuscation or
flapdoodle. In short, I did not care that I'd

embarrassed her; | was fighting for the only
academic team Fillmore had left. 1°d com-
mitted approximately $260.00 of my own
salary to funding my students’ entry fees
without hope of reimbursement and I had
exhausted every appeal to the Principal that
was open to me. What else was left? | did
not think that the electricity at my home
would be cut off for want of a late paynent,
but [ did worry about interest charges on
various credit cards. T had worried about
that for fourteen days; she had been em-
barrassed only for an hour and one-half.

“Whatever you say to me now,” 1 said
as [ sank into her visitor’s chair, “realize that
1 have considered all of the options avail-
able and have had to resort to appealing to
the parents for funding. No coach wants to
have his funds cut at the height of his sea-
son; especially since each season has been
more brilliant than the last.”

She snorted. 1°d declared a certain
independence that she did not like. “Please
remember, Mr. Thomas, that I can remove
you from your job. I am your boss.”

“AndI am your employee, madam,” I
responded courteously. “But what coach
would lie down and let the funding for his
program be cut?”

“It wasn’t intentional. The funds that
we took from your regisiration fees were to
buy books for the Reading Program. That
you, ROTC, Spanish Club and Journalisin
Day would use it so quickly was staggering
to me.”

“But we’ve always had funding be-
fore.”

“That was before the new account-
ing system was instituted. Before, if we had
a surplus in one area, it was easy enough to
move the funds to pay for something else
that necded it. Now, we have to set the
budget in place in mid-July. When it’s
spent, it’s gone.”

“Oh.” I poendered a moment. I was
sort of enjoying the frankness that my atti-
tude had opened up between us. She knew,
for well or ill, that I was willing to go to the
wall for the Speech Team, and there was no
changing that. Passion bas its uses, and it
was obvious that [ was passionate about
keeping the Speech Team alive and func-
tioning. She also knew that most teachers
didn’t get so excited about such classes as
American History [ or Composition ITL. “It’s
going to be cut?” Most teachers would
exclaim, “Yippee!”

“Most elected officials,”” I began
slowly, “when confronted by spending the
public funds entrusted to them, exammine the



budgets of the past five years, and place
funds accordingly. 1nmy fire district— the
fire district board | was elected to—we nor-
mally figure, almost to the penny, how much
money to apportion to supplies and train-
ing and equipment for the coming year, and
make sure the firefighters understand how
much money they have available from month
to month. We’ve virtually removed such
surprises as lack of funding.”

“A fire board is different from a
school—" she began.

“Not really. You’re entrusted with
public funds. So are we. You are entrusted
with approximately $250,000.00 per year. We
are entrusted with $1.5 million. The differ-
ence is in the apportionment.”

She waved her hands. She’d lost the
point.

“You could do fund raising,” she sug-
gested.

“Does Football do fund raising?” I
asked. “Does Wrestling? No. Who has
the time to sell candy bars and teach?
Would you want to give mc personal leave
timne to call granting committees, fill out the
paperwork, and get the grant? Wouldn't
that defeat the whole purpose of why I am
here?”

“You could charge a fee—*

“That’s the purpose of the letter,” I
responded.

1 had her there. in Chess, they call it
Stalemate.

“You used my name, Mr. Thomas,
without my permission, in your letter,” she
said directly, once more employer to em-
ployee, “and I'm responsible for whatever
comes out of this building—"

“And you're embarrassed that it’s on
my letter,” I concluded.

“I'm willing to fund the tournaments
that you have listed here if you write an-
other letter,” she began.

And I wrote another letter, praising
her for funding the tournaments I’d listed. I
also sent her a memorandum, detailing the
tournaments we had yet to attend, and ask-
ing for her financial support. She funded
the tournaments I listed until the end of the
State Tournament. Although I would have
dearly loved to say she also funded our
entry to the National Qualifying Tourna-
ment, she didn’t; causing me to dip into the
“Speech Club Fund,” a treasury designed
to provide pizza at long tournaments and
pay for a National Qualifier, should we ever
have one. Taken all in all, her “point” was
far short of the $260.00 I’d anticipated that
the school shelled out because of my letter.

1 paid the utility bill and the credit card
bills on time.

1 also bless Mrs. DeSantiago, whose
son, Christian, left shortly after her inter-
view with the Principal, to enter the Wyo-
ming Academy of Performing Arts. For her
sake, 1 hope he does well....

LOOK WHAT WE FOUND
INTHEPARE...

Susan, Elaine, Rosemary, and
McKenna had all qualified for the State
Tournament in Poetry, Oratory, and Drama,
and were looking forward to the two-day
tournament, which would happen on Fri-
day, the eighteenth of March. It was the
seventeenth, a very windy day, when they
were all assembled at the south wall out-
side the school building, debating whether
or not to attend fourth hour, Unfortunately,
the beauties of a spring day, the lure of fast
food and temporary freedom prevailed and
they all piled mto McKenna's car.

They were next seen, about an hour
later, in the southwest parking lot, in the
company of the student disciplinarian, two
policemen, and Susan’s mom, who screamed
ather.

“Drinking? Why were you drinking
during school?” Mom yelled so all the stu-~
dents filing past for lunch could hear.

All four girls received three day sus-
pensions from school.

Obvigusly, 1 was not going to have
the strong contingent at State that I’d hoped
for.

It was devastating. These same stu-
dents whe I'd coached and nursed along
had managed, in an hour’s time, to com-
pletely obliterate the successes ['d hoped
for. Further, although I had no knowledge
of their actions, their behavior was seen as
something 1 was responsible for; no matter
how indirectly. It’s easy for a parent or an-
other teacher to point a finger without re-
ally thinking of the consequences, and ev-
ery one of these four girls whe’d “found
the case of beer under a tree, Officer” was a
Speech Team member. Somehow, it is indi-
rectly assumed, by those who lay blame,
that the misbehavior of an individual is a
direct result of his connection with a group
or belief....But to connect drinking alcohol
in a park with Speech is about as logical as
cotnecting the desire to make money with
an interest in Football.

Nevertheless, the blame was distrib-
uted freely at my door, prompting the Prin-
cipal to formally interview me about my
knowledge of the girls” habits and about
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their truancy that morming. Of course [knew
the girls had sampled alcohol before: They
had described their behavior at some party
they attended in February. Of course 1 knew
that two of the girls smoked cigarettes and
that the other two had tried cigarettes. Of
course | knew that their records weren’t
spotless.

I also pointed out that sometimes
people do things that are stupid. Of course,
| did not approve of their drinking alcohol
and 1 was disgusted that a liquor store
would sell beer to minors. I was also dis-
gusted that they would lie to the Police.

Had I ever seen or tolerated the girls
drinking alcohol before? Of course not. Had
1 ever attended parties with them where al-
cohol was served or served them alcohol
myself?

The image was ludicrous and the
question bizarre, “No,” I answered clearly,

The interview continued in this vein
for the next ten minutes. I knew the Princi-
pal was making certain the school was re-
leased from any liability in the matter of four
girls getting drunk in the park; but the fact
that 1 was being interviewed and made to
feel as some sort of suspect made me feel
very small.

WEIRD KIDS AND SUSPICION

“Say getta loada those cops, doin
their jobs, keepin the city lanes free.
Just to make the future bright for people
like you and me.”

