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CDE L.D., Extemp, Team Debate, Congress
And Parliamentary Debate Camps
The Best in the Nation

More rounds. More classes, More success, Guaranteed.

2 In 1996 Became the first LS, doebaters toowin the Workd College Deba: Champlonslug.

¥ T P91 CIDIE arnduntes won bwo events ol Natimab gl second sad fourtl place (rophies.

¥ In 19493 CBE pradizates wen throee events sr Nafionals phes two sceond places and (we third place trophics.

* In 1994 CTHE graduates were the ficst LLS. tean o ever win the World High Schonl Debate Champlonships.
ik al ML, Nationals 5 of the 12 Lineoln Dowglas finalists were CDE praduites!

* In 1995 CDE graduates won three National Championships.

W

In 1996 CDE graduates took secondd in 1.D. Nationals, won three Naftional Extemp Championships,
and second in debate nationals.

In 1997 CDE alumni won two National Championships.

In 1999 CDE alumni won the National Debate Championship and another National
Extemp Championship.

* In 2000 won our 12th National Extemp Championship

Ths vear YOU are invited to join us.
Team Debate Camp: Lincoln Douglas; Extemp Camp and Student Congress: July 15 - July 30, 2002.
S1125, Alumni $985, Commuters $540. Teachers and Coaches $440
(Held at Northern Arizona University in Flagstafl).
Costs include tuition, room, meals, free tourist day, 1,500 debate blocks or 400 articles,
15-24 critiqued practice rounds. Acceplance guaranteed or money refunded.

Both camps will be headed by WILLIAM
H. BENNETT, the former national debate
champion, author of over 50 texts and books,
and coach of 9 national champions and cham-
pionship debate teams.

Teacher-student ratio is guaranteed to be
E-1 or lower. Class actions are monitored.

Each camp is limited to the first 60 appli-
cants. An $85 application fee must accom-
pany eniry. Check or credit card accepted.
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O Swdent Congress  Mailto: C IDE, P O. Box Z, Taos, N. M. 87571
O Team Debate Phone: (505) 751-0514 Fax: (505) 751-9788
| VI Visit the CDE Web Site - www.cdedebate.com
O Parliamentary Debate E -
imail - hennett(@laplaza.o
_— @lay B
[0 Lincoln Douglas ;
1 MName
MasterCard O Foreign Extemp
\ Mailing Address
O Domestic Extemp
O Generie Extemp Phone #
O T have enclosed my $85 application check (or CC# and expiration). Send me my full packer today.




CDE

CDE DEEATE HANDBOOKS

TOPICALITY
Federal government

FOR 2002-2003: MENTAL HEALTH CARE ﬁﬂgfff”“a“"’
EXCLUSIVE NECGATIVE BLOCKS ON:  Health services
CASE SPECIFICIS Mental
Ritalin | Health care
Qutreach CDE HANDROOK
Homelessness 2002-03 r—— ——————— INHERENCY
P.MS. AD.A.
CDE HANDBOOK
Pedgphile MENTAL et ;:gg;gam
rugs
Bipolar disorder HEALTH CARE 3 Court precedents
Imprisonment MENTAL ‘PHS
civil rights HEALTH CARE Dept. of Health
Custody Vil 3 AM.A.
relingulshment insyrance
Falr housing
End criminal- HARM
ization Sulcide
Pharmacy crime
Beneflts Death penalty
Driig costs Williumn I Bewnett & Seaff ECOonomic |loss
Neuroscience L Trauma
“Schizophrenia — Pain
Alzheimer's e William 1L Senuiets & Stalf | Pedophilia
outpatient A SANDAOUK e Learning disorders
Commitment AR Alzhelmer's
Privacy ... Civil rights
Federal coord. MENTAL T Homelessness
education HE ALTH C ARE CASES BOOK Education
e 3 2002-03
DISADVANTAGES S PUBLIC JUSTIFICATION
Fagderallsm : i Pubiic
Movements MENTAL HEALTH Federal
Cost CARE Increase
Bigotry 4 Mental
Invading
Privacy COUNTERPLANS
Stereotyping Interstate compacts
Fiscal tradeoff NGOs
Suicide Fik bt e ks Charity & Religlon
Educational rot i 1. ol states
Sexual attacks
KRITIKS
Visit the CDE WEB SITE todav fﬂﬁfg
FREE Blocks Reasor
FREE web links Statism
Normathvity
Utllitarianism
www.cdedebate.com SR
ﬂ' o Handbook set £69 Mail to: CDE, P.O. Box Z, Taos, NM 87571
= o Kritik, 4" ed. $39 505-751-0514  e-mail: bennett@laplaza.org
0 Affirmative Cases S44
0 Really Big Theory Block Book $435 Name
O Intermet Research Book $47
4 Team Debate Packagpe $209 Mailing Address
o Tepic Debate Video 49




CONTEST DEADLINE: MARCH 29, 2002!

Your speech could win $2,000 and qualify you for Nationals

Chances are, you know the three Rs - “readin, ritin and
rithmetic.” But have you heard about the fourth one,
“retirement planning?”

The Lincoln Financial Group® Video
Speech Contest gives you an opportunity
to learn about the advantages of retirement
planning and compete for a scholarship for
your future education at the same time.

What are the prizes?
B The grand-prize winner will receive a
$2,000 scholarship.

B The second-place winner will receive a
$1,000 scholarship.

B Both winners will qualify for expository

speaking at the 2002 NFL National
tournament in Charlotte, NC.

B Excerpts from the speeches will be
published in several Lincoln publications
reaching an audience of more than
700,000.

B Video excerpts from the winning speeches will be
shown online at LFG.com and at the 2002 NFL National
tournament in Charlotte.

B Coaches of each winner will be awarded a
$500 honorarium.

What’s the topic?

The Fourth R: Retirement Planning — it's never too early
to start.

Where do | find information?

You can find information about retirement planning at your
school or public library or on the Internet. Search topics
could include: “Retirement Planning,” “Annuities,"”
“Financial Planning,” "Investing."”

Who’s eligible to enter?

You are — jf vou are a hiah school speech student and a
could include: “Retirement Planning,” “Annuities,"”
“Financial Planning,” “Investing.”

Who’s eligible to enter?

You are — if you are a high school speech student and a
member of the National Forensic League.

[ 1Lincoln

Financial Groupe

How does the contest work?

B You must prepare an original expository speech no more
than five minutes in length.

B The speech must be videotaped -
production quality will not be part of
the judging. Lincoln will retape the
winning speeches, if necessary, for the
excerpts to be shown on LFG.com and
at the 2002 NFL National tournament.

B Only one videotaped speech per school
may be submitted. If several students in
your school wish to participate, a local
school elimination should be held.

What’s the deadline?

All entries are due to Lincoln Financial
Group on or before March 29, 2002.

Entries should be mailed to:

Lincoln Financial Group, NFL Video Speech
Contest — 2H-09, 1300 S. Clinton St., Fort Wayne. IN 46802.
Include with the videotape a typed sheet of paper containing
the name, address and phone number of the student, coach
and school.

Whe’s judging?

A panel of judges from Lincoln Financial Group will select

one grand-prize winner and one second-place winner.

Judges’ decisions are final. Winners will be contacted by

April 30, 2002. Winners will be congratulated at the 2002 NFL
National tournament and announced in the September issue of
Rostrum. No entries can be returned. By entering, participants
agree to these rules and to the use of their speech, name,
photo or likeness without compensation. NFL expository
speaking rules (NFL National Manual pages 9-10) will apply.

Who is Lincoln Financial Group?

Lincoln Financial Group is a diverse group of financial services

privee wionnelhobs Prorwrmedic s iisuanw i il w Jhpuaidul

speaking rules (NFL National Manual pages 9-10) will apply.

Who is Lincoln Financial Group?

Lincoln Financial Group is a diverse group of financial services
companies, all dedicated to helping make the financial world
clear and understandable so you can make informed decisions
to help meet your financial objectives. As the NFL's overall
corporate sponsor, Lincoln Financial Group funds the national
tournament and provides $78,000 in college scholarships

and awards.



WiLtiam Woons  Tate, Ji., PRESImENT
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4001 Harniv

Nasivire, TN 37205
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Donus D, Romeris
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FRANK SFERRA
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Guinpa Frrouson
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Eastsme Cannovic Hion Scinot
11650 SE 601s
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NFL Interactive Point Recording: www.nflonline.org
NFL Website: debate.uvm.edu/nfl.html

THE ROSTRUM

Official Publication of the National Forensic League
{(USPS 471-180) (ISSN 1073-5526)
. James M. Copeland
Editor and Publisher
Sandy Krueger
Publications Director
P.0. Box 38
Ripon, Wisconsin 54971-0038
(920) 748-6206
The Rostrum (471-180) is published monthly, except June, July, & Aupust each school
year by the National Forensic League, 125 Watson St., Ripon, Wisconsin 54971,
Periodical postage paid at Ripon, Wisconsin 54971. POSTMASTER: send address
changes to THE Rostram, P.O. Box 38, Ripon, Wisconsin 54971.
SUBSCRIPTION PRICES
Individuals: $10 one year; $15 two years. Member Schools $5.00 each additional sub.

