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CDE Debate and Extemp Camps
The Best in the Nation

More rounds, More classes, More success, Guaranteed.

B In 1990 became the first U.S. debaters to win the World College Debate Championship.

# In 1991 CDE graduates won two events at Nationals plus second and fourth place trophies.

® In 1993 CDE graduates won three events at Nationals plus two second places and two third place trophies.

* In 1994 CDE graduates were the first U.S. team to ever win the World High School Debate Championships.
And atN.F.L. Nationals 5 of the 12 Lincoln Douglas finalists were CDE graduates!

* In 1995 CDE graduates won three National Championships.
In 1996 CDE graduates took second in L.DD. Nationals, won three National Extemp Championships,
and second in debate nationals.

*

In 1997 CDE alumni won two National Championships.

In 1999 CDE alumni won the National Debate Championship and another National
Extemp Championship.

% In 2000 won our 12th National Extemp Championship

This year YOU are invited to join us.
Team Debate Camp: Lincoln Douglas, Extemp Camp and Student Congress: July 1 - July 15, 2001.
$1125, Alumni $985, Commuters $540, Teachers and Coaches $440
(Held at Northern Arizona University in Flagstaff).
Costs include tuition, room, meals, free tourist day, 1,500 debate blocks or 400 articles,
15-24 critiqued practice rounds. Acceptance guaranteed or money refunded.

Both camps will be headed by WILLIAM
H. BENNETT, the former national debate
champion, author of over 50 texts and
books, and coach of 9 national champions
and championship debate teams.

Teacher-student ratio is guaranteed to be
8-1 or lower. Class actions are monitored.

Each camp is limited to the first 60 appli-
cants. An $85 application fee must accom-
pany entry. Check or credit card accepted.

Mail to: CDE, P. O. Box Z, Taos, N. M. 87571

Phone: (505) 751-0514  Fax: (505) 751-9788
Visit the CDE Web Site - www.cdedebate.com
Email - bennett@]laplaza.org
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I have enclosed my $85 application check (or CC# and expiration). Send me my full packet today.




WHICH CAMP IS REALLY THE
"BEST IN THE NATION"?

by William Bennett

The next few months you will see numerous
ads, flyers, and other sources proclaim that their camp
is a "great" camp, maybe even the "best in the United
States." But, as you well know, only one camp can
TRUTHFULLY make the claim. The thing you need
to know to be sure to select the best camp for you is
which one is telling the truth. And the answer is CDE.
And there are six reasons why that is true.

First is the quality of the staff. No other insti-
tute offers you Catherine Bennett (coach of three na-
tional extemp champions and the ONLY coach whose
students "closed out" final round at Nationals in Lin-
coln Douglas), and a staff of 27 more who between
them have produced top debate speaker, two national
championship debate teams, three firsts in 1..D. at Na-
tionals, and seven National champions in extemp.

Other teachers include Geof Brodak (1999 Na-
tional Debate Champion, 2™ at L.D. Nationals in
1996), Bob and Anne Jones of Oregon (coach of 37
National qualifiers, and National trophyists in both
extemp and Lincoln Douglas debate), Josh Levine
{Univ. of Colorado and a recent National Champion),
Frank Irizarry (former Director of Forensics at Pace
University and author of THE REALLY BIG COM-
PUTER RESEARCH book}, Bill Bennett (author and
or editor of over one hundred books, past national
policy debate champion, coach of National Champi-
ons in team debate, extemp, and Lincoln Douglas
debate).

Second is the work commitment of the staff.
Our people do NOT come in to give the occasional
"guest lecture." We all work ten to fourteen hours a
day to be sure that you get your money's worth.

Third is our record of empirical success. Itis
in your best interest to compare what percentage of
CDE graduates qualify for Nationals compared to the
other camp(s) you are considering. At CDE as many
as 87% of our graduates in any given year make 1t to
Nationals. No other camp has this success rate. Only
CDE graduates have won both the high school and

college level international debate championships for
the United States (Scotland, 1990 and New Zealand,
1994).

Fourth is the amount of critiqued practice
rounds you receive. WE don't just give you a "tour-
nament” at the end. At CDE you get critiqued
nondecision rounds through the whole camp. If you
are 1n policy debate that means 16 debates before you
graduate. In Lincoln Douglas you average 23, in
extemp its 24 rounds. And they are all critiqued in
constructive ways by successful professionals.

Fifth is the class structure you will enjoy. Itis
hard work for you but it assures learning and growth.
And it is different from other camps because we do
not assign you to "labs" for most of your time; too
often "labs" are a name for subjecting you to the er-
ratic vagueries of an individual coach or two. At CDE
you follow a class, practice, and research format per-
fected since 1969. Hour-by-hour you move through
a learning plan that exposes you to different teachers
who excel at the subject they are helping you with.
And this happens to you 6 days a week, from the day
you arrive until the day you leave. You are exposed
to every teacher on our staff, you are helped and prod-
ded and even eat some of your meals with staff mem-
bers to assure that your individual needs are met.

Sixth is cost. Unlike many other camps CDE
figures the cost of all your meals into the price we
quote to you. And unlike many other camps we fig- |
ure in the cost of ALL debate blocks or L.D. blocks
and extemp materials in the price we quote you, CDE's
price tells you the truth.

Only one camp is the BEST in the nation. And
that camp is CDE. We accept the first 60 students
who apply.

CDE students also do well after they get to
Nationals. Since 1983 CDE has produced more Na- §
tional Champions than any other camp. 1hope you'll |
join us this upcoming summer.
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Bates | College Maine

2001 Forensics Institutes

National Policy Institute: June 24 thru July 13

Lincoln Douglas Debate Workshop: June 24 thru July 7
Individual Speech Events Workshop: June 24 thru June 30

Excellence in debate has been a tradition at
Bates since 1896, when the college christened
its program by besting Boston University in the
finals of the first New England Debating
League Championship. Competitive excellence
remains the hallmark of the Bates debate
program. In addition to its active participation
in debate tournaments throughout the U.S. and
Canada, Bates conducts an annual debating
exchange with Japanese universities and makes
frequent international tours.

The Bates Policy Debate Institute was founded
in 1974 by the late Professor Robert Branham.
The Lincoln Douglas workshop was added in
the 1980s, and 1997 marked the addition of a
one-week program in individual speech events.

The student-faculty ratio is carefully limited to
6:1. The program features daily supervised
library and internet research, numerous
critiqued practice rounds, and a full program
of recreational and social activities.

Bates ensures that all instructional groups are
led by professional forensic coaches with years
of teaching and coaching experience, assisted
by outstanding college debaters. All lab groups
are led by senior staff, and each student works
with each faculty member. The 2001 teaching
faculty includes: John Blanchette, R. Eric
Barnes (author of Philosophy In Practice:

For further Information:

Bates Forensics Institutes, Office of Summer Programs

Bates College, Lewiston, ME 04240

Understanding Value Debate), Lynne Coyne,
Bob Hoy, Sheryl Kaczmarek, Mike Kelley,
Joan Macri, Mike Matos, Dick Merz, Mindy
Newman, Les Phillips, Jon Sharp, and Chris
Wheatley.

Students live in double rooms in one of the
college’s modern dormitories, supervised by
Richard Bracknell, parent, grandparent,
teacher and forensics coach at Carrollton {GA)
HS, and full-time director of residence life for
the Bates Institute since 1993. The pastoral
109-acre campus located in Lewiston, Maine,
1s about 140 miles northeast of Boston and
within half an hour’s drive to the coast.

Comprehensive fees include tuition, handbook
& copies of the institute briefs (policy
debaters), videotaped critiques (speech .
participants), room and board. All meals,
inctuding a lobster bake, are included in the
comprehensive fee. LDers receive copies of the
Bates LD Reader and Eric Barnes’ book,
Philosophy in Practice: Understanding Value
Debate. No hidden costs. Policy Debate
Institute $1,325; Lincoln Douglas Debate
Workshop, $900; Speech $550. Need-based
financial aid and payment plans available to
qualified applicants. This year, applications
will be processed on a first-come, first-served
basis — apply early for best chance of
admission.

E-mail: summer@bates.edu, telephone: (207) 786-6077

http://www.bates.edu/summer

Come to Maine! Study with the best at Bates!




WL Woops Tare, Jk., PRESDENT

Montoonery BELL ACaDEMY
4001 Harovg

Nasinviie, TN 37205
PHONE: 615-269-3959

TATEB@MONTGOMERYBELL.COM

Donus D. Roeerts
Warerrowr Hioe Scrool

200 - 91H StreeT N.E,

W atiRTOWN, SD 57201
PHorE: 603-882-6324
ddrahchooksi@hotnail.com

Harori» KeLLER

D svenport-WesT HigH ScrooL
3503 W. Locust St
Daveneort, [A 52804
Prowve: 319-386-5500
HCKeller@aol.com

GLENDA FERGUSON

Hererace Harr HieH Scrioor,
1800 N. W. 122xp
Oxiatoma Oy, OK 73120
Puone: 405-74%-3033

Kano Ko
San AnToNio-CHuRcHIL HS
1204% Braxco Rp
San AnTonio, TX 78216
PHowE: 210-442.0800, Ext 352
kking003@neisd.net

MICHAEL BURTON, ALTERNATE
12604 132np Ave, C1. E.
PuyaLLur, WA 98374-4866
Puong: 253-845-1982

Tep W. BELCH, ¥ICE PRESIDENT
Grenarook NorTH HioH ScHooL
2300 SeERMER RO
Norrrwrook, [L 68062
ProNg: 847-509-2648
tbelch@glenbrook.k12.il.us

Faank Srerza

Murrex Hioh ScrooL

3601 5. Lowel. Buvp
Denver, CO 80236

Prone: 303-761-1764
Sferra@mullen.pvi.k12.co.us

Bre. RENE STERNER FSC

La Satre Coivece Hich SchooL
8605 Cumreream AVE
WyrpMmoor, PA - 19038
Puone: 215-233-2911

Fax: 215-233-1418

Don CraRTREE

Park Hot Hioh ScrooL
7701 N, W, Barry Rp
Kansas Crrv, MO 64133
PHoNE: 816-741-4070

THE ROSTRUM

Qfficial Publication of the National Forensic League
{USPS 471-180) (ISSN 1073-5526)
James M. Copeland
Editor and Pubiisher
Sandy Krueger
Editorial Assistant
P.O. EBox 38
Ripon, Wisconsin 54971-0038
(920) 748-6206

The Rostrum (471-180) is published monthly, except July and August each school year
by the National Forensic League, 125 Watson St., Ripon, Wisconsin 54971. Periodical
postage paid at Ripon, Wisconsin 54971, POSTMASTER: send address cbanges to THE

Rostrum, P.O. Box 38, Ripon, Wisconsin 54971.
SUBSCRIPTION PRICES

Individuals: $10 one year; $15 two years. Member Schools $5.00 each additional sub.

ON THE COVER: Eighth Diamond Coach Donus Roberts.

MARCH: Focus on Individual Speech Events.

glergusoni@heritagehall.com xxcoach@sprintmait.com  crabmeed@ParkHill. k12.mo.us

NFL Website: debate.uvm.edu/nfl.html NFL Topic Page: sites.neiscape.net/topiepagenfl/homepage

2001-2002 DEBATE TOPIC:
THE NFL VOTE*

46  Weapons of Mass Destruction

Reselved: That the United States federal government should establish a foreign poliey

significantly limiting the use of weapons of mass destruction.

_ 35  World Hunger
Resolved: That the United States federal government should establish a foreign policy
substantially increasing its agricultural assistanee to reduee world hunger.

*NFL is one of 52 organizations that help pick the debate topic. The 50 states and the NCFL also participate.

2001-2002 DEBATE TOPIC

Resolved: That the United States federal government should establish a foreign policy significantly limiting the use of
weapons of mass destruction.

RULES OF INTERPRETATION

Penalties:
Cutting sent after deadline for registration: $100 late fee.

The escalating number of Interp protests at nationals has caused
the Executive Council to further clarify the entry rules for Interpretation.
[See Counciler Don Crabtree's superb article "The Coach Doth Protest \/
Too Much, Me Thinks" in the October Rostruml].

*Now a photocopy of each interp selection must be sent in with

national tournament registration.

*Now complete bibliographic information must be provided
with national entry: Publisher's name, complete address, and
ISBN# (if available).

*Interpretation Rule 8 on page TN-7 of the National Tourna-
ment rules requires that an original copy (or microfilm or
microfiche) and an annotated script be brought to the national
tournament and be available immediately in case of protest.

No cutting sent in: Disqualification.
\/ Incomplete Bibliographic information: Disqualification.

Failure to present proper originals and script in case of
protest: Disqualification.

Please note the Council has no wish to be draconian to interpers.
Rather it is the incessant protests by other interp coaches which make
these rules necessary. At Portland there were 19 protests!

Coaches and students ean avoid protests if they avoid adding ma-
terial to cuttings, reassigning lines, and changing the gender of eharacters.

STORYTELLING‘TOPIC AREA AT OKLAHOMA NATIONALS: TALL TALES

MARCH - APRIL LINCOLN FINANCIAL GROUP L/D DEBATE TOPIC
R The public's right to know ought to be valued above the right to privacy of candidates for public office.

The Rostrum provides an open forum for the forensic community. The opinions expressed by contributors to the Rosirum are their own and not
necessarily the opinions of the National Forensic League, its officers or members. The National Forensic League does not recommend or endorse
advertised products and services unless offered directly from the NFL office.




Whitman National Debate Institute

Sun., July 29 thru Thurs., Aug. 9, 2001

hosted by Whitman College, home of the 1999 CEDA National Champions
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Practice with drills, rebuttal redos, practice debates with extensive feedback
Prepare arguments that wili help you win during the year
Learn styles and theories of debate for your region and the nation

A friendly, cooperative atmosphere while maintaining a focus on improving

Want more information?

E-mail Jim Hanson at hansonjh@whitman.edu

www.whitman.edu/offices_departments/rhetoric/7 2institute.htm




The NFL office estimates
that in 1999-2000 approximately
40,000 United States high school
students participated in debate,
either policy or LD. Competitive
high school debate in the United
States has existed for about 100
years; the National Forensic
League entered the scene 76
years ago. In the United States
we are proud to model debate
as an educational and public
policy method to enhance de-
mocracy and to empower its citi-
Zens.

Since 1994 another debate
league has emerged in 33 coun-
tries with several more waiting in
the wings. Its name is IDEA, Inter-
national Debate Education Asso-
ciation. This organization began in
Eastern and Central Europe but is
now expanding to this hemisphere
and Asia. Last year approximately
60,000 high school students de-
bated in these 33 countries, a star-
tling number since seven years ago
there were no high school debat-
ers in these countries, most of
which were just entering the post
communist era.

Last summer [ represented the
National Forensic League in Eu-
rope at two major functions spon-
sored by IDEA, the International
University Debate Tourney in par-
liamentary debate held at Hradec

Kralove in the Czech Republic and
the 6th IDEA debate camp held in
Ustron, Poland where students and
teachers from 36 countries gath-
ered. This article is largely a story
of what [ learned, what I reported
back to NFL's Executive Council.

There is a great world out
there, thousands of students learn-
ing to debate in countries whose
recent traditions have excluded
free speech.

What I noticed most is the ex-
traordinary enthusiasm for debate.
Unlike the United States, the rich-
est nation in the world, most of the
countries that comprise IDEA are
among the poorest in the world.
There is little access to libraries, few
families can afford magazines, few
schools can afford computers, and
schools have little revenue avail-
able. Yet debate participation has
doubled every two years; teachers,
whose pay is menial or nonexist-
ent, are more abundant than in the
United States: former students line
up to judge for expenses, and com-
munity members attend inservice
to learn how to judge or assist pro-
grams in other ways. One debate
coach from Moldova, formerly part
of the Soviet Union, whose teach-
ing salary is $25 a month, ex-
pressed the enthusiasm 1 found
throughout the countries. She said,
"We are very poor, we have no

Donus Roberts

clean water, we have electricity
three or four hours a day, some-
times not at all, but we will make
it, we are doing better, we are free."

Why did debate explode in all
of these countries so suddenly?
Certainly it would not have been
possible without the decline of
communism and the evolution to-
ward democratic systems. These
political changes have been
greatly accelerated by the Open
Society Institute, a brainchild of
George Saros, an Hungarian-born, -
United States entrepreneur and
philanthropist, who provided seed
money to start debate programs.
Each country must find a way to
support debate after five years.
This has been difficult but up to
now possible. Debate clubs in most
countries have organized into
NGO's, non-governmental organi-
zations, which are eligible for grants
fromn countries, organizations and
corporations. Developing busi-
nesses and corporations in the
countries have also stepped for-
ward to aid debate clubs. Finally,
there are the fund raisers on local
level, such efforts as bake sales,
and rummage sales, but this is dif-
ficult in countries with little money.

The national debate pro-
grams, associations and other or-
ganizations and individuals that
support debate, constitute the fam-
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Donus with Lenka & Matus ' College tournament in Hravek Kravoh.

{rom the Slovak Republic. AR Tournament managers second and third
Lenka is Journal Editor from the left. Donus with college
President (right).
s Prague

Bratislava

CZECHOSLOVAKIA

Obtaining instructions Yugoslovia college debaters. Student on
the left was top speaker




ily of IDEA. The organization has
allied itself with many other orga-
nizations, including the Civic Edu-
cation Project, the English Speak-
ing Union, the International Read-
ing Association and Street [_aw, Inc.
Since 1994 IDEA has introduced
debate to secondary schools and
universities throughout Central

advocacies, Popper was a com-
mitted to the 'Open Society,' and
he was an implacable critic of
totalitarianism in all of its forms.
Karl Popper was born in Vienna
in 1902 and died in 1994, the
very year that IDEA commenced.
Popper taught in universities
around the world. His book that

7

IDEA debate camp held in the
beautiful mountains of south-
western Poland, located near the
small city of Ustron. Each coun-
try sends three high school stu-
dents plus several coaches,
judges and national directors.
The topic for debate is an-
nounced in advance and each

Speech
Affirmative Constructive
First Negative CX
Negative Constructive
First Affirmative CX
First Affirmative Rebuttal
Second Negative CX
First Negative Rebuttal
Second Affirmative CX
Second Affirmative Rebuttal
Second Negative Rebuttal

Format of a Karl Popper Debate

Speaker(s)
Al
N3 & Al
N1
A3 & N1
A2
N1 & A2
N2
Al &N2
A3
N3

Both Sides Have 8 Minutes of Preparation Time

Time

6 minutes
3 minutes
6 minutes
3 minutes
5 minutes
3 minutes
5 minutes
3 minutes
5 minutes
5 minutes

and Eastern Europe, the Former
Soviet Union, Central Asia and
Haiti and continues to expand
throughout the world.

At this point IDEA emphasizes
only debate, but expansion to
other events such as externporane-
ous speaking, oratory, oral interp
and student congress will likely fol-
low. IDEA debate follows the Karl
Popper debate format. Each team
has three persons, which is a for-
mat developed specifically to en-
courage teamwork and coopera-
tion.

IDEA schools all adhere to
one of Karl Popper's famous
quotations for their motto. "I
may be wrong and you may be
right, and by an effort, we may
get nearer to the truth." Today
Karl Popper is regarded as one
of the greatest, if not the great-
est, philosopher of science of this
Century. Among his strongest

inspired IDEA is entitled, "The
Open Society and Its Enemies.”

One of the most fascinating
aspects of IDEA i1s that it is the
umbrella for both high school
and university debate. Thus Eu-
ropean universities have thou-
sands of debaters, many more
than the United States. Last sum-
mer | attended the finals of one
of the two university tourna-
ments, this one held in Hradec
Kralove in the Czech Republic.
Ironically, an American team that
learned debate in the U.S. Urban
Debate League, won the tourna-
ment. The tournament em-
ployed the British parliamentary
system, although university de-
baters during the year use more
than one format, including the
U. S. policy model.

My learning about IDEA
and Karl Popper Debate in-
creased as | attended the sixth

team is expected to be prepared
to debate upon arrival. The topic
for the camp was "Should Eco-
nomic Development be Valued
Above Protection of the Environ-
ment?" They debate each other
as national teams in a
powermatched tournament. At
the end of the first day a national
tourney winner is announced.
That is the first and only empha-
sis upon nations. After the first
day the students are placed in
teams, three nations involved.
Unlike American camps, stu-
dents with diverse abilities are
placed on the same team. Like
American camps the students go
to various classes on the funda-
mentals of debate. Each team has
a mentor. Near the end of the
twelve day camp, another tour-
nament is held among all of the
multi-nation teams. A final win-
ner is celebrated, but the unity



INTERNATIONAL VISIONARIES

SPEAKING OPENLY




of nations is the ultimate winner.

Each day at the camp begins
with breakfast at 7:00 a.m. Offi-
cial activities end with dinner at
6:30. Evenings are largely self
choice, although some group
activities are organized by the
camp, such as a display of coun-
try culture, a mystery party,
movie night and a dance. One
day was devoted entirely to a
fieldtrip to the great Polish city
of Krakow, located 90 kilometers
from the camp; another after-
noon featured a trip to
Auschwitz, Birkenau and the
Memorial Museum, located 50
kilometers from the camp.

Each student and teacher at
the camp is expected to have a
fundamental ability to commu-
nicate in English. All debates
and classes at the camp are con-
ducted in English. When the stu-
dents return to their home coun-
try, they will, of course, debate
in their native language. Tourna-
ments within nations are usually
conducted in the national lan-
guage. IDEA, however, requires
that each country conduct one
tournament in English. Because
countries are so close to each
other, the number of tourna-
ments in English is increasing.
More and more students are
learning English in school, so the
number of tournaments in En-
glish will likely increase.

IDEA debate stresses logi-
cal argument, use of evidence
and good communication skills.
The topics for debate are yes/no
questions, such as Is Human En-
gineering Moral? Neither the affir-
mative nor the negative gives a
plan. The format is somewhere
in-between the American policy
approach and LD approach.

When IDEA began, it was

very dependent upon outside
human resources because debate
had no tradition in Central and
Eastern Europe. Each year de-
bate in IDEA nations becomes
more dependent upon indig-
enous resources. This year only
two U. S. teachers had major
teaching assignments: Ken
Broda-Bahn of Towson Univer-
sity and Lydia Esslinger of
Syosett High School, New York.

IDEA is organized some-
what like the National Forensic
League, with a director and a
board of seven directors (like the
NFL) and a general assembly
(unlike the NFL). IDEA's direc-
tor is Noel Selegzi, still an active
NFL coach at Hunter College
High School. The President of
IDEA through 2001 is Marcin
Zaleski, coach of Poland's first
debate team. During the first
two days of each summer camp,
the board of directors meet with
the general assembly, one adult,
usually a teacher, from each
member IDEA nation. This year
the heart of the agenda centered
on the legalities to make IDEA
itself a large NGO.