—Glenn Miller

To “Columbine:” (vb; slang) To lay
waste; to kill ruthlessly, as in “I could’ve
Columbined the whole dance.” {overheard
from a study hall conversation between two
stars of the girl’s basketball team).

The congregation of a church in
Littleton, Colorado, has planted fifteen trees
to commemorate and grieve for the twelve
students and the teacher who died as a re-
sult of the guns and bombs that Eric Harris
and Dylan Kleibold used at Columbine
High School on April 20, 1999. The last two
trees are planted to commemorate and
grieve for Hammis and Kleibold, who also died
that day.

And certain citizens are so bent on
revenge that two of the fifteen trees are regu-
larly cut down on the grounds of this Chris-
tian church, which tries to show compas-
sion and forgiveness.

It’s also an indicator that a great deal
more is wrong with many of our schools
than we are willing to acknowledge or ac-
cept. Revenge in the name of a loved one is




" METROPOLITAN
FORENSICS INSTITUTE

CLASS & WORKSHOP HIGHLIGHTS

INTERP EVENTS Prose: Making the Narrative Real » Literature Selection Strategies
Duo: Creative Chemistry * Developing Dramatic Narration Skills
HI/DI: Building a Character in Voice and Body * Crisp Character Pops
Poetry: Innovative Programs to Win » Make Music with Words

ORIGINAL » Top Composition Strategies « Building Credibility ® Dynamic Delivery
ORATORY
* Organizing the Oration * Integrating Humor & Emotional Appeals

EXTEMP * Building Extemp Files * Analyzing the Question * Budgeting Prep

LINCOLN-DOUGLAS ¢ Case Building Techniques = Philosophical Argumentation Skills
DEBATE » Effective Flowing e Perfecting Cross-Examination & Rebuttals

DECLAMATION * Recipes for Rich Pieces » Creating Charismatic Appeal
Teacher to student ratio is no more than 1:6.

The Institute will run from July 24-31, 2001. Instructional fees and overnight accommodations (in Seton Hall’s
newer dorms) cost $575 per student. Meals may be purchased on campus at a nominal fee. An instruction only
package is available for $395. Fees include all classes, workshops and Institute materials.

Questions concerning academic credit or Institute information may be directed to
Professor Catherine Zizik at (973) 761-9759 or e-mail zizikcat@shu.edu.

UNIVERSITY.

SETON HALL

8 5 6

400 South Orange Avenue, South Orange New Jersey 07079 ¢ www.shu.edu




petty and remorseless. 1fit’s in the name of
a loved one who died, who is truly there to
enjoy the satisfaction of that revenge? Cer-
tainly, not theloved one. Killing a tree won’t
bring back the victim; no matter how many
times the tree is killed.

But revenge isn’t the only oddity
here. How could two students remain so
isolated that someone couldn’t detect their
dissatisfaction? How could two students
also hate athletes so much that they wanted
to kill them unless the culture of the high
school is geared toward clevation of ath-
letes more than those in other activities so
that the athletes “stand out” not just be-
cause of sheer numbers but because of a
certain tolerance for them not shared by the
rest of the school?

“Yesterday, in the Student Parking
Lot, Mr. Smith and a couple of the secunty
guards were checking our cars for the
sticker,” Lloyd reported, grimacing at the
$10.00 cost of the parking permit ‘sticker,’
“And they checked my car real carefully and
they checked Bob’s car real carefully and a
car full of cheerleaders comes in and parks
and they all get out and Mr. Smith just waves
at them. There was no sticker on the car,
Mr. Thomas. Boband I checked. And Mr.
Smith just waved at them,”

There was probably a good reason
for the Assistant Principal to ignore Bob
and Lloyd’s observation; but both Bob and
Lloyd would see it as a toleration for ath-
letes that is not granted to the gencral popu-
lation: As another example of preferment for
brawn over brain, for athletic versus aca-
demic skill.

Granted, this is a small example, but it
is indicative of an attitude that could finally
make a less settled mind than Lloyd or Bob”’
snap. If a student perceives that athletes
are pampered, that they are allowed to
graduate without taking required courses,
that they are allowed to behave in ways that
are not tolerated of other students, then
isn’t there a reason for resentment?

Isn’t it ironic that sports figures,
whether they be high schoolers, collegians,
or professional players, are urged, through
posters and cheers, to “kill” the opposition?
“We buried the Kefauver Kangaroos,” the
Princtpal might brag at the spring sports
rally, “and we’re going to murder the
Webster Wolverines!” AND THE CROWD
JUMPSUP, SCREAMING ITS APPROVAL.

Those images, in light of April 20,
1999, are haunting and frightening,.

There is nothing wrong with winning,;
there is nothing wrong with athletic prow-

ess. There is, however, something wrong
with encouraging a metaphorical murder in
the name of a community or a school. 1t
creates a “warrior culture” among athletes
and their supporters that is intolerable to
those who may not be athletic or choose to
be.

This is, as far as [ understand it, what
Harris and Kleibold perceived. That they
murdered thirteen people is horrible,

That neither of them was understood,
listened to, or even noticed, is understand-
able. They were each, in the hierarchy of a
high school: Student Council, Athletes,
National Honor Society, Newspaper, Year-
book, FBLA.. Unnoticeable. They turned
in their assignments on time; they wrote
dispassionate essays for English class.
They performed as students.

That they had planned such an atroc-
ity is the horrible surprise to everyone who
has examined it and the tragedy of their lives
because of its senselessness.

It rained on April 22™ and it contin-
ued raining for, it seemed, a month after-
ward. School was closed on the 21 so the
administrators and the Police counld check
every student’s locker for any material re-
lated to violence. All they found was old
food, text- books, and, in some lockers, por-
nography. About the most serious viola-
tton Millard Fillmore High School seemed
capable of, besides bad taste, was being
cited by the Department of Health for the
moldy tacos and hamburgers in the lockers,

The Principal told us, in a special fac-
ulty meeting convened forty five minutes
before the start of school, to “report any-
thing suspicious.” She told us that the Po-
lice still suspected that Harris and Kleibold
had accomplices; “possibly enrolled right
here.”

And the tide began during second
hour Speech class, when one of my Poetry
readers told us that she'd had lunch with
another student on the twentieth who mar-
velled about pipe bombs.

Dutifully, I wrote down everything I’d
heard, and sent the note to the Disciplinar-
ian. Evidently, other teachers were doing
the same thing, because by 11:00, the entire
Speech Team, with the exception of one, was
sitting in the Disciplinarian’s Office.

“Iean’t believe it,” Amanda told me,
still trembling from the occasion. “The FBI
was there, and they asked me if T was still a
Goth, how long I'd been a Goth, and
whether | knew any websites for Goths. I'm
not a Goth! I like Heavy Metal!”

Linda nodded sympathetically.

“They think because you dress different,
you're automatically a pipe bomber.”

“No;” Timothy said. “It’s because
you're in Speech.”

“Don’t laugh,” 1told them. “1’mnext.”

“Why?” Amanda asked.

“It’s because Mr, Thomas actualty did
it,” Linda said. Then she looked crestfallen.
“Sorry.”

[ waved away her apology. “It’s be-
cause 1'm the only faculty member who
knows every one of you.”

“So what’re you going to say, Tho-
mas?” Amanda wanted to know.

“The truth.”

She looked scared then. “What are
you geing to tell them?” She was rather
anxious at my reply.