ON THE COVER: Abraham Lincoln. Cover designed by
Lincoln Financial Group.

APRIL: Bill Bennett on Parliamentary Debate.
Michael Marks on Mock Trial.

FINDING THEIR "VOICE"

Many people will never really find their
“voice.” Individual speaking events create op-
portunities and possibilities for those who com-
pete that will become clear to them as they
participate in business and community life
before and after their education is completed.

Public speaking is an incredible skill.
You learn how to use oral and physical tech-
niques to present a message smoothly, evoca-
tively and effectively. Beyond that you learn
that the presentation is only the wrapping of
the message, and that it is the content that
ultimately matters the most. These two as-
pects allow individuals to develop what has
been called their own “voice.”

Many people today feel that they have no
“voice,” that no one is listening to them, that their
“voice” is not heard. This is usually blamed on
others and society in general. I disagree. His-
tory shows that oppression can never silence fully
those who have developed their “voice,” while
self-imposed apathy is easily silenced and ma-
nipulated. A strong voice speaking the word can
overcome almost any attempt to silence it.

Students who participate in individual
speaking events through the National Forensic
League will shine like beacons for America and
the world in years to come because they can
frame a message and present it effectively, be-
cause they found their “voice.”

GUEST EDITOR, ALFRED (. SNIDER, Edwin Lawrence Prolessor oi Forensics, University of Yermeont

CHARLOTTE NATIONALS HOTEL INFORMATION ON PAGES 57 - 58

R: 2002-2003 Policy Debate Topic

That the United States federal government should substantially increase public health services for
mental health care in the United States.

Lincoln Financial Group/NFL March/April L/D Topic
R: Limiting the freedom of expression of adults is justified by society's interest in protecting children.

Council Candidate Statements on Pages 77 - 81

The Rostrum provides an open forum for the forensic community. The opinions expressed by contributors to the Rostrum are their own and not
necessarily the opinions of the National Forensic League, its officers or members. The National Forensic League does not recommend or endorse

advertised products and services unless offered directly from the NFL office.




N EED MONEY FOR COLLEGE?

WANT TO SERVE YOUR COUNTRY?

CONSIDER APPLYING FOR A

Il
PusLic Service ScroLARsHIP

ENCOURAGES STUDENTS TO PURSUE PUBLIC SERVICE CAREERS

l ANNUALLY AWARDS 10 MERIT BASED SCHOLARSHIPS
OF $1,000 EACH

ELIGIBILITY REQUIREMENTS:

» CURRENT COLLEGE OR GRADUATE SCHOOL STUDENT

N

» 3.5 CUMULATIVE GRADE POINT AVERAGE

Y

MUST BE PLANNING A CAREER IN GOVERNMENT

Y

SUBMIT AN ESSAY ON A TOPIC SELECTED BY THE SPONSOR

> DEADLINE FOR APPLICATIONS: MAY 24, 2002

FOR MORE INFORMATION AND AN APPLICATION VISIT: WWIV. THERQUNDTABLE.ORG
OR CONTACT:

SCHOLARSHIP COORDINATOR
PuBLIc EMPLOYEES ROUNDTABLE
PO Box 75248

WASHINGTON, DC 20013-5248
(202) 927-4926

AFFIRMING PRIDE IN PUBLIC SERVICE FOR 2() YEARS







NFL, Lincoln Financial Group
united in helping young people
prepare for the big questions of life

“I love to dig up the question by the voots and

I Lincoln

Financial Groupe

hold it up and dry it before the fives of the mind.” — Abrabam Lincoln

Never underestimate the power of a great mind. Take
Abraham Lincoln. His bold thinking, quick wit and
oratorical eloquence had a decisive impact on the course
of history.

So can you. As a member of the National Forensic
League, your opportunities are even greater than
Lincoln’s. He had little formal schooling — today,
education is a national priority. And, your participation
in NFL speech and debate activities opens many unique
opportunities for you to dry out and rethink some of the
great questions of life.

Abraham Lincoln can be as much of a role model for
you as he has been for Lincoln Financial Group. His
bold thinking and personal integrity modeled the strong
values on which we built a financial services company.
Those same Lincoln values can work for you, too, as you
research and debate great ideas through the National
Forensic League.

Lincoln’s partnership with the NFL began in 1995

Lincoln Financial Group’s relationship with the National
Forensic League is more than scholarships and a national
sponsorship. More importantly, it’s an investment in the
lives of young people across the nation.

Lincoln Financial Group is proud to be a partner with
the National Forensic League in providing young people
everywhere with continuing opportunities to challenge
life’s great questions.

Lincoln’s association with the NFL began in 1995 when
our flagship affiliate, Lincoln Life, began sponsoring the
Lincoln-Douglas Debate competition. Lincoln Financial
(roywo, sxmanded shenantmershinin 998 hecomino the

Lincoln Financial Group is proud to be a partner with
the National Forensic League in providing young people
everywhere with contnuing opportunities to challenge
life’s great questions.

Lincoln’s association with the NFL began in 1995 when
our flagship affiliate, Lincoln Life, began sponsoring the
Lincoln-Douglas Debate competition. Lincoln Financial
Group expanded the partnership in 1998, becoming the
national corporate sponsor of the NFL.

Each year, Lincoln sponsors the NFLs natonal high

cchanl eneech and debhate tarrrnament and swarde calleoe

includes underwriting the national speech tournament,
as well as providing a prize to every student who qualifies
to compete nationally. In addition, Lincoln provides
scholarships to the first- through fourth-place winners in
the Lincoln-Douglas Debate competition.

Lincoln’s support for the National Forensic League and
other education programs like the A&E BIOGRAPHY®
Project for Schools extend naturally from our desire to
provide clear solutions to the financial needs of our
customers. Many of them are teachers and school
administrators in some 3,000 schools and universities
across the country.

New ads, speech contest mark eight-year
partnership

As Lincoln celebrates its eighth year with the NFL,
we’re introducing a series of new print advertisements
encouraging continuing student involvement in the
NFL. These ads appear on the back cover of Rostrum
and feature NFL members from last year’s national
tournament in Oklahoma City. Look closely — you may
recognize someone.

For the second year in a row, Lincoln’s employer-
sponsored redrement planning area is sponsoring a
video speech contest for NFL members. The top two
winning students will receive college scholarships and
their coaches will receive honoraria. See the details in
this issue. Hurry — contest deadline is March 29!

Before the national competition in the 2001-2002 school
year, Lincoln also will host “LFG Refreshers” at 25 NFL
district tournaments across the nation.

The Nadonal Forensic League/Lincoln Financial Group

video speech contest for NFL members. The top two
winning students will receive college scholarships and
their coaches will receive honoraria. See the details in
this issue. Hurry — contest deadline is March 29!

Before the national competition in the 2001-2002 school
year, Lincoln also will host “LFG Refreshers” at 25 NFL
district tournaments across the nation.

The Nadonal Forensic League/Lincoln Financial Group
partnership is a great example of what happens when
education and business work together to help young
people prepare for the bold questions of life. If you’re

not already acrve in vorir local NFT, chanter find ant



LINCOLN FINANCIAL GROUP
NATIONAL TOURNAMENT SPONSOR

"NATIONAL TOURNAMENT SCHOLARSHIPS
PROVIDED BY LINCOLN FINANCIAL GROUP

55,90

To the National Champion in each National Tournament Main Event

$4,000

To the Lincoln Douglas Runner-up debater

$3,000

To the Lincoln Douglas third place debater

$2,000

To the Champion of the Lincoln Financial Group Scholarship Video Speech Contest

Gloster Current, Lincoln Financial Group Vice President . $ 3
of Marketing and Public Relations presented the Lincoln To the Lincoln Douglas Fourth place debater

Financial Group L/D Debate award to Maya Babu.

$1,000

To each of the five NFL "Participants of the Year”

$1,000

To the Runner-up in the Lincoln Financial Group Scholarship Video Speech Contest

This year, five $1,000 scholarships were pre-
sented by Kelly Clevenger, Vice President of
Lincoln Financial Group, to celebrate partici-
pation in NFL activities. Five students were
selected at random from all national tourna-
ment participants - except the winners - to
represent the over 90,000 students nationwide
who participated in NFL.

LFG VP Kelly Clevenger reaches into the "Treasure Chest" for the winning cards.
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A NEW FORENSIC RESOURCE

by
Alired C. Snider

Rosirum Individual Events Library Now Online

The Rostrum is one of America’s great forensic
resources. Year in and year out The Rostrum provides
advice for students and teachers that adds consider-
ably to forensic curriculum nationally. If you miss an
issue, you might miss some good advice.

Now all that good advice can be available to
everyone all the time.

In cooperation with the National Forensic

The Rostrum Library can be found at

http://debate.uvm.edu/NFL/

rostrumiib.himl.

The National Forensic Leagne websiie ai
Debate Central can be iound at http://

debate.uvm.edu/NFL.html

The Debate Central main page can be

found at hitp://debate.uvm.edu/

League the University of Vermont, through the De-
bate Central website [http://debate.uvm.edu/], has
been able to begin archiving articles from previous
issues of The Rostrum going back to 1994. Each ar-
ticle is available as an easy-to-use .pdf document that
downloads directly to the hard drive of your com-
puter and can be printed, copied and distributed for
instructional purposes.