Within nations, debate is
organized into clubs, whereas in
the U. S. debate is organized into
NFL chapters. Given that the na-
tions of IDEA are emerging de-
mocracies, it is logical to orga-
nize into clubs. Clubs serve the
broader school community. Par-
ents, teachers and community
members are necessary as
judges, fund-raisers and volun-
teers for the clubs. The clubs
sponsor community events and
work to facilitate the democratic
exchange of ideas throughout
their community. The clubs are
as inclusive as possible, serving
students of differing ages,

9

grades and abilities. Hungary
has a younger student debate
segment similar to the junior
NFL. A clubmay include several
schools or a large school with
many debaters could have two.
The IDEA member nation
with the largest number of debat-
ers is Russia with approximately
6,500 high school debaters and
1,200 university debaters in 1999-
2000. Romania reported 5,000
high school debaters, which is
amazing given the size of the
country. Poland and The Ukraine
each have about 3,000 high
school debaters. The tiny coun-
try of Moldova has 2,500 high
school debaters and 200 univer-
sity debaters. Mongolia has 2,500
high school debaters; even Haiti,
whose poverty is overwhelming,
has 200 high school debaters af-
ter one year. The most exciting
fact is that the numbers from
each country are on the increase.
Many of the nations are de-
veloping methods of communi-
cation with each other, which
will increase with the availabil-
ity of the internet. Other associa-
tions are developing newslet-
ters. Everyone agrees that the
Slovak Republic's Debate Asso-
ciation has a jump start on every-
one else. They have their own
logo, journal and color photog-
raphy in the articles. They also
sell merchandise such as "T"
shirts and mugs. Much informa-
tion on IDEA can be found at its
website: www .idebate.org.
One of my major objectives
in my time with IDEA this sum-
mer was to start a "sister school”
program. I worked in coopera-
tion with IDEA's board of direc-
tors and two subcommittees.
The final result follows this ar-

(Roberts to page 53)



Introducing:

The Championship

The Policy Program
June 17 through July 6, 2000

Presently Committed Full-Time Instructional Staff:

Alex Pritchard, Chair, Championship Debate Group
Director of Debate, Greenhill School
- TOC Championship: 2000 NFL Championships: 1998, 1996

Scott Deatherage, Associate Director, Championship Debate Group
Director of Debate, Northwestern University
National Debate Tournament Championships: 1999, 1998, 1995, 1994

Kenda Cunningham, University of North Texas
Dan Lingel, Director of Debate, Jesuit College Prep, Texas
Tim Mahoney, St. Mark’s School of Texas
Cody Morrow, University of North Texas
Ryan Sparacino, Dartmouth College

Additional Staff to be Added
Complete Brochure Mailed in January

The Championship Group
540 North Lake Shore Drive, Suite 316
Chicago, IL 60611

www.thechampionshipgroup.com

On the Campus of
The University of North Texas, Denton, Texas




Debate Group

The Lincoln-Douglas Program
June 24 through July 6, 2000

Presently Committed Full-Time Instructional Staff:

Michael Bietz, Director of Lincoln-Douglas Debate
Edina High School, Minnesota
Coach of Elimination Round Qualifiers at NFL (Finals), TOC,
St. Mark’s, the Glenbrooks, Harvard, and Mid-America Cup

Dave Huston, Director of Debate
Highland Park High School, Texas
Coach of the 1999 NFL Champion

Mazin Sbaiti, Director of Debate
R.L. Turner High School, Texas
Coach of 5 NFL Elimination Round Qualifiers and 3 TOC Elimination
Round Qualifers in the Last 4 Seasons

Additional Staff to be Added — Full Brochure Available in January

The Championship Philosophy:

o Interactive Curriculum e Championship Caliber Instruction
e Individual Attention e Effective Strategy Design
s Practice, Practice, Practice!!! e Clash, Clash, Clash!!!
o Fundamental Skills that Work from Topic to Topic And Audience to
Audience

o Fun and Friendship in a College Living and Learning Environment

On The Campus Of
The University of North Texas, Denton, Texas



SISTER SCHOOLS
NFL - IDEA

In July of 2000 the General Assembly and the Board of Directors of IDEA approved the following procedures for
establishing Sister Schools between the clubs* of IDEA and the chapters of the NFL. IDEA clubs in each nation will have
registered interest by October 9.

A. Both schools must have internet hook-up and email.
B. All communication will be conducted in English.
C. The Club Advisor for schools in IDEA and the Chapter Sponsor for NFL
Schools must be the advisors to make sure that the student communication is appropriate.
D. Each NFL chapter/IDEA club can have only one sister school.

For NFL schools, a form will appear in the Rostrum that interested applicants will complete. NFU schools applying will
prioritize countries from which they would like a sister school and send it to IDEA's central office. If there are clubs available
for the first choice, IDEA will assign a school from that country, complete with advisor and email. If all of the IDEA clubs from
the first prioritized country have been taken, a club from the second priority will be assigned and so forth.

The purpose is to shrink the world. Chapters/ clubs should share location, number of students in school, information
on tournaments upcoming and attended, major issues in the schools, debate topics, etc. By some means, subtle or otherwise,
NFL chapters need to be warned about pretending to know it all--perpetration of big brother or the "Ugly American."

* Club is a word similar te cur use of school or chapter, but not quite, A large school with many debaters could have
two clubs, A smaller rural area could have several schools come together to create a club. 1t is also possible for a town to
field a cTub rather than a school.

Fill out all parts of the accompanying application, then fax or mail to NFL. The application will be filed and forwarded
to IDEA's headquarters which will assign an IDEA school in response to your country preferences. Providing the best
information about your NFL School will be important.

Following is a current list of countries that have debate clubs available for sister schools. You are to rank the five
countries that you prefer, first through fifth. If clubs are available from the first preferred country, a club will be assigned. A
second preference if the firstis not avatlable, and so forth. Only one IDEA club will be assigned to a United States NI'L. member
school.

You will be notified by email which club you selected in which country, the email address, and the name of the club

advisor. It will then be your job to email and find out other details. Then share information about tournaments attended,
school culture, current events in each country, and the list goes on!

IPEA COUNTRIES ELIGISLE FOR SISTER SCHOOLS

Albania Hungary Montenegro
Azerbatjan Israel Poland
Belarus Kazakhstan Romania
Bosnia-Herzegovina Kyrgyzstan Russia
Bulgaria Latvia Slovakia
Croatia Lithuania Slovenia
Czech Republic Kosovo Tajikistan
Estonia Macedonia Ukraine
Georgia Moldova Uzbekistan
Haiti Mongolia Yugoslavia

*Although there are more countries associated with IDEA at this time, the above countries are the
only ones at this time that have active clubs.




SISTER SCHOOLS
NFL - I9EA

In July of 2000 the General Assembly and the Board of Directors of IDEA approved the following procedures for
establishing Sister Schools between the clubs* of IDEA and the chapters of the NFL. IDEA clubs in each nation will have
registered interest by October 9.

A. Both schools must have internet hook-up and email.
B. All communication will be conducted in English.
C. The Club Advisor for schools in IDEA and the Chapter Sponsor for NFL
Schools must be the advisors to make sure that the student communication is appropriate.
D. Each NFL chapter/IDEA club can have only one sister school.

For NFL schools, a form will appear in the Rostrum that interested applicants will complete. NFL schools applying will
prioritize countries from which they would like a sister school and send it to IDEA's central office. If there are clubs available
for the first choice, IDEA will assign a school from that country, complete with advisor and email. If all of the IDEA clubs from
the first prioritized country have been taken, a club from the second priority will be assigned and so forth.

The purpose is to shrink the world. Chapters/clubs should share location, number of students in school, information
on tournaments upcoming and attended, major issues in the schools, debate topics, etc. By some means, subtle or otherwise,
NFL chapters need to be warned about pretending to know it all-perpetration of big brother or the "Ugly American."

* Club is a word similar to our use of school or chapter, but not quite. A large school with many debaters could have
two clubs. A smaller rural area could have several schools come together to create a club. It is also possible for a town to
field a club rather than a school.

Fill out all parts of the accompanying application, then fax or mail to NFL. The application will be filed and forwarded
to IDEA's headquarters which will assign an IDEA school in response to your couniry preferences. Providing the best
information about your NFL School will be important.

Following is a current list of countries that have debate clubs available for sister schools. You are to rank the five
countries that you prefer, first through fifth, If clubs are available from the first preferred country, a club will be assigned. A
second preference if the first is not available, and so forth. Only one IDEA club will be assigned to a United States NFL member
school.

You will be notified by email which club you selected in which country, the email address, and the name of the club

advisor. 1t will then be your job to email and find out other details. Then share information about tournaments attended,
school culture, current events in each country, and the list goes on!

IPEA COURTRIES ELIGISLE FOR SISTER SCHOOLS

Albania Hungary Montenegro
Azerbaijan Israel Poland
Belarus Kazakhstan Romania
Bosnia-Herzegovina Kyrgyzstan Russia
Bulgaria Latvia Slovakia
Croatia Lithuania Slovenia
Czech Republic Kosovo Tajikistan
Estonia Macedonia Ukraine
Georgia Moldova Uzbekistan
Haiti Mongolia Yugoslavia

*Although there are more countries associated with IDEA at this time, the above countries are the
only ones at this time that have active clubs.




NFL - SISTER SCHOOL APPLICATION

Name of the School

Number of students in high school

Number of debaters a year (average)

City/town in which located

State in which located

Email address

NFL Advisor/Sponsor

In the space following this paragraph (no additional pages), tell IDEA and your Sister school more
about your school. You might include information of ethnicity, religion, the economic base of your
community, nearest major cities, etc.

Our 1st preference is a sister school from the nation of
Our 2nd preference is a sister school from the nation of
Our 3rd preference is a sister school from the nation of
Our 4th preference is a sister school from the nation of
Our 5th preference is a sister school from the nation of

WE THE UNDERSIGNED VERIFY THE SCHOOL'S INTEREST IN THE SISTER SCHOOL
PROJECT AND PROMISE TO MONITOR IT SO THAT THE STUDENTS FROM BOTH COUN-
TRIES GAIN THE MAXIMUM BENEFIT AND THAT RELATIONS BETWEEN COUNTRIES ARE
ENHANCED.

We grant IDEA permission to assign a sister school based on its interpretation of our application.
( advisor initial here).

{(Signed by the School Principal) (Signed by the NFL Advisor)



debate

Events in 2000 and 2001

DATE EVENT PLACE
1 IDEA International academic conference -
06/10 — 08/10 |IDEA Conference 2000 - Debate and

2000 Argumentation: Opening Minds, Borders, and
Societies
2" IDT certification seminar
Languages: English and Russian. Budapest, Hungary
Application deadline: September 15, 2000.
3" IDT certification seminar
Topics:
s Camp curmiculum Slovenia
e Parliamentary debate
Language: English.

Budapest, Hungary

09/10 - 13/10
2000

30/03 - 04/04
2001

' . < - .
March-April 4™ IDT certification seminar location in Central

X Asia, to be
2001 Language: Russian. determined>
Mar;(})lg?pnl 2" Central Asian Debate conference <to be determined>
05/04 —09/04 | European Debating Championships .
2001 (co-organized by Za in Proti and IDEA) Portoroz, Slovenia
17/07 — 23/07 International University debate camp
(co-organized by the Estonian Debating Society and Estonia
2001
IDEA)
17/07 - 21/07 |[5™ IDT certification seminar St. Petersburg,
2001 Languages: English and Russian, Russia
24/07 - 04/08 International Debate Summer Camp St. Petersburg,
2001 Russia
05/10 - 07/10 nd . ) . Prague,
2001 27" IDEA international academic conference Czech Republic
09/10 — 13/10 th ) ] . Prague,
2001 6" IDT certification seminar Czech Republic
17/10 - 21/1 .
é 300%1', ¢ IDEA University debate tournament <to be determined>

5 Information about all events will be posted on
the debate-l and university-1 listserves and regularly updated on www.idebate.org




THE CAPITOL CLASSIC
DEBATE INSTITUTE

Was hington D.C.

S0 0 d PN EABRADIREOOSSSRNECCEBEEEO SRS ECRNORNDECOCNOEIPECEOECONCEENGSCGEREDCHOEIDSEE S

A Prominent Location in Washington, D.C.

Easy access to:

m The Library of Congress
m Private Think Tanks

m Governmenfal Agencies
m Congressional Offices

- - An Expert Stafl”

e

Ronald Bratt, Coach of First-Ranked Team in NOT
Gorden Stables, Coach of 1997 NDT Finalists
Stephen Heidt, Coach of 2000 NDT Champion

Jon Paul Lupo, 2000 NDT Champion

Kate Charles, Quarters at 2000 CEDA Nationals

Larry Heftman, Top Seed/Seventh Speaker, 2000 NDT
Michael Lee, Quarters at 2000 CEDA Nationals

Alison Chase, Nationally-Ranked Debater

Michael Pomorski, Winner, 1998 GDS Tournament

* 2000 staff listed, most are expected to return in 2001.

4 Ouality Education
m Hands-on Instruction

m Low Student-to-Faculty Ratio
m Small Seminar Classes

m Numerous Practice Debates
& Full Tournament with Awards

Apply Now!

To receive an application, contact Summer Sessions at
(202) 319-5257 or cua-summers@cua.edu.

For more information about the Capitol Classic Debate
Institute, contact Ronald Bratt, director, at
{202) 319-5447 or bratt@cua.edu.

Visit Qur Web Site: http.//debate.cua.edu for information
and to view pholos of last year's institute.

JUNE 24 - Jury 14, 2001
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Kentucky LD

Debate Smarter, Not Faster

Dear LD Coaches and Students,

You may know of the Kentucky National Debate Institute as one of the most competitively successful summer
LD workshops in the country. That reputation is well deserved, thanks to the outstanding accomplishments of our
graduates. In the past three years, they have closed out the final rounds at tournaments like NFL Nationals, Greenhill, an
the Glenbrooks. At St. Mark’s this past fall, 11 of the 16 LD octofinalists, including both finalists and the top speaker,
were 2000 Kentucky participants. Our students have also captured first-place honors at Emory, the MBA Round Robin,
the TOC, and other tournaments too numerous to list.

What you may not know is that the Kentucky LD program is also the most intellectually stimulating institute in
the country. While we are pleased when our students win trophies, we view competitive achievement as incidental to our
mission. We teach students to read widely, research responsibly, think logically, write clearly, and speak eloquently
(even slowly!). In addition to the lectures and skills labs students will find at any workshop, our curriculum places a
special emphasis on preparation, requiring each student to complete staff-guided, topic-specific research and multiple cas
revisions. All students read and discuss book- and essay-length classics of moral and political philosophy. We emphasiz
strategic, selective, resolution-focused rebuttal skills. In lieu of a student-judged “tournament,” we conduct staff-critique
practice debates with meticulous oral and written feedback. And this year, we will introduce a series of advanced
philosophy seminars for returning students and others who demonstrate mastery of the material covered in our standard
(but exiraordinarily good) lecture series.

Students of all ability and experience levels have benefited from our approach and have recommended us to their
friends and teammates. Our enrollment has grown by an average of 44% each of the last three summers. Still, personal
attention is a hallmark of the Institute. We want every student to have the opportunity to work with every member of our
superb staff. Therefore, we plan to limit our 2001 enrollment to 72 students with 9 instructors. Many of our 2000 staff
members will be returning (including Scott Robinson, Ph.D., who currently teaches political science at Rice Untversity),
and we will also add several outstanding new instructors. Full details about our 2001 -staff will appear in our March ad.

Finally, I urge you to consider Kentucky’s value as you make your workshop decision. We offer a full three
weeks of first class instruction (June 15-July 8) for $1450, less than some institutes now charge for only two weeks. And
at $1140, our two-week option (June 15-July 1) is even more affordable. Every year, a limited amount of need-based
tuition assistance is available. I welcome your questions and hope members of your team will be joining us this summer.
We expect our 72 slots to fill quickly, so I encourage you to apply well in advance of our May [ deadline.

Sincerely,

&uam Bald oy

ason Baldwin, LD Coordinator
jbaldwin(@nd.edu

For information and an application, call 859-257-6523, e-mail jwpatt00@pop.uky.edu, or write to Dr. J. W, Patterson,
Director, Kentucky National Debate Institute, 205 Frazee Hall, Lexington, Kentucky 40506-(031.

The Institute Choice of Champions
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CAMP RISING SUN

How a camp with no specific goal can teach kids a worid of difference

People from the IDEA de-
bate program are used to national
and cultural diversity because it
has always been a part of our
camps and tournaments. But
imagine a camp where the pri-
mary purpose is to promote and
exercise that very diversity rather
than to teach campers a certain
set of skills. If you can imagine that,
- you'll get a fairly good idea of
Camp Rising Sun.

Located in the quiet town of
Rhinebeck, New York, USA, and
operated by a dedicated founda-
tion, Camp Rising Sun is actually
two separate camps, a boys' and
a girls' camp. Each camp accom-
modates 60 campers and lasts for
eight weeks. Founded by George
“Fredie" Jonas, a wealthy busi-
nessman, the boys’ camp was
founded in 1830 and the girls’
camp was founded in 1990. A
third camp in Denmark will begin
next year

Half of the campers are
Americans (and half of the Ameri-
cans are from New York), and the
other half are from all over the
world. Literally. The ethnic diver-
sity is as large, if not larger, that
that of the IDEA debate program,
so you can only imagine!

Camp Rising Sun has no set
goals, such as teaching campers
to build, hike, or debate. Rather,
the 20 staff members and 60
campers are free to offer any kind

by
Slobodan Popovic
Yugosliavia

of projects or instructions (such as
intellectual activities like discus-
sion groups, sharing information
about their countries, or debate)
they feel like doing. None of these
activities are mandatory, so camp-
ers are free to choose what they
want.

The greatest difference be-
tween IDEA camps and this one,
however, is the fact that campers
actually run the show. Every day,
a different camper is proctaimed
the daily coordinator or "sachem
of the day" (sachem is a Native
American word for chief). Together
with staff members, s/he creates
and maintains the daily routine,
according to his wishes, but keep-
ing in mind needs of the commu-
nity.

Campers are directed to ask
the sachemfor anything they need,
whether that is asking what time
lunch will be served or whether the
pool will be open in the afternoon.
Staff members (counselors) also
follow the sachem’s decisions,
and there is a dedicated "coun-
selor of the day" to help the sa-
chem coordinate the staff accord-
ing to his decisions. With power
comes responsibility: the sachem
has to keep the community run-
ning smoothly, making sure every-
one is safe and accounted for, and
taking care of all the campers’
needs.

Coming from a debate com-

---------------

munity, one of my goals was to
present debate to these campers.
We had a few debate workshops,
and at the end of their "crash
course”, we held a practice de-
bate:
"Resolved: that people's
nght to know is more impor-
tant that the political
candidate's right to pri-
vacy".

A very hot topic in the United
States, since the elections are
coming, it proved to be quite mo-
tivating for the debaters. | was very
satisfied with the outcome of the
debates, since it was entirely up
to the campers whether or not they
were interested. Remember, no
activity is mandatory. However, |
would have never made it without
the generous help of Eric
DiMichele and Michael Gately,
who came to camp as "guest art-
ists" to help me run the workshops.

Apart from that, | was involved
in creating one of camp's three
newspapers, took loads of photos
as the "unofficial official" camp
photographer, created a multime-
dia CD with articles, photos,
songs and a movie clip from the
camp, went hiking in the beautiful
scenery of New York State, helped
build a new sidewalk and gener-
ally, had the time of my life.

For more information about
Camp Rising Sun you can visit
their website at:

WWW.risingsun.org.



THE UNIVERSITY OF

AT AUSTIN

Premiere Summer Workshops in Individual Events, Lincoln-Douglas Debate, and Team Debate

2 Date: d
001 Dates and Pricea: TE B

LD Dehate & Indiv, Events Plan June 23-July 10 $1,099
Individual EventsI  June 23—July 8 $999 P lan.I (Top Lab) June 23-July 10  $1,099
Naegelin Tutorial  July 8—July 12 $399 Novicel ~  June23-July10  $1,099
Lincoln-DouglasI  June 23—July 8 $999 Flanl Extensu_an June 23-July 14 $£1,399
Lincoln-DouglasII  July 14—July 29 $999 Plan Il Extension July 10-August2 $1,799
I-D SuperSession  June 23-july29  $2,399 i‘:;“i fe . }3113 :tﬁﬁﬁ g ll.ggg

Coaches Focus uly 6——- 13 599 . ;
Juty Tuly s Supersession june 23-August 2 $2,599

2000 Staff and 2001 Prospective

Staff: Team Debate
Ed Williams, Woodward Academy
Jairus Greve, U. Chicago
Kevin Kuswa, UT
Stephen Stetson, UT
Steve Clemmons, Macalaster
Derek Gaffrey, Wayne State Law
Jonrny Rodden, Independent Scholar
Cindy Kim, UT
Brian McBride, Northwestern
Eric Jenkins, U, Missouri, Kansas City
Joel Rollins, UT
Joel Page, University of Texas Law
Eric Emerson, The Kinkaid H.S.
Kelly Congdon, Geargetown H.S.
JV Reed, The Kinkaid B.S.
Katie Hat ziavramidis, Kansas State U,
Ken Ogden, Stratford H.S.
i Chris Burk, UT
Laura Nathan, UT
Brad Drummond, UT
Lroren Dent, UT
Kirk Evans, UT
Daniela Dwyer, UT
David Breshears, UT
The Brar Brothers, UT
Jonathon McCariney, UT

UTNIF 2001 Summer Instltutes

The University of Texas National Institute in Forensics
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2000 Staff and 2001 Prospective UTNIF'

Stafi: LD Debate and Individual Events
Brandon Cosby, Evansville Reitz H.5., Indiana
Deb Simon, Milton Academy, Massachusetts
Robart Shepard, Plane Sr. H.5,, Texas
Heather Wellinghurst, The Kinkaid School, Texas
David Grindstaff, Georgia State University
Wancy Riffe, UT
Casey Garcia, UT
Josh Dubin, U. of Penngylvania
Jeson Warren, Northwastern University, Illinoia
Adam Johnson, Vanderbilt University, Tennessee
Jimmy Ficaro, UT
Chetan Hertzig, Brandeis University, Massachuset{
Shane Mecham, Truman State University, Missouri
Anthory Figlicla, Holy Ghost Prep, Pennsylvania
i Kristyn Meyar, UT
‘ﬂ‘ﬁ“f s Mark Banis, UT
AUATIN— Bonny McDeonald, UT
e Kris Barnett, UT
Frank Rivera, UT
Randy Cox, Star Charter School, Texzas
Chris Cardenas, Carnegie-Melion, Penn.

wEm-vleras.edv/coe/
spaech/debate/vlalf.himl

For information, contact Peter Pober at ppober@mail.utexas.
edu or Revin Ruswa at k kuswa@mail.utexas.edu

David Wilson-Browm, UT
Mana Hamid, UT
Jayme Meyer, UT

Peter Pober, UT




Summaer of 2001=Learn in Austin

S OF
AT AUSTIN

HE

NIF 2001 )

Space permitting, students will stay in the
* Castilian, a private dorm with 24 hour pro-
. fessional security, microwaves, air-
. conditioning, internet access, a weight
" room, swimming pool, and many other

The University of Texas
National Institute in
Forensics

A AR A A A A A AR A
Expertise in Individual Events:

amenities | Each student/coach enrolied in the
. -, Individual Events werkshop will be
F : S . .
““ Use of UT Library System ; 2 given individuat attention by highty
Coaches Focus Workshop! $ acclaimed coaches from across the

% country, as welt as UIL, TFA, NFL,

3 NFA and AFA champions and finalists

{ ineach of the competltive speech ar-
eas. |ast year, UTNIF students were

%, represented in national elimination

’\‘ rounds of every NCFL and NFL event

3 offered at the IE workshop.

