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	Teacher’s Name:


	Unit Name:
Lincoln Douglas

	Lesson Title
Weighing 

	Indicate which:
          Beginner         Intermediate      Advanced

	Focus Skill:
Using weighing skills to effectively prioritize arguments in debate 

	Time Frame:
1 Hour (could be extended)




PART 1—ESSENTIAL ELEMENTS
	Essential Question

	What is the importance of prioritizing certain arguments over others in a Lincoln Douglas Debate round?   

	Objective 1

	Students will decide on weighing mechanisms while developing offensive and defensive responses to arguments. 

	Objective 2

	Students will practice the concepts of weighing arguments within speeches. 

	Objective 3

	



Overview of Lesson (General summary of what will be covered):
	
[bookmark: _GoBack]Responding to your opponent's position is one of the most important aspects of debate, and doing so well can give students a huge strategic advantage in the round. Being able to respond well to arguments requires a good balance of pre-round preparation and quick critical thinking skills. Most students are largely unprepared for good quality substantive debates on their arguments, so being able to engage that debate on a high level will give students a key edge in round













PART 2—THE LESSON

Detailed Step-by-Step Lesson (be sure to include time allocation information):
	Session #
	Time
	Details of the Lesson

	
	Homework or at beginning of class
	Before class, have students read Unit 5 in the Lincoln Douglas Textbook. 

Discuss with students.

	
	
Approx. 2 hours
	TEACH: Weighing is one of the most underused yet very important aspects of debate. When you weigh an argument you directly compare them, weighing which argument is better. Comparing your arguments directly with your opponent's arguments is a great way to demonstrate how you are winning the round. There are a variety of ways for you to weigh between arguments. 

They include:
Scope - How broadly is the impact felt across a population or even the world?
Magnitude - How severe is the impact?
Probability - How likely is the event?
Reversibility - Can the harms be undone?
Timeframe - Is it a short-term or long-term harm? Will the harm come about now or later?

Continue to teach the differences between defensive and offensive responses: A defensive argument’s goal is to prevent the other side from scoring a point. As such, a defensive argument usually attempts to mitigate an opponent’s impact or punch a whole in an opponent’s logic. Essentially, a defensive argument doesn’t allow your opponent (or your own side) to gain any ground.  An offensive argument attempts to turn an opponent’s logic against him or her. An offensive argument will usually accept the opponent’s logic but arrive at a different—and more favorable—conclusion. An offensive argument gains your argument ground as it not only shows why the opposing side is wrong but also why you are right. The distinction between offense and defense is crucial for time allocation and issue selection in debate rounds. Advise students to make offensive arguments whenever possible. It’s far better to score yourself than only to stop the other team from scoring.

PAIRED ACTIVITY: Pair the students and divide them into affirmative and negative on the current topic. Have them read one argument at a time to the opponent. The opponent should write or respond to the arguments with a defensive or offensive response (see refutation skills) while using a weighing skill above. 

Students should go back and forth for about 30-45 minutes. 


ACVITITY: USING EXAMPLES 

Instructions: Read each argument (in bold), and then read the responses to that argument. For each response, identify whether it is offensive or defensive. Then explain why the response is offensive or defensive.

Argument A: The proposed cap and trade system will hurt the economy because it will force electrical companies to increase their rates.

Response 1: Actually, slightly higher electrical prices won’t hurt the economy because most businesses and consumers can easily reduce their power consumption by remembering to turn off lights, washing dishes by hand, etc…

Response 2: Actually, the proposal will help the economy by creating a profit incentive to reduce energy consumption. That will help a whole new industry of green technology businesses spring up.

Response 3: Actually, electric prices will remain the same under a cap and trade system because most electrically companies won’t be in danger of exceeding their caps.

Argument B: Global warming is hurting the ecosystem because many species of coral can survive only in very specific temperature ranges. As the earth heats up, these species die off.

Response 1: The coral reef species that will die off are harmful to the environment because they produce toxins that kill any other plant species in the area. Warmer temperatures will increase biodiversity in coral reefs.

Response 2: Those species won’t die off. Even if some areas get to warm for them, places that are cold now will warm up just enough. Species won’t go extinct; they’ll just start growing in different places.

Response 3: It doesn’t matter if some species of coral die off because those species aren’t very important to the ecosystem and there will still be lots of other species.

Answer Key:
A1: Defensive—the response mitigates the claim the economy will be harmed, but it doesn’t establish that the cap and trade proposal will be beneficial in any way.
A2: Offensive—the response says that the cap and trade proposal will actually help to improve the economy. This is an example of a link turn.
A3: Defensive—the response contradicts the claim that electric prices will up, but it doesn’t say that cap and trade will decrease prices or do something else positive.
B1: Offensive—this response says killing some coral reef species is actually a good thing because it will increase biodiversity. This is an example of an impact turn.
B2: Defensive—this response contradicts the claim that the coral reef species will die off, but it doesn’t establish a positive argument in favor of global warming.
B3: Defensive—this response mitigates the impact of coral species dying, but it doesn’t establish a positive argument.

Allow students time to reflect on which weighing mechanism was more effective for different type of arguments. 


PEER EDITING SPEECHES: Students should give timed refutation speeches to each other focusing on the weighing aspects of the arguments. The second student should flow the speech and then provide a critique of the weighing of arguments according to the lesson. Students may be broken down into pairs or groups of 3-4. 
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	Students should write down weighed responses to their own cases and use flows to weigh between arguments. 

	
	

	

	
	

	

	
	

	

	
	

	

	
	
	



PART 3—ASSESSMENT EVIDENCE

	Performance Task, Product, or Other Key Evidence of Learning (How will students demonstrate a level of proficiency for this skill?)


Students will share responses with groups and work together to organize the responses into various categories and groups. 

Students will also practice individually coming up with responses; deciding whether a response is offensive or defensive. 







	Key criteria to measure Performance Task(s) or Key Evidence:
Examples:  Rubric, Checklist, etc.


Responses must have claim, warrant and impact structure and must directly respond to original argument presented. 






	Assessment Strategies (Identify Informal/Formal Strategies):



Informal: discussion and sharing of ideas
Formal: collect and review various responses to correct: consider logic as well as claim, data, warrant, and impact of arguments









Plans for after this lesson/competency is complete (How will you extend, enrich?):
	
Students may develop refutation groupings for current and future topics. Students may also practice refutation skills within in class practice rounds. 







Key Resources Used:  Websites, books, film clips, etc.
	Names of Resource(s):
	Access to Resource(s) if available:

	NSDA Lincoln Douglas Textbook, Unit 5
	NSDA Website

	
	

	
	

	
	

	
	

	
	

	
	



Key Resources for Exploration:  Websites, books, film clips, etc.
	Names of Resource(s):
	Access to Resource(s) if available:

	
	

	
	

	
	

	
	

	
	

	
	

	
	



Reflections/Review for Future:
	
Students should continue to practice weighing arguments as they practice and compete in rounds.  After tournaments, have students use their flow to reflect on how they weighed various arguments and how they might have improved the communication with the judge. 
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