The Rostrum Library can be found at
http://debate. uvm. edu/NFL/rostrumlib.html

You will need Adobe Acrobat (free) to read articles
in the library. You can get this software at
http.//www.adobe.com/products/acrobat/readstep.html

The National Forensic League website at Debate
Central can be found at hitp://debate.uvm.eduw/NFL.html

The Debate Central main page can be found at
http://debate.uvm.edu/
Current Debate Central attracts about 25,000 hits a day.

What follows is a listing of some of the articles
available in the library at the end 0f2001. New articles
will be added continuously. My thanks to the
Lawrence Debate Union, the College of Arts and Sci-
ences and the Speech and Debate program at the Uni-
versity of Vermont for support and assistance.

GENERAL FORENSICS ANDSPEECH

Putting Speech in Middle School -Without an Argument
Paul K. Schwarz
Rostrum, June, 1998
What Patrick Henry Accomplished and What
He Stood For
James M. Elson
Rostrum, April, 1999

Civics in the Classroom - Part One
Prof. Paul Lorentzen
Rostrum, January, 2000

Civics in the Classroom - Part Two
Prof. Paul Lorentzen
Rostrum, February, 2000

Meeting Middle School Philosophy
with a Competitive Speech Program
Gayle Ista Hyde
Rostrum, June, 1998

For the Reunification of Forensics
David M. Cheshier
Rostrum, April, 1999

Intemet Sites for Speech, Team Debate. Extemp
and Lincoln Douglas L ocations on the Web
William H. Bennett

Rostrum, April, 1999

A Conversation with Melvin Laird
James Unger,
Rostrum, May, 1997

Competitive High School Speech and Debate:
An Efficient Delivery System for Education
Curtis Hier,

Rostrum, December, 1997
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Zen and the Art of Forensics
Bob Jones,
Rostrum, April, 1997

A Review of the National Forensic Library of Instructional
Video Tapes

Larry Smith,
Rostrum, February, 1994

A Review of the National Forensic Library of Instructional
Video Tapes, Part I

Larry Smith,
Rostrum, March, 1997

Developing Courage: Speech to NJFL Students
Pamela Joraanstad,
Rostrum, June, 1996

Patrick Henry: Nice Guy, Considerate Adversary, Good Loser
James Elson,
Rostrum, April, 1997

Patrick Henry’s Last Years
Patrick Daily,

Rostrum, May, 1996

David Boren: Roots and Wings
James Unger,
Rostrum, May, 1996

Some Career Options and Rewards for Students Choosing
Public Service Careers

Linda McNish,

Rostrum, June, 1996

Richard Nixon in Forensics
Roger Morris,
Rostrum, January, 1996

Just for Fun
Kesten Blake,
Rostrum, May, 1995

The Integration of Academic Competition Skills into the
Communication Arts Curriculum

Barbara Miller,

Rostrum, May, 1995

A Conversation with Brian Lamb, Head of CSPAN
James Unger,
Rostrum, June, 1995

The Other NFL,
Craig Klugman,
Rostrum, May, 1995
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The National Forensic League: in Need of a Junior Forensics
in Middle Schools,

Carolyn Baker,

Rostrum, May, 1995

A Rhetoric of Criticism
David Baker,
Rostrum, December, 1995

A Conversation with John Sexton, Dean. New York
University Law School

James Unger,

Rostrum, March, 1994

Host NFL Nationals? Yes You Can!
Ted Belch,

Rostrum, March, 1994

Out of the Mouths of Babes

Loretta English,

Rostrum, March, 1994

A Word to the Losers, Who Are Almost All of Us, After All
Bill Davis,

Rostrum, December, 1994

PUBLICSPEAKING

Putting the Public Back Into Speaking
Jill Gerken,
Rostrum, April, 1997

Words: The Building Blocks of Oratory and All Other
Competitive Speech Events

Charles Ickowicz,

Rostrum, April, 1997

Speaking for Middle Schools
Paul Schwarz,
Rostrum, December, 1996

When a Podium Isn’t a Podium
David Mazzera,
Rostrum, March, 1996

The Orator’s Chair
William Bennett,
Rostrum, December, 1994

There Is No There There
Bill Davis,
Rostrum, September, 1994

EXTEMP & IMPROMPTU

What is Commentary?
Brother Rene Sterner, FSC

Rostrum, May, 1998

| § P Seepeesama W G M B .V W
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Debate, Extemp, and Effective Use of the Internet
William H. Bennett
Rostrum, April, 1999

Cross Examination in Extemp
James Copeland,

Rostrum, February, 1998

Extemp Commentary & Comments on Commentary
Bob Jones & Michael Fuller, also Bill Hicks,

Rostrum, May, 1998

An Extempers Nightmare Comes True:

A Very Non-Fictional Story
Ellen Trapp,
Rostrum, May, 1998

Extemp Prep at Nationals
E. Edwin Brower,
Rostrum, May, 1998

Impromptu Speaking
Martin Cox,
Rostrum, May, 1998

Organizing an Impromptu Speech Using Unified Analysis
Robert Carroll,

Rostrum, May, 1998

This Same Passion
Jennifer Bradley,
Rostrum, March, 1997

What Makes a “Hot” Extemp Topic (and What To Do
When the Topics Aren’t So Hot)

Martin Cox,

Rostrum, April, 1997

The Enlightened Storyteller
Elijah Yip,
Rostrum, April, 1996

Extemp Materials at Nationals
Bob Jones & Judith McMasters,

Rostrum, May, 1995

Organizing an Extemporaneous Speech Using
Unified Analysis
Robert Carroll,

Rostrum, April, 1995

Do Sources in Extemp Make Extempers Break?
A Quantitative Study of Sources Used at the Indianapolis

Nationals
N. Andre Cossette,
Rostrum, January, 1994

His Story Needs History: What’s Missing in Extemp
Cat Horner Bennett,
Rostrum, January, 1994

INTERPRETATION

How Debater’s Should Judge Interp!
Michael Streeter
Rostrum, March, 2000

Interpretation of Poetry
Ruby C. Krider
Rostrum, May, 1998

The Cutting in Interpretation (The 3-Step Method)
Bill Gibron

Rostrum, January, 2000

Suggest in Prose Reading
Debbie Bendix,
Rostrum, May, 1998

Prose Interpretation: An Analysis
Don Crabtree,
Rostrum, May, 1998

Oral Interpretation of Literature: A Discipline or An Event
Collette Mikesell Winfield,
Rostrum, June, 1997

Monologue or Dialogue
Cathy McNamara,
Rostrum, April, 1997

Advice to Players
Tony Figliola,
Rostrum, April, 1997

Sybil Does Duo: Guidelines for Creating a Multiple
Character Duo

David Kraft,

Rostrum, April, 1997

The Unlucky Thirteen
adapted by L. D. Naegelin,
Rostrum, February, 1996

Duo Techniques
Tony Figliola,
Rostrum, February, 1996

Oral Interpretation of Literature: Prose and Poetry Reading
Tony Figliola,
Rostrum, February, 1995

Narrowing the Gender Gap in Interpretation
Ron Krikac,
Rostrum, April, 1995




Why Not Try Duo?
Tony Figliola,
Rostrum, January, 1995

It’s in the Bag
Bill Davis,

Rostrum, March, 1994
ORATORY
Oratorical Disclosure

Teri Robinson and Jonathon Lever
Rostrum, April, 1999

The Death of Oratory
Dale Del etis,
Rostrum, May, 1998

Ben Ptak. National Finalist - His Oration Is from the Heart
Vincent Borelli,
Rostrum, December, 1994

Words: The Building Blocks of Oratory and All Other
Competitive Speech Events

Charles Ickowicz,

Rostrum, April, 1997

STORYTELLING

How You Can Unleash the Power of Storytelling
Ann Wylie
Rostrum, February, 2000

The Art of Storytelling

James Menchinger
Rostrum, February, 2000

Consolation Storytelling at Nationals
Rostrum, February, 2000

Storytelling: I.ooking for the Most Important Thing
Trudy L. Hanson

Rostrum, February, 2000

Storytelling
Mrs. Terry Peters

Rostrum, February, 2000
EXPOSITORY
The Keys to Unlock a Winning Expository

David A. Wendt
Rostrum, May, 1998

COACHING

Put Me In Coach. I’'m Ready to Play!
Cathy McNamara
Rostrum, February, 2000
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A Tribute to Lanny
Greg Malis
Rostrum, June, 1998

Can Do!
Ann Tornberg
Rostrum, December, 1999

Confessions of a First- Year Coach
Kenneth M. Bisbee
Rostrum, December, 1998

How to Write the Perfect Ballot: A Handbook for
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(Goins from page 20)
finding, cutting, and blocking is going to take time. Rehearsing the
piece needs to become a daily activity for the student. The student
needs to perform the piece every day.

The tournament needs to feel like yet another practice with
one key difference: performing a Humorous Interpretation is a
chance to share something very personal. You as a pedagogue
need to emphasize to the student that the win or the loss is not
important, your student is getting a chance to share his or her art
with peers.
(Darren C. Goins, is Director of Forensics at Louisiana State
University).
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(Billings from page 38)
more comfortable they will feel; the more comfortable they feel, the
more poise they will have in the round.