%

< Dr. Pober wil teach an advanced in-

3 terp theory tab for those students en-

% tering at jeast their third year of per-

t formance work.

Food, Lodging, and Loads of §
Copies Included in Tuition

Coaches attending the Coaches Focus
will have a uniquely tailored curricu-
lumn designed to best address their

Former UTNIF Students Have pedagogical needs.

Been in'the Finals of EVERY

Major Tourmament!!

Lincoin Douglas Debate Expertise
Intensive Philosophy Seminars, Daily Theory
Lectures, Multiple Case Formats, Programs for
Advanced &Novice LDers, Access to All Staff,

b3
% The Naegelin Tutorial ssssion will pro-
4, vide focused, one-tfo-one attention for

www.utexas,edu/coc/speech/
¥ those students seeking the ullimate in

debate/utnithtml S preparsdness for the upcoming foren-
(Check out our Novice § sios season,
Programs)
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Unique to UT

* More volumes than any
other institute library.

The UTNIF SuperSession
These students will enjoy Plan ], the Intersession,
and Plan lf. A popular option for debaters who want to be fully prepared for
success at the beginning of the season. Qur sessions feature electives,
negative research groups, practice rounds, and a low staff-to-student ratio.

Our staff is the most motivated and qualified in the country, and we pride ourselves in bringing top-notch

instruction to students for reasonable rates. in Plan If, students will have the freedom to choose the instructors | * Commitments from many

they work with and the arguments they research. Plan il allows maximum creativity and expression in an intense ‘;?f ﬁ’;ﬁﬁr‘:" E’;‘i f{’e
and inspirational environment. Our unsurpassed staff pulls out all the stops; experimenting with cutting edge de- s ;L = still ava%a ble).

bate theory, extracting concepts from authors like Foucault and Spivak to apply to the debate process, and hon-
ing speeches on issues like counterptan net benefits, narratives, topicality, and kritiks. Students stay in comfort-
able private dorms and tuition includes a full meal plan in one of the nation’s best cafeterias

Kuswa, Breshears, and a
3rd Instructor will direct this
fab.

Applications Aveilakle

The sconer the betler. We are

expanding all of our sessions, but
apace is limited. Apply early.

www.utexas.edu/coc/ speech/
debate/utnil himl

Contact Information & Scholarship Questions

Peter Pober ppober@mail utexas.edu
Kevin Kuswa k. kuswa(@mail utexas.edu
Joel Rolling jd.rollins@mail.utexas.edu

David Breshears  d.breshears@mail.utexas.edu



. NATIONAL CENTER FOR POLTCY ANALY
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Valuable
Research Information  \\  RESOLVED: That the United States federal gov-
at Your Fi ngerhps ernment should significantly increase protection
f of privacy in one or more of the following areas:
] rom employment, medical records, consumer informa-
the National Center for tion, search & seizure.
Policy Analysis The National Center for Policy Analysis has assembled valuable

‘ J/ information on the 2000/2001 debate topic and other timely
One'StOp Sho 2 4 topics critical for high school debaters.

NEW N\ NCPA information on the 2000/2001 topic

IN FOR MATION covers such areas as:
WLE KLY| ' Introduction: Government, Privacy
S

Paranoia or Perspective?

Case #1: Repeal data collection laws

Case #2: Abolish centralized Soc. Sec. accounts
Case #3: Deregulate strong encryption

Case #4: Allow Medical Savings Accounts
Summer reading on the privacy debate topic
Top Debate-Oriented Research Sites

Privacy Research topics

Media updates weekly on the debate topic

research for the
NCFCA topic on
Immigration
Reform

INCPA’s High School Debate section contains re-
search and analysis of major issues debated in high
schools naticnwide. This site is well organized, pro- ‘g,
viding easy access and rapid data retrieval. The
site is ideal for beginners as well as experts.

~ TELL >
YOUR
FRIENDS

/ ABOUT US! A
NCPA’s approach to the Internet is unique. The Z- VISIT NCPA'S

NCPA site is also linked to the sites of research '/ IDE A HOUSE

institutes worldwide so viewers can readily access
the best materials available on policy issues. The ‘@F“.T“,"J]cpa.org
NCPA’s web site represents one-stop shopping for
policy research, not just an accumulation of NCPA
studies.

Select NCPA Debate Central

(also contains past topics)

National Center for Policy Analysis

12655 North Central Expressway, Suite 720

Dallas, Texas 75243

Phone: 972-386-6272 s 3
BOTH SIDE

Fax: 972-386-0924 SABES

E-mail: ncpa@ncpa.org

Other items of interest to debaters
accessible at www.ncpa.org:

The NCPA is a 501{c)(3) nonprofit public policy organization. We depend
entirely on the financial support of individuals, corporations and founda-
tions that believe in private sector solutions to public policy problems.
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“MAKING THE CASE”

FOR AFFIRMATIVE CASE CONSTRUCTION

Seme Tips for Affirmative
Case Construction

The most consequential decision
made by a debate team is determining the
argumentative substance of the first affir-
mative case. Forced to preserve its
resolutional trajectory, affirmatives are
pushed, pulled, bruised, and pounded in a
contested defense of their policy recom-
mendation. This antagonistic “tug-of-war”
is the essence of oral argumentation; the
affirmative will propose-—the negative will
attack—the affirmative must defend. More
times than not, affirmative case defense is
adjudicated with standards of precision,
clarity, orgamization, and analytical sound-
ness. With the burden of commencing and
concluding the debate, it is eminently im-
portant that affirmatives communicate the
case’s philosophy and theme in a clear and
unequivocal manner. Such clarity contrib-
utes to the credibility and general persua-
siveness of the affirmative’s rationate.

Unfortunately, affirmatives often
overlook the importance of good case con-
struction in favor of “THE IMPACT CARD”
within case. Rather than allowing the case
to make a composite argurnent, affirmatives
force specific forms of support to “make
the case.” Furthermore, due to inexperience
and/or lack of detail, affirmatives often de~
sign their cases as evidence-driven jigsaw
puzzles—jumbled, disorganized sets of
cards that “somehow” justify a win. Such
techniques are inappropriate and unaccept-
able for students of communication. As
Hensley and Carlin (1999) point out, “Re-
gardless of the type of case used, the key
to writing an affirmative case is good orga-
nization. Even the best arguments are inef-
fective if they are presented in a disorga-
nized way” {p. 132). Toward this end, this
essay gives debaters five basic tips in de-
signing and organizing the affirmative case.

Suggestion # 1
Understand the Affirmative Case Topic
Affirmatives need a solid grasp of

their case. This goes beyond a shallow un-

by
Justin D. Walton

3

derstanding of “case evidence,” or the
“Smith card.” Dedicated debaters take the
time to research the case topic from top to
bottom. 1 suggest that this research take
four directions: (1) background information,
(2) up-to-date information (including per-
spectives outside of the “Smith card™), (3)
limitations of the current research, and (4)
plausible negative positions on the affir-

mative case. Debaters should ponder the

dimensions of the case in theoretical and
practical terms—consideration must be
given to how the problem area evolved,
actions taken (or not) to deal with the prob-
lem, and pragmatic solutions to fixing the
problem. Students must be dissuaded of
limiting their knowledge to case evidence.
The affirmative position is grounded in a
contextual field that must be mastered by
the advocates. Superficial awareness
erodes the educational value of the activ-
ity and encourages intellectually shallow
refutation.

Suggestion # 2

Figure Out Your Stock Issues

Stock issue analysis provides an ef-
fective model for dissecting the measure-
ments of the case area. As debaters read
the research, they should tentatively cat-
egorize evidence mto issues of ill, blane,
cost, and probable cures. This method aids
debaters by organizing case analysis
around a systematic problem-solving pro-
cedure; furthermore, this process allows for
a comprehensive examination of “what
you’ve got” regarding research burdens. I
also recommend that plan-based brainstorm-
ing occur in this stage. Debaters should
contemplate the innovative and organiza-
tional features of the plan’s mandates, lo-
gistics, efficacy, etc.

The following questions are de-
signed to help novice debaters size up af-
firmative case evidence:

What is the problem?

How significant is the problem?
What proof do you have?

What is affected by the problem?

What conditions have contributed
to the problem?

What obstacles must be overcome
to fix the problem?

What might be done to solve the
problem?

Can we justify our solution?

Suggestion # 3
Pick an Affirmative Case Format

Like a public speech, the affirmative
case must be configured around a sensible
and organized format. Patterson and
Zarefsky (1983) define format as “the basic
structure of the case—the way in which
the major arguments will be organtzed and
the order in which they will come” (p. 161).
Good argumentation reguires good organi-
zation; debaters need to be mindful of pos-
sible organizational options for case, and
the strategic reasoning for each. Tradition-
ally, debate theorists identify four well-
known case formats: (a) traditional cases,
{b) comparative advantage cases, (c) crite-
Tia cases, and (d) alternative justification
cases (e.g., Freely, 1990; Patterson &
Zarefsky, 1983).

Traditional Cases. Traditional affir-
mative cases (also termed “need-plan”
cases) ate structured with a strict stock is-
sue emphasis (i.e., harms, sighificance,
inherency, solvency, and topicality). The
affirmative claims that the status quo is in-
adequate and deficient in some specified
way, thus warranting a policy change; in
other words, the affirmative outlines a prob-
lem, offers a plan to correct the problem,
and presents evidence that the plan can
alleviate the harm. Hensley and Carlin
(1999) write: “The need-plan case requires
that a harm be shown which is inherent and
significant. The need area must relate to
the key terms of the resolution....The
plan must solve the need and must be
workable and free from serious disadvan-
tages” (p. 117). It is imperative that
affirmatives employing this format estab-
lish impressive stock issue positions and
prepare to discuss plan-specific solvency
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details germane to their proposal.

Comparative Advantage Cases. The
comparative advantage format retains
much of the stock issue-driven arguments
in the traditional case structure, but puts
emphasis on the advantages of the affir-
mative policy (Pfau, Thomas, & Ulrich,
1987). After detailing the plan, the affirma-
tive team offers a number of inherent ad-
vantages to the policy change; these ben-
efits, it is argued, are comparatively advan-
tageous to other actions. Thus, the
affirmative’s advantages exceed status quo
measures and outweigh any potential dis-
advantages (Freely, 1990). Debaters inter-
ested in stressing the utility of the plan and/
or cost-benefit analysis of policy principles
are advised to use this case type.

Criteria Cases. A third method of
case organization is the criteria (conceptu-
ally similar to “goals”) case. In this format,
the affirmative outlines a number of spe-
cific criteria, or goals, that must be met; in-
variably, the affirmative plan meets these
goals and emerges as the best possible al-
ternatives: “The criteria or goals case be-
gins with an explicit statement of the ob-
jective to be sought and a defense of its
value. It then proceeds to argue why af-
firming the resolution is the best way to
achieve the objective” (Patterson &
Zarefsky, 1983). Affirmatives must be able
to defend the merit of the identified criteria,
as well as the recommended plan option.

Alternative Justification. One of the
more unsettled formats, the alternative jus-
tification case is a case “that offers mul-
tiple justifications for the adoption of the
resolution” (Wood & Goodnight, 1995, p.
303). In essence, the affirmative offers sev-
eral policy actions—any one of which jus-
tifies the acceptance of the resolution. Pfau
{1979) notes that this format is most often
structured around numerous plans with re-
spective advantages. For example, after of-
fering harm and inherency positions, the
affirmative may submit a host of plans (e.g.,
plan-A, plan-B) that independently correct
the problem area. Debaters should be aware
that this format is theoretically controver-
sial and imposes added argumentative bur-
dens on affirmative refutation.

I do not advocate debaters limiting
their options to aforementioned formats—
instead, I suggest that debaters take the
time to deliberate and discuss the method-
ological components of their case.

Suggestion # 4
Balance and Outline Your Main Arguments
Lopsided points produce an untidy
structure. This past year, I heard an affir-
mative case that consisted of six main con-

“tentions (pre-plan) and one underdevel-

oped advantage. The case was certainly
cluttered, not to mention confusing. To
make matters worse, the majority of the
evidence was sorely misplaced (i.e., sol-
vency evidence with inherency). In another
round, 1 heard the 1A speaker interchang-
ing impact scenarios and inherency as if
the two were equivalent—and trust me,
they were not!

Perhaps the best way to avoid “main
point chaos” is to outline the case. With
this technique, debaters may examine the
coordination and subordination of all items
and arguments. Obviously, outlining re-
quires that all primary statements have
roughly the same amount of support, and
that the sub-points descending under those
main points get gradually more precise. A
second advantage to outlining is that it
gives researchers the opportunity to exam-
ine the case “at a glance.” If something
seems displaced or awkward, students can
add, subtract, or simply rearrange the evi-
dence.

In their classic textbook, Argumen-
tation and Debate: Techniques of a Free
Society, McBurney and Mills (1964) discuss
five general principles of outlining proce-
dures:

1. Coordination—all points under a
main point should be related. In other words,
all sub-points should conceptually contrib-
ute to the main idea. Extraneous subpoints
violate the homogeneity of the list.

2. Subordination—Simply put, sub-
points should operationalize aspects of the
main argument. 1n the following example,
sub-point b bears no association to the
main point:

L Advantages of Debate

A. Exercises critical thinking skills

B. Many high schools have debate

programs

C. Improves research skills

3. Discreteness—Each sub-point
should be somewhat independent of other
sub-points, Writing cases with this in mind
serves to the benefit the affirmative in one
important way: [t can protect them from the
“domino effect” of attack. Negatives that
nullify one point may not necessarily in-
validate other sub-points under the same
argument.

4. Sequence-—Main points and sub-

points should be arranged in a logical se-
quence. If | were to lecture on World War
IL, it would seem reasonable to discuss its
causes prior to mentioning its effects.
McBurney and Mills (1964) write: “Effect
should be made to arrange the points in
each coordinate list in somte kind of signifi-
cant order or progression. The common se-
quences are those of time, place, magni-
tude, or such order as may be dictated by
the proof requirements of a thesis” (p. 207).

5. Symbolization—Debaters should
clearly label points and sub-points with
clear markers. 1 advocate debaters explic-
itly saying “Contention 1, sub-point-A,
etc.” This assists the judge in flowing case
arguments and clarifies line-by-line refuta-
tion.

The outline ensures that points and
sub-points cover appropriate areas, and
that major arguments get sufficient support
(see Hensley & Carlin, chapter 15).

Suggestion # 5
Tag Lines: Get to the Point

Convoluted tag lines do not commu-
nicate the point. Debaters attempting to
enhance their credibility with big words,
baftling jargon, and run-on sentences un-
dermine their central purpose. Tag lines
should clearly state and articulate argu-
ments. Bear in mind: phraseology often
trades off with understandability. We can-
not ignore the importance of audience ad-
aptation in case writing. Debaters may well
understand their case, but that alone does
oot translate into useful discussion. As stu-
dents of communication, debaters have a
responsibility to convey effective messages
to their judges and opponents. Make no
mistake, the compositional components of
the case ARE important.

Conelusion

Case structure is a meaningful part
of effective case communication, Given the
broad assortments of organizational pat-
terns from which debaters might choose, it
is important that they give the matter of
arrangement prudent consideration. A
poorly constructed case bruises a team’s
credibility and may undermine the persua-
siveness of the message. Remember, orga-
nization contributes to comprehensibility,
information-sharmg, and accuracy. Get fo-
cused, remain methodical, and be clear!
(Walton to page 53)
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The National Debate Forum July 28 - August 11,2001

A NATIONAL CALIBER INSTITUTE DEDICATED EXCLUSIVELY held at the University of Minnesota
70 LINCOLN-DOUGLAS DEBATE INSTRUCTION i Minneapolis

The National Debate Forum is an intensive two-week program dedicated to developing regional and national
champions in Lincoln-Douglas debate. Conducted at the superior facilities of the University of Minnesota, the
NDF features a carefully planned curriculum that is updated every year to provide an optimal balance of theory
and application with a high level of facuity interaction.

The NDF offers a unique [earning-friendly environment and a commitment to excellence. Program highlights:

Limited enrollment: No more than 60 students admitted to ensure a collegial and learning-positive atmosphere
Outstanding 6:1 student-to-faculty ratio guarantees every student “top lab” attention

A minimum of fifteen critiqued debate rounds conducted throughout the program

Access to all university libraries, including the nationally-ranked University of Minnesota Law Library

Expert instruction in traditional and electronic research methods, including the Internet

Topic preparation and research on all NFL Lincoln-Douglas resolutions being considered for 2001-2002
Adult-supervised university dormitory living situation in air-conditioned Middlebrook Hall

Affordable tuition: Standard curriculum is only $995.00 for residential students (all-inclusive amount includes tuition,
lodging, university meal plan, and lab photocopies) and $495.00 for conmmuters (no room and board).
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Directors and initially confirmed faculty members include:

Jenny Cook, NDF Director and Instructor, is Co-Director of Forensics as well as a History and Performing Arts Instructor at Milton
Academy in Milton, Massachusetts, where she coaches a nationally successful L-D and Individual Events program. Previously, she served as a
History instructor and Director of Forensics at Hopkins High School (MN} where she built a regionally and nationally successful L-D program in
five years; during which time her students won Minnesota State Lincoln-Douglas Championship titles in novice, junior varsity, and varsity divisions.
Ms. Cook has coached students to late elimination round finishes at tournaments such as Glenbrooks, Greenhill, St. Marks, Harvard, TOCs, and the
NFL National Tournament.

Minh A, Luong, Academic Director and Insiructor, is Assistant Professor of Ethics, Politics, and Economics at Yale University and Int’]
Affairs Council Fellow at the Yale Center for Int’l and Area Studies. He previously served as Chair of the Dept. of Speech and Communication
Studies at Pinewood College Prep. (CA), Director of Debate at San Francisco State, and Director of Forensics at UC Berkeley. Winner of collegiate
L-D Nationals both as a compctitor and coach, Prof. Luong is director of L-D at the TOC, co-director of L-I» at the Harvard National Forensics
Tournament, and director of the National Debate Edueation Project which conducts seminars and supports new programs throughout the country,

Steven Clemmons serves as debate coach at Macalester College (MN). Previously, he served as Director of Debate at Loyola-Marymount U,
Debate Coach at Weber State U., and winner of 3 national titles in value, parliamentary, and policy debate as well as CEDA All-American honers.

Eric A. Gehrie is an assistant debate coach at New Trier High School (IL) and philosophy major at the University of Chicago. Wen the Illinois
High School Association L-D Championships and Glenbrooks Round Robin; 2™ place MBA Round Robin.

Paul Gravley is an assistant debate coach at Highland Park High School (TX) and double-majoring in political sc_icnce and economics at
Southwestern Unjversity (TX). Tremendous competitor; did not drop a single preliminary round ballot at the 1999 NFL Natienal Tournament.

Becna Koshy attends the University of Minnesota double-majoring in Broadcast Journalism and Speech Communication and double-minoring in
Philosophy and Sociology where she also serves as an undergraduate teaching assistant. Volunteer L-Dr debate coach at Apple Valley HS (MN).

Michelin Massey is debate coach and history teacher at Christopher Columbus High School (FL). A graduate of the University QF Colora'do.With a
major in Political Science, Mr. Massey won the 2000 L. Craig Baird Forum Lincoln-Douglas National Tournament, the-new collegiate L-D nationals.

Shane Mecham is an assistant debate coach at Lincoln Southeast High School (NE) and captam of ﬂ_le '1.999-2000 NPDA _na,tiona] champion
debate team at Truman State University (MQ) where he and his parter are currently ranked #1 in the nation in the NPTE rankings. He has taught
Lincoln-Douglas debate at Northwestern University and directs the L-D summer program at the University of Texas at Austin.

Elizabeth "Liz" Rogers is an attorney at Hale & Dorr, LLP, one of Boston's icading law firms. A graduate of Harvard _Law School, he has served
as L-D debate coach at Manchester HS (MA) and Holy Ghost Prep. (PA). Former CFL National Champion and APDA National Champion.

David Singh attends Cornell University Law School and previously served as an assistant L-D debate coach and head Extemp. coach at Apple
Valley HS (MN) where he coached 2 national champions. 2nd at the 1996 TOC in L-D debate and won the Glenbrook Round Robin Tournament.

For complete program information and downloadable enrollment application forms, please visit the NDF website at:
www.minh.luong.com/NDFinfo.htm
or write: Jenny Cook, Director » National Debate Forum e 955 Mass. Ave., PMB #319 « Cambridge » MA » 02139-3180
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ENHEANCING FORENSICS

TEROUGE CIVIC
EDUCATIGN

Policy debate, Lincoln Douglas de-
bate, and extemporaneous speaking all have
a unigue opportunity to be further en-
hanced by the social studies curriculum in
our schools. It hag become apparent from a
number of firsthand cbservations as well
as discussion with other coaches that this
enhancement is not occurring. Students in
events seemn to have a grip on which cards
to read during the course of the round or
which analogy to utilize in answering the
question, but the real understanding of the
evidence and analysis of the question at
hand seems to be suffering.

Policy debate has a unique opportu-
nity among the three events; the role of most
every aspect of government can be incor-
porated into the policy debate round. This
is not to say that there should be a debate
centered on the working of government, but
the round would be greatly enhanced if the
students had a clear understanding of the
operation of the national government. In
one round 1 judged during the Russia topic,
a student in the lAC informed me that the
1.8, policy of providing aid to Russia was
unconstitutional on the grounds that 1t vio-
lated various aspects of the U.S. law code.
Not amajor mistake, but 1t was further com-
pounded by the negative, which proceeded,
n interpreting the aff citation, to inform me
that it was the president who decided what
was constitutional. Minor errors like this are
just that, minor, they are however also in-
dicative of the lack of understanding of the
function, terminology, and roles that the
various portions of government actually
play.