“Whatever they need to know to fin-
ish this investigation,” I told her.

No, [ wasn’t going to tell the FBI that
Amanda had been out after curfew with a
boy and I wasn’t going to tell them about
her ditching Drama class for the umpteenth
time.

My seventh hour planning period was
disrupted by the school Social Warker, who
asked me questions about members of the
team for a good forty-five minutes, trying
to put together a psychological profile of
each. Yes, | admitted, the students were
weird, they were different. They wete prone
to fits of scrcaming and of prolonged ro-
mance. They sometimes had all the social
skills of animals in heat or of football fans
during the championship game, but they
were harmless. They were teenagers.

Isigned something to that effect, and
my students were cleared of suspicion.

“I don’t understand this stuff,”
Alphonse spat a week afterwards. “All over
the place, therc are a bunch of signs and
bumper stickers that “We are all Columbine,’
like that’s going to make some kind of dif-
ference. The donation cans all over the
place—That’s not going to make any dif-
ference. It won't bring ‘em back.”

“A lot of people are grieving,” I told
him. I was inakind of shock that was with
e even into June.

“For folks they didn’t even know?”

“For a lot of innocent lives. At a
school, Alphonse.”

“Shoot. Would they feel the same
way about this place if it happened here?”
He gestured deprecatingly at the beige brick
facade of Fillmore, then answered himself.
“Hell, no. A bunch of minorities getting
shot wouldn’t make news. A bunch of white
boys-—well, that’s different.”
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“Wouldn’t you hope that people
would consider it a tragedy?”

“Wouldn’t nobody remember it even
an hour later. Nobody.”

The days turned into weeks and my
students settled down info their roufine as
I did mine. Students who spoke of violence
were reprimanded more often and told to
“think about what you're saying.” I re-
ceived word that one of my former students,
now enrolled in a high school across town,
had been asked to leave that school be-
cause he had written a threatening letter
to another student. It probably would have
been ignored before the Columbine inci-
dent; now it was grounds for removal.

“I geta chilly feeling even now when
I think about that place, Thom,” Desiree
confided in me one day in late May. “It’s
like—it’s like nobody knew that those two
guys were time bombs waiting to go off
because nobody ever even knew them.
Around here—we know if someone’s
gonna’ go off. It’s like you guys, the teach-
ers, have—like -radar. Tn Ms. Wilson’s class,
Pete was actin’ the fool, makin’ Angela mad
at him and Ms. Wilson got in his face and
took him down to the Office. That happens
around here—Ilike we’re okay when we’re
here. What makes me wonder is if anyone
over there ever feels okay when they’re
there.”

In a culture as fragmented as that of
the late Twentieth Century, one does not
know one’s neighbors. One is friendlier on
the Internet than across the backyard fence.
This division of knowledge of motivation
ofthe two Columbine shooters became clear
to me when commentators on talk radio kept
saying, “Not Columbine! Not Columbine!”

Would it have been different or “ex-
pected” if such a thing had happened at
Millard Fillmore? I hope not; but every-
thing I 've seen points to it. Why have these
incidents of shootings at school happened
in affluent suburbs, and not in the cities
they flank?

Perhaps it’s because the teachers in
the cities actually listen to their students,
encourage those they can, and strive might-
ily with what they have.

The fifteen trees, as far as 1 know, still
grow. Thirteen of them are taller than the
other two. I hope the other two have a
chance at life.

{The final chapter will appear in May
Rostrum).
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(Cheshier from page 62) ‘
ing its job) or nondelegation, the less vul-
nerable it is to the charge that it cedes too
much Congressional authority,

The literature on administrative
rulemaking and delegation is vast, and fas-
cinating. Beyond the essays [’ve cited al-
ready, I recommend that debaters research-
ing this topic consult the following sources:
(1) David Epstein and Sharyn O’Halloran,
Delegating Powers: A Transaction Cost
Politics Approach to Policy Making Un-
der Separate Powers (Cambridge: Cam-
bridge Univ. Press, 1999). This book is must
reading for those studying the politics of
delegation. A valuable “Cliff Notes” ver-
sion of their position is contained in “The
Nondelegation Doctrine and the Separation
of Powers: A Political Science Approach,”
Cardozo Law Review 20 (1999); (2) A nice
Teview article covering the issue froma "ra-
tional clioice" perspective is Jeffrey Segal’s
“Separation of Powers Games in the Posi-
tive Theory of Congress and Courts,”
American Political Science Review, 31
(March 1997); (3} For a good introduction

to the question of whether the
nondelegation doctrine is dead or not, see
Cass Sunstein’s “Nondelegation Canons,”
University of Chicago Law Review 67
(Spring 2000). See also Huefher’s review of
the recent Supreme Court strike-down of the
line item veto on grounds related to delega-
tion: Steven Huefner, “The Supreme Court’s
Avoidance of the Nondelegation Doctrine
in Clinton v. City of New York: More Than
‘A Dime’s Worth of Difference,’” Catholic
University Law Review 49 (Winter 2000);
and (4} A strong defense of delegation and
of the administrative state is made by the
legendary University of Kansas debater
Frank Cross (now the Herbert Kelleher Cen-
tennial Professor of Business Law at the
University of Texas), in David Spence and
Frank Cross, “A Public Choice Case for the
Administrative State,” Georgefown Law
Journal 89 (November 2000).
Copyright David M. Cheshier

(David M. Cheshier is Assistant Professor
of Communications and Director of Debate
at Georgia State University. His column
appears monthly in the Rostrum.)

(Crabtree from page 18)

diversity in oral interpretation, there may
once come a day when there will be no more
tragedies such as Martin Luther King, Tina
Brandon or Matthew Shepard and the thou-
sands of others who are daily victims of
hate crimes and discrimination.

Don’t be afraid to venture into tough,
timely and topical arenas of literature, All
judges have every right to express an in-
formed opinion but as John Milton once
said, “ In good men opinions are knowl-
edge in the making.” Please don’t strip the
caterpillars and blossoms from our students.

(Don Crabtree who coaches at Park Hill
High School, Kansas City, (MO) is also an
NFL Executive Council member.)
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THE GONZAGA DEBATE
INSTITUTE

Two Week Session: July 7th-21st 2001
Three Week Session: July 7th-28th 2001

Sponsored by Gonzaga University, the GU Debate Program,
the Communication Arts Department, and the College of

Arts and Sciences
Gonzaga University invites you to the beautiful Inland
Northwest for the 2001 GDI. Policy debaters are
encouraged to join us in July for an educational,
competitive, and fun debate experience.
Reasons to attend the GDI include:
o  Individualized instruction—we work hard to keeP our
student/teacher ratio one of the tops in the nation
e Merit and need based financial aid available for
qualifying students
o Multiple rounds on the 2001-2002 topic. Students

enrolled in the 3 week session participate in two

tournaments as well as a large number of practice

debates
¢ One of the finest faculties in the n

Staff includes:
Eric Slusher, Gonzaga University
James Roland, Emory University
Rachel Saloom, University of Alabama
Adam Symonds, University of Puget Sound
JP Lacy, Whitman College
Sarah Snider, University of Vermont
Justin Skarb, Notre Dame High School
Casey Kelly, Gonzaga University o
Anne Marie Todd, University of Southern California
Peter McCollum, Gonzaga University
Aaron Klemz, Ilinois State University

GONZAGA ite
UNIVERSITY And many o.tl?ers....Check our webs
for staff additions......

ation: -The 2001
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ADMISSION AND FINANCIAL AID APPLICATIONS AVAILABLE ONLINE
http://home.earthlink.net/~gucoaches/2001GDI.htm

For More Information Contact: Phone: 509-323-6654
Glen Frappier, Director, Gonzaga Debate institute Fax: 509-323-5718
AD Box 20 Email: frappier@gem.gonzaga.edu

Gonzaga University
Spokane, Wash. 99258
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ANNOUNCING THE 2001

BARTON SCHOLARS
PROGRAM

AN INITIATIVE OF THE NATIONAL DEBATE
COACHES ASSOCIATION

Phyllis Barton, one of the most distinguished and successful high school
debate coaches in the history of the activity, was a fervent and constant
advocate of high quality argumentation. Her teams at Princeton High
School in Ohio won all of the major contest events, often several times.
Barton served as NFL Vice President.