Summary

Thus, we have outlined five key elements to the making of a
successful impromptu speaker. While some of these ideas may
seem a bit complex, they are less complex in their execution. Once
a student understands these concepts and puts the practice time
in, success should follow. Scholars (Sellnow, 1991; Williams, Carver,
and Hart, 1993) argue that the educational benefits of impromptu
should not be understated. By implementing such techniques, we
hope you and your students will receive the pedagogical benefits
that only an event such as impromptu can offer.
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MAKE THEM LAUGH

by
Darren (. Goins

suggestions for (oaching Winning Humereus Interpretations

Humorous Interpretation is perhaps the most difficult
event to coach. Unlike policy, Lincoln-Douglas, oratory, and
extemp, there are fewer set expectations. Judges just want to
be entertained. In this article I want to suggest techniques
that you and your students can use to create a winning hu-
morous interpretation from the selection of the literature, to
the blocking and polishing that creates a tournament winner.

Finding a Winning Piece
A winning humorous interpretation needs to be novel.
The newness starts with the literature. The play for NCFL

veeeeeee. PTEPAration for a Humorous Inter-
prefation varies for difierent smdents. Get-
ting started as early as possibie gives you
both a chance to work on the piece. Real-
ize that the finding, cutting, and blocking is
going fo take (ime. Rehearsing the piece

needs to hecome a daily activity.......

contest and NFL contest (which also allows prose) needs to
be something that the judges have not seen before. Fresh
doesn’t preclude older literature. Fresh does suggest some-
thing that has not been done by every interper from the NFL
district in South Florida to the NFL district in Hawaii.

There are multiple sources of literature that are rela-
tively untapped in the interscholastic community. My first
suggestion is to go to New York. Before you start looking for
a plane ticket, consider ways you can bring New York to your
students through the television and the library. The Tony
Awards need to be assigned viewing for your interpretation
students. You can also go to the nearest university library
and look up a Yearbook of the Tony nominated plays for each
year. This will provide you with a list of scripts to obtain.
Scripts for the current season are usually difficult to obtain,
but if you have the patience you can write some of the the-
aters for this material. Make sure that you try to obtain the
winners and the nominees.

My second suggestion is to get a list of Oscar nomi-
nees and winners. There are rules against using film scripts in
competition; however, you will find that there are older films
that started as plays.

My third suggestion is playwrighting contests and fes-
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tivals. Some playwrighting contests and festivals often
publish their winners. The addresses and contacts for
these contests can be found in the Dramatist’s
Sourcebook. One festival that publishes and markets
their nominees each year is the Actor’s Theater of
Louisville’s contest. The plays from that year are pub-
lished in their entirety. My fourth suggestion is local
playwrights. Consulting a professor at the nearest uni-
versity Drama Department may lead you to scripts that
have recently been published. My fifth suggestion is
not so new, but the approach is novel, your students
need to get list of authors and titles that their
competitors are using. Repeating someone
else’s piece is not novel. The novelty with
this suggestion comes in with cross refer-
encing the author’s name in a library’s data-
base to see if there are new pieces by that
author or pieces you and your students do
not recall seeing in competition. Using these
suggestions is the start to increasing the
body of literature performed in interpreta-
tion and helping your students earn that first
placerank.

Cutting a Playwright’s Baby to
Make it Your Own

Once your student has found a piece
that he or she is comfortable with the student has to cut
the literature. This process starts with the student read-
ing the entire play. The cutting has to reflect an under-
standing of the literature and the only way for the stu-
dentto do this is to read the selection. You might want to
have the student discuss the play with you to reflect
their understanding. The next step is to have the student
highlight sections of the text which he or she finds funny.
You need to empower the student at this part of the pro-
cess by letting him or her do the highlighting. Though
he or she may miss parts that you will find hysterical,
your student has to present the material in front of judges
and their peers. You can discuss the omission of some of
this material the student has overlooked, but I caution
you from forcing the student to perform material they
just don’t find funny. The student then needs to cut
these parts from a photocopy and glue them onto blank
pages. Don’t worry about order, just get the material
down on paper. The raw material now needs to be molded
into a cutting. A cutting needs to go through the steps
in the basic story diagram: exposition, inciting incident,
rising action, climax, and resolution. The cutting, just
like the full piece, needs to be driven by conflict. The
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conflict needs to have many levels along the way. A piece that
runs too smoothly toward the climax may seem flat to judges. The

diagram of the cutting needs to have multiple levels of conflict -

happening. .

The final step in the cutting is selecting the material for your
teaser. The teaser is essentially the movietrailer for the attraction
yet to come. It needs to introduce the principle characters and
foreshadow the driving conflict of the piece. The material is usu-
ally literature that is not included in the body of the piece. How-
ever, if the student feels that there is an image or argument that
needs reinforcement, you both may elect to use some of the mate-
rial torepeat the information.

Introducing This Monster to the World

A step that most students neglect to do at this point is to
write the introduction down. Don’t let your students put this off
until you are driving to your season opener. Write it early on so
you don’t have to worry about that thirty seconds to a minute of
the performance. You want to achieve four goals in the introduc-
tion. The theme or message of the piece needs to be considered
first. Though some might think that theme is not important in
Humorous Interpretation, the student must show an understand-
ing of the literature. A clear articulation of the theme helps the
student accomplish this goal. The principle characters need to be
addressed. The judge will hear the teaser first and may not remem-
ber the names of the characters that are unfamiliar to the ear. Re-
dundancy can be your student’s friend at this moment because the
judge will want to be able to refer to the characters’ names. The
judge also needs to be familiar with the plot of the play. The judge
doesn’t need to get a Cliff Notes summary of the literature, just
enough to show where the cutting fits into the play or prose. The
author and title of the selection need to come last. The student
needs to start memorizing this introduction once it is written down,
The delivery needs to sound natural. This is the student’s chance
for the judge to see who he or she is aside from the characters.

Blocking from the Body Up

Your student has in hand everything that will be performed,
now it is time to get them up on their feet and building the piece.
Interpretation is different from Thespian contest because you have
one actor who has to perform the multiple characters. I have my
students start with their feet. The student needs to come up with
a distinct way of holding the feet and ankles for each character.
The student then needs to isolate the knees, hips, spine, shoul-
ders, neck, head, shoulders, elbows, and wrists. This master stance
is complimented by the master facial expression. The student needs
to consider the face as an instrument. The positioning of the
forehead, brows, eyelids, nose, cheeks, mouth, and chin will allow
for the creation of a distinct face. You and the student need to
decide on a locus for the character as well. The locus in the piece
is where the character looks. In order to help your student keep all
ofthese characters straight, you might want to have them pop from
character to character as you call out the names. The order of
characters needs to be random. You are checking to make sure that
the student has the physicality for the characters down.

There are two schools of thought on the placement of loci.
Some feel that the loci need to be placed on a grid which resembles
a stage diagram (lower left, lower center, lower right, left, center,

right, upper left, upper center, and upper right. The gaze of the
character indicates how the character’s inter-relate. A shorter char-
acter is logically going tolook up at a taller character and visa
versa. Once you have mapped out using this grid, you can tape up
sheets of paper and have the students practice delivering lines to
these sheets. There are others who feel that a grid is too binding.
The distinctions of characters needs to be hyper clear so that the
judge will know which character is in front of the audience.

Voices from the High School Student

Now that the characters have distinct looks, now, and they
will also need distinct sounds. Building a voice comes from the
manipulation of the vocal tone and pitch. In order to get students
to know pitch, have the student deliver one of the character lines
from the cutting in their own voice. Then get the student to repeat
the sound using lower and higher pitches. The student needs to
think about the combination of the nose and mouth to deliver the
right tones. This depends on the amount of air released through
each. Some mouth sounds can be produced with the adjustment of
the tongue and the positioning of the lips. Nasal sounds need to
come from the higher or lower points. Rate can be fast or slow. .
Some characters have distinctly loud volumes or soft volumes.
Beware, most rounds occur in high school classrooms or college
lecture halls, so the adjustment of volume needs to take into con-
sideration how these sounds will play to the judges ear. Students
should be able to feel where the master voice for a character comes
from within their own instrument.

Be careful of overly throaty sounds. Though a student might
be able to produce the sound or voice for one round, if the voice
gets through prelims into out rounds, the student’s voice may be
eliminated before the student is out of the running for the champi-
onship. :

Ya Gotta Have Gimmicks

The steps above will help the student find, cut, and block a
piece. However, one essential thing is missing that will help the
performance be funny for the audience, a gimmick. Student and
teacher need to work on incorporating gimmicks into the perfor-
mance. A gimmick is essentially a visual bit that is funny. The
student might roll his or her neck and eyes, for example. You might
also want to have the student “mug” for the audience. You and the
student need to think about as many opportunities that a gimmick
might help the selection. These gimmicks should come from the
literature and the student’s understanding of the literature.

When adding in gimmicks you have to consider two aes-
thetic schools of thought.