The increase of prefab evidence in
Lincoln Douglas does raise some question
as to the actual understanding of the vari-
ous philosophers by the students. When a
quote is pulled out of a handbock and ran-
domly put into a case with a prewritten tag
phrase to go with it, there s little doubt that
the full educational value of the activity is
being lost. The philosophers that have
helped to shape our civic world are often
utilized in the debate round. Here is a very
unique opportanity to help students under-
stand the forces that drive the decisions

being made today. Another example of this
comes from the juvenile crivie topic of last
year, One prefab handbook that one stu-
dent acquired provided a definition of juve-
nile crime. Supposedly this definition came
from the Juvenile Justice Act of 1973, It re-
ally seemed too good to be true, so T made
the student find the actual bill and read it to
find the actual citation, the definition was
no where to be found.

Current events plays a strong role in
all three events, yet none more so than for-
eign or domestic extemporanecus, Most
teamns stock their files with articles from Time,
Newsweek, The Economist or other weekly
current events magazines. While all of these
weeklies are essential keep up on current
events, having background in the analysis
of the events is just as important. Students
are supposed to provide some analysis in
their answer to the question. Most do a
good job of providing some analysis in their
answer; providing them access to what the
professionals in those fields are saying
could further enhance this analysis. By hav-
ing students keep up with the quarterly
scholarly journals that are a part of the pro-
fession, be it in a foreign or domestic arena,
the exposure to the analysis provides them
with the background to understand what a
realistic answer to the question could be,

All three events provide real oppor-
tunities for us as educators to help the stu-
dent expand his or her knowledge and un-
derstanding of the world around them. The
thetorical skills of the student are impor-
tant. There is little doubt that most any pro-
fession requires individuals to communicate
effectively. If one does not spend time deal-
ing with the principal issues surrounding
the topic and the background of that topic,
then the art of rhetoric is lost.

All coaches spend time on topic
analysis, and certainly students would not
know which bits of prefabricated evidence
to grab if topic analysis were not done. Go-
ing beyond the simple topic analysis and
evaluating the role that government plays,
philosophers have developed, and the way
in which various events unpact our day-to-
day life or the choices governments must

by

Jonathon Lever

take, is essential to developing a well-
rounded competitor.

Rarely does one see an occasion to
allow students a hands on opportunity to
learn about government as with policy de-
bate. Our topic analysis may very well cover
what 1t means to change the foreign policy
with Russia, but how often do we cover how
foreign policy is developed? What actors
influence foreign policy? Understanding
these facets of foreign policy are key to re-
ally understanding the impact that the aff
plan has on the existing system, thercby
strengthening both the aff and neg posi-
ttons. By investigating the role of the con-
gress and the President, we are less likely
to find the "squirrel cases or the generic DAs
that, no matter what the situation, end in
nuclear war and the end of the mankind.
What we should find is that the arguments
in the round should improve, because even
if handbook evidence is utilized, the flaws
that exist in the application of the evidence
will be more apparent to the opposition.

The use of handbook evidence in /D
is understandable. How many coaches, let
alone students have the time to sit down
and critically read Leviathan, or Two Trea-
tise on Government and Political Liberal-
ism? The time factor should not be a deter-
rent to a real understanding of the philo-
sophical basis being utilized in the round.
Many reputable source books are in print
that can provide an overview of what the
philosophers are really saying with their
ideas. Students and coaches should take
the time to increase their knowledge so that
when the philosophy 1s misapplied, they
recognize the error. Not only will this im-
prove the quality of the round, but it will
{Lever to page 53)
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Mastering Competitive Individual Events

Wayne Avery and Linda WWebb

Authored by experienced teachers who have coached over 50 students
qualifying for national competition in individual events and who have
produced several state champions, this new text offers students and coaches
a comprehensive step-by-step study of the major speech and drama events
offered in state and national Individual Events competitions.

Students and coaches will learn how to prepare for each event as well as
receive suggestions for tournament presentations. Modern analysis of theory,
full texts of successfud speeches, and useful classroom activities for drama
and speech are offered. Covers: Original Oratory, Extemporaneous Speaking,
Expository Speaking, Impromptu Speaking, Dramatic Interp, Humorous Intetp,
Prose and Poetry Interp, Duet Acting, Improvised Duet Acting, Duo Interp, and
more.
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HEY, CHAIRPERSONS,
DIRECTORS, AND
COACHES!

Don't Fret If Your Debate

and

Forensics Budgets Are Cut!
COMMUNITIZE YOUR DISCIPLINES!

by

Wayne C. Mannebach

The Gloom on Some High School,
College, and University Campuses:

Today, financial pressure is scourg-
ing many high school, college, and univer-
sity campuses. School boards, trustees, ad-
ministrators, and faculty representatives are
spending countless hours in fact-finding
and priority-listing committee meetings.
Among their discussions has grown the
question: "How can we provide our stu-
dents a rich foundation for intellectual, cul-
tural, social, and spiritual or moral growth,
and still pay our bills?" Departments respon-
sible for debate and forensics are not im-
mune to this question.

Some departments of English and
Speech, for example, already have experi-
enced significant budget cuts, and many
more departments must face similar cuts in
the immediate or near future. Department
chairs often must share in recommending
cut-back procedures. For illustration, recent
recommendations of high priority are elimi-
nating certain faculty and staff positions,
increasing preparation and teaching loads,
changing positions from full-time to half-
time, freezing faculty and staff salarzes, and
cutting extracurricular budgets.

and
Jean Zuleger

Of course, debate and forensics bud-
gets vary greatly among institutions, but
the budgets generally compose a signifi-
cant percentage of their respective depart-
ments' operating allotments. Recommenda-
tions in this article should reflect consider-
able savings, yet the latter need not prosti-
tute institutional and departmental goals nor
generate permanent cessation of debate and
forensics activities.

Institutional and Departmental Goals:
Although high school, college, and
university catalogs vary extensively in their
precise descriptions of institutional goals,
the latter generally focus upon transmitting
values, ideals, and aspirations, as well as
upon preparing young people for produc-
tive personal and professional lives. In short,
academic institutions strive to advance hu-
man knowledge and to educate new gen-
erations of productive citizens.
Departments of English and Speech
play leading roles in fulfilling institutional
goals, Generally, the departments foster in-
dividual development by promoting quali-
ties such as flexibility, creativity, openness
to experience, and responsibility. Specifi-

cally the departments help students to ac-
quire and utilize effectively general skills
such as the ability to analyze and synthe-
size, to identify relationships and infer mean-
ings, and to express one's intended
thoughts accurately, clearly, and impres-
sively. Such skills are essential to a variety
of life roles and work roles.

Contributions of Debate and Forensics:
Debate and forensics also contribute
to sound education. For instance, debate
and forensics offer the kind of learning that
frees students from provincial and parochial
attitudes, bias or limitations of
origin, vocational narrowness, and
cultural particularity.

Debate and forensics help students
to transmit knowledge and understanding
in human terms rather than as abstractions.
In other words, students learn not only to
explain clearly their personal and social val-
ues, but also to defend them effectively
through confrontation with the value judg-
ments of others.

In brief, debate and forensics gener-
ate living feaching in which students and
coaches engage in projects which require
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participants to discover things for them-
selves, to develop their own interpretation
of issues and information, and to solve prob-
lems or gain better understanding of them,

Thesis:

Of great irnportance is the fact that
off-campus debate and forensic tournaments
are not necessary for reaping the above
advantages,

The Teaching-Learning Situation:
Perhaps one of the best descriptions of the
teaching-learning situation appears in the
ANTIDOSIS, Isocrates wisely remarked:

I say to them [his pupils] that if
they are to exeel in oratory or in
managing affairs or in any line of
work, they must, first of all, have a
natural aptitude for that which they
have elected fo do; secondly, they
must submit to training and master
the knowledge of their particular
subject, whatever it may be in each
case; and, finally, they must become
versed and practised in the use and
application of their art; for only on
these conditions can they become
fully eompetent and preeminent in
any line of endeavor. In this pro-
cess, master and pupil each has his
place; no one but the pupil can for-
nish the nceessary capacity; no one
but the master has the ability to
impart knowledge; while both have
a part in the exereises of praetieal
application; for the master must
painstakingly direct his pupil, and
the latter must rigidly follow the
master's instructions. (I, 291-93)

In other words, Isocrates taught
speech through a trinity of theory, practice,
and criticism. The cycle is widely accepted
today as evidenced by numerous textbooks
on public speaking and persuasion and by
literature specifically treating debate and
forensics.

Thesis:

Of great importance is the fact that
off-campus debate and forensic toumnaments
are not necessary for reaping the above
advantages.

The Need for Theoretical Understanding:
After a student has expressed inter-
est in debate or forensics, the next step is
f_or a comnpetent teacher to equip the stu-
dent with a theoretical understanding of the
Subj§c1‘. This can be accomplished by both
cumnicular and extracurricular activities. For
illustration, under supervision in class, stu-
dents could read and discuss select Classi-

cal, Medieval, Renaissance, and contempo-
rary rhetorical treatises treating public
speaking, argumentation, and debate; and
they could read and discuss the plethora of
articles dealing with research and criticism
in the many fields of Rhetoric and Public
Address, Argumentation and Debate, Dis-
cussion, and multiple fornms of Forensics.
Coaches and students attending meetings
and workshops of national and local debate
and forensic fraternities and clubs could
dissemninate their information to respective
institutions. The latter could also offer their
students sufficient theory and maintain
cost-effectiveness by using technology like
distance learning classes.

Thesis:

Of preat importance is the fact that
off-carnpus debate and forensic tournaments
are not necessary for reaping the above
advantages.

Putting Theory into Practice:

Once students are equipped with suf-
ficient theory, the next step is to enable them
to apply their theory in practical situations.
Possibilities are numerous. For instance,
students could debate, discuss, orate, or
present other forms of public address on
local, state, national, or international affairs
through distance learning classes, before
various groups on campus, or before groups
in the surrounding community, including,
for instance, Friends of the Library, church
socials, and business organizations (e.g.,
Kiwanis, Rotary, and the Chamber of Com-
merce). In forums following such presenta-
tions, students could defend further their
positions.

Students interested in radio and tele-
vision broadcasting could "shadow” local
professional announcers and eventually
present some segments of the news under
the title "Student Newscaster of the Week
[or Day]."

Students could interpret lLiterature of
all varieties before social groups, and they
could perform in solo acting or reader's the-
atre at hospitals, at homes for the elderly,
and in clagses or at school convocations
comprised of hearers ranging from elemen-
tary school children to college and univer-
sity students.

Students intramurally could compete
for scholarships and for positions in groups
attending state or national conventions
treating debate, forensics, and other speech
activities. By utilizing only a small portion
of their present debate or forensic budgets,

some institutions could provide handsome
financial awards - of course, along with the
usual trophies, plagues, medals, and rib-
bons. In light of the soaring costs of educa-
tion, it is difficult indeed not to think that
debate and forensic scholarships would
motivate many students to work hard to
perform well in local contests,

Thesis:

Of special importance is the fact that
off-campus debate and forensic tournaments
are not necessary for reaping the above
advantages.

Competent Criticism:

To complete the educational trinity,
students must receive competent criticism
for their presentations. Opportunities again
abound. For instance, teachers or appointed
representatives could accompany the stu-
dents in various activities in the commu-
nity and offer criticism immediately afier the
students' presentations. Also, students
could receive competent criticism from out-
side their respective departments, but still
within their home institution. For instance,
students could present their speeches be-
fore faculty members and select students in
such disciplines as Political Science, Eco-
nomics, Sociology, History, Philesophy,
Comparative Religions, or any other disci-
pline most appropriate to the students’ par-
ticular messages.

Then, too, students could send their
messages and present their skills through
distance learning classes, videotapes, tape-
recordings, and pamphlets--media not for-
eign to contemporary life--and this technol-
ogy and literature could be viewed, dis-
cussed, and evaluated by faculty and quali-
fied students in other institutions. Then the
evaluations could be returned to the respec-
tive students for retort or appropriate adap-
tation to future communication,

Thesis:

Of special importance is the fact that
off-campus debate and forensic tournaments
are not necessary for reaping the above
advantages,

Other Advantages:

Besides saving significant institu-
tional funds and adhering closely to the
educational trinity of rich theory, sound
practice, and competent criticism, other ad-
vantages could be gained by not going to
off-campus debate and forensic tourna-
{Mannebach to page 39)
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DEBATE TEAM

Michigan State University

S PARTAN CEDA National Championships

1995 * 1996

CEDA Nati Is Finalist
DEBATE CEDA Ntonls Fnass

NDT Finalists

INSTITUTES

Emphasis e¢n Practice Debates — By providing entering students with a packet of
affirmative and negative positions, practice debates and speeches typically begin the
second day of the camp. Both sessions conclude with judged tournaments providing
relaxed, yet structured, opportunities for students to validate their educational experience.
Curriculum Diversity — Staff Members and lab placement available for all skill levels,
ranging from novice groups to those choosing to polish varsity skills.

History of Competitive Success — SDI Alumni have won tournaments or Top Speaker
awards at the Tournament of Champions, St. Marks, the Glenbrooks, the Michigan
Round Robin, and state championships. _

Excellent Library Resources — The MSU Library offers a superb selection of materials
relevant to the topic that are housed in one easy to use facility. An in-house library in the
residence hall contains a wealth of topic literature and computer based research facilities.
Superb Staff — Staff members include CEDA National Champions, NDT Finalists, and
coaches of highly competitive college and high school teams.

Coaches’ Workshop — A unique opportunity for coaches to gain familiarity with both
the topic and theoretical 1ssues of their choice.

Schoelarships — Limited need-based financial assistance is available.

Competitive Prices — SDI is committed to offering outstanding debate institutes at
affordable prices, which include tuition, room and board, and copying of lab evidence.

Two-Week Institute: July 15 — July 27, 2001 - $800
Three-Week Institute: July 15 — August 3, 2001 - $1100
Coaches Workshop: July 15 — July 20, 2001 - $400
SDI Topic Evidence on a CD: Available August 2001 - $50

For more information and a free application, please contact us at:
Website: http://www.msu.edu/~debate

Email: debate@msu.edu

Phone: (517) 432-9667

Earth Mail: 10 Linton Hall, East Lansing, MI 48824




UNIVERSITY OF KENTUCKY 2000 Policy Fellows

Home of The National Tournament of Champions . b T

THE 2001
KENTUCKY INSTITUTES :

Two Person

Debate
Regular Three Week Institate
June 15 - July §, 2001

Lincoln-Douglas

Debate
Three Week Institute
June 15 - July &, 2001

Two Week Institute
June 15 - July 1,2001

Two Week Institute
June 15 - July 1, 2001

right): Jerdan Pietzsch, {(Greenhiil); Cort Kenney, (Col-
lege Prep); Scott Phillips, (St. Thomas Academy); (sitting
from left to right): Stacey Nathan, (Glenbrook North);, Chris
Stanton, (St. Thomas More); Nick Sethi, (Miami Palmetto}.

2000 Policy Fellows
¢ B s vz f i

One Week Institute
June 15 - June 24, 2001

—_—o o M

2000 L/D Feltows were (from left to right): Adam Cox, {South
Garland); Jon Wedrogowski, (Henrick Hudson), Peter Myers,

(Needham); Elizabeth Wrigley Field, (Hunter College}; Niels
Melius, (Ft. Lauderdale); (bottom) Temmy Clancy, (Westwood)

2000 I;/D Fellows

Other 2000 [/D Fellows were (from l=it):  Michael Roscnberg,
{Miami Palmetto}; Reed Wincgar, (Westlake); Steven Pattyn,
(Westwood); David Vivero, (Christopher Columbus); Ariana
Chodosh, (Stuyvesant); Greg Miller, (Vestavia 11ills)

LINCOLN DOUGLAS STAFF

(Many will be retuining.)
Jason Baldwin Vestavia Hills HS

Alex Gomez University of Michigan
Noah Grabowitz Hendrick Hudson HS
Maureen Haver Memaorial HS/L.S.U
Scott Robinson Texas A & M University
Andrew Vaden University of Chicage
Tom Zimpleman Univessity of Chicage

Division limited to 50 students wilh 5 instructors.

U M o ] el ] P

Other 2000 Institute Policy Fellows were (standing from left):
Racquel Bracken, (Greenhill); Elliot Tarloff, (College Prep);
(sitting from lefty: Nermin Ghali, (Caddo Magnet); Michael
Klinger, {Glenbrook Nerth); Daniel Ballen, (Edgemont);
Eli Rosenbaum, (Georgetown Day).

TWO PERSON STAFF

(Many will be retuming)
LeNee Carroll University of Alabama
Dan Davis University of West Georgia
Kamal Ghali Emory University _
Michael Gettlieb  Harvard Law Sch./Northwestern
Josh Hoe North Texas University
Michael Horowitz  Emory University
Aaron Kall University of Kentucky
Rackel Saloom University of Alabama
John Sullivan Michigan State University
Jason Trice Michigan State University

SAFETY DIRECTOR
ALMA NICHOLSON - Georgia State Univ.

CONTACT: Dr. J. W. Patterson, Intercollegiate Debate,
205 ¥razee Hall, University ¢f Kentucky,
Lexington, Kentucky 40506 - Phone: (859) 257-6523

"TRADITIONS OF EXCELLENCE CONTINUE"




Let's face it. Highlighting evidence is
cheating.

I've heard all the specious arguments
in favor it. They range from "it just stream-
lines the quote” to "everybody does it, so
we have to also" and "it makes the quote
clearer” and "if the judge wants to check on
it, she can ask for it around the round.”

It's still eheating. We all know thatit's
cheating. We especially know it when
coaches start pushing for a rule that stops
teams from challenging evidence in a round.
Only a guilty conscience could support that
rule. And somebody is going to call us re-
sponsible someday, and when they do our
answer 18 going to be as embarrassing as
this.

"Honey, can you get the door? 'm on
the internet, and the e-bay bid for our evi-
dence on the China topic is up to a dollar!"

"Oh, all right.”

"Hello, Ms. X I'm Mike Wallace, May
I come in?"

"Um“

"Thanks. Nice place you have here.
Medium number of cracks in the wall for a
teacher...dust bunnies only the size of Great
Danes. How do you keep this house
s0....whatever, Ms. X7"

"Whaddaya mean?"

"Well, I've got a record here of your
last week at school. Or should I say away
from school. Left Thursday for something
called an NFL meeting. Tell, me, Ms. X, ex-
actly what position do you play in the NFL?

"I'm on the Commuittee."

"Hmm, very interesting. T took you
for a linebacker. I hear the food in those
coaches lounges are a bit on the fatty side.
Isee it's true. Well, enough frivolity. Tell me
Ms. X, do you have any idea why I'm here?

"James Copeland, isn't it? He thinks

Buﬂ' Ly
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I'm still cheating on my chapter membership
list, Well, tell him I checked it over and the
twelve dead guys are off it, OK? The others
I'm still checking on.”

"No, Ms. X. I'm talking about this."

"What? What is this?"

"You don't recognize it?"

"No. It's not my handwriting, In fact
it doesn't ook like handwriting at all. Look
Mikey, I don't teach elementary school.”

'"No, it's not little kids writing, Ms. X.
This is the first affirmative from your top
team."

“What? Slimy and Blimy?"

"The same. You've never checked this
over, Ms. X?"

"Well..,.uh...sure 1 have. Perfectly le-
git. Kids said so."”

"Yes, I'm sure they did. The KIDS
thought it was legitimate. Now, if I may,
would you care to read that first quote out
loud, the one that claims to be proof of a
constitutional right to privacy?”

"NFL rules say that I don't-"

"This is reality television, Ms. X. No,
first tell me the person who stated this
quote.”

"Well, it says 'Tribe in '98™

"Really? Who would this Tribe be?"

"Uh, I'd assume that it's Larry Tribe,
the Taw professor at Harvard."

"So would any judge that heard it.
But, open the door, will you Don? Thanks,
Come on in, Larry. Ms. X, here's Laurence
Tribe, professor of law at Harvard Univer-
sity. Dr. Tribe, you were a debater were you
not?"

(Voice of Thunder) "YES. I WAS THE
NATIONAL CHAMPION."

"Quch. Cut the sound effects down a
bit. Don, get a tight shot on Ms. X's mug
while I ask Dr. Tribe this. Larry, did you ever
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write this quotation?"

(V.o TYOFCOURSENOT.EVERYONE
WHO IS NOT A CHARLATAN KNOWS
THERE IS NO SUCH THING AS AN EX-
PLICITRIGHT TO PRIVACY INTHEU.S.
CONSTITUTICON. I'M GOING TO SUE
WHOEVER CLAIMED I SAID THIS FOR
ONEMILLIONDOLLARS."

"Gaack!"”

"What was that, Ms. X?"

"Nothing! Can 1 call an attorney?
Maybe Woody Allen?"

"Why, Ms. X. What have you done
wrong?"

"Nothing yet. But atter I get my hands
on Slimy and Blimy, no jury of my peers will
convictme.”

"What fine timing. Here aie your stu-
dents now. Boys, I'd ask you to sit on the
couch, except the blood of wronged authors
may stain the velveteen. Now, you know
this woman.”

"Yea, sure dude. She drives the van.”

"What's her name."

"Uh, Coach in zero ought.”

"I see. Now, boys, tell me, what is the
source of this quote?”

"Dude, like it says, Tribe in'98."

"Which Trbe?

"Aw, dude, it's the Creek Tribe. Upin
Canada.”

“Pardon me while I do my trademark
goggle where every wrinkle on my face
threatens to fall off my face. You say the
Creek Tribe?"

"Sure. It's a tribe rght? It was right
there in their constitution they wrote in '98
for the Canadian government."

"gga"

"Yeah. 1898."

"You have the original?"

(Davis continued to page 39)
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The Scholars Program at the

Emory National Debate Institute
June 17 - June 30, 2001 - Emory University, Atlanta, Georgia

The Emory National Debate Institute, which has contributed to the education of high school debaters for a quarter of a century,
now offers a specialized workshop-within-a-workshop catering to experienced high school debaters with advanced skills. The

Scholars Program, which was conceived and designed by some of the nation’s most competitively successful college coaches, gives
accomplished debaters the opportunity to receive the kind of instruction, research opportunities, and feedback they will need in
order to meet their competitive goals for the coming year.

The Scholars Program will take place alongside the established Emory National Debate Institute, under the Direction of Melissa
Maxcy Wade. Those who enter the Program will have access to the entire faculty of the ENDIL. However, the Scholars Program
contains a number of additional features designed specifically to benefit the advanced debater.

Special Features of the Scholars Program

Advanced curriculum: Every aspect of the Scholars Program has been re-designed by our staff of accomplished coaches, from the
lecture schedule to the structure and pace of lab groups. Members of the Program will receive advanced library instruction, including
guided research in the Woodruft library system and targeted use of Internet resources. Our curriculum helps students understand and
utilize the most advanced modern debate positions, but without sacrificing their ability to win rounds with traditional skills and strategies.

Emphasis on evidence accumulation: Rather than forcing experienced students to endure redundant basic lectures, we let
Scholars get on with the business of researching the topic and practicing advanced techniques.