The Barton Schoiars Program honors her legacy by funding coach
scholarships for summer institute instruction.

Teachers who receive awards are permitted to use grants to attend any
summer teacher program reievant to debate of their choice.

WHO CAN APPLY? Any Lincoln-Douglas or Policy debate teacher of any
level of experience. We will try to match you with a workshop that meets
your needs.

WHAT WILL IT COST? It depends. Classes are free at university
workshops that participate with the NDCA. The NDCA will consider each
application and try to meet each applicant’s financial needs as much as
possibie. NDCA members may apply without cost. There will be a $35 fee
to non-members when the scholarship is awarded.

WHEN DO | HAVE TO APPLY? Applications must be received by May 15%",

WHERE DO | APPLY? For more information, or to apply, send a letter
including your financial and education needs and where you would like to
go {if you know) to Glenda Ferguson, Heritage Hall High School, 1800 NW
122, Oklahoma City, Oklahoma, 73120. You may e-mail at
dgferquson@heritagehall.com, school, or gferquson01@earthlink.net, home.
You can also use the application in the ROSTRUM.

Colleges and universities who conduct summer programs in debate
teacher education and who wish to participate in the Barton Scholar ‘
Program should contact Glenda Ferguson at 405-749-3033, school, or 405-
721-6661, home.




APPLICATION FOR THE BARTON SCHOLAR PROGRAM

name: phone:
school: phone:
fax: email:

Please give a brief explanation of your educationzl needs.

Please give a brief explanation of your financial needs.

Please list the teacher workshops you want to attend in order of preference.

Please send a letter of recommendation from your principal.

Please send this form and your letter of recommendation to:

Glenda Ferguson

The Heritage Hall School

1800 NW 122

Oklahoma City, Oklahoma 73120

Questions? Don't hesitate to call Glenda at 405-749-3033 (school) or 405-721-6661 (home)




TOWSON
INTERNATIONAL
DEBATE
INSTITUTE

July 9-20, 2001
Towson University

PHILOSOPHY

TIDI provides an intensive learning environment for both experienced and new policy debaters. Unlike some camps that focus primarily on
the research and preparation of arguments, TIDI also etphasizes building the skills and confidence that translate into success during the
coming year. TIDI students take home more than just evidence.

FEATURES

Topic lectures. Researchers with extensive experience in security and international issues help develop aff. and neg. arguments,
Theory lectures. Veteran coaches explain the principles of argumentation, refutation, and other important debate practices.

Lab groups. Small classes {last year had a 1:3 staff to student ratio!} encourage one-on-one interaction and feature research, speaking
drills, & practice debates. Instruction is also diverse, with high school teachers, college debaters, and college debate coaches working
together.

Teurnament competition. Tbe Institute concludes with a competitive tournament that showcases the skills students acquire. The
tournament features quality judging and awards for speakers and teams,

SECTIONS

High School Section. High school and college coaches familiar with arguments surrounding weapons of mass destruction and with
extensive camp experience will help students prepare for the upeoming season.

Middle School Section. Designed speeifically for 6™ to 8™ grade students, the middle school section provides a jumpstart on the
skills and knowledge for beginning debaters.

International Section. The Institute serves as an introduction to American government and policy debate for students and teachers
from Southeastern Europe. International students and their American counterparts have the opportunity to learn together.

FACULTY

Past institute faculty has included:

Chris Baron is the Program Manager of the Baltimore Urban Debate League. He was a successful high school and college debater,
representing the University of K.ansas three times at the National Debate Tournament.

Ken Broda-Bahm is Director of Speech and Debate and Associate Professor at Towson University. Ken is one of the most widely published
writers on debate in the country. Ken is also senior consultant for the International Debate Education Association.

Tom Durkin is a successful high schoo! debate coach at Loyola Blakefield and a veteran of numerous high school summer institutes.

Renee Jackson began college with no debate experience and finished her career at Towson University as one of the most well-respected and
sought-after debaters in the country. She is now a debate coach at the University of Pittsburgh.

Beth Skinner is Director of Debate and Visiting Professor at Towson University. She debated at the University of Kansas and competed in
both the National Debate Tournament and the Cross-Examination Debate Association National Tournament.

Andreas Spiliadis coaches at Forest Park High School in Baltimore. His drive and skill are apparent in the fact that Forest Park is currently
one of the most successful squads in Baltimore.



LOGISTICS

Dates and times. TIDI meets in July from Monday, the 9th to Friday the 20" (No events on Sunday, the 15"). The Institute begins at
5:00 a.m. and ends at 5:00 p.m. each day.

Accommodations. Lunch is provided each day. A limited number of spaces are available for resident students (those who want to
stay in a supervised dormitory environment). Commuter students are responsible for transportation to and from the campus.
Location. Towson University is located in Towson, Maryland, just north of Baltimore. Towson University offers students both a
peaceful collegiate setting and access to research facilities including extensive electronic databases.

Transportation. The Baltimore area is served by easily accessible air, rail, and bus service and is also conveniently located for
driving. Resident students are not permnitted to have vehicles.

Costs. 3450 is the amount of tuition for commuter stidents. Costs for residents vary depending on accommodations selected. Tuition
covers the following costs: lunch, access to library resources, briefs written in labs, topic and theory handouts, photocopying, a t-shirt,
and all costs of instruction. Some scholarships are available. Space is limited to the first 80 applicants, so apply now!

APPLICATION FOR TIDI 2001

Mail your completed application to the address below. For more information, use the phone number or email
address.