During my time on the circuit as competitor, judge, and coach,
I have seen some judges who prefer HI’s to be fantastic and ex-
traordinary. There are other coaches who want the humor to come
from normal characters that are saying things that just happen to
be funny. You and your student will need to consult on what the
climate is in your district.

Conclusion
Preparation for a Humorous Interpretation varies for differ-
ent students. In my experience, getting started as early as possible
gives you both a chance to work on the piece. Realize that the
(Goins to page 67)
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finding, cutting, and blocking is going to take time. Rehearsing the
piece needs to become a daily activity for the student. The student
needs to perform the piece every day.

The tournament needs to feel like yet another practice with
one key difference: performing a Humorous Interpretation is a
chance to share something very personal. You as a pedagogue
need to emphasize to the student that the win or the loss is not
important, your student is getting a chance to share his or her art
with peers.
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(Billings from page 38)
more comfortable they will feel; the more comfortable they feel, the
more poise they will have in the round.

Summary

Thus, we have outlined five key elements to the making of a
successful impromptu speaker. While some of these ideas may
seem a bit complex, they are less complex in their execution. Once
a student understands these concepts and puts the practice time
in, success should follow. Scholars (Sellnow, 1991; Williams, Carver,
and Hart, 1993) argue that the educational benefits of impromptu
should not be understated. By implementing such techniques, we
hope you and your students will receive the pedagogical benefits
that only an event such as impromptu can offer.
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“CUTTING THROUGH IT”

by
Gina and Scolf Jensen

The Analysis, Editing, and Infroducing of Oral Interpretation Periormances

Oral interpretation events are unique in the world
of forensics. While all other events are largely the origi-
nal work of students, performers of literature have little
flexibility in the content of their performance. Events like
debate, extemp, and oratory have as their focus the use
of evidence as support for original analysis and claims
made by students. Interpretation events are, with the
exception of the introduction and transitions, entirely the
work of a third party who is then represented by the
student performer. While thisreality may seem stifling to
students’ creativity, preparing oral interpretation events
actually affords students a great deal of opportunity for

ereseesess STHACIIS WHO @Nalyze thelr literature,
make careful editing decisions, and esiab-
lish solid andience/text relationships within
their introductions are likely to enjoy suc-
cess that is both competitively and peda-

gogically rewarding.

displaying their creative, advocacy, and performance
skills.

Students should not be fooled into thinking that
preparing literature for competition is a quick and easy
process. The performer who thoroughly prepares oral
interpretation events engages in a great deal of analysis,
in addition to some frustration. In fact, we argue that a
linear relationship exists between thoroughly preparing
literature oral interpretation events and the quality ofthe
performance itself. Even further, the very integrity of the
imterprétafion events engages in a great deal ofanalysis,
in addition to some frustration. In fact, we argue that a
linear relationship exists between thoroughly preparing
literature oral interpretation events and the quality ofthe
performance itself. Even further, the very integrity of the
literature itself—something that is supposed to be cen-
tral to oral interpretation, is preserved only when stu-
dents and coaches devote the time necessary to truly
understand and appreciate the literature being performed.
Students who focus on only the performance choices of
their oral interpretation event shortchange what is most
special about oral interpretation itself. Commenting on
collegiate interpretation trends, Koeppel and Morman
(1991) wrote a decade ago that “Often we see an increased
emphasis on the aesthetic components associated with
the performance of literature and little attention paid to
the argumentative and communicative elements of the
event” (p. 141). More recently, Perlich (1999), again cri-

tiquing intercollegiate trends, argues that “intercollegiate
forensics tends to emphasize style and practice with little
thought regarding the philosophical and theoretical as-
sumptions that justify or refute performance choices” (p. 2).

The person who has worked and worked to elimi-
nate that last 15 seconds from a humorous interpretation
can understand the care it takes to prepare successful
oral interpretation performances. What follows is a three-
tiered process for preparing literature for performance—
analysis of the literature, editing to event constraints,
and introducing the literature for audience appeal.

Analysis of the Literature

Analysis as the initial step in the
preparation of literature for performance is
essential. Too often a student might be mo-
tivated to find a piece that simply appears to
be “within time” or one that has a particular
type of character or tone. Taking the time to
analyze the literature will actually contribute
to a better interpretation, including aesthetic
choices that are sincere. Yordon (1989) writes
in her book, Roles in Interpretation, that
analysis of literature should be both external
and internal. Within these two levels are
suggestions for specific steps.

External Analysis

This level of analysis integrates the
text and outside influences. This analysis might, for ex-
ample, include an examination ofthe historical period in
which the literature is written or in which it is set. Exter-
nal analysis might also include the student performer in-
tegrating their own field of experience with the literature.
Students make efforts to draw from their own experiences
and visualize the dynamics of the text. For example, a
student interpreting prose or dramatic literature that fo-
cuses on concentration camps in World War II Germany
would not have first-hand experience with the theme. The

and visualize the dynamics of the text. For example, a
student interpreting prose or dramatic literature that fo-
cuses on concentration camps in World War II Germany
would not have first-hand experience with the theme. The
student could, however, read about the Holocaust, watch
films dealing with the Holocaust, and/or reflect on per-
sonal experiences of profound tragedy or persecution.

Internal Analysis

This level of analysis incorporates the text and its
content absent any outside influence. Internal analysis
might include a line by line dissection of the literature,
allowing for a more mechanistic understanding of the
selection. Internal analysis will also often entail the an-
swering of several questions concerning the dramatistic
elements of the text. These questions include...

-Who is speaking?
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-To whom is s/he speaking?

-About what is s/he speaking?

-Where is s/he speaking?

-When is s/he speaking?

-How is s/he speaking?

-Why is s/he speaking? Yordan, 1989).

A complete internal analysis will allow for the student to
have a full objective understanding of the text, thereby allowing
for the author’s intent to be maintained and performance choices
to be grounded in text-driven motivations.

Editing to Event Constraints

Perhaps the most difficult step in the preparation of literature
for oral interpretation forensics events is the editing, or “cutting”
of the text. While some texts are brief and fit nicely within time
constraints of events, most literature requires students to pick and
choose from the entirety of the literature in order to create their
final edited cut. It is helpful to remember that students have a great
deal of freedom in their editing process. Texts can be altered as
long as the original author’s intent in maintained, characters’ gen-
ders remain as originally presented, and words not appearing in
the original text are not added by the performer. What follows are
ten steps we advocate for engaging in this editing process—steps
that should be followed in this particular order.

1. Read the Literature

While this should seem obvious, there may be temptations
to find particular selections of the text that appear to fit within the
event constraints. Similarly, students may have a cutting from a
larger text, or a scene from a book of scenes for auditions. While
these options will generally fit within time constraints of events,
they don’t allow the performer to get a complete sense of the litera-
ture—something that is essential in order to make informed editing
and performance choices.

2. Select a Plot and Character(s)

Many texts will have a number of plots and characters. Even
monologues may have several scenes or plots within the single
text. Students should determine, after a complete reading of the
text, which plot and character(s) they want to present. The se-
lected plot and character(s) should be appealing to both the per-
former and audience as indicative of a meaningful message that
can be taken from the text being communicated.

3. CutSub-Plots and Peripheral Characters

Once the primary plot and character(s) are selected, the first
major edit is any plot or scene, and characters that are not a part of
what the student wants to communicate. These peripheral dimen-
sions of the text should be cut.

4. Eliminate Unnecessary Details

Even after eliminating peripheral plots and characters, de-
tails not essential to the message being communicated may remain.
Overly descriptive prose or verbose dialogue can often be mini-
mized or eliminated entirely.

5. Time It

Once these cuts have been made the student should time
what remains uncut. It can be a mistake to cut excessively from an
original text. Over-cutting can leave a final edited text lacking in
descriptiveness and character development. Consequently, stu-
dents want to remain abreast of how well their editing fits within
the event’s time constraints. When the editing fits comfortably
within these time constraints, there may not be any reason to con-
tinue the editing process.

6. Tighten the Text

If editing is still necessary, the student should cut sentences
and elements of the plot not essential to understanding the mes-
sage being communicated. Lengthy stories told by a character
might be shortened. “S/He said” statements can be eliminated. If
it was originally decided to keep more than one scene for the final
cut, it may be necessary to further narrow the number of scenes for
the final edited text.
7. Re-Time the Text

It is likely that the editing process has reached a point of
frustration. Because of this, having a clear sense of how well the
edited text fits within the event’s time constraints is essential. By
the time the student reaches this step, relatively important parts of
the text are being considered for editing. As has already been
mentioned, students can avoid these difficult decisions if they
know at what point their text meets the event’s constraints.
8. Remove Repetition

1t is at this point that the student is looking for anything that
can be eliminated. Students should remember that they are able to
edit out portions of sentences as long as the intent of the text is
maintained. Likewise, other “s/he said” statements can be elimi-
nated. Additionally, sentences with a great deal of repetition can
be shortened. The character who says, “Okay, okay, okay...” can
be changed to say only one “Okay.”
9. Find a Fresh Set of Eyes

By now the student has devoted a great deal of time and
energy to narrowing the text to a cutting that will work for compe-
tition. A dynamic that often occurs is a limiting of perspective.
The student may attach him/herself so tightly to the text that pos-
sibilities for cutting are missed. A person who has not become so
integrated with the text may see opportunities for editing that would
otherwise be missed by the student preparing the text for perfor-
mance.
10. The Final Timing

With any luck, this is indeed the last step. If the worst-case
scenario exists and the selection still exceeds the event’s time con-
straints, the student should go back to removing repetition or
finding a fresh set of eyes. Realistically, even a text that remains
too long should be within seconds of being within the prescribed
time constraints. Additional small cuts can bring the text to the
point desired by the student. If this is not the case, the student
should go back to the first step and make new decisions about
what plot(s) and character(s) to include in the final text they per-
form in competition.