Amazing staff-to-student ratio: We maintain a 1:4 staff-student ratio in lab groups, and each student will interact with nearly
every member of our large Scholars Program faculty.

Unique, separate lectures: Outside their lab groups, members of the Program will receive direct instruction from top-ratec
college coaches. Even in lecture settings, our staff-student ratio is unusual, with no more than 20 students listening to one instruc-
tor. Furthermore, we offer a small group theory seminar menu targeted to students’ needs and interests.

Numerous debate rounds: Our curriculum includes a minimum of 12 rounds, with extended time for critiques from our staff

Select faculty: The Program will be directed by Steven Stein and Jon Paul Lupo. Mr. Stein, a former BFHS winner fromr
Glennbrook North High School, holds a graduate degree in Education from Harvard and previously served as a high school coact
in Chicago. He returned to Atlanta a number of years ago as a head coach for Chattahoochee High School, where he has built ¢
team that numbers over 100 debaters. Mr. Lupo, formerly a nationally successtul debater at Stuyvesant High School, ended hi
college career at Emory by winning the National Debate Tournament in 2000. He is an experienced veteran of the ENDI and ha:
coached at Chamblee High School in Atlanta. Jon Paul is currently headed into his second year as a coach at the Barkley Forum
The rest of the Scholars faculty has been selected from among the ENDD’s staff of accomplished college debaters and coaches.

Great value: Scholars will pay the same price as other students at the Emory National Debate Institute. We are a nationally
competitive institute at a discount price!

You must apply for the Scholars Program at the ENDI. Those seeking admission should call or write:

Melissa Maxcy Wade
P.0. Drawer U, Emory University + Atlanta, GA 30322
Phone: (404) 727-6189 - email: lobrien@emory.edu - FAX: (404) 727-5367
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Barkley Forum - Emory National Debate Institute

June 17 - June 30, 2001 - Emory University, Atlanta, Georgia
Under the Direction of Melissa Maxcy Wade

'The Emory National Debate Institute has been contributing to the education of high school debaters for twenty-six years. The curriculum is
steeped in the most fundamental aspects of debate: presentation, research, and critical thinking, An excellent combination of traditional argu-
ment and debate theory and an emphasis on current debate practice makes the Emory National Debate Institute one of the most successful year
after year. Novice, mid-level, and varsity competitors have found the Institute a worthwhile learning experience because the staff has the expertise
to teach all levels of students and the experience to adjust to a variety of student needs.

Features of the Policy Division
Under the Direction of Bill Newnam

Experienced staff: Our senior level staff has worked at this [nstitute
and many others, including: American University, Bates College, Baylor
University, Berkeley, Dartmouth College, Georgetown University, Uni-
versity of lowa, University of Kentucky, Northwestern University, Uni-
versity of Michigan, Wake Forest University, Samford Unjversity, and
Stanford University.

Excellent staff student ratio: The Institute offers debaters the op-
portunity to work with one senior level instructor accompanied by at
least one active college debater in small lab groups of 10 to 20 students.

Flexible curriculum: The Institute has always provided students a

wide variety of instruction suitable to their levels of experience. Each
‘laboratory group has explicit objectives and a field tested curriculum

for the two week period, dependent upon their level of experience.

Commitment to diversity: The Institute has always been commit-
ted to making instruction accessible to urban and rura areas. We have
several funded scholarships dedicated to promoting diversity. Addi-
tionally, ongoing grants make it possible to support many students
from economically disadvantaged areas.

Dormitory supervision: An experienced staff including high school
teachers, graduate students, and college upperclass students will su-
pervise the dormitory.

Coaches workshop: An in-depth coaches workshop is conducted.
Topics will include administration, organization, and coaching strategies.
A full set of lectures appropriate for the classroom will be developed.

Inclusive Fees: The standard Institute fee includes tuition, housing,

food, lab photocopying fees, entertainment, a t-shirt, and a handbook—
the works.

Features of the Lincoin-Douglas Division
Under the Direction of Jim Wade

Experienced staff: The Director of the Lincoln-Douglas division
has been in the activity for over twenty years, and has served in his
current position for eight years. Other staff members include an array
of the finest college coaches, as well as some of the top college debat-
ers in the nation.

Excellent staff student ratio: The Institute offers debaters the
opportunity to work with one senior level instructor accompanied by
at least one active college debater in small lab groups of 10 to 14 stu-
dents.

Flexible curriculum: The Institute has always provided students a
wide variety of instruction suitable to their levels of experience. Qur
classes deal both with general philosophical issues and practical tech-
nique. There is a strong emphasis in lab groups on building speaking
experience and providing constructive critique. A typical day involves
three classes dealing with philosophy or technique and theory, fol-
lowed by five hours of practical lab sessions.

Commitment to diversity: The Institute has always been commit-
ted to making instruction accessible to urban and rural areas. We have
several funded scholarships dedicated to promoting diversity. Addi-
tionally, ongoing grants make it possible to support many students
from economically disadvantaged areas.

Dormitory supervision: An experienced staff including high school
teachers, graduate students, and college upperclass students will su-
pervise the dormitory.

Inclusive Fees: The standard Institute fee includes tuition, housing,
food, lab photocopying fees, entertainment, and a t-shirt—the works.

For an application, write or call:

Melissa Maxcy Wade
P.0. Drawer U, Emory University
Atlanta, GA 30322
Phone: (404) 727-6189 + email: lobrien@emory.edu + FAX: (404) 727-5367
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Memorial services were held for
Penny Johnston on Sunday, November 19,
2000.

"The speech and debate community
has lost one of it's best and brightest with
the passing of Penny Johnston. Penny
fought a valiant battle with ovarian cancer
for the past three years. She underwent che-
motherapy, numerous surgeries as well as
experimental treatments. Throughout the
struggle, Penny continued to coach in spite
of her health issues.

As one of her students expressed,
"Her cfforts during her illness were her last
lesson for us; one about never giving up.”

That was what Penny was all about.
She was an outstanding teacher, coach and
mentor, who gave unselfishly of her exper-
tise, time and energy to others. Penny had
the ability to inspire students, to empower
them to think for themselves, and to chal-
lenge them to achieve.

Penny's maxim was a quote by
George Bernard Shaw _

This is the true joy of life--the be-
ing used up for a purpose recog-
nized by yourself as a mighty one.
Lifeisnota brief candle to me. It is
a sort of splendid torch which I
have got hold of for a moment, and
I want to make it burn as brightly
as possible.

Penny's torch burnt bright, as she
touched the lives of countless students,
friends, and colleagues. Dedicated, charis-
matic, elegant, passionate are all words that
come to mind when describing Penny. She
set high standards for herself and her team,
always insisting on excellence.

Penny coached at Mead High School
in Spokane, Washington since 1986, when
she moved to the Northwest from Califor-
nia. Her Speech and Debate Team's accom-
plishments are legendary, including four

State Team Championships and numerous
NFL natjonal qualifiers. One always felt the
impact of the Mead Squad at tournaments,
as they were first-rate competition. Penny
would be found working in headquarters at
many of the tournaments. You could count
on her to be meticulous, accurate and fair.
She served as the Washington State Foren-
sic Association Eastern Vice President for
several years and never missed meetings.
She had defmite visions for the activity with
the persistence to follow through. Penny
was a Triple Diamond Key Coach and ac-
tive in the National Federation.
When we think of those compan-
ions who traveled by our side down
life's road, let us not say with sad-
ness that they leff us behind, but
rather say with gratitude that they
once were with us.”
Lois Gorne, President
Washington State Forensic Association

Penny Johnston

Penny will be greatly missed, but
her memory and contributions will
live on in the hearts of those she
touched. Her life is indeed a splen-
did torch, which will continue to
burn brightly.

Fellow debaters attending the Auburn Tournament were invited to bring their pennies. This is
a special drive to support the Penny Johnsten Scholarship Fund. Through student donations, this
will make a substantial domation fo an established scholarship fund in Penny's memorry.

Special jars will be located outside headquarters. Coach Horlick says, "Drop a penny in the jar
for every time vour debate coach helped make you feel valued and successful.

"Tor those who knew Penny Johnston, this appeal will reach out to those who appreciated her
contributions to NFL, as & coach. For those who didn't know her, but work with an NFL Coach, do

mmeﬂ:u:ing special, lot your coach L
Fnny had the ability to inspi
atudents 1o achieve, "Benny's mem

ory will contifue on."

now how much you appreciate them. Donate yOUr pennics.
re students, empower them fo think for themselves and Ch&ﬂﬂeng@
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Florida Forensic Ins-titute

and

National Coaching Insti-

+ Einest instructors | |FFL: J uly 20th-August 3rd

- in the country
- i Tuition will be $695 and Housing $595
Commuter meal plan $70

+ Lawlibraryon

Join the most exciting, intensive, and
- L@cated at Nova rewarding institute in the country!

Sautheastem
]grt Lauderdale FL FFI Teacher Workshop: July 23-Aug 3rd

& PayDDrtmtnry These workshops for teachers_ offer the opportunity for
—~ ¢ 13- Inew coaches as well as experienced coaches to en-
: Pnces but live ata hance their coaching skills. The FFI presents three op-
Flﬂl'semce hotel tions: an intensive once week institute for coaches
only; a two-week session which runs in conjunction
. :E'u]_l Accredited | with the FFL; or a combination of one week of each

Tﬂacher Workshops | workshop.

« Instruction in CHECK OUT oun WEB s‘l‘rEH :
ALL EVENTS FOR MORE INF@RMATIGN“

+ Separa@e Novice,

‘L’j;;% SRR W FORENSICS2000. com
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2000 Nationals

Yideos

“Quality Materials Since

: | 1935"
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Video allows you to truly
expand your travel and instruction budget.

Give every student the visual advantage of see-

ing the NFL Nation Tournament final rounds!
The National Forensic League will receive a

"'_ significant royalty from every tape sold.

Payment or Purchase Order

REQUIRED!

Dale Publishing Ceo.
PO Box 5I
Greenwood, MO 64034
Fax: B16-613-9122

- Order Form

Description Year Qty. Price
School Cross-Examination Debate $69.95

Lincoln-Douglas Bebate $69.95
Name P

Criginal Oratory $69.95
Address Foreign Extemp $69.95

United States Extemp $69.95
City

Complete Fackage (A 5 Videos) $310.00
State le Supp. Events (Ex. Comm./imp./Exp. Spkg) $69.95

Awards Assembly $49.95




(Davis from page 33}

"Right. NFL rules."

"Which one? lllegal procedure? Un-
necessary roughness?”

"Man, dude, you are so old! You have
to have a copy of the original for districts.
Hereitis."

"Let me read this. Why, it's totally
covered in pink, green and red!"”

"Sure. Pink is what we read for fast
judges, green is what we read for normal
people.”

"What's the red?"

"If the other team starts to read that
part out loud, we bumn the sucker. Oughta
see our flamethrower. 1t's cool!"

"Has anyone ever read this out loud?"

"Think, dude. Would we still have this

copy if they had?"
"So let's read the pink
'‘Garfinkle shubba dubba

CONSTITUTEbubba ramima lamma ding
dong SHUN vipyipyipyipgettajobPRIVACY
splishsplachlwuztakinabathNUCLEAR
WARY!

What does this mean?"

"Dude, constitutional privacy or we
have a nuke war.”

"Mr. Tribe, do you have any comment?"

(V.o.T) MY SUIT HAS REACHED

(Mannebach from page 30)

ments. Of course, some of the following ad-
vantages apply only to debate and discus-
sion which maintain a single topic for a given
year. Also, not all students travel great dis-
tances to tournaments. However, many do
and therefore the following advantages
could accrue.

For illustration, teachers and students
no longer would have to devote the entire
academic year treating subject matter they
voted against during the selection of the
national debate and discussion topics; no
longer would have to spend hundreds of
hours each year fighting traffic, inclement
weather, and toumament schedules while
cramped in automobiles filled with snoring,
unpleasant music, and the smell of greasy
jurk food; no longer would have to travel
thousands of miles to judge or compete
against individuals and teams they recently
met at local tournaments; no longer would
have to meet teams who at the middle or
end of the academic year still employ de-
bate cases from handbooks issued at the
begimming of the season; no longer would
have to meet individuals or teams ill-pre-
pared in theory and practice, but compelled

ONEHUNDRED MILLION DOLLARS"

"Aaauck!”

"What was that Ms. X?"

"Nothing. You got Dershowitz's
phone number?”

"Let's read the green.”

'Governor Shue has guaranteed that
we will CONSTITUTE a sovereign entity in
Manitoba, and all white people must SHUN
our territory, and we have a right to a job
and some PRIVACY in the outhouses. This
is considered necessary for the maintenance
of our NUCLEAR. family. Othetwise, our iribe
will disintegrate and we will again make
WAR.!

"Slimy and Blimy, would you say this
is ethical?"

"Whazzat, dude?”

"Isee. Don, pick up my left cheek from
the floor. Thanks, Well, Ms. X, what do you
have to say for yourself?"

"What? I didn't cut that quote. You
can't blame me."

"Yeah, dude. Old Double Ought
taughtus in class real clear. Never cheaton
a quote. Just make sure you make it faster
and like, clearer.”

"And this is clearer?”

"Yo, Old Guy. They said it. All we did
was make it more, like, precise."

to compete so that their respective coaches
have all events covered in hope of winning
a sweepstakes trophy to help justify their
spending of hundreds of dollars on tourna-
ment expenses, e.g., entry fees, hired judges,
lodging, meals, and transportation; and no
longer would have to be subjected to judges
who are incompetent because of bias, inad-
equale training, or other unacceptable rea-
sons. One does not need to spend much
time to find Hterature written by coaches
and students complaining about poor judg-
ing at off-campus tournaments.

Thesis:

Of significant importance is the fact
that off-campus debate and forensic tour-
natnents are not necessary to reap the above
advantages.

Conclusion:

In conclusion, the authors are not rec-
ommending universal withdrawal from off-
campus debate and forensic tournaments,
nor are they urging their colleagues and stu-
dents to crusade voluntarily for the abol-
ishment of such competition.

What the authors do advocate 1s two-
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{V.0.T.) ONEBILLION DOLLARS!

"Hurrrrghh!”

"Yes, Ms. X? Is that what you taught
them?"

"No. We went over it in class. I
showed them how to cut evidence. I gave
them a sheet of examples. 1 explained that
it's done all over the United States and-

(V.o TYALL THE MONEY IN THE
WORLD. CLASS ACTION SUIT. AU-
THORS OF THE WORLD VERSUS HIGH
SCHOOL DEBATE"

"Ay yiyi"

"So, before we leave, Ms. X. You have
anything to tell us?"

"Uh, everyone does it! You need to
get in those quotes in time. Everyone does
it. You just cut out the unclear parts! Every-
one does it. People have always cheated on
evidence. We're just more open about it
now! AND EVERYONE DOESIT! Every-
one!”

Not yet.

(The Rostrum welcomes back its original
columnist. Bill Davis is a coach at Blue
Valley North HS, Kansas. His book "4 Fool
for Forensics” is published by Clark Pub-
lishing.)

fold, First, if English, Speech, and other de-
partments are confronted with having to cut
back in expenditures, then they should con-
sider seriously withdrawing from off-cam-
pus debate and forensic tournaments BE-
FORE cutting faculty, freezing salaries, or
instituting similar behavior.

Secondly, if debate and forensic bud-
gets become the targets of financial cut-
backs, then chairpersons, directors, and
coaches should neither fret nor become
paranoic. After all, off-campus debate and
forensic tournaments are a luxury; they are
not necessary for meeting institutional and
departmental objectives. Academic institu-
tions indeed can be cost effective and prac-
tice the educattonal trinity of sound theory,
sound practice, and competent criticism.
The answer is right at home; the answer is
more communitizing of debate and foren-
sics.

{Wayne Mannebach directed debate and
Sforensics at Ripon College for nine years,
and for the past twenty-five years he has
taught English at St. Mary Central High
School in Neenah (W1},

Jean Zuleger is Chair of the Department of
English at St. Mary Central High School
in Neenah (WI).
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THE URBAN SPEECH TEAM
"FILLMORE’S ONLY ACADEMIC COMPETITIVE TEAM"

CHAYTERIV

THE CLASS

...l tared to find Jack, one of my
Drama Readers, standing in the doorway.
“Is this the **** speech class?” he de-
manded....

It’s a lot harder than the movies por-
tray it. The sincere students whose faith is
rock-solid and whose abilities are challenged
by the teacher’s prodding and whose work
is unwavermg will enroll if they don’thave
a schedule conflict. Unfortunately, most of
those had Advanced French that hour.

The majority of students I scraped
together for enrollment in speech class was
a bunch of kids who wondered: “Will ] get
credit for this?” “Is this an English class?”
“Will [ have to write anything?” “What're
we gonna’ do after the season’s over?”

And to all these queries [ answered
as patiently and truthfully as I could, know-
ing that if T erred, it would be pointed out to
ITe 5001,

“You didn’t say that [ had to compete
on Saturdays!” Angie accused me. “All you
said was that 1 had to find a humor cut-
ting!”

"Any teacher who lies to his stu-
dents,” Kelly malevolently muttered, “is
not to be trusted. You told me I only needed
fo compete a few Saturdays...”

(These students had been told, be-
fore they signed up, what the requirements
were. They were promptly sent to their
counselors for class changes).

So I emphasized the requirements. We
had two tournaments left in the season be-
fore the State Qualification Tournament, and
the students needed to practice. Most of
these veterans fell to with good will. A
couple of students, however, lured by their
friends, the prospect of English credit, or
the idea that the class was not like Reading
class, were brand new.

Martin was illiterate. Almost com-
pletely illiterate. He had taken reading
classes since the seventh grade and be-
cause of poor attendance, he was just about
where he’d started then, only it was three

by
William C. Thomas

years later, and he wasn’t twelve; he was
fifteen.

“T can read,” he told me hopefully in
his rather whiny voice. “I just need some-
thing scary to do.”

“Something scary?”

“Yeah. Like that movie I saw last
night—Strangler With A Chainsaw, Part Il
Did you see it, Mister?”

“No.”

“It’s a really good movie. It’s about
this guy and he’s normal until he goes to a
hardware store and then he sees a chainsaw
and remembers that hus mom was killed with
it by his dad and so he goes crazy and—*

*“~—Kills the hardware store guy and
takes the chainsaw and goes to the shop-
ping mall,” I interjected, “and kills a lot of
women with it and it’s brought to you by
some fast food chain.”

“Yeah! You sure you didn't see i,
Mister?” When I shook my head, he sort of
wheedled, “But, like, if I could do that--“

“I can’t get you a chainsaw, Martin.”

“I know, but-—

“Do you have a copy of the script,
Martin?”

“No.”

“Do you know where to find the
script? Do you know how much it costs?
Can you cut the full two hours down to ten
minutes with an mtroduction?”

He looked confused, *“No, Mister, but
I could—*

“Let’s find you a script you can use,
Martin—something we have here in the
school library. I'm sorry to jumnp on you
about the TV script, but those are usually
so trashy as Drama cuttings that they be-
come funny—--not scary.”

He brightened. “Do you have the one
where the guy gets the butcher knife and
kills the tapeworm in his brother’s stom-
ach?”

Iwondered what 1 was doing talking
to this child. “No. I've got the one about
the guy who's drunk and gets walled in
while Ire’s looking for a bottle of wine. It’s

by Edgar Allan Poe.”

There was a filmstrip of “The Cask of
Amontillado” in the AV Room, [ was sure,
and I could get a copy of the story readily. I
would send this boy in against the best
competition of the State and expect him to
work wonders. Right. “See me seventh hour
tomorrow,” I told him, "after you read the
story tonight.” I checked the short story
collection out to him, carefully marking the
story for him,

“Iread it, Mr. Thomas,” he said hope-
fully as he met me seventh hour the next
day. “Ireally like it.”

“Good. Where is it?”

“Ileftitat home.”

“It’s not going to do much good there,
is it?”

“No, Mister; but I brought my Math
homework.”

“Bully.”

In a situation like this, T asked myself,
what would any sensible person do? Any
sensible person would tell Martin to get lost.
Any sensible person would direct a child
with a third grade reading level to go find a
career as a lamp post or a hat hook.

“Okay.” Itook a deep breath. “Tknow
the story well enough to tell you how to do
the introduction. Do you have pencil and
paper?”’

He pulled out a half sheet of paper
and the stub of a pencil from the depths of
one of his jacket pockets. He stood with
them at the ready, as if they were hammer
and nail; not prepared to write, but to strike.

“Okay. Do it like this: ‘1 hate
Fortunado. It’s that simple. I hate
Fortunado. He is an ass.””

“Oh wow, Mister. You want me to
say that? In that accent?”

“As close as you can come to it.”

“l hate Fortunado.” He said it list-
lessly. He paused, probably looking for
encouragement.

“Okay,” I said, after an uncomfortable
silence, expecting lim to work on the ac-
cent or something. He did nothing. “Do
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you think you can remember this?”

1 began spieling from memory, hav-
ing had a few students who had performed
the piece: “I hate Fortunado. I hate
Fortunado. Imagine him, slighting me. Me—
Montresor—scion of one of the greatest
families of all Italy, being slighted by that
ass—that Fortunade! ButI'll get him with
his own silly weaknesses—his weakness
for wine.

What an ass!
the... Amontillado.

Have you ever known someone who
deserved to die? That’s what Montresor
feels about Fortunado in Edgar Allan Poe’s
“The Cask of Amontillado,” the story of one
man’s revenge on another for a slight.

‘I am Montresor. Come see how I
destroy an ass.

Edgar Allan Poe’s “The Cask of Amon-
tillado.”™

I bowed.

Martin stood, obviously impressed,
his peneil firmly clutched in his right hand.
“Oh, Mister, that’s good.”

“Think you can remember it?”

“T’li try,” he promised, locking sincere.

“Okay. Let’s try it.” I’ve had stu-
dents who, upon hearing something for the
first time, imitate it exactly, word-for-word. I
was figuring Martin was one of these.

“I hate Montresor. Iaman ass. Iam
Fortunado. I am going to take him down to
my slight dungeon and wall him up. He is
an ass. | am Fortunado. He was slight.
Montresor is my name. This is ‘“The Cask
of Amontillado,” by Edgar Allan Poe. God!
I hate Montresor!”

Obviously, he was not a quick study.
“Qkay,” I said. “Write this down."”

He nodded.
“I hate Fortunado.”

“How do you spell Fortunado?”

....IF [ had three years with Martin. .,

TF I had no other classes to teach...

IF Martin had a better memory...

IF Martin studied every night. ..

Martin would be an exemplary Dra-
matic Interpreter with Poe’s ‘The Cask of
Amontillado,’

It wasn 't possible. Martin had three
tournaments. He dropped his script,
danced around, said "Qh Shit!” whenever
he realized he'd dropped his accent, and
acted like a badly trained bear addicted
fo nicotine during the three tournaments.