Contact Information Experience

Student My school 1s

Parent/ Guardian My teacher is

Address Next year I will be in grade
I have debated at tournaments

Phone

Towson International Debate Institute

Attn: Chris Baron

Dept. of Mass Communication & Communication Studies
Towson University, 8000 York Road

Towson, MD 21252

(410) 704-2565

baron@budl.org
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OODLES AND UDLS
OF NEW COACHES

Chris Baron

Most people are fortunate if they have
had one teacher who inspired and engaged
them. Paulo Freire, education philosopher,
advanced a powerful critique of traditional
education practices that rely on the “bank-
ing” of knowledge—learning is measured
by the ability of students to store data
(given by the teacher) so that it can be ac-
cessed later. These practices also foster a
contradiction between student and teacher,
discouraging constructive relationships
and ultimately, learning. For Freire, only a
“problem-posing” educator can challenge
this system:

The banking concept (with its tendency
to dichotomize everything) distin-
gutshes two stages in the action of the
educator. During the first, he cognizes
a cognizable object while he prepares
his lesson m his study or his labora-
tory; during the second, he expounds
to his students about that object . . .
The problem-posing method does not
dichotomize the activity of the teacher-
student; she is not “cognitive” at one
point and “narrative” at another. She is
always “cognitive,” whether preparing
aproject or engaging in dialogue with
the students. He does not regard
cognize objects as his private property,
but as the object of reflection by him-
self and the students. In this way, the
problem-posing educator constantly re-
forms his reflections in the reflection
of the students. The students—no
longer docile listeners—are now criti-
cal co-investigators in dialogue with the
teacher. The teacher presents the ma-
terial to the students for their consider-
ation and re-considers her earlier con-
siderations as the students express their
own. (p. 61-2)

Itis no coincidence that many debat-
ers cite their coaches as important sources
of inspiration. Debate is a powerful model
for implementing Freire’s method. This
mode! is now being applied across the coun-
try in hundreds of schools that have be-
come part of the urban debate league move-
ment.

The emergmg communities of new
coaches are likely to have a profound effect
on the world of debate. The urban debate
league movement will make important con-
tributions to the traditions of policy debate,
bringing both new ideas and perspectives

Top Baltimore Urban Debate
League Debaters at the
Awards Assembly

while reinforcing the best of what debate
has always been. One important way that
urban debate leagues will affect the nature
of debate knowledge is their sudden
growth, Changes in debate generally have
been gradual in part because turnover in
teachers and students 1s generally gradual.
Each year, roughly the same numbers of stu-
dents join debate as graduate. New schools
join local leagues, but usually enter a com-
munity that allows them to “learn by do-
ing.” Teachers network with veteran
coaches, and pick up the jargon as they go
atong. With the sudden growth in urban
debate leagues, however, entire communi-
ties have sprung up composed almost en-
tirely of new coaches, Since these pro-
grams are aimed at fostering competitive
policy debate programs, teachers want to
learn the ropes as quickly as possible.

These new coaches are recruited
mainly from the elassroom teachers cur-
rently working in urhan schools. The pri-
mary qualifications are that these teachers
be interested in feaching and seck ways to
nourish their most idealistic aspirations for
education. Itisrare that suchteachers have
prior debate experience. When our league
began in Baltimore in 1999, for example, we
had 16 teachers, and only two were familiar
with team policy debate. Once exposed to
the idiosyncrasies of the activity (the jar-
gor, the complex theory, the strategies and
tactics), teachers often have feelings simi-
lar to their students’. They are anxious to
learn. They also bring a great deal to the
table. Classroom teachers work with stu-
dents on a daily basis. They are closest to
the motivations, learning styles, and needs
of potential debaters. Many high school
debate coaches are classroom teachers, but
never before have so many joined the de-
bate world at once,

The Open Society Institute recog-
nizes the need to train both teachers and
students in the intricacies of debate. Sum-
mer institutes, most notably the Emory Na-
tional Debate Institute and the World De-
bate Institute in Vermont, are opportunities
for new teachers to be transformed. They
must leamn a new format (speech orders,
judging, tournament structure, etc.) as well
as new content (the year’s resolution, de-
bate jargon, stock issues, etc.) The teacher
institute is intensive: teachers learn how to
coach debate while at the same time learn-
ing how to do debate. A crucial component
of this training is the end-of-camp debate
tournament—in which the teachers com-
pete against each other! This tournament
is the cause of much excitement. Novice
coaches often gain empathy for their new
students, voicing concems about not hav-
ing their cases ready, needing more time to
do research, etc. Others become very com-
petitive and stay up all night to finish case
specific disads to opposing affirmatives.
But like most debaters after their first tour-
nament, they come away energized about
debate and what they can do. Camps like
Emory and WD1 also provide teachers with
an opportunity to network on a national
level. Teaching tools are shared, helping to



satisfy teachers’ insatiable thirst for more
instructional materials.

The urban debate league model pro-
motes the spread of fresh ideas. The col-
leges and high schools that are part of the
“pre-existing” debate world have numerous
opportumities to learn from this new com-
munity. College debaters frequently be-
come coaches at urban debate league
schools. These college students often have
extensive debate experience that they can
share, but frequenily have little experience
with teaching. In working with the new
teacher/coach, these college “debate assis-
tanis” can learn a quite a bit about how to
transmit debate knowledge. The fresh per-
spective that the new teacher brings also
provides the experienced college debater a
chance to reconsider traditional debate prac-
tices. This produces a mutually educational
exchange.

Teachers are central to the success
of the urban debate league movement for a
number of reasons. Their hard work and
enthusiasm are core requirements for build-
ing and sustaining strong teams. Having
teachers as coaches also increases the com-
mitment from the school system. The idea
that debate coaches’ hard work should be
rewarded in at least the same way as a foot-
ball coach, for example, is something that is
often heard but much less frequently
brought to fruition. Programs with success-
ful teachers who are recognized as profes-
sionals are much less vulnerable when bud-
gets are tight. It is this notion that has in-
spired many college debate coaches to seek
Phbs. When administrators evaluate the
budget and ask, “why are we spending all
this travel money on your program?” hav-
ing faculty members who can articulate their
roles is often crucial. In Baltimore, for ex-
ample, the Baltimore City School system
committed to funding stipends for debate
coaches based in part on testimony given
by teachers about the benefits debate
brought to their school within their teams
first semester of competition. One of our
teachers testified that

Debate brings teachers into conver-
sations with kids that are hard to get, T was
able to have a discussion with Billy, whose
life has always centered on football, about
Paulo Friere’s Pedegogy of Poverty with
Billy. Another student, Heather, has gone
from being a quiet mouse to being a loud
mouse, She is still a mouse, but is finding
her voice with debate. Debate allows teach-
ers to realize the high standards that teach-
ers come to the profession hoping to have

for students.

Teachers make the most compelling
case for why debate should be supported
by the school system.

The influx of new teachers is also a
reminder about the empowering effects that
debate can have. Debalte can light a fire for
teachers. Amy Brooks, on of our coaches
at Fredrick Douglass high school, gave tes-
timony on her experiences in debate at a
recent hearing before the Baltimore City
Council:

I joined Fredrick Douglass’ staff last
spring and was promptly asked to
coach the debate team. [ had never
done anything with debate before, so
I’ve been learning along with our stu-
dents and its been so much fun. I actu-
ally think it might be part of the reason
I’m still teaching! The reason why I
say that is because the foundation of
education is built on wanting to learn.
You can be in a room and not really
jearn anything. Ifeel that when I’'min
a room with debaters, there is learning
going on, on my part and on their part.
Its such an intense environment that
anyone who is around wants to be
swept up in the excitement, and to un-
derstand the issues—because its not fun
if you don’t understand the issues. I've
gotten to work with students in a way
that I didn’t think was possible. The
regular 8:30 to 3:30 shift is left bchind
when we have after school debate prac-
tice.