Introducing the Literature for Audience Appeal

The final step in preparing the non-delivery dimensions of
literature for oral interpretation forensics events is the introduc-
tion. Students should note that this is the only dimension of the
performance in which their own words are shared with the audi-
ence. It is the introduction that establishes for the audience the
message of the text, and the motivation that should be felt by the
audience to listen to and appreciate the text being interpreted.
Ultimately, as Rice (1992) writes, “An introduction may present
sufficient information to the audience so they may be acquainted
with the material and be able to critique the student on his or her
interpretative choices without revealing so much as to destroy or
call attention away from the interpretative experience” (p. 23).

Effective introductions should include a number of elements
as explained below.
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more comfortable they will feel; the more comfortable they feel, the
more poise they will have in the round.

Summary

Thus, we have outlined five key elements to the making of a
successful impromptu speaker. While some of these ideas may
seem a bit complex, they are less complex in their execution. Once
a student understands these concepts and puts the practice time
in, success should follow. Scholars (Sellnow, 1991; Williams, Carver,
and Hart, 1993) argue that the educational benefits of impromptu
should not be understated. By implementing such techniques, we
hope you and your students will receive the pedagogical benefits
that only an event such as impromptu can offer.
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PEDAGOGICAL AND PRACTICAL APPLICATIONS
OF COACHING A LIMITED PREPARATION EVENT

Dr. Andrew €. Billings
(lemson University

As coaches of both high school and college forensics
teams, it is evident that the biggest lie pervaded upon the im-
promptu competitor is that impromptu is a “limited prepara-
tion” event. On the contrary, it has been our experience that
while we often instruct an interpretation performer to drop their
piece for a few weeks so it does not get stale, this is rarely true
with the impromptu competitor, as they must consistently prac-
tice on a regular basis.

The practicality of the impromptu event is obvious, as

eeseeeesee 1N1€ K€Y 10 imprompiu is
“tell them what you're going (o
tell them, tell them, and then tell

them what you've told them.”

students give informal impromptus daily. And yet, despite this
fact, the act of coaching and instructing impromptu competi-
tors often becomes a struggle. One of the main reasons for
such difficulties lies in the fact that many first-time competitors
are told to do impromptu “to get their feet wet,” when, in actu-
ality, impromptu provides the most likely venue for speech anxi-
ety. In essence, novice speakers are often asked to compete in
one of the most demanding events without the tools necessary
to succeed, or even survive.

Reynolds and Fay (1987) argue that any good speaker
needs to have certain qualities to their performance, such as a
good voice, effective gestures, clear enunciation, proof, and

~arguments. However, these scholars go on to argue that the

impromptu speaker must have several more qualities as well,
among them being poise, humor, mechanics of speech struc-
ture, and the ability to synthesize thoughts. In this piece, we
will propose some methods to enable an impromptu speaker to
improve in these four areas—ultimately creating a speaker who
is not only prepared for competition on Saturday, but also pre-
paring students to become highly articulate for “real-world”
impromptu speeches. -

Step #1: Students must thoroughly understand speech struc-
tures

In other events, such as original oratory, a teacher can
help guide a student in writing their speech using one structure
that will then be implemented in a speech throughout the year.
However, in impromptu speaking, the structures and formats

by

Angela €. Billings
T. 1. Hanna High School

are constantly changing hour by hour, round by round.
Traditional speech structures, such as problem-cause-
solution or spatial patterns rarely seem to fit impromptu
topics. Given the short amount of preparation time, en-
dorse unified analysis. Many misconstrue what consti-
tutes “UA” and what does not. In truth, unified analysis
is a fairly simple plan to create more sophisticated argu-
ments. Within unified analysis, a student must (a) derive
a thesis from the topic, (b) decide ifthey wish to agree or
disagree with that thesis, and (c) articulate rea-
sons why their stance is correct. Formatting
an impromptu speech would appear something
like this:

Attention-Getting Device

Thesis

Agree/Disagree

L Reason #1 why thesis is true

A. Example#1

B. Example#2

II. Reason #2 why thesis is true

A Example#1

B. Example #2

Conclusion

While this structure may appear to be too complex
for high school students, its application is easier than
one would think. Say the topic given to the competitor is
the simple quotation “To be is to do”. The student could
then use unified analysis to create a simple thesis and
arguments:

Thesis: Actions speak louder than words
Agreeor Disagree: Agree

Reason #1: Words only imply intent

Reason #2: Actions have greater societal impact

The way to ensure that main points are arguments
rather than simple categories is to add the word “be-
cause” between the thesis and the main points. Thus,
we could argue “Actions speak louder than words be-
cause first, words only imply intent and because second,
actions have a greater societal impact.” Once a thesis
and two short arguments are articulated, the student is
left with just one remaining task to structuring a speech:
the implementation of examples.

Step #2: Students must use concrete, real-world ex-
amples
It is at this point that the question usually arises
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the student can attempt to adapt to a New York audience with
recognition that the topic will address a very sensitive subject for
them. The coach can follow the speech with a discussion of how
the vocal tone, issues addressed, and confidence and credibility
derived through the presentation would have affected a real New
York audience.

This activity also offers the opportunity for coaches, or tour-
nament directors, to help students explore issues of ethics or mo-
rality. While some caution is called for, coaches can write prep
slips which requires the student to make decisions which chal-
lenge the notions of what would be the right or moral action to
take. For example, the following prep slip could be used:

Location:

Employer’s office

Speaker’s Role:

Your employer suspects that a co-worker’s stole com-
pany supplies.

Situation:

You are in your first job after graduation from H.S. or
college and your employer has asked you about a co-worker’s
theft of two staplers and a small bundle of pencils.

You know for a fact that those items were stolen by the co-
worker who happens to be your friend.

This prep slip requires the student to make a determination
as to whether he or she is going to reveal the friend’s theft, reveal
the friend’s theft but try to defend those actions or ask for le-
niency, or whether they will cover up the theft, possibly because it
was a small loss to the company. Some coaches may not be com-
fortable with this approach to forensic education. However, a con-
cern with ethical behavior and communication ethics is certainly a
valid pedagogical issue for the study of communication and foren-
sic competition.

Use of Reasoned Response
in Competition

Reasoned response has been introduced as an instructional
tool to help ease the new forensics student into limited preparation
speaking events. The activity can also be used as a competitive
event and has been used as such with great success. Texas Tech
University uses reasoned response in one or two high school tour-
naments each year. The event works best if not put in the same
pattern with impromptu speaking, thus allowing students to com-
pete in both events and realize the difference that an (albeit hypo-
thetical) audience makes in the presentation.

The reasoned response is a very useful event for tourna-
ments scheduled early in the season. Frequently, entries will in-
clude a number of students who are new to forensics competition
and are “trying out” the activity. They may not have events like
oratory, prose, or dramatic interpretation prepared yet. Reasoned
response provides them with an event that they can learn and
practice quickly and enter in these early tournaments. This can
help with retention of new forensics students.

Introducing the event would certainly require some basic
information for the competitors and judges. The event is designed
to operate with the same time limits as impromptu speaking and the
use of hand time signals. The suggested primary issues for evalu-
ation would include: speaking ability, adaptation to the situation,
adaptation to the perceived audience members, and the strength of

the position advocated or information provided in the response. It
should also be emphasized that the event is not meant to be an
acting exercise. Students should refrain from the use of accents,

posture, or movement which would coincide with the speaker’s
role. The coach or tournament director can assist students by
writing prep slips that describes the speaker’s role in more general
than specific terms. For example, a prep slip could identify the
speaker ’s role as “President of the United States” instead of “Presi-
dent George W. Bush”.

Reasoned response has been offered here as an activity that
can help the beginning student practice the skills required for com-
petition in limited preparation speaking. Years of experience have
also demonstrated that advanced students can also benefit from
the audience component of the activity. The activity is also gener-
ally considered a very enjoyable speaking event allowing for cre-
ativity by both the coach who writes the prep slip and the student
who responds to it. We encourage coaches to use this activity in
practice and for tournament dlrectors to consider its’ worth as an
experimental event.

References
Williams, D.E., Carver, C.T., & R.D. Hart (1993). Isit tune fora
change in impromptu speakmg National Forensic Journal, 11,29-
40.