....But Martin’s reading score was at
fifth grade Ievel by the end of the Speech
season.

1 was at my desk, puzzling over some

I'll get him with

e¢ssays, when he entered my room for the
last timne.

He put out his hand. “Mr. Thomas,”
he said, “I’d like to thank you. You showed
me that | was more than s---.”” He shook my
hand. Then he began to cry.

“The Social Worker told me I could
have a foster family in Boulder,” he blub-
bered, “and [ wouldn’t have to see my dad
again. Ileft last night.”

The words came out in a torrent. He’d
had a major fight with his dad and couldn’t
live at home anymore. While packing his
few belongings, he’d remembered the
phone number of a social worker. That led
to temporary placement in a foster home.

“Where will you be going to school?”
I asked, shoving the box of facial tissue to-
ward him.

“Horseradish,” he blubbered.

“Fine,” I told im. “Just talk to the
speech teacher there. It’ll be a place for
you.”

He blew his nose and left. His sec-
ond or third grade reading level, improved,
I hoped, by the massive injection of Poe,
went with him. And maybe Martin, now a
junior in high school, is still working on
perfecting it. 1 hope so.

DOWNTIME

Having a Competitive Speech class
is both a curse and a blessing. After Febru-
ary, when the majority of the students can-
not participate in Speech activities on Sat-
urdays, the curriculum must change. There
are still presentations and the occasional
contest during the week: Three students
wrote orations for the Rotary Club Compe-
tition, and five students competed in the
Optimist Club Competition.

....The February day, though sunny,
was windy. Mary and I stood near the
school’s south fence. Mary squinted into
the wind.

“I don’t know if I want to do it,” she
told me. She’d been a top point achiever all
year in Poetry Interpretation and was going
to State in less than a week.

“You don’t want to do Drama at Nat,
Quals?”

“Mr. Thomas, [ don’t know.”

“What if I said you could qualify for
Nationals if you did a script that’s been
used before?”

“Well—*

“You wouldn’t have to find it or cut
it. It’s already been done.”

“Which one?”

“Remember Melinda’s script?”

SR

“Remember how she did it? Too fast?
Too little emphasgis? Like she was on a fast
train?”

“The one about the guy who mur-
dered his parents?” She noted my assent,
and almost dreamily recalled, “I thought,
when she did it, that I could de ita whole lot
better. Iknow that kind of guy. It hurt to
listen to her do it.”

I nodded. “Do you think you could
do 1t?”

“Yeah, Yeah, I could.”

“Tellme,” I began, figuring I might as
well step into the breach, “that you didn’t
want to go to Nat Quals because you were
afraid of finding a script, right?”

“Well—"

“And you are so afraid of looking like
a fool that you need everything perfect—
something you can do; something that
matches your voice pattems, something
that everyone will say ‘“Wow’ about—*

She shook her head. It wasn’t a mat-
ter of my being correct—she did not want
to say how much being “perfect” meant to
her. It had been a dilermma for her, probably
since she was in first grade. How does a
perfectionist fit in with a bunch of people
who could care less about performance,
academic achievement, or doing something
well? Mary dressed like any of the student
body—slightly baggy jeans, fitted shirt—
and she quietly did her classwork, quietly
studied, quietly earned A on every assign-
ment, studied extra hours on her own, away
from her friends and her family, who, if they
found out her love of learning and perfec-
tion, would call her a “nerd” and a “school-
ghl.”

And I suddenly realized that. The
shock of it hit me as I looked at her and 1
waggled my head a couple of times. “Wow,”
I'said quietly. “This whole issue of not go-
ing to Nat Quals isn’t about winning with a
brand new script; it’s about looking better
than everyone else—but you want to do
that!

“You have a mind better than Candy’s
or Jessica’s—or almost anybody else onthe
Speech Team—and you’re scared to death
to show it, Mary. That’s why you don’t
want to go to Nat Quals. It’s because you
know you’ll win, and you’ll feel so bad that
they didn’t—*

I'd never met anyone I considered a
true “victim” of her peers and acquaintan-
ces, and here I was, faced with one, who
figured, somewhere along the line, that she
would just try to get along but not strive




noticeably because acceptance was more
important than individual excellence.

“Everybody knows that I just go
along,” she said quietly. “AndIdomywork,
and I show my mom my grades, and that’s
all. And when 1 come home from speech
meets, I come home with a ribbon or a tro-
phy—and nobody thinks about it. But what
if1 didn’t?”

There was fear in her eyes. “But
then—what if | did come home with a fro-
phy that said ‘National Qualifier’? That
would be worse!”

“Why not?” I reasoned. “Coming
home with a trophy. that said ‘National
Qualifier’ hasn’t happened since Mark
Moreno in 1993, The whole team would be
behind you. The whole school would be
behind you. What's wrong with that?”

“I'wouldn’t be me!”

That statement knocked the wind out
of my sails. What is it that is so precious
about a fifteen year-old’s self-concept as
“normal” that makes her shun the limelight?
This one did. She did not want the glory
she was capable of attaiming. She merely
wanted to do well. It wasn’t laziness; it was
something much deeper.

“I’d still like to have you in Speech,”
['told her. “Would you rather not go to Nat
Quals?”

“Could I not?”

Inodded, wondering what biological
pervetsity or what miserable childhood
memory or what current social fad would
cause this brilliant student to hide her true
worth from a world where mediocrity is re-
warded—the fear of true failure maybe—
and touched her on the shoulder.

She began crying. 1 patted her shoul-
der. 1 probably looked clumsy. She noticed
that, and began laughing. 1 handed her my
handkerchief, thankful that 1 hadn’t used it
vet. She dabbed her eyes.

The wind stopped blowing.

THE INEVITABLE WINS AND LOSSES:

We had done well that scason. We
took eighth in State; we had a finalist in
Dramatic Interpretation at Nat Quals. We
had a core of students who would com-
pete; who would not divide their time among
five different clubs and ROTC; we had a
dedicated Speech Team. They still only
sporadically attended final rounds and they
seldom believed me until they read their
ballots after the fournament. We practiced
at the south wall of the school, outside, in
wind and rain and snow.

We attended eighteen tournaments

that year; most of which resulted in Kathy,
Mary, or Jessica being in a final round of
Humor, Drama, or Poetry. The results were
duly noted in a press release to the Iocal
newspaper and in the school newspaper.
And we struggled along. The Principal
seemed to forget the class once it had been
established, and she never watched me
teach it; nor did she seem to want to, aside
from complimenting my projected final: “De-
scribe the persuasive techniques used by
Clarence Darrow in Inherit The Wind,” and
except for fussing about the large hotel bill
charged me by Holiday Inn in Fort Collins,
Colorado, where the State Speech Tourna-
ment was held, she left us alone. After I
paid some of those expenses, she really left
us alone. It was as if we existed, but so
what? Our fundraiser came and went; we
netted $300.10, and the three fellows in
charge of it were featured in a newspaper
article about School-to-Career, which I
wrote, submitted to the local newspaper,
then forgot about. Martin was one of the
principals of that fund-raising campaign. It
will probably be the one time his name ap-
pears in print anywhere,

The usual number of students left us
at the end of the semester, mainly because
of an unwillingness to do the work required,
and a couple of brighter, but troubled stu-
dents, recommended by the man who once
counselled Tom, attended regularly, enjoyed
the academic rigor of the course, then dis-
appeared by the next fall. One of these,
Cheyenne, wearing jangly bracelets and a
leather halter top, decided to live with her
mother in Seattle instead of putting up with
her abusive boyfriend; the other, Robert,
who wanted to learn extemporancous speak-
ing, oratory, and debate, leafed through my
magazines on the subjects, yawned twice,
turned in all the magazines, then asked his
mother if he could go to a military school.
She took him out of scheol in late May.

When I filled out Robert’s grade, 1
noted that he had dene no work in Speech,
and therefore, [ had to fail him. I wondered
if I'd hear from the mother, because his
grades for Math, Computers, English Lit-
erature were all quite good.

“Mr. Thomas?’' A dry voice heckled
me on the telephone a few days later. “I'm
Robert Bainbridge's mother and I want to
tell you that the F you awarded my son is
unacceptable!”

“Iquite agree,” | answered calmly, al-
most lamenting the wicked state ofher son.
“He should be earning A's and B's.”

“Well, why hasn’t he done it?”
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“Because he messed around in class,
seermned more interested in his girlfriend than
in writing an oration, and was unable to talk
with me about the debate articles I'd pulled
for him.”

“He did?”

“Yes,Ma’am. 1'd loveitifhe’d com-
pete in debate next vear, if he understands
it”

She made a sound like Mount
Pinatubo about to explode. "We'll see,”
she promised, and she rang off.

I have yet to hear fromher. Probably,
Robert is at some military school, enjoying
the discipline and the lack of a girlfriend.

..... THE NEW SEASON

“We're the only winning team this
school has,” Kathy insisted.

“Except Girl's Softball,” I remarked
somewhat acidly. “There weren’t fourteen
people who signed up for Speech this year,
Kathy. We're gonna’ have to make do.”

“But that’s unfair.”

“Welcome to life.”

The bell rang and the students filed
in. There were those who’d competed last
year; Kathy, Mary, Melinda, Alan, Tim—
and a whole bunch of new faces this year.
Some were students who just needed an
English class and had heard that Oral Com-
munication was “fun,” and there were some
more serious students who wanted to “see
what Speech was all about.”. ..

“Before I get started on the tules,” 1
said, “You need to know that your week-
ends, from October through April, are mine.”

I let that sink in a moment while I
caught Kathy’s eye. She knew this was
what I’d promised, and she involuntarily
grinned because she already knew it was
going to be funny. “Now, let me welcome
you to Fillmore’s only academic competi-
tive team, the speech team, which has, over
the years, produced a number of National
Finalists and State winners, mainly in Dra-
matic Interpretation, Poetry Interpretation,
and Original Oratory. Only Iast year, we took
eighth in State in Drama. This year, we'll
probably do even better. We have the tal-
ent and the experience.”

Shane raised his hand.
weekends?”

“Oh yeah,” I said. “Every Saturday,
from Qctober through April. If you make
Nationals, your scason ends in June.”

“Every Saturday?”

“Oh—we take holidays off, of
course,” I assured him. “But plan on about
fourteen or fifteen Saturdays at least.”

“You said
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Such a statement is numbing to the
adolescent mind.

“How long?”

“During Novice season, expect about
ahalf day. That lasts through October. But
once Varsity season hits in November, plan
on a full day. You’d get here about 6:30 in
the morning and come back about 6:30 at
night; maybe longer.”

“Trynine, ten, eleven!” Alan shouted.
Melinda nodded emphatically.

. “As I'm sure you know, Shane, it’s
quite a commitment; but it’s probably the
only thing that demands excellence from its
participants here at Fillmore because we
have areputation to uphold and we are con-
stantly proving ourselves just as good as
those suburban teams that require debate
camp experience by junior year.”

Alan, who did not quite understand
that I was scaring the faint-hearted armong
the population, wondered aloud, “Could we
afford that, Mr. Thomas? Those places you
showed me last year charged about
$2,000.00 per student.”

“If we got to that level of dedication,
we could,” I replied grimly, “Just think—
twa weeks at the University of Moccasins
learning debate research and strategy with
some of the finest minds and personalities
inthe country. Makes you waonder, dossn’t
it?”

Shane and Alex had heard nothing
more than the money figure. “Two thou-
sand dollars?” Alex breathed.

“Yeah. That’s whatit costs,” Melinda
chimed in. “Of course, none of us can af-
ford it.”

“So that’s why we don’t go,” I fin-
ished. “But ladies and gentlemen,” I said,
addressing the cntire class again, “We have
other things to do besides worry about other
high schools and their debate camp require-
ments. We have scripts to prepare and ora-
tions to write. There’s an extemp., file in the
backroom that’s a disaster. We’ve got to
get it all ready by the time the season be-
ging.”

Mary nodded. She already knew this
drill. “Do you still want me to work on Ora-
tory, Mr. Thomas?” She asked.

“1think s0.” 1paused. “There’s re-

ally novmuch time, is there, before you get
itmemornized and figured out?”
o She shook her hesd. “I've got sorne
ideas ) i:':l ?'eg& r};ﬂ_ll at lunch,”

_ "Goad. D —hy the way. now folks,”
i md. '%‘L--_ai_u.—_;._y,s Practice during
hanehy mf:_millml_lgﬂggqr!mun]’rcr school.”

“Oh-——at least two after school ses-
stons, and sometimes unlimited lunchtime
sessions.”

This information, to two so-called
seniors whose chief business in school was
to do nothing but btaspheme and blame
teachers for their troubles, was anathema.
Imagine seeing a teacher at lunchtime! Tmag-
ne spending $2,000.00 to learn debate strat-
egy!

Shane raised his hand. “I thought
this was Oral Comrmunication,” he observed
cooly.

“It was supposed to be, Shane, but I
couldn’t work out the logistics with Speech
in the middle of it, so everybody has the
same rules. 1t’s much easier that way, don’t
you think so?”

Shane had failed last year’s Oral Com-
munication course and didn’t remember it
ever being like this promised to be. “What
if we can’t make the weekends?” he asked,
“Thave ajob.”

“l understand,” 1 said. “You might
want to quit the job, Shane, or find a job
that was [ess demanding of vour weekends.
Maybe re-schedule your weekends alto-
gether, say, try to work on Sundays instead
of Saturdays. Where do you work?”

“Huh?”

“Where do you work?”

“Jiffy Burger and Fries,” he muttered.

“Excellent! I can call them now and
tell your boss that you’re part of Fillmore’s
only academic team and you necd your Sat-
urdays rearranged starting in October—* 1
moved toward the telephone, and made to
grab the receiver. “What’s the number?”

... “But ah—What if we have a wife
and child at home?” Alex asked.

“That’s atough one,” I replied, know-
ing neither wife nor child existed. “Well—if
you want the English credit, I guess you
could invite therm along to tournaments. You
could see them both in between rounds. It’s
a litfle unusual, but so’s this team. Shane,
what’s the number of your work and what’s
your boss” name?” I picked up the receiver
and punched the code for an outside line.

“It’s—Wait a minute, Mr. Thomas, I
just started there.”

“Oh.” I hung up the phone. “But
you know, Shane, bosses, especially with
employees who’ve Just started, usually like
everything to be up front—" I picked up
the receiver again. “I’ve done this thou-
sands of times,” | promised as 1 dialled for
an outside line again; “and normally, most

bosses, especially since they geta call from
Faur coach, aré most happy to accommo-

date you, and show an interest in your
progress—they even look for your name in
the Denver Ranger.”

“The Denver Ranger?” Shane asked.
He was, of course acquainted with the local
newspaper, which published stories of ar-
son and welfare fraud and police chases.

“Of course. We have articles pub-
lished every week about us in there after
tounaments.” The phone was buzzing in
my hand. I"d spent too long without action
once I'd gotten an outside line. Thung itup
abruptly. “I'll tell you what, Shane,” I said.
“Write down your boss’ name and number
by the end of class and I'll contact him dur-
ing my planning period.

“What 1 wanted to tell all of you,” 1
summarized quickly, “is that you aren’t just
competing for yourselves in this class, but
for Filimore as a whole. You are representa-
tives of the only academic team that Fillmore
has anymore and because of that, you need
to know that wherever you go or whatever
you do, you represent the best that is
Fillmore.”

Alan, who had asked earlier, since he
was the officer of the speech team, then took
the floor, and asked that everyone include
his name and telephone number on the
picce of paper he passed around for the
“Speech Phone Tree.” While it was being
filled out, characteristically by Shane and
Alex, “1-800-YOU SUCK,” Alan dccided to
tell the group about what not to do during
tournaments:

“Don’tbody surf off cars; don’t drop
out in the middle of speech season; don’t
get stoned and come to tournarments; don’t
write your name in lipstick on bathroom
walls; don’t wear your underwear outside
your clothes; don’t smoke in rounds; don’t
call your judge a fat cow...”

I noticed that Shane and Alex sat in
stunned silence during Alan’s monologue
and I briefly wondered if either of them had
ever been truly challenged. It was obvious
they hadn’t. Probably the view of educa-
tion in their homes was similar to asphalt
work. Someone else would do it and some-
one else would succeed at it. No reason fo
involve oneself. No reason to fry.

I see that attitude a great deal with
my population, which somewhere along the
line got the idea that nothing in education
is worth frying for because it’s either
ephemeral or it offers no immediate gratifi-
cation. I could see Shanc trying to explain
his Saturdays to his parents; and I could
see Alex trying to explain his Saturdays to
his girlfriend. What would either of them




say? Nothing that could be believed. “I'm
competing in Dramatic Interpretation be-
cause I wish to become something other
than a petty and anonymous fool,” I could
imagine Shane telling his parents. “I want
to go to college and major in something
beyond the reality of my life.”

No. I couldn’t see it, either. Shane
would take the easy way out. He went to
the Assistant Principal in charge of Curricu-
Jum

In due course I was summoned to her
presence. “I've known you for the past
eight years, Bill, and | really don’t know what
to make of this,” she said in sympathetic
beginning. “Two male students just saw
me and told me they had to drop out of your
class because they wouldn’t pass if they
didn’t compete in Speech on Saturdays.”

“That’s not true,” 1 stated flatly. “Dur-
ing the past mine years, have you ever
known me to fail a student for not going on
Saturdays?”

“No,” she answered. “But the stu-
dents do get a lower grade.”

“Oh, ves,” 1 answered emphatically,
because they haven’t done at least half the
job, which is competing on Saturdays.”

“I don’t know—"

“Tknow,” I said gently. “Both the ste-
dents signed up for Oral Communication and
got Speech instead. That’s something I had
to do, given the fact that I’ve got four
classes—Speech One and Two and Oral
Communication One and Two— enrolled in
one hour. 1 chose the one that’s most aca-
demically viable and the one that encom-
passes all the communication skills of Oral
Cormmunication.”

“But couldn’t you split it up?”

“Not easily. You yourself told me last
year 1hat if one student is left unattended,
it’s against District policy. Let’s say Speech
needs to go to the Library, as we do after
the first week to find cuttings. Then what
am I supposed to do with Oral Communica-
tion? ShouldIleave them in the room? I'm
trying to do what I'm supposed to.”

There are some administrators who
try and think “outside the box” of rules and
hidebound traditions, and who honestly
measure what might be the most good for
the students. They take into account the
attitudes of the students enrolled, the pre-
vious marks they’ve made, and the behav-
ior they’ve displayed beforc deciding for or
against them. They take mto account the
teacher’s motivation and the teacher’s
strengths before making a ruling for or
against a teacher’s wishes. This AP, who

two years previously had given me a My-
thology course in the midst of Speech, qui-
etly considered the pros and cons of telling
me to accommodate my Oral Commmnunica-
tton students.

“You have about ten Speech kids in
there now, right?” she asked.

“And the possibility of eight more
once Labor Day’s over and the kids straggle
in. Ialso have ten Oral Conmmunication stu-
dents left; five of whom 1’m assuming will
stick around and compete in Speech.”

“Very well. 1f1 have any more com-
plaints, 1’1l direct them to you through the
counselors.”

“Idon’t think you will,” I promised.

And she didn’t have any more com-
plaints. The students who just wanted to
goof off found study halls or other courses.
Those who were “severely inconve-
nienced” because of Saturdays found they
would have to schedule parent conferences
in order to have a hearing, and most of them
hesitated; possibly fearing that the parents
would embrace the idea that cormmitment to
education was a good thing. . . .

HUMILITY AND COACHING

Perhaps it’s superstition. If so, it’s a
gentle superstition. | believe that a good
coach is someone who is willing to work at
a tournament even when no hope remains
of placing a qualifier. It’s because I believe
the sacrifice [ make there will somehow be
noted in a heavenly book and allow me to
qualify a student a couple of years later.

“Fifth speaker. Please come for-
ward. Those codes are G7, T2, M2, A9,
and 16.”

I was running Extemp. Prep at Nat.
Quals. Dierdre, Tom, Mack and Bob had all
washed out the day before, and here I was,
on a Saturday when 1 didn’t have to be there,
doing a job [ wasn’t even paid to do or ex-
pected to do because [ knew how to deit. 1
knew the students from Geoffrey Chaucer,
Lacrymose, Infidelity, and Myopia were ex-
pecting someone who knew how to run
Extemp. Prep; and since [ knew how, prob-
ably better than anyone besides the Tour-
nament Director himself, here [ was, when [
could be planting fenceposts on my prop-
erty or playing with my children, doing a
job I didn’t need to do—but, again, there
wasn’t anyone who had the qualifications
had...

Perhaps 1t’s just part of being a
teacher. God knows, teachers are suckers
for any hard luck story; they loan money
for busfare when there’s no hope of its re-
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turn; they buy the worst candy and gifts
from students to raise funds for
cheerleading practice; they donate funds
toward sending the deserving to college;
and they are constantly doing selfless
things to try and better the plights of their
students.

Maybe Speech coaches merely fit the
pattern of teachers in general; but many,
like Lucille, who donated her time judging
debate teams during the first varsity tour-
nament, deserves mention. Since judging a
single debate round is a lot like grading thirty
papers from promising sophomores, the four
debates she judged for free are truly a mark
of sacrifice. There’s George, who took it
upon himself to make sure the students had
rides home after a tournament and ferried
each in his van all over a county the size of
the State of Delaware; and so on.,

At each tournament, 1 see teachers
trying to do their best; both for their stu-
dents and for the toumnament. I don’t think
it’s because the Denver Metro Area is spe-
cial or different from the rest of the Nation,
I believe it’s because most Speech teachers
truly believe in what they’re doing and ean-
notrest on the laurels of past years because
each of them realizes that their programs
can be axed by department politics, admin-
istrative decisions, complaints by parents,
or discontent on the parts of the students
themselves.

Consequently, 1 don’t believe many
Speech teachers, unless they've got well-
established, proven, and well-funded pro-
grams, can be complacent, and they real-
ize the sacrifices they 're making are worth-
while.

“Roper,” Thomas More said, “as a
teacher, you would be loved by your pupils
and by God. Not a bad group, eh?”

This paraphrase from 4 Man For All
Seasons epitomizes what dedieation to the
craft and practice of Speech s for a number
of its teachers: A selflessness born of an
academic and collegial love of the subject
that borders on religious devotion.

THE. RUSH OF THE SEASCON

The smokers congregate at the south
fence: Teachers and students both, during
lunch hour. The Police helicopter buzzing
above sees two groups: Teachers huddled
together, talking; and a whole crowd of stu-
dents—ten or twenty of them—with Mr.
Thomas right in the middle.

Even though it’s the longest lasting
season for any coach or team at Fillmore,
it’s also probably the most intense time for
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all of us. Even those who don’t plan to
practice or do well find it intense because
I'm constantly pushing. “See you at the
south wall” becomes a sort of command
duaring the season; and because there is so
much to do, my lunchtimes are rarely unin-
terrupted during the season. It’s also the
closest 1’1l ever fee! to being a rock n roll
star.