Amy understands how to challenge
the student/teacher contradiction that Friere
talks about by creating a student-teacher
partnership in learning. Other teachers have
similar stories. This is one of the reasons
debate should play a critical role in the dis-
cusston of the future of education reform in
the U.S. Many urban areas have a high rate
of teacher turnover. This should not be
surprising—it is a lot of work for a small
salary i poor infrastructure, and there are
many frustrations. However, coaching de-
bate, while 1t may intensify some pressures
on teachers (by consuming time and energy)
1s a way to help retain many new teachers.
The rewards in debate are directand can be
numerous. Trophies play an almost trivial
role. Teachers become energized by debate
because debate is a great way to interest
and motivate students. Debate can literally
change a young person’s life,

The transformative possibilities that
debate brings to education are not lost on
students, either.  Speaking to a regional
meeting of middle school teachers, Joe Smith,
a debater at Mergenthaler Vocational High
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School, stated:
I would like to say one thing about
today’s teachers and the impact they
have. As ateacher, some students see
you as a friend, an ideal, and most im-
portantly, as someone they ean trust.
As a teacher you hold the power to
mold and form tomorrow’s scientist,
doctor, lawyer, and possibly president.
Without the guidance of my two de-
bate coaches, Emma Cartwright and
Patrick Daniels, I would not be where I
am. This is why teachers are needed in
student’s lives. Without a teacher’s
dedication, students are left with no
inspiration.

Joe could have advanced arguments
for debate on any number of grounds. The
fact that he did so by emphasizing the role of
teachers in inspiring their students speaks
volumes about how powerful debate can be.

Teachers are great at empowering stu-
dents to become independent learners.
Debate is obviously geared well to do this:
students pick their own arguments, make
their own strategic decisions, etc. Class-
room teachers are less tempted than recent
debate graduates may be to teach complex
ideas with crash course techniques. It might
be easier for a teacher to say “Here are all
the terms,” or “Here is an affirmative case”
to prepare students for the impending tour-
nament, but avoiding the more difficult
“why” questions will not, in the long run,
be a successful sirategy. Students fre-
quently learn that topicality is a voting is-
sue first, and will figure out the reasons that
go along with it later. Teachers tend to be
more pedagogically focused than coaches
who have gotten into coaching because of
their love for debate. They understand the
need to prepare for the tournament, but are
generally unwilling to take shortcuts that
miglt shortchange learning.

Brent Farrand pointed out that “high
school teachers worry about what lessons
are being learned and what patterns of
thought are being molded. In short they
are teachers first and eoaches second”
(Rostrum, December 2000, p. 16). One of
the most important contributions that has
already emerged is in the curricular realm.
Teachers are always hungry for teaching
tools, be they exercises, textbooks, videos,
or games. While there is no dearth of mate-
rials on debate, most are not oriented to-
ward teaching debate in the classroom.
What is the best way to incorporate debate
into the classroom? How should topics be
spaced across the semester? How can de-
bate be taught w1 other classes across the
curriculum? What about debate as an after
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school activity? How many sessions
should a student attend before competing
at their first tournament? Urban debate
leagues have been active at both the na-
tional and local levels trying to answer these
types of questions, sharing and organizing
curricular mformation from high schools and
colleges around the country. There is ob-
viously no single correct approach, but the
additional focus that UDLs have brought
to these issues has been important in orga-
nizing and building on the knowledge and
materials that are available on debate. Matt
Wernsdorfer, one of the coaches at
Patterson High School, taught a debate
class that focused on the tools of analysis
and interaction that debate offers. When
teams worked on new affirmatives, they
were beginning their own research projects.
Matt resisted the temptation to give his
teams the affirmative he had written and run
successfully at the Emory Institute for
teachers over the summer. Many of the
Patterson affirmatives were not completed
until the last tournament of the season, but
when they were run, the wins belonged en-
tirely to the students who wrote them. The
students learned how to write a powerful
case during theirnovice year. For the teacher,
the rewards that came from the many skills
and lessoned learned outweighed the po-
tential trophies that the teacher-written case
may have helped obtain.

New teachers are also transforming
views on competition, not by dismissing its
value, but by encouraging new ways of
thinking about ‘success” in debate. For
former debaters competitive success is
sometimes overvalued, and some coaches
are accused of living vicariously through
the successes of their students. But for
those whose calling is teaching, success is
measured more by what is learned. Compe-
tition is only a tool for learning. This
doesn’t mean teacher don’t value trophies.
For many teachers, the excitement gener-
ated by competition, along with the thrill of
hard work paying off, breathes new life into
their teaching careers. The relationships
teachers and students have in debate are
unlike those formed in most classrooms.

New coaches have helped contribute
to a climate that celebrates the wide variety
of ways to succeed in debate. Awards as-
semblies are a good example. had become
accustomed to college and existing-circuit
tournaments that featured quiet assemblies.
Students calmly walked up to receive their
trophies, with moderate applause. The ex-
citement at the UDL tournaments is truly

amazing, and gives new meaning to the
phrage “raising the roof.” The audience
cheers for everyone. Students rush up to
receive their awards. They pose for pic-
tures. The room ignites when sweepstakes
awards are given out. The announcer has
to wait for the excitement to die down so
that the next winner’s name can be heard
over the din. The sense that the debate
world can proudly and loudly celebrate
helps to remforce the idea that accomplish-
ments at all levels can be truly meaningful.
People do not wait for the top varsity team
to stand up and clap. Awards for 15" Nov-
ice speaker produce energetic applause and
cheers, too. Teachers understand that com-
munities are important to the development
of good learning environments. The UDL
awards assembly is proof that such a com-
munity exists.

QOur league in Baltimore has a travel-
ing trophy called “BUDL Man” (named af-
ter the Baltimore Urban Debate League and
pronounced BOODLE). BUDL Man is su-
perhero who represents excellence in de-
bate. The trophy is a l4-inch tall action
figure whose head has been replaced with a
book and who holds a flow pad in his raised
fist. He was created by the Patterson High
School debate team and is awarded to a
squad by the last school to receive him. The
award is not given out based strictly on com-
petitive success. The students who present
the award at our assemblies describe the
criteria that they think embody a good de-
bate team. Candice Williams, Shawntia
Diggs, Tierra Dixon, and Janifer Scott, stu-
dents at Forest Park High School, presented
the BUDL man trophy to Patterson at the
end of the season last year, stating:

We are going to give the BUDL man
to a team who went through some hardship.
They started out with several teams in the
beginning of the year, but as time went on
the number of teams dwindled. They still
have remained confident. They have proved
that you don’t have to be tall or loud to be
great debaters. They wrote a great Affirma-
tive that says that debate increases aca-
demic achievement, and they came up with
the whole idea of making a BUDL man,
which shows great spirit in debate.

BUDL man thus represents a sport-
ing attitude, good teamwork, hard work, and
other values learned through competition.
In short, a commumty.

‘Weneed to resist our tendency to own
“truth” and to control whose ideas are al-
lowed to contribute to the discipline of edu-
cation. This tendency is strong, even

among groups that consider themselves to
be progressive, as many in the debate com-
munity do. African American feminist
scholar bell hooks points out that ‘

Many teachers who do not have dif-
ficulty releasing old ideas, embracing new
ways of thinking, may still be as resolutely
attached to old ways of practicing teach-
ing as their more conservative colleagues,
That’s a crucial issue. Even those of us
who are experimenting with progressive
pedagogical practices are afraid to change
(p. 143).