(David E. Williams, Associate Professor of Communica-
tion Studies, Texas Tech University

Ric L. Shafer, Instructor Director of Forensics, Dept. of

‘Communication Studies, Texas Tech University, Lubbock,

Texas 79409-3083, (806) 742-4188)

Record your points
online
www.niflonline. org

~ Have Principal
sigh Membership App
and
keep it on file

1 B Ry S G S S s A SR U A AN S SN SN AN T e BN A a  E——















37

THE USE OF REASONED RESPONSE AS TRAINING
FOR LIMITED PREPARATION SPEAKING

by

David E. Williams and Ric L. Shafer

Practice and competitive performance in limited
preparation speaking events is a wonderful training
ground for beginning speakers. Students are able to prac-
tice analysis of evidence, reasoning, organization, and
speaking from limited notes. However, for beginning stu-
dents these basic events can seem quite daunting. At-
tempts to compile evidence in a coherent manner for an
extemp speech or struggles to present an eloquent im-
promptu speech with an aura of confidence can frustrate
the young speaker and dampen the desire for continued
practice. Too frequently the result is that the student is
too embarrassed to practice or compete in front of more

veseesesso TIHS ACHIVLY IS an impromptu public
speaking exercise which gives the student
more information in which to irame their
speech than is found in traditional im-
promptu speaking, yel they will not be over-
whelmed with the amount of material that
can accompany the development of an

extemp speech.

experienced team members or competitors and some even
challenge their thoughts of forensic competition and edu-
cation altogether.

In 1993, an activity was created which could prove
useful in offering a graceful infroduction to limited prepa-
ration events for new competitors. The activity is called
“reasoned response” (Williams, Carver, & Hart, 1993).
This activity is an impromptu public speaking exercise
which gives the student more information in which to
frame their speech than is found in traditional impromptu
speaking, yet they will not be overwhelmed with the
amount of material that can accompany the development
of an extemp speech.

In reasoned response, students are given informa-
tion on a prep slip which details a location, speaker’s
role, and situation. The location can be anything as gen-
eral as “in the Southern part of the United States” or as
specific as “an elementary classroom in Chicago”. The
speaker is to consider that he or she is about to deliver
the speech in that location. The speaker’s role will offer
a description of what the speaker’s persona should be or
even whom they should be. The speaker’s role might, for
instance, be a “firefighter” or “an angry principal”. Fi-

R T AN P LA T MY T U

nally, the sifuation will explain to the student why they
are speaking and what the specific subject matter will be.
A couple examples of prep slips would be:
Location:
Your principal’s office
Speaker’s Role:
Senior Class President
Situation:
You are attempting to persuade your principal
to introduce and fund a new sport (of your choice) as an

extracurricular activity.
Location:
New York City
Speaker’s Role:
Mayor
Situation:

You are attempting to con-
vince a group of concerned citizens that the
city is now safe, after the Sept. 11 attacks.

The reasoned response activity can
be beneficial for new forensics students prac-
ticing limited preparation events because it
provides them with more context and infor-
mation in which to generate a logical re-
sponse. The student is still speaking with
little preparation time (using the standard
impromptu speaking, of seven minutes in
which to prepare and deliver the speech, is
ideal) and minimal notes, but she or he can more easily
develop a mental frame for the speech purpose and struc-
ture. This should facilitate the development of limited
preparation speaking skill and, more importantly, confi-
dence from the presentation of a clear and fairly clean
presentation.

Additional Benefits of the
Reasoned Response

As an additional educational benefit, the reasoned
response allows the coach to introduce the importance
of audience analysis. The concept of audience and audi-
ence analysis is largely absent from traditional impromptu
and extemporaneous speaking. The notion of audience
adaptation is relegated to the judge(s) in the room with
acknowledgments of the other competitors or observers
who might also be observing the performance.

Reasoned response is unique in that it creates an
audience for the speaker to envision for the invention of
the speech. From the above prep slip with New York City,
the student could have a few cues to rely on for the
adaptation of the speech. Aside from assuming the com-
municator style that would be appropriate for a mayor,
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regarding the use of personal or hypothetical examples. Can they
work? Possibly, but they are not nearly as universally accepted as
specific, verifiable examples. We often encourage what we call the
“USA Today” approach to example use. Think about how that
newspaper is divided into four unique, color-coordinated sections:
current news, money/economics, sports, and life/entertainment.
These categories can easily be areas for the four examples a stu-
dent would need for unified analysis. Thus, a student could plug in
these categories into any speech, such as:

Reason #1: Words only imply intent

Example#1: Current news example

Example #2: Money/economic example

Reason #2: Actions have greater societal impact
Example#1: Sports example

Example#2: Life/entertainment example

Of course, students may not be knowledgeable on these
four areas, so substitutions certainly are plausible. If a student
does not know economics, plug in history; if a student is not famil-
iar with sports, plug in literature. The point of this method is not to
say the four categories of the USA Today are the categories every-
one should use. Instead, the point is that students will think of
examples much more readily if they have their mind focused on a
given topic area. Other benefits of such an approach include the
fact that (a) the student will appear worldly by having myriad ex-
amples, and (b) the examples are specific and verifiable [the stu-
dent likely didn’t just “make it up”].

A second important area to work on is in example labeling.
Our advice here is to be as specific as possible. Often times, stu-
dents appear to be using tired, over-used examples when, in fact, a
new label would help to show that the example being used is unique.
For instance, “George W. Bush” is an example that is perceived to
be tired and, even worse, easy. However, “George W. Bush’s per-
formance in the first presidential debate” is more specific and, sub-
sequently has more clout. Similarly, “Michael Jordan” would be a
bad example, but “Michael Jordan’s attempt to play professional
baseball” would be more concrete and provide for more concise
arguments. Simple relabeling can boost the credibility of a com-
petitor immensely.

A final note on example use in impromptu is to use an im-
promptu notebook. Have students keep a list of interesting ex-
amples they could potentially use in their speeches. Keep the list
up to date. And no, making such a list does not constitute “can-
ning” an impromptu speech. In actuality, it keeps students minds
open to more and more possible things to speak about, rather than
drawing a blank and relying on an old stand-by. Keeping the list
current also ensures that judges will not be able to claim the speech
was canned. After all, if your student is speaking on a film that
opened last weekend, the judge can’t possibly claim the student
has been using that same example all year.

Step #3: Students must learn how to synthesize examples and
points

You have likely heard the saying that the key to impromptu is
“tell them what you’re going to tell them, tell them, and then tell
them what you’ve told them.” This could not be more true. Still, a
common pitfall is that this saying only applies to having a preview
and review of main points. On the contrary, synthesis of main
points should occur at the end of each point tying each argument

together. Each example should be explained in three parts: (a)
introduce the example, (b) analyze the example, and (c) synthesize
the example back to the main point (argument). Then, at the end of
each point, a student should synthesize both examples to show
how they fit within the larger structure. This sounds like a lot to do
in a short amount of time, but, truthfully, each ofthese parts can be
done in one to two lines. For instance:

One way in which low expectations resulted in the
perception of success was in the case of George W. Bush’s
first presidential debate in the fall of 2000 (INTRODUCE).

Most experts, Republican and Democrat alike, felt that
Al Gore would dominate the debate because he was a sea-
soned debater whereas Bush was not. However, the con-
sensus in the public was that the debate was ultimately a
draw, with neither side winning (ANALYZE).

As aresult, Bush was viewed as gaining more ground
from the debate because people expected him to fail, yet he
didn’t. In fact, in this case a draw ultimately became a
victory (SYNTHESIS).

Even if a student feels that they are spending too much time
on emphasizing structure, judges are often impressed by the clar-
ity of thought and organization, making it worth the time invested.

Step #4: Students must understand appropriate time allotment
By now, you’re probably thinking there’s so much to do in

such a short amount of time. However, the structure honestly
forces a timed pattern on each speech, which is actually a benefit.
Given that student have five minutes to speak, we would suggest
the following guideposts for time allotment in impromptu:

0:00 Begin attention-getting device

0:30 Introduce thesis

0:45 Give preview of main points

1:00 Begin Pt. LA

1:45 Begin Pt. 1B

2:30 Synthesize Point 1

2:45 Begin Pt. 2A

3:30 Begin Pt. 2B

4:15 Synthesis Point 2

4:30 Review and conclusion

Of course, there is no way to adhere to the rubric to the

second—nor should you attempt to do so. Still, by following a
pattern that has some basic rules, such as 45 seconds per example,
a student can begin to judge where they are time-wise in their
speech by following a specific structure.

Step #5: Students must practice, practice, practice

It sounds so simple; yet, this is where most impromptu com-
petitors fail. The mere ability to structure and format a sound
impromptu speech will not make a student highly successful. This
is where the “poise” that Reynolds and Fay (1987) refer to comes
in. Ifa student wishes to do impromptu well, they need to actually
run at least three per day. If a student balks at such a request,
remind them that this constitutes less than a halfhour of their time.
Even better, encourage students to do six speeches in one hour
every once and a while. For advanced speakers, make them run
these six speeches without duplicating any examples. Keep a box
full of topics in your classroom, so students always know they can
draw a topic and practice at any time. The more they practice, the
(Billings to page 67)
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(Snider from pagel5)
Farewell, Thane Hascall
Jane Nelson,
Rostrum, June, 1995

My On-Going Lettcr of Resignation
Terry Hansen,
Rostrum, February, 1995

Miracles Come in All Shapes and Sizes
Terri Branson,
Rostrum, Dec, 1995

My “Coach of the Year™
William Bennett,
Rostrum, December, 1995

Pride in the Profession - Wayne Brown
Bill Davis,
Rostrum, October, 1995

The Armstrong Expericnce: Making a Difference

Doug Springer on an American

Coaching Institution,

Rostrum, January, 1994
[Alfred C. Snider, AKA Tuna, is the Edwin W. Lawrence Professor of
Forensics at the University of Vermont, and is Director of the Lawrence
Debate Union and the World Debate Institute. ]

(Goins from page 20)
finding, cutting, and blocking is going to take time. Rehearsing the
piece needs to become a daily activity for the student. The student
needs to perform the piece every day.