“Ineed help!” Melinda yells. “Ineed
tining on my humor cutting!” IT'hand Alan
my watch and send the two of them down
the street.

“l have a debate case!” Nikos an-
nounces.

“Mr. Thomas—" Kathy whines pleas-
antly, “My Rotary Club presentation—*

“AND I NEED TC EAT MY
CHIMICHANGA!" I announce. “Okay,
Nikos, what is the main problem with sol-
vency in your case?”

He looks puzzled.

“What does it solve? Does it create
greater problems than it addresses?”

“Oh,” he says, breaking into a broad
grin. “That’s easy.”

“I"ll bet,” 1 threaten, and ask him to
think it over carefully.

“Kathy—You and Briana will listen
to each other’s Rotary Orations.”

1t’s all sorted out. My watch has gone
God knows where to time Melinda’s humor
cutting, two students are across the street
in the apartment parking lot reading to each
other, one student is busy figuring out which
words to say to defend a case, and 1 bite
into my chimichanga.

Tony suddenly shows up. “Hey,” he
says, surprised.

“What was it you wanted?”’ L ask, my
mouth around the bite of chimichanga.

“Nothin, man. I just came out to
smoke.”

"Good.” [ take another bite of my
chimichanga. I saunter over to my col-
leagues, who enliven my day with informa-
tion about unworkable school policies,
Jrustrating students, and what the union’s
doing this month. We sympathize with one
another about the policies the Principal is
determined that we follow and we advise
one another about what is needed for what-
ever concerns we have. This is how teach-
ers share information. It’s crucial to meet
at lunchtime because so few of us have the
fime to see each other, what with children,
spouses, or even second jobs, before or af-

ierschool. It’s about the only support net-
Work we have

I'vettied, to no avail, to explain why

we don’t have a “breather” in an urban
sehool; and unless the person 1'm talking
to has actually seen the amount of work
involved, it’s impossible. Most profession-
als understand “being busy” and they cer-
tainly spend a great deal of time being busy:
Physicians see so many patients in an hour;
attorneys spend large amounts of billable
hours pursuing a contest; but it does not
let up for an urban schoolteacher. This is
because whatever cannot be done during
class has to be done outside of class. Sure,
most people call it "homework.” It’s not
that simple. While most professionals have
time to shut the door to the office between
cases, take time to meditate for fifteen min-
utes, catch a nap at lunchtime, an urban
schoolteacher does not have that luxury.
*This place is like a Mobile Army Surgical
Hospital I worked in during the Vietnam
War,” one of my colleagues once remarked.
“There’s no time off. If you wantto do your
jobright, you are working with students all
the time.”

Case in point: My “planning period”
is when I'm supposed to design amazing
lessons for my students so each will learn
according to his/her ability, right? Heav-
ens, no. The only planning I'm able to do is
when to make the next follow-up phone call,
when to see the next aspiring Poetry Reader,
when to write a course of independent study,
or when to call parents about a promising
but hopelessly uninspired student who
should be taking tougher courses. During
my planning period, I have five speech team
members, all of whom need help with this or
that. They all signed up as my “assistants,”
so they could benefit from the extra coach-
ing I could offer them. That’s what I'm do-

* ing,

There is little time for reflection. There
is little time for the benefits of reading or of
study. To top it all off, because my exper-
tise includes a fair amount of literature, 1
spend my “planning period” sometimes in
the Principal’s office, explaining why Don
Quixote is not being studied m Advanced
Placement English classes and why Toni
Morrison’s Beloved is.

“Okay, what’s the solvency prob-
Iem?” Task Nikos.

Ui

“It’s because we’re not communists,”
he says lamely.

“That would certainly solve the prob-
lem, wouldn’t it?” I wait a moment, then
$ay, in a much more reasonable tone, “Your
case, right now, that a child raised in a non-
competitive environment, would be more

assertive and more free with his opinions,
flies in the face of evidence. Do you under-
stand that?”

“Sortof.”

“Think. If you were told to walk away
from competition, would you be making the
grades you do?”

“No. Iwouldn’t see the need.”

“Exactly. With a resolution that says
that ‘Competition is better for humans than
lack of competition,” you have a problem
with an argument. Think about it. Go have
lunch.” I touch him on the shoulder. He
grins and heads for Diamond Shamrock,
where he’ll load an unsuspecting carton of
chips with tons of cheese and jalapenos. 1
hope nobody lights anything in his pres-
ence after he’s eaten that; it’s bound to start
an explosion.

“I don’t know how you do i,” My
colleague, Robert, observes. “Your mind
just doesn’t go blank when they ask you
questions. You stll answer them directly
and honestly. [ swear, I'd be confused.”

“I’ve known themn too long,” T answer
him,

“Even Nikos?” Nikos was in nmnth
grade. Like most fourteen year-olds, he had
the idea that he could solve the world’s
problems with a sirple solution.

“Maybe not Nikos. But [ know the
type.”

Robert shook his head. “Remarkable.
Y ou're teaching, even during lunch.”

“It’s no different than what you do
with their essays—and don’t tell me that
you’re not teaching in your classroom with
five Asians all trying to learn a declarative
sentence—you’re just in your room. I'm
out here in the wind and rain. That’s the
only difference.”

He shook his head. “I’ve always val-
ued the Socratic method,” he said, “and you
and your students come the closest to it
that I’ve ever seen.”

1 was flattered. I touched his shoul-
der in the same way [ had Nikos’, and said,
“I pay my students a great deal to impress
you, Robert.”

Yet, with all this work, wins were still
elusive. There were 35 regular competitors
and we were considered “fixtures” at many
tournaments. Yet, we did not do as well as
we hoped. Some infernal internal mecha-
msm kept us from winning, and a lot of it
had to do with the students themselves....

“Remember, folks,” Isaid on the fifth
day of class, “Most of your grade is deter-
mined by how you do during Speech Tour-
naments on Saturdays. You must go if you
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all of us. Even those who don’t plan to
practice or do well find it intense because
I’m constantly pushing. “See you at the
south wall” becomes a sort of command
during the season; and because there is so
much to do, my lunchtimes are rarely unin-
terrupted during the season. 1t’s also the
closest 1’1l ever feel to being a rock n roll
star.

“I need help!” Melinda yells. “Ineed
timing on my humor cutting!” [ hand Alan
my watch and send the two of them down
the street.

“I have a debate case!” Nikos an-
nounces.

“Mr. Thomas—** Kathy whines pleas-
antly, “My Rotary Club presentation—-

“AND 1 NEED TO EAT MY
CHIMICHANGA!” T announce. “Okay,
Nikos, what is the main problem with sol-
vency in your case?”

He looks puzzled.

“What does it solve? Does it create
greater problems than it addresses?”

“Oh,” he says, breaking into a broad
grin. “That’s easy.”

“T’ll bet,” 1 threaten, and ask him to
think it over carefully.

“Kathy—You and Briana will listen
to each other’s Rotary Orations.”

1t’s all sorted out. My watch has gone
God knows where to time Melinda’s humor
cutting, two students are across the sireet
in the apartment parking lot reading to each
other, one student is busy figuring out which
words to say to defend a case, and [ bite
mnto my chimichanga.

Tony suddenly shows up. “Hey,” he
says, surprised.

“What was it you wanted?”” 1 ask, my
mouth around the bite of chimichanga.

“Nothin, man. I just came out to
smoke.”

"Good " [ take another bite of my

chimichanga. [ saunter over to my col-
leagues, who enliven my day with informa-
tion about unworkable school policies,
Jrustrating students, and what the union’s
doing this month. We sympathize with one
another about the policies the Principal is
determined that we follow and we advise
one another about what is needed for what-
ever concerns we have. This is how teach-
ers share information. It’s crucial to meet
at lunchtime because so few of us have the
fime to see each other, what with children,
spouses, or even second jobs, before or af-
ter school. It’s about the only support net-
work we have.

T’ve tried, to no avail, to explain why

we don’t have a “breather” in an urban
school; and unless the person I'm talking
to has actually seen the amount of work
involved, it’s impossible. Most profession-
als understand “being busy” and they cer-
tainly spend a great deal of time being busy:
Physicians see 50 many patients in an hour;
attorneys spend large amounts of billable
hours pursuing a contest; but it does not
let up for an urban schoolteacher. This is
because whatever cannot be done during
class has to be done outside of class. Sure,
most people call it “homework.” 1t’s not
that simple. While most professionals have
time to shut the door to the office between
cases, take time to meditate for fifteen min-
utes, catch a nap at lunchtime, an urban
schoolteacher does not have that luxury.
“This place is like a Mobile Army Surgical
Hospital I worked in during the Vietnam
War,” one of my colleagues once remarked.
“There’s no time off. If you wantto do your
job right, you are working with students all
the time.”

Case in point: My “planning period”
is when I’'m supposed to design amazing
lessons for my students so each will learn
according to his/her ability, right? Heav-
ens, no. The only planning I’'m able to do is
when to make the next follow-up phone call,
when to see the next aspiring Poetry Reader,
when to write a course of independent study,
or when to call parents about a promising
but hopelessly uninspired stadent who
should be taking tougher courses. During
my planning period, [ have five speech team
members, all of whom need help with this or
that. They all signed up as my “assistants,”
50 they could benefit from the extra coach-
ing I could offer them. That’s whatI'm do-
ing.

There is little time for reflection. There
is little time for the benefits of reading or of
study. To top it all off, because my exper-
tise includes a fair amount of literature, I
spend my “planning period” sometimes in
the Principal’s office, explaining why Don
Quixote is not being studied in Advanced
Placement English classes and why Toni
Morrison’s Beloved is.

*Okay, what’s the solvency prob-
lem?” 1ask Nikos.

P

“It’s because we're not communists,”
he says lamely.

“That would certainly solve the prob-
lem, wouldn’t it?” I wait a moment, then
say, ina much more reasonable tone, *“Yolur
case, right now, that a child rdised in a non-
competitive environment, would be mor¢

assertive and more free with his opinions,
flies in the face of evidence, Do you under-
stand that?”

“Sort of.”

“Think. If you were told to walk away
from competition, would you be making the
grades you do?”

“No. 1 wouldn’t see the need.”

“Exactly. With a resolution that says
that *Competition is better for humans than
lack of competitior,” you have a problem
with an argument. Think about it. Go have
Tunch.” I touch him on the shoulder. He
grins and heads for Diamond Shamrock,
where he’ll load an unsuspecting carton of
chips with tons of cheese and jalapenos. I
hope nobody lights anything in his pres-
ence after he’s eaten that; it’s bound to start
an explosion.

“I don’t know how you do it,” My
colleague, Robert, observes. “Your mind
just doesn’t go blank when they ask you
questions. You still answer themn directly
and honestly. Iswear, I'd be confused.”

“TI"ve known them too long,” I answer
him.

“Even Nikos?” Nikos was in ninth
grade. Like most fourteen year-olds, he had
the idea that he could solve the world’s
problems with a simple solution.

“Maybe not Nikos. But I know the
type.”

Robert shook his head. “Remmarkable.
Y ou’re teaching, even during lunch.”

“It’s no different than what you do
with their essays—and don’t tell me that
you’re not teaching in your classroom with
five Asians all trying to Ieam a declarative
sentence—you’re just in your room. I'm
out here in the wind and rain. That’s the
only difference.”

He shook his head. “P'vealways val-
ued the Socratic method,” he said, “and you
and your students come the closest to it
that I’ve ever seen.”

[ was flattered. T touched his shoul-
der in the same way I had Nikos’, and said,
“I pay my students a great deal to impress
you, Robert.”

Yet, with all this work, wins were still
elusive. There were 35 regular competitors
and we were considered “fixtures” at many
tournaments. Yet, we did not do as well as
we hoped. Some infernal intermnal mecha-
nism kept us from winning, and a ot of it
had to do with the students themselves. ..

“Rememiber, folks,” Isaid on the fifth
day of class, “Most of your grade is deter-
mined by how you do during Speech Tou;-
namenisonSaturdays. Y ou musy g0 if you




expect to receive a passing grade.”

1 said this for the umpteenth millionth
time so there would be no doubt in my stu-
dents’ minds that attendance at Speech
Tournaments was mandatory because I
wanted to avoid what 1 knew would happen
if 1 didn’t:

“Mister! Youdidn't tellme!”

“The teacher is an asshole,” Jamie
announced during her final, which was an
oration, “who tells us to do our best but
doesn’t tell us about the Saturday require-
ment of always competing...”

1 know 1 told her. 1also know that she
was a selective listener. She was such a
selective listener that she never got around
to finishing her graduation requirements. I
understand that she dropped cut. Never-
theless, I try and make sure that the stu-
dents know their grades are hanging on at-
tendance at Speech Tournaments, and [ fine
them the cost of their entries when they
don’t show up because 1 want them to know
how serious it is.

“We’re Fillmore’s only competitive
academic teamn,” 1 tell them. “There are con-
sequences to being the best.”

WORKING. . . WORKING. .. WORKING...

Flavia thought she was “hot stuff”
when she went to one October Speech Tour-
nament because she won first place in Ho-
morous Interpretation, but was completely
dejected by December because she hadn’t
worked on her script much. She decided to
attack my Saturday requirement, and en-
listed the sympathies of many who didn’t
do very well and many who didn’t want to
work. They all listened to her eloquence
sympathetically, and I listened patiently. I
knew already that she was asking to leave
but didn’t have the courage to realize that
she, herself, was the cause of her lack of
success,

I get a bunch of these people every
year. Many are bright enough; but want to
spend the hour gossiping or arguing over
abortion. At semester’s end, if they even
bother to comment on the class, they in-
variably tell me that they couldn’t handle
“the lack of structure.”

The fact that everybody is not doing
the same thing at once; reading the same
thing at once; working on the same home-
work at once, but is expected to be account-
able for individual work is scary to these
types of students. Further, the mastery of
the subject is overwhelming. I fondly re-
mermber the straight A student who told me
she wanted to debate, when faced with titles

by Hobbes, Locke, Bacon and others, who
asked me if she had “to read all these
books.”

“Of course,” 1 replied. There are notes
that you can get a lot of information from in
the back; but you need to know what these
guys are saying if you’re going to debate.”

She saw her counselor that afternoon
and dropped the class.

A Humor reader’s requirements are
no different because he/she is expected to
know not only the script, but a significant
amount about the author; alternative texts,
and have a working knowledge of what else
that author has produced. This is because
a piece of literature is still considered alive,
and even if it’s six hundred years old, it’s
still relevant.

The students who understand that
are constantly working to internalize their
SCrIpis or cases:

Melinda is rewriting her drug abuse
oration at 11:30 on Friday night;

Candy is memorizing her poetry when
she travels on the bus to school;

Kathy is tearing apart her script on
the bus to the tournament, trying to find
just the “right piece;”

Alan is working on his President
Clinton voice to introduce his humor while
Jjust an hour before first round. ..

These are the students who succeed
in Speech. Of course, they complain, ev-
eryone does; but their complaints I listen
to, versus the complaints of those who
haven 't worked and haven 't improved since
October.

Janelle wondered why her Humor
piece was not earning her top points. 1
need a new humor piece,” she told me after
a tournament on the bus ride back to
Fillmore. “This one just isn’t working for
me.”

I managed to hold my temper. Ian-
swered evenly and calmly, which seems to
frighten my students, because they nor-
mally don’t see that side of me. “1 already
know itisn’t the script’s fault. You've gota
good script, Janelle. 1t's you. You keep
laughing during your presentation, you say
the dirty words loudly, and you don’t make
eye contact. If you want another script,
find one. 1"l expect it by Monday morning.
If you wish to take this to State or Nation-
als, it can be done; but you’ve got to follow
directions. I know for a fact that you’ve
spenta total of one half hour practicing for
the past three months. That’s not going to
win. You've got to take this seriously. If
you do, you’ll win.”
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After Janelle had returned to her seat,
the bus driver asked me, “Do you talk to
your students like that all the time?

“Only when necessary.”

“1 figured. She is such a cute little
blonde, probably not too many people talk
to her like that.”

“No, I guess not.”

“Good for you. She’s probably got-
ten away with murder in the past.” The bus
driver snorted her chuckle a moment, and
said something I've been thinking about
ever since: “You know, a lot of these kids
think that mediocre is the best they can do.
Not too many people tell them they can suc-
ceed, then tell them how—truthfully.”

“Oh yeah?” 1 asked, surprised that a
bus driver would say something like that.
Usually they just took us to tournaments
and back without comment. Sometimes,
they wouldn’teven know the way to a tour-
nament site.

“Yeah,” the bus driver replied quietly.
“Take me, for instance. I did justenoughto
getby and 1 thought I was successful. Now
here 1 am, driving a school bus and trying
to raise two kids on my own.” She smiled
ruefully. “What's worse is that I go to UCD
[the Untversity of Colorado at Denver] four
nights a week. 1 want to get a nursing de-
gree.”

“So you're finding out that medio-
cre just doesn’t cut it?”

“Yeah. Thatgirl’s alotlikeme. Hope
she figures it out before she has kids.”

PROBLEMS WITH SUCCESS:

During the previous summer, Kathy
had found a Drama piece, Candy worked on

Her oration; Mary studied Poetry;
Alan read the newspaper thoroughly every
day; Jack perfected the impromptu deliv-
ery; Jose’ worked on his timing. They
wanted to win this year.

“It’s not all winning; I hope you know
that,” 1 told them the first Saturday after-
noon in August. I'd invited eight of them
for the afternoon to my home, which is un-
usual for any teacher to do; but I felt that
they needed the warnings 1 could give them.
*“Your enthusiasm is catching and gratify-
ing. It’s a pleasure to see. 1t’s also some-
thing that 1 hope you still have by Decem-
ber. If you're gonna’ win, you still gotta’
have it by then.

“Oh—we’ll be enthusiastic by then,”
Candy promised.

“And do the work you need to do?”

Kathy smiled. “You’ve got a point,
Mr. Thomas.”
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“Your best bet is to work on it for a
half hour each day; just like practicing an
instrurnent. That means you, Alan, read and
compare newspaper stories about the same
event; you, Candy, find facts and statistics
to support your claims; you, Kathy, figure
out how to make the child molester in your
piece more sympathetic; you, Adlai, figure
out how you're going to make poetry out of
rap music; you, Jack, work on timing and
delivery of every funny line you know; and
you, Freddie, do the same. Understand?”

They all nodded. “l, in my turn, will
sign us up for every tournament that I can,
and will expect you to work every day with
me if necessary during lunch and after
school.”

It was a very pleasant afternoon. The
students poked around my farm, found hid-
ing places in the barn, petted chickens,
stroked the cats, petted the dog, marvelled
at all the books, and ate lunch. Then they
left. They were a team and they all knew it.

Of course, there were the usual pains
assoctated with that determination to suc-
ceed: Melinda, (who was tecruited during
her tenth grade year when she spent most
of her days in the Student Parking Lot), now
a senior, objected to my recruiting policies.
“We can’t just take anyone anymore, Mr.
Thomas. We've got to take people with
talent.”

“Really? Who are they?”

“Like—Like Brian. And Josh. And
Emmanuel.”

“Fme. We’ll take them. Why aren’t
they here?”

“Tell ‘em you want ‘em, Thomas.
They’ll come.”

“QOkay.” Ialready knew what would
happen. I'd make a sincere spiel; they’d act
interested; they’d avoid me from then on.
They might do brilliantly in Drama or in Band;
but they probably wouldn’t have what is
needed in Speech. That’s what happens
with a lot of students whom their peers sug-
gest for inclusion: They're afraid of leaving
the safety of what they know for the possi-
bility of failure,

I did take each of the boys aside and
spoke with them briefly as I'd promised.
They each acted interested. I never saw
one of them again.

I see it over and over again; and not
Just from the talented Drama kid who won 't
venture beyond what is comfortable, I see
it in most of the population [ teach. An
unwillingness to commit or to dare, pre-
cisely those things that make a successful
employee, college student, or boss. Any

college student who is successful will dare
to go beyond his limits of comfort, spend-
ing late hours working on a paper or a
project, as will any successful employee. A
successful boss will make certain that she
can do twice the work of her staff; also a
stretch beyond the “comfortable.”

This is one of the things that getting
prepared for tournaments teaches: Going
beyond the “comfortable.”

WHY EXCLUSIVITY
ISNOTDESIREABLE:

“REEMEMBUR: FILMOR SPEECH
WILL TAYK YU WHEN UNKL SAM SEZ:
“Who Needs You?'” is a sign somebody
put up on one of my bulletin boards, and
it’s true: My policy has always been to take
anyone who wishes to participate because
brilliance knows no bounds and it certainly
isn’trestricted to color, religion, or GPA.

We began with a roster that included
one former gang member, two Jesus Freaks,
three stoners, five preps, two nerds, a com-
munist, two atheists, and two Buddhists.
Ethnically, seven were of European origin;
three were of far-Eastern origin and four
were Native Americans. This was Fillmore’s
only competitive academic team.

“Thomas,” Melinda said, “We’ve
gotta’ talk.”

She took me out to the hallway and
asked, “How many of those people in there
are doing their work?”

“About half at any given time.”

“And how does it make you look?”

“Look? Idon’t know. It makes me
kinda’ sad, actually.”

“Exactly. We're an academic team.”

“Uhhuh,” I replied. “Yes, we are.”

“Well—shouldn’t we look like one?”

“Don’t we look like one?”

"Thomas—you know what [ mean.
Just look at them—"" I looked through the
window affixed to the door. Alan and Jack
were arguing Physics by the chalkboard
with Nikos, who hurriedly wrote equations
on it; Bill and Missy were talking about
something that happened the night before;
Ariadne and Dierdre were reading; Mary
was looking around; and Thomas was writ-
ing a love letter. Mary noticed the both of
us standing in the lall and came to join us.

“Are you guys in your office?” She
asked pleasantly.

I shook my head, noticing that Kathy
was using the telephone and George was
absently tapping his teeth with a pencil.
Marjorie was carefully copying some bad
Christian poetry into her “Memorie Book”

and Kurt was debugging his laptop com-
puter while his sister watched. There were
at least three students not even enrolled in
Speech who had just shown up and it looked
almost circuslike.

“So what’s your point?” 1 asked.

“We should have an aeademic team
that looks acadermic!”

“And this isn’t academic?”

“Thomas, you know what 1 mean. No,
it doesn’t look academic. We have all kinds
of freaks and weirdos in here.”

1 looked at her leather jacket with the
pack of Marlboros stuck in the upper pocket,
her dangly earrings, her wild hair, her dark
black lipstick and matching eyeshadow and
said evenly, “I don’t know what you mean,
Melinda.”

Mary understood the importance of
my words and snickered.

“But just look at it!”

“Anyone doing anything unusual?”
I asked. “Anyone in there who doesn’t
belong?”