For hooks, the difficulty is in finding
amodel to avoid reinforcing the hierarchies
of knowledge created by traditional teach-
ing practices. Debate provides a pedagogi-
cal tool to give voice to those frustrated by
the educational status quo. Let us be sure
that this tool is open to change based on
the suggestions of all who can use it. Col-
lege debate camps, for example, must not
employ the “banking” system of knowl-
edge—treating teachers and students new
to debate as receptacles of knowledge
whose success is measured by their ability
to unquestioningly regurgitate terms and
concepts. '

The effect that the urban debate
league movement will have on the pedagogy
of debate is likely to be unparalleled in the
long history of the activity. Those of us in
debate often become wedded to debate’s
“long gray line” of excellence, sometimes at
the expense of valuable changes. As we
welcome the new teachers to our world, we
should be excited about the changes .in
store. We should resist the temptation to
absorb them by assuming that we are the
experts. The comfort of debate as we know
it will often seem to be the easierroad. But
the road less traveled is likely to make all
the difference.

(Chris Baron is the Program Manager of
the Baltimore Urban Debate League and a
debate coach at Towson University. He
debated for Lawrence High School and the
University of Kansas.)
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Discovering The World
Through Debate

by William Driscoll

The International Debate Education Association is proud
to announce the publication of Discovering The World Through Debate,
A Practical Guide to Educational Debate for Debaters, Coaches and Judges.
ISBN 0-5702130-0-X

This book will have different uses for different readers and it was written with
that in mind. From the new practitioner to the experienced debater; everyone has
sornething to learn from Discovering The World Through Debate.

In today's political reality, reasonable discussion and practical problem solving often
loose out to demagoguery, be it the vitriol of nationalistic and ethnic strife or the
smooth sloganeering of today's sound-bite political personalities.

Discovering The World Through Debate offers a response to this dangerous
trend. The handbook revitalizes the ancient tradition of debate and uses it
to foster an engaged, democratic citizenry that can use debate as a tool for
personal expression, critical thinking, the free exchange of ideas, and international
tolerance and cooperation.

Discovering The World Through Debate provides a comprehensive guide to Karl
Popper Debate, a format of educational debate developed by the Open Society
Institute. i discusses the nature of political debate and presents a series of practical
rules and guidelines for debaters from a discussion en the role of debate in an
open society to a description of how to prepare and run a debate event, train
judges, and invelve the community. The guide also contains a transcript (video is also
available) of a full debate with a step by step critique and an appendix with fifty
debate exarcises to be used in the classroom or debate club.

Discovering The World Through Debate, A Practical Guide to Educational
Debate for Debaters, Coaches and judges is available through Amazon.com
for a price of $29.95.

To find out how to order the video tape, email us at the below addrasd

for morsinformation pleassedntagt! | S0 G A
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idea Conference 8001 Prague,
Czech Republic
October 12—14

Debate and Argumentation:

Opening Minds, Borders, and Societies.

Conference Goals

This international conference of instructors and scholars will focus on the role of
debate, conceived both as a social phenomenon and as an academic exercise, as a
tool for promating critical thinking, tolerance, and civic participation all over the weorld.
Conducted in four official languages Czech, English, Slovak and Russian, the conference
will include invited speakers, panels of papers, workshops, student debates, and plenty of
informal opportunities for interaction.

Requested Themes
Papers, paper—proposals, and panel proposals are scught broadly addressing the fellowing
questions, and similar issues:

*» What does debate teach? To what extent does debate promote critical thinking,

* What should debate teach? What skills does a sociely require and how might those skills be
promoted by a debate education?

* What is the relaticnship between debate in education and debate in the larger society?
How can each inform the other?

* How is debate most effectively taught? What pedagogical techniques are most successful
and most appropriate to the go als of debate?

* How is an appreciation for debate most effectively spread fo new individuals and new
populations?

Submission Information

All proposals must be in English, Russian, Czech or Slovak. Selected papers will be reviewed
for publication in Controversia: An International Journal of Debate and Democratic
Renewal. Selected papers will cede copyrights to idea for possible publication. Submit
papers, paper propesals, and panel proposals in electrenic form as an attached file to
Kenneth Broda—Bahm by April |, 2001. Notifications will be made by May |, 2001.
Email: kbrodabahm@towson.edu

Costs

The conference fee is $295 {$150 for students). This fee includes registration, banquet,
and lodging for three nights at the conference center: Limited financial assistance
is available for travel and participation fees. Application for financial assistance are
available on the idea web site www.debate.org. Requests for financial assistance
must be received by Jure |, 2001,

for more information please contact
idea@idebate.org | www.ldebate.org
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NFL'S TOP 50 DISTRICTS
(as of March 2, 2001 )

Rank Change District Ave. No. Degrees Leading Chapter No. of Degrees
1. +1 Northern South Dakota 191.77 Watertown 451
2. -1 Rushmore 189.80 Sioux Falls-Lincoln 402
3. - Heart of America 179.55 independence-Truman 490
4, +1 New York City 160.76 Bronx HS of Science 439
5. +1 East Kansas 158.20 Blue Valley North 401
6. 2 Northern Ohio 157.81 Youngstown-Boardman n
7. +1 San Fran Bay 152.30 James Logan 421
8. +4 Show Me 149.82 Blue Springs 377
9, -- Florida Sunshine - 14562 Sarasota-Riverview 240
10. - Florida Manatee 140.33 . Taravella 328
1. v} Kansas Flint-Hills 139.73 Washburn Rural 119
12. 4 Sunflower 128.08 Wichita-East 282
13 +5 Eastern Ohio 127.25 Carroliton 324
14, +7 Northwest indiana 125.91 Piymouth 445
15. +2 Central Minnesota 125.86 Apple Valley 330
16. -3 California Coast 123.46 Leland 361
17. +9 Nebraska 123.30 Millard-North 357
18. 2 South Kansas 123.25 El Dorado 227
19. 5 EastLos Angeles 122.20 Gabrielino 442
20, West Kansas 117.27 Manhattan 262
21, +6 Hole in the Wall 116.00 Cheyenne-Central 285
22, -- Montana 113.78 Flathead Co. 277
23. +6 Northern lllinois 11110 New Trier Twp 363
24, + IWini 110.40 Downers Grove-South 395
25 -2 North Coast 109.85 Gilmour Academy 250
26. +4 Rocky Mountain-South 108.92 Wheat Ridge 297
27. 12 New England 106.73 Manchester 290
28. 4 Southern Minnesota 105.64 Eagan 254
29. +4 Eastern Missouri 102.00 Pattonville 429
30. -2 South Texas 98.50 Houston-Bellaire 539
31. +18 Western Washington 98.45 Puyallup 176
32, +28 Idaho 97.87 Hillcrest 209
33. 4 Carver-Truman 97.80 Neosho . 339
34. +5 Eastern Washington 95.40 Gonzaga Prep 178
35, A4 Hoosier Central 95.37 Ben Davis 305
36. +12 South Carolina 93.14 Riverside 310
37. 6 West lowa 90.61 Ankeny Senior 275
38. +17 EastTexas 90.54 Dulles 229
39, +2 Ozark 90.09 Kickapoo : 214
40. +5  Valley Forge 87.06 Truman 260
41. 5 Colorado 86.40 Cherry Creek 368
42, -- West Los Angeles 86.10 Sherman Oaks CES 210
43. £ Northern Wisconsin 84.87 Appleton East 356
4. £ Southern Wisconsin 84.66 Greendale 190
45. 10 North East Indiana 84.06 Chesterton 417
46, -26  Michigan 82.71 Portage-Central 192
47. +7 Big Valley 82.36 Modesto-Beyer 294
48. 38 Sierra 82.31 Foothill 206
49. +10  Greater lllinois 82.15 Belleville-East 193
50. +26 Pennsylvania ' 81.38 Bellwood-Antis 139
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NFL DISTRICT STANDINGS