“Well—* she faltered. “Marjorie. I'm
so damn sick of Jesus! Anytime she wins a
ribbon, it’s because of Jesus!”

“And she should be excluded from
the Speech Team?” I asked, “For religious
conviction?”

“Yeah. We shouldn’t allow religion
in the classroom.”

“Wedon’t. She doesn’t openly pros-
elytize. Same way you aren't allowed to
openly proselytize atheism, Melinda.”

Mary’s eyes met mine in that moment.
She already knew I"d fought this battle for
years; to Mary’s memory, ever since her
older sister, who had a drug problem and a
consequent attendance problem, had been
allowed to remain competing in Speech even
though her grades did not merit jt.

“You don’tknow,” Mary told Melinda
quietly. “If you want a bunch of nerds in
here, you can get ‘em; but you’ll be the first
out.”

“The first out? The first out?” The
idea was inconceivable to her. “I helped
found this team!”

“And what were your grades like then,
Melinda?” I asked gently. ‘“‘Not exactly
National Honor Society, were they?”

“But I have As and Bs now!”

“807” Mary asked quietly.

“Melmda,” I said directly, “one of the
things you’re overlooking is what we are
and who we are. Everybody in there is in-
telligent. That’s the only thing that we all
have in common. If you take thataway and
fill the team with National Honor Society



types, you'll have students with good
grades; that’s all. Now, don’t get me wrong;
1 like teaching Honors English to Juniors;
but filling the Speech Team with them and
kicking Marjorie out because of Jesus or
kicking Alex out because he had a criminal
past just doesn’t do it. I’d have to kick you
out, too. Your GPA isn’t exactly perfect.”

“But Mr. Thomas—" She was grasp-
ing at straws by this time. “What if we said
thata certain GPA had to be kept this year?”

Ishook my head, “We’d lose half of
Oratory, three quarters of Extemp; all of
Humor; and I don’t know how much of Po-
etry. Besides, I couldn’t recruit for next year.
Where do you think I find your teammates?
In my Honors classes? Maybe two of them
per year; but usually, I find them in odd
places—like I found you in my ninth grade
English class! Ididn’t tell you about GPA
then, and I didn’t expect you to be a model
student. But you were like others from that
time, who joined Speech because there was
something in you that wanted it. And while
seventy five percent of each year drops
away, there’s twenty-tive percent that keeps
coming back. Do you want to lose that?
Do you want to lose the thrill of winning
because you want to keep people out?
That’s what will happen if you start making
this an exclusive group. We’ll have two
students left. Do you really want that?”

Sometimes, exclusivity would be
easier, however. 1 once decided a home-
schooled student could be part of the
Speech Team, and I spent hours during that
particular year explaining what she was do-
ing every Saturday to her mother, who was
worried that the literature she performed was
not “Christian-based.” and T have had no
end of parent conferences concerning my
grading scale. On the other hand:

“You have one of the most diverse
and honest teams in Denver,” Randy Tho-
mas, coach at James Knox Polk High School
told me, “and I admire the hell out of that. It
shows that Denver kids can do just as well
as their suburban peers.”

Ifthey didn’t have all the “extra stuff”
that comes with diversity and talent in the
urban high school: A mom who demands
that Mary miss school to take care of sister’s
baby while sister works; a dad who can no
longer collect disability pension so 15 year-
old Kevin has to spend every afternoon and
weekend working at 7-11 to supportthe fam-
ily; a brother in and out of jail; a cousin who
depends on Aaron to translate for hint when
he goes to see the Workman’s Compensa-
tion Physician every Tuesday; constant

bouts of asthma brought on Melitta by an
ailing grandmother who’s in and out of the
hospital; a wrestling coach’s demand that
Mike drop the class because it’s “screwing
up the GPA; a culture that sees no problem
with a girl of fourteen marrying a man of
thirty-four and becoming pregnant by him
soon afterwards; a father who decides to
move the whole family to Nebraska this next
weekend; a girl who becomes such an emo-
tional wreck over a boy that she has to move
to Florida after the semester’s over in two
weeks. ..

“Bring me your tired, your poor, your
sick of heart...”

(Statue of Liberty)

And these “huddled masses, yearn-
ing to be free,” arc all part of the Speech
Team: Fascinating. Exhausting,

“Why would you want to drop the
only class where you've been consistently
successful?” I asked Mike in exasperation,

“Because Wrestling’s more important
to me,” he answered quietly, knowing I
wouldn’t like his answer but knowing he
owed me the truth after two years with me.
“My coach says I’ve got to keep my grades
up to be eligible.”

“So you’re going to drop?”

He shrugged. “Well-—I can’t com-
pete on weekends with wrestling and
Speech.”

“What happens when Wrestling’s
over, Mike? The Speech season will still
have three tournaments to go.”

He shrugged and looked sheepish.
He hadn’t thought about that. After Febru-
ary, the Speech Team can enjoy its week-
ends again.

I signed the paper granting him exit
from the class. Obviously, Wrestling was
more important to him than Speech was and
although 1 liked his Wrestling coach, I de-
spised the tactics that would make Mike
choose one over the other.

Diverse and honest. Yippie.

KNOWING ONESELF AS A
PUBLIC PERFORMANCE

“Hetold a joke

And everyone in the room laughed
exceptme.

What was funny was that I didn’t get
it,”

{(Unsigned poem from the Speech
showcase)

That’s only one of the examples that
adoms our showcase for a few months and
then disappears with the newspaper clip-
pings, the ribbons, the handcuffs, the stud-
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ded dog collars, the rubber gloves, the large
trophies, the small plaques, the picture of
the United States Secretary of State with a
cellphone glued to her ear, the Speech
Coach’s Award, the lyrics from a Big Head
Todd and the Monsters song, the picture
of a psychotic clown, and all the other stuff
that marks Fillmore Speech as a public en-
tity. Itreveals who we are. Taken from one
point of view, it’s probably the most taste-
less showcase in the school: There’s noth-
ing obscene in the poster that displays
Batboy, who is wanted by the FBI accord-
ing to The Weekly World News, butits place-
ment nextto the Denver Rotary Club’s third
place plaque is somewhat unsettling, as is
the MAD Magazine quiz next to the copy of
Kathy’s scholarship acceptance letter.
Viewed from another point of view, how-
ever, the Speech showcase is one of the
few places where creative students can dis-
play their accomplishments and their hu-
mor for the rest of the school to see. It's
also one of the few showcases that is regu-
larly viewed by the student body because
something new is always on display.

It also works as a recruiting tool.
When Tom put up mug shots of himself and
his girlfriend, Estella walked in, planted her-
self in front of me and did not leave until1’d
told her all about the opportunities Speech
offered her. She’d been attracted by the
mugshots; “because they look just like driv-
ers license pictures!”

In a place where “normal” includes
turning from need and pain because it isn’t
acceptable to sympathize with another’s
problems, where the administration is more
concemed with keeping order than offering
an education and where creativity is usu-
ally ignored or forgotien in the larger world
of paying day-by-day, the Speech show-
case allows some students to actually cre-
ate something they feel-—and to safely dis-
play it to the whole world.

And then it’s taken down again until
the next year when it will groan with a host
of new personalities and humor.

WE’RE FROM FILLMORE, WE SUCK,

This is how Alan introduced himself
and his teammates to a girl from Exiraor-
dinary High School af the Quetzoguatal
Novice Tournament in October, and his
words were almost prophetic throughout
the year—but this time, it wasn’t for lack of
trying on the parts of the dedicated ones.
They worked: Kathy, Melinda, Suong,
Ephriam, Rachel and Vo, and managed to
score well at most tournaments. They took
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on their responsibilities gracefully, shar-
ing my irritation that my third year was
inundated with after school meetings, and
the only time [ had for serious coaching
was fifteen minutes during lunch. They
were excused from class during my plan-
ning period and they performed quickly
and deftly during that fortv-five minuies.
They performed when they could before
classes of ninth graders and they also “bor-
rowed " other classes to perform in front of,
as diverse as Biology and Spanish. They
were ready, by the first tournament, to com-
pete. o

And then their confidence deserted
them.

I still do not understand why that
happened-—why they rushed through their
scripts; why they made ridiculous moves;
why they did not make eye contact during
that first tournament—but it happened.

The only explanation T have for my-
self is that they were too confident—that
sailing along at Fillmore High School could
not translate to the larger world of competi-
tion-—and they froze as they realized this.

Whatever caused it, however, was
erased by the second tournament, the third,
and so on. We did not win “firsts” any-
_where except at two small tournaments; but

‘the continual competition, the continual
work, went on, even with those who seemed
to have no mtention of winning.

Danielle had an excellent humor script
and never succeeded with it; Alan tried Dra-
matic Interpretation, Humorous Interpreta-
tion, and Lincoln-Douglas Debate. He faited
at every turn. Reading his scoresheets was
either very frustrating or very funny, de-
pending on how one looked at them. Ivan
kept loading his Externp. Speeches with facts
from an economics text he’d become fond
of quoting. Caleb impressed his audience
with his knowledge of nuclear weapons but
was hopeless at his topic of food rationing
as an original oration.

And so we took the goods and the
bads. I patiently explained that if the stu-
dents wanted to win, they would have to
work. | kept patiently explaining this. 1
wonder, however, if there aren’t individuals
in our society who will never work to
achieve a goal. They just seem happy to be
included. And include them I did, as I al-
ways will. The roster was impressive:
Twenty students participated per tourna-
ment. One won a ribbon or trophy.

JUDGES ANDSPEECH TOURNAMENTS
The average Speech judge is some-

one who really wishes to “help the kids.”

The average Speech judge is usually
a parent of a competitor or a speech coach;

The average Speech judge is given
an impossible task: To evaluate six students
in a room, to try to justify why one should
take precedence over another, and to write
convincingly about it on a scoresheet.

That’s a tremendous responsibility.
It’s not like refereeing the wrestling match
or the football game: The judge is alone with
the competitors. His word is the win and
the loss; and no one but the competitors
knows what the “round” is really like.

And, consequently, the average
Speech judge falls into a conservative mold
that allows no innovation or difference in
Humor, Drama, Poetry, or Oratory. If a stu-
dent is performing a script or a piece that is
slightly off-color, is controversial in nature,
or is unusual in its content, the average
Speech judge will deem it as inconsequen-
tial, preferring Shakespeare or Moliere or
Tennyson and “love thy neighbor” as an
issue to be addressed to Dr. Seuss, Christo-
pher Durang, and Margaret Walker, and is-
sues like the “Killing Fields” of Cambodia.

And that’s what happened in our third
year. Suong had performed a brilliant ora-
tion concerning her early childhood in Cam-
bodia in the hands of the Khmer Rouge,
and extrapolating it to events in Bosnia and
Kosovo in Burope. Unfortunately, she was
struck down in favor of orations on “My
Personal Hero” and “Volunteering.” Kathy
performed a controversial piece on a child
molester and was struck down in favor of
pieces concerning far less controversial
subjects. Melinda’s interpretation of
Chaucer’s “Miller’s Tale” was greeted with
outrage.

They all bombed.

I wanted to take each judge aside and
ask: “Do you know what this student has
endured in order merely to compete here?
Do you understand the forces that conspire
against the potential of these children? Do
you understand that each has a message
that is not born of a comfortable suburban
lifestyle and wonderful clothes? Do you
understand that many of these children are
newly-arrived immigrants on our shores?
Do you understand that every one of these
kids is risking his or her definition of him-
self or herself by competing here? Do you
understand any of this?”

“T don’t know,” Imurmured to Kathy,
patting her on the back as I mournfully
looked at the results with her. “The judges
just didn’t like your piece, I guess.”

“But it’s my last year,” she said.

“Did you do your best?”

She nodded.

“That’s all anyone can ever ask of
you.”

[ said it clumsily, reminding myself
that the experience of competing was valu-
able in ftself and that the judges, whoever
they were, had taught my competitors a
lesson that everyone who has a serious is-
sue takes to heart sometime or ancther:
Most of America likes what is predictable
and “safe.”’ Most of America doesn 't want
to be uncomfortable with thoughts about
child molestation or mass slaughter. Would
it mean that my competitors, when faced
with difficult decisions in the future, would
choose the “easy way?” [ hoped not. [
hoped the value of losing would make them
more determined to succeed in their vari-
ous pursuits; no matter how unpopular.

1t’s ahelluva job being a Speech judge,
I reflected. In a booming economy, when
making money seems so easy, it’s hard to
find anyone who will sacrifice a Friday ora
Saturday to judge a Speech Tournament for
ameasly $6.50 per round except dedicated
parents, retirees, and Speech teachers. 1
filed no formal complaints and said noth-
ing, Perhaps part of teaching is keeping
quiet: Changing those things that 1 could
changing and keeping mum about the rest.
Maybe that’s the best lesson my students
camnreceive.

William C. Thomas

{Each month the Rostrum will feature a
chapter from William C. Thomas' book,
"The Urban Speech Team")
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{Roberts from page 9)

ticle. Both the IDEA directors and the NFL
council believe we have much to leam from
each other, The first learning will be a world
geography lesson for U. S. debaters, fol-
lowed by a U. S. state geography lesson for
IDEA debaters.

The objective of the sister schools is
not international competition, although that
may come in the future. It is to shrink the
world, to give them and us a stake in the
great changes that have occurred and will
occur. It will be important in the sister school
concept that all communication be positive,
that any remnants of the "Ugly American"
be buried deep.

During my trip to Europe, 1 was very
encouraged that the countries of IDEA want
the 1. S. to communicate with them, to share
our rich debate legacy and accompanying
knowledge. 1t is flattering and a bit daunt-
ing to have debate expand across so much
of the world. Before or after winning the
NYL district--or before or after qualifying
for TOC--tune into the new debate scene. It
is a much better alternative than the sound
of guns which has been the argument set-
tler of choice in many IDEA nations. The
winds of change are blowing; the United
States and IDEA have much to share and
learn from each other.

For further information, comments or
suggestions, contact the NFL office or
Donus Roberts at
arrowdebate(@hotmail.com.

(Donus Roberts, an eight diamond coach
1s a Past-President of NFL. In 1999 he was
awarded the Ralph E. Carey Award for Dis-
tinguished Career Service. He is a mem-
ber of the NFL Hall of Fame.)

{Lever from page 24)

also greatly enhance the students' under-
standing of the political arena around them.
Many questions being debated today are
similar if not the same questions that phi-
losophers have been raising for centuries.

Finally extemporaneous speaking
provides an opportunity for a real under-
standing of the impact of the current days
events on our lives or the choices that gov-
emnment makes. In order to do this, students
must be exposed to the professional opin-
ions of those in the field. Time and
Newsweek provide great accounts of how
the Asian financial crisis is developing ona
weekly basis, but what do those develop-
ments really mean? Students shouid be af-
forded the opportunity to access profes-
sional journals. Foreign Policy often pro-
vides competing views on particular issues
facing the foreign policy establishment. Here
students are exposed to a more in depth
understanding of how the world's events
are affecting our government's decisions or
us. This is where the attention grabber
should be focused. Dazzling us with inter-
esting analogies or anecdotes should not
be the focus for the speech, nor should the
speaker try to learn everything they can
about a series of events in the 30-minute
prep period before speaking. The focus
ought to be analyzing the question and de-
veloping a well thought out, organized, co-
herent presentation as to what the answer
is to that question.

Forensics is an exciting opportunity
for students to develop skills that will last
them a lifetime. The research skills, speak-
ing skills, and analytical skills that can be
developed are well documented in the com-
munications journals. Insuring that these
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skills are properly applied can be accom-

plished by development the social science
aspect of the event as well.

(Jonathon Lever currently coaches af
Green River (WY) HS. Mr. Lever has also
been an active judge)

(Walton from page 22)
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25 A
26,  --
27. &
28. -
29, -.
30. +9
3. 2
32, --
33. +9
4. --
35, +2
36. +18
7. #+
38 10
39. +2
40, +24
41. +10
42, +6
43, -3
4. A
45. +11
46. -1
47. 16
43. 8
49. 4
50. +7

NFL'S TOP 50 DISTRICTS

(as of January 3, 2001 )

Rank Change District

Northern South Dakota
New York City

East Kansas
Rushmore

Heart of America
Kansas Flint-Hills
San Fran Bay
Florida Manatee
Florida Sunshine
California Coast
East Los Angeles
Northern Ohio
Cenfral Minnesota
South Kansas
Sunflower

West Kansas

New England

Show Me

Michigan

Southern Minnesota
Eastern Ohio

ini

Northern llinois
Hole in the Wall
Nebraska

Sierra

Northwest Indiana
South Texas

North Coast

West Los Angeles
Eastern Washington
Carver-Truman
Valley Forge
Southern Wisconsin
Northern Wisconsin
Ozark

Rocky Mountain-South
Montana

Georgia Northern Mountain
Western Washington
Orange Blossom
Great Salt Lake
Hcosier Central
GCeep South

MNorth East Indiana
Big Valley

West Oklahoma
South Carolina
East Texas

Easterri Missouri

Ave. No. Degrees
158.00
150.41
142.70
139.11
137.29
135.73
134.23
132.77
132.50
125.18
120.33
120.00
115.00
113.75
112.33
112.22
106.27
104.20
102.80

97.25
96.73
92.60
91.05
90.83
89.30
88.25
85.81
84.61
81.33
81.00
80.11
79.78
79.50
78.91
78.81
76.80
74.84
74.82
7477
74.55
72.63
71.88
71.68
71.66
71.35
70.70
70.30
69.78
69.07
68.44

District Trophy Contender
Madison HS
Lynbrook

Shawnee Mission-South
Beresford

Marshall
Topeka-Seaman

El Cerrito

Coral Springs
Tampa Prep School
Los Gatos

San Marino
Austintown Fitch
Simley

Fredonia
Wichita-East
Concordia
Manchester

Kansas City-Rockhurst
Kalamazoo Central
The Blake School
Carroliton
Glenbard-South

New Trier

Torrington
Omaha-Marian

East Bakersfield
Highland
Houston-Bellaire
Rocky River

Belmont

Coeur D'Alene
Diamond

Dallastown

Piux Xl

Waupaca
Springfield-Glendale
Standley Lake
Helena

Grady

Decatur

Dreyfoos School of the Arts
Olympus

West Lafayette
Decatur

Lakeland

Edison

Duncan and Comanche
Hillcrest
Houston-Memorial
Parkway-West

Rounds
522
478
853
477
754
629
618
355
303
500
386
651
368
640
706
734
313
832
160
606
881
406
452
668
493
590
429
553
576

282
731
310

529
690
670
752
358
276
327
376
732
272
471
462
489
378
814
736

E——



NFL DISTRICT STANDINGS

Rank Change District

51.
52,
53.
54,
55.
56.
57,
58.
59.
60.
61.
62,
63.
64.
65,
66.
67,
68.
69.
70.
71.
72,
73,
74,
75.
76,
77.
78.
79.
80.
81.
82,
83.
84.
85.
86.
B7.
88.
89.
90.
9.
92,
93.
94.
95.
96.
97.
88.
99.

100.
101,
102.
103.
104.

5
+14
3
+1
8
-4
-13
5
+11
-1
+4
2
+5
+5
+24
+1
-8
+8
+2
9
-8
-11
-16
+8
+7

Ahbbg

Pittsburgh
Tennessee
Greater lllinois
North Dakota Roughrider
Morthern Lights
Heart of Texas
Idaho

Golden Desert
Colorado
Southern California
West lowa
Rocky Mountain-North
Colorado Grande
Nebraska South
Utah-Wasatch
Wind River

Gulf Coast

South Florida
South Oregon
New York State
Sundance

North Texas Lenghorns
Hoosier South
Sagebrush
Western Ohio
Arizona

Careclina West
MNorth Oregon
New Mexico
Pennsylvania
New Jersey
Louisiana

Lone Star
Georgia Southern Peach
Central Texas
Tall Cotton
Mississippi

East lowa

East Oklahoma
Chesapeake
Kentucky

West Texas
Maine
Mid-Atlantic
West Virginia
Patrick Henry
Big Orange
Capitol Vailey
Hawaii

Tarheel East
Iroquois

Puget Sound
Alaska

Guam

Ave. No. Degrees
66.56
66.34
66.00
65.94
65.82
65.37
65.26
65.00
63.68
63.35
63.15
63.00
62.21
61.92
61.00
59.33
59.28
59.00
58.50
57.91
57.62
57.42
56.20
56.14
55.57
55.45
54.57
54.30
54.10
54.08
54.00
51.78
51.40
50.25
50.12
48.71
48.73
48.13
47.20
46.80
4592
44.66
42.00
39.78
38.20
3712
35.20
34.18
28.18
28.00
26,62
23.66
20.00

District Trophy Contender
Oakland-Catholic

Cookeville

Pekin
Richardton-Taylor
Grand Rapids
Georgetown
Highland

Clark

Heritage

Mt. Miguel

Okoboji Community Schools
Loveland

Mitchell
Omaha-Mercy
Northridge

Evansten

Pharr $an Juan-Alamo
Miami-Carol City
Marshfield
Monticello

Jordan

Vines
Evansville-Reitz

Elko

Centerville
Chaparral

Myers Park

Glencoe
Albg-Manzano
Rockwood

Ocean Township
Newman School
Dallas-Highland Park
Woodward Academy
San Antonio-Churchill
Rider

St. Andrew’s Episcopal
Cedar Rapids-Washington
Miami

Catonsville
Lexington-Catholic
Bel Air

Thornton Academy
James Madison
Duval

Clover
Anaheim-Western
Rio Americano

lolani

South View

Holland Patent
Eastlake

55

Rounds
419
423
327
563
727
404
584
320
573
371
402
468
500-
609
390
594
365
329
409
358
670
402
559
350
a5
597
374
462
608
340
367
439
498
366

502
232
515
731
200

265
212
276

73
172
265
200
349
N7
159
250



Submit pietures of

events

and activities to:
Attn: Sandy

NFL

125 Watson 5t
Ripon, Wi 54971
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NATIONAL DEBATE COACHEXL
ASSOCIATION TOURNAMENT

1st Place Winners Clay Calhoon and Daniel Reineke
Heritage Hall

Judges who thought they had heard the iast Ciinton Debate.




Announcing the Summer 2001

Michigan Debate Institutes

Michigan National Debate Institute
June 24 - July 14

Michigan Lincoln Douglas Institute
July 15 - July 28

The Michigan Classic

July 15 - August 11

The Seven Week Program
June 24 - August 11

For more information, including an application, please access
our new, and comprehensive, web site after December 1:

michigan




Outspoken.

Challenging

Opinionated.

Will the flatt

Just ask anybody. Members of the National Forensic League are strong.

Strong enough to stand their ground, with something to say. Some call
them opinionated. That’s true enough. Who isn't? The difference is they
have the guts to get up there and tell it like it is. Do you? For more

information about the NFL, NATIONAL

i {FORENSIC M Lincoln
talk with members or call " LEAGUE e
920.748.6206 for an earful. 1 /