Rank Change District Ave. No. Degrees Leading Chapter No. of Degrees
5. 8 Deep South 80.57 Vestavia Hills 233
52. +13 NebraskaSouth 80.31 Millard-South 169
53. +11 South Oregon 80.25 Ashland 218
54, -7 Great Salt Lake 80.10 Hunter 123
55. +25 Chesapeake 78.60 Calvert Hall College 155
56. 12 Hoosier South 78.58 Evansville-Reitz 267
57. #1 Pittsburgh 78.33 Cathedral Prep School 138
58. 7 West Oklahoma 71.75 Norman 198
58. +10 NorthernLights ' 77.00 Moorhead 328
58. -2 Tennessee 77.00 Mars Hill Bible School 247
61. -8 Georgia Northern Mountain 76.92 Grady 144
62. -16 Recky Mountain-North 75.27 Greeley-Central 241
63. -1 Colorado Grande 75.04 Pueblo-Centennial 228
64. 14 Utah-Wasatch 74.61 Layton 133
65. +5 Wind River 73.52 Lander Valley : 148
66. -14 Orange Blossom 72.84 Wellington 178
67. -4 Western Ohio 71.33 Dayton-QOakwood 208
68. 47 Sundance 71.41 Jordan 222
69. 13 North Dakota Roughrider 7017 Fargo-Shanley 174
70. #1 North Texas Longhorns 69.40 Plano-East 167
71, +3 Scuth Florida 68.16 Michael Krop 191
72. 1 Heart of Texas 68.05 Westlake 153
73. 6 Southern California 68.00 Yucaipa 182
74, 2 New York State 66.16 Scarsdale 121
75. 9 Gulf Coast 66.14 Gregory-Portland 242
76. +5 Carolina West 66.00 Myers Park 157
77. 9 East lowa 63.76 iowa City-West 191
78. +9 Golden Desert 63.71 Green Valley 165
79. +4 New Jersey 63.29 Seton Hall Prep School 141
80. 7 New Mexico 63.10 Albuquerque Academy 158
81. +7 East Oklahoma 62.79 Tulsa-Washington 184
82. 4 Lone Star 62.56 Grapevine 185
83. 4 Arizona 61.75 Red Mountain 144
84, .- Tall Cotton 59.78 Abilene 138
85 8 Georgia Southern Peach 58.26 Fayette County 95
86. -- Louisiana 56,15 Caddo Magnet 165
87. +2 Mississippi 56.00 Hattiesburg 145
g8. 3 North Oregon 55.00 Gresham-Barlow 142
89. -7 Sagebrush 50.12 Reno 152
8. +1 Central Texas 50.12 Ronald Reagan 198
91. +3 Patrick Henry 471.75 Madison County 122
92, +6 Big Crange 47.00 Los Alamitos 106
92, 4 Kentucky 47.00 Boone County 132
94. +8 Puget Sound 43.38 Kamiak 136
g5 -2 West Texas 43.09 El Paso-Cathedral 87
96. -4 Maine 42.00 Brunswick 101
97. 2 Mid-Atiantic 41.07 Blacksburg 128
88, -2 Waest Virginia 40.00 Wheeling Park 77
99. -2 Capitol Valley 36.41 Sacramento-Kennedy 65
100. +1 Iroquois 30.22 Mount Mercy Academy 82
101. 4 Hawaii 29.55 Kamehameha Schools 104
102, -3 Tarheel East 28.60 71+ 60
103. -- Alaska 20.00 Robert Service 20

104, -- Guam 5.00 Simon Sanchez 9




NFL HONOR AWARDS

Honor Cords

Where allowed, these entwined silver and ruby cords may be worn with
cap and gown at graduation ceremonies to signify the graduate has
earned NFL membership. Silver is the color of the student key and Ruby
the color of NFL's highest degrees. New silver and ruby colors will not
conflict with the cord colors of the National Honor Society.

Chenille Letters

Letter sweaters and jackets will never be the same! New silver and ruby
NFL “letters” available in varsity (5") and J.V. (3"} sizes. Show the jocks in
your school that NFL scores!
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. .
. Order Form *
: Quantity Item Price Amount :
: Graduation Honor Cords "
m Twined . 11.00 ™
- Not Entwined (picture not shown) 11.00 .
- NFL Chenille “Letter” (large) 15.00 .
u NFL Chenille “Letter” (small) 9.00 =
. Total Order -
. . Shipping/Handling (entire order) 6.00 =
- Ship To: pping™ s Total Cost - -
: Name Send order form to: .
- National Forensic League  §
" School Name 125 Watson St. u
" P.O. Box 38 .
- Address , Ripon, W1 54971-0038 x
[ ] or . -
* Ty State  Zip+4 Phone: 920-748-6206 .
a Fax: 920-748-9478 .
: Phone —___ E-mail nflsales@vbe.com :
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THE CAPITOL CLASSIC
DEBATE INSTITUTE

Was hington D.C.

%" A Prominent Location In Washington, D.C.
.~ Easy access to:

The Library of Congress

Private Think Tanks

Governmental Agencies

Congressional Offices

i p— An Expert Staf*
= ' ' ' ' ', l ' % ' Ronald Bratt, Coach of First-Ranked Team in NDT
- Gordon Stables, Coach of 1997 NDT Finalists
Stephen Heidt, Coach of 2000 NDT Champion
Jon Paul Lupo, 2000 NDT Champion
Kate Charles, Quarters at 2000 CEDA Nationals
Larry Heftman, Top Seed/Seventh Speaker, 2000 NDT
Michael Lee, Quarters at 2000 CEDA Nationals
Alison Chase, Nationally-Ranked Debater
Michael Pomaorski, Winner, 1998 GDS Tournament

* 2000 staff listed, most are expected to return in 2001.

A Quality Education
Hands-on Instruction
Low Student-to-Faculty Ratio
Small Seminar Classes
Numerous Practice Debates
Full Tournament with Awards

Apply Now!

To receive an application, contact Summer Sessions at
(202) 319-5257 or cua-summers@cua.edu.

For more information about the Capitol Classic Debate
Institute, contact Ronald Bratt, director, at
(202) 319-5447 or bratt@cua.edu.

3 : Visit Qur Web Site: http://debate.cua.edu for information
and to view photos of last year’s institute.
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There’s no debate about it. Nurturing a young mind is one of the most ? NATIONAL

£ FORENSIC
TLEAGUE

Tiuining youth for leadership

important things you’ll ever do. Teaching a child to think. To ask questions.

To delight in learning. That's why Lincoln Financial Group is a proud sponsor
of the National Forensic League, A&E's BIOGRAPHY® Project for Schools, and
other educational programs for kids. After all, if there’s one thing we've learned as a leading financial

services company, there are no smarter investments than the ones you make in young people. For more !

information, call the National Forensic League at 920-748-6206.
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it
Clear solutions in a complex world”® i
“I love to dig up the question by the roots and hold it up

and dry it before the fires of the mind.” n LiIlCO]Il !

— Abrabam Lincoln = :
Financial Group2
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