The tournament needs to feel like yet another practice with
one key difference: performing a Humorous Interpretation is a
chance to share something very personal. You as a pedagogue
need to emphasize to the student that the win or the loss is not
important, your student is getting a chance to share his or her art
with peers.
(Darren C. Goins, is Director of Forensics at Louisiana State
University).
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(Billings from page 38)
more comfortable they will feel; the more comfortable they feel, the
more poise they will have in the round.

Summary

Thus, we have outlined five key elements to the making of a
successful impromptu speaker. While some of these ideas may
seem a bit complex, they are less complex in their execution. Once
a student understands these concepts and puts the practice time
in, success should follow. Scholars (Sellnow, 1991; Williams, Carver,
and Hart, 1993) argue that the educational benefits of impromptu
should not be understated. By implementing such techniques, we
hope you and your students will receive the pedagogical benefits
that only an event such as impromptu can offer.
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SOME DO NOT’S FOR ORATORICAL CLARITY

by
Wayne Mannebach

Part One: Verbosity, Over-Conciseness, and Proiundity

DON’T BLAME THE JUDGE!
“Coach, the judge wasn’t even listening to me; what

a rude person!” “Coach, the judge didn’t like the way 1
dressed.” “Coach the judge missed my whole appeal; ob-
viously I was too elevated for his mentality!” “Coach, 1
felt this was the best speech I ever delivered; apparently
the judge can’t recognize sound reasoning.” Et cetera, Et
cetera, Et cetera! What coach of oratory has never heard
a disgruntled student returning from competition? The
student, however, may have deserved a poor rating, for
many reasons account for unsuccessful oratory.

veeeeeen NIINETOUS TEASONS account for
oratorical inefiectiveness: verbosity,
over-conciseness, and profundity are

among the most notorious.

SOME STUDENTS AVOID REVISION
Some students are perhaps too lazy to revise their
message even though revision is mandatory for success-
_ful persuasion. The latter is evident by the practice of one
of America’s great orators, Franklin Delano Roosevelt.
For instance, in The Public Papers and Addresses of
Franklin D. Roosevelt he reports that “on some of my
speeches I have prepared as many as five or six succes-
sive drafts and suggestions submitted by other people;
and I have changed drafts from time to time after consult-
ing with other people either personally or by telephone.”
And in Working with Roosevelt, Samuel Rosenman, one
of Roosevelt's major advisers in helping Roosevelt pre-
pare his speeches, states that
The speeches as finally delivered were his
[Roosevelt’s]—and his alone—no matter who the col-
laborators were. He had gone over every point, every
word, time and again. He had studied, reviewed, and
read aloud each draft, and had changed it again and
again, either in his own handwriting, by dictating in-
serts, or making deletions. Because of the many hours
he spent in its preparation, by the time he delivered
the speech he knew it almost by heart.
In short, if a master of oratory was willing to revise

his message until he thought his message was ready for
delivery, then surely all students of oratory should be
willing to revise their messages. Students unwilling to
improve their orations should adhere to Alexander Pope's
wise observation in An Essay on Criticism, namely that
“Whoever thinks a faultless piece to see Thinks what
ne’er was, nor is, nor e’er shall be.” Orations will never be
perfect, but they can be made better than previous weak
drafts. ’

SOME STUDENTS IGNORE COACHING

Some students are reluctant to seek
advice from their coaches or experienced
peers. This is not uncommon. For instance,
in the Rhetoric Aristotle observes that “the
young think they know everything and are
confident in their assertions."” Lord Chester-
field in a letter to his son, dated January 15,
1753, contends that “young men are apt to
think themselves wise enough, as drunken
men are apt to think themselves sober
enough.” F. Scott Fitzgerald in The Diamond
as Big as the Ritz asserts that “everybody’s
youth is a dream, a form of chemical mad-
ness.” In Youth and Age Francis Bacon says that "gener-
ally youth is like the first cogitations, not so wise

as the second.” And in The Way of All Flesh Samuel
Butler remarks that “to me it seems that youth is like
spring, an over-praised season—delightful if it happens
to be a favored one, but in practice very rarely favored
and more remarkable as a general rule, for biting east
winds than gentle breezes.”

The purpose of the above remarks is not to chas-
tise young orators in general, but to urge those who al-
lege to know more than their coaches and experienced
peers do to follow the practice of Franklin Delano
Roosevelt who was not too proud to seek advice. For
instance, in his Public Papers and Addresses, the Presi-
dent reveals that “I have called on many different people
for advice and assistance,” and in Ladies Home Journal
Eleanor Roosevelt reports that “first of all he [FD.R.]
decided on the subject with which he was going to deal,
then he called in the Government officials charged with
the responsibility for the work on this particular subject:
for instance, if it was to be a fiscal speech, the Treasury
Department and the Federal Reserve Board were con-
sulted; if agriculture, the Department of Agriculture and
allied agencies, and so on.”

Students of oratory who listen to their coaches or




experienced peers need not forsake their own ideas. For example, in
The History and Criticism of American Public Address Earnest
Brandenburg and Waldo W. Braden conclude that “the opinions
of experts were sought and followed, but the final decision as to
ideas and the language in which they were to be couched were
inevitably made by Roosevelt himself.” And Grace Tully in F.D.R,
My Boss reports that “it should be known that the President was
always the Commander-in-Chief. ... By the time a speech was deliv-
ered it was his creation, not merely an assembly line production of
a corps of ghost writers.” Students of oratory should at least listen
to advice before dismissing it.

SOME STUDENTS MISAPPLY LOGIC

Some orations are ineffective because flaws of argument arise
from the orator’s ignorance of logical connections or misapplica-
tion of logical principles. For illustration, some orators violate prin-
ciples of the Square of Opposition, namely contraries, subcontraries,
superimplications, subimplications, contradictories, equivalencies,
and independencies. Other orators violate principles of Induction
and Deduction, making errors in the employment of evidence; in
the use of examples, analogies, and causal relations; or in the appli-
cation of categorical, hypothetical, alternative, disjunctive, and
conjunctive enthymemes or syllogisms.

Students of oratory are not exempt from being logical, and
they might improve their effectiveness by studying some of the
logical processes of President Franklin D. Roosevelt. For instance,
Brandenburg and Braden report in The History and Criticism of
American Public Address that “Roosevelt was essentially induc-
tive in logical procedure. He demonstrated both an aptness in and
a fondness for the use of the example, the comparison, the analogy.
He disdained vague formulas and generalities.” The authors also
reported:

Many of the numerous epigrams which Roosevelt in-
cluded in almost every speech are enthymematic in form.
In his Fireside Chat of June 28, 1934 [for example], he sum-
marijzed a portion of his argument with this terse epigram-
matic statement: Our new structure is a part of and a fulfill-
ment of the old.” Within this statement there is the follow-
ing implied categorical syllogism:
A part of and a fulfillment of the old is desirable.
Our new structure is a part of and fulfillment of
the old.
Therefore, our new structure is desirable.
Roosevelt was fond of these statements which epitomized his
thought. He believed that given a suggestive statement his audi-
tors would supply the missing premises.

Whomever or whatever they study, students of oratory
should strive to improve their logical processes, for their oratorical
effectiveness should then improve.

SOME STUDENTS EMPLOY AWKWARD STYLE

Some orations are ineffective because students are verbose,
profound, or truncated; fail to realize the difference in meaning
between one word and another; equate concepts that ought to be
kept distinct; or think they understand a piece of discourse but in
fact misread it. Only by careful attention to certain features of
language can orators hope to avoid these errors.

Of course, the orator’s audience is not necessarily innocent
of the reason for communication breakdown. It is very possible
that the orator is appropriate in presentation and the audience
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inappropriate in its part, including, for instance, willfully not listen-
ing to the speech because of boredom; unpleasant surroundings,
including a lack of proper heating or air-conditioning, poor acous-
tics, and uncomfortable seating; or biased toward the speaker or
subject. However, the orator is the one who transmits the message.
Therefore, the orator carries the burden of proof; the audience has
presumption.

LEARNING WHAT NOT TO DO

Perhaps the most practical way to improve oratorical lan-
guage is to emphasize what not to do. In other words, the orator
should focus on those features which compete with clarity. This
article does not treat every obstacle to clear thought, for such
endeavor would be futile for any person. Instead, this article cov-
ers three of the most notorious obstacles and sufficiently warns
the orator to examine carefully language usage. The author as-
sumes from his teaching and coaching experience that, if the orator
knows what not to do, he or she will employ what should be done.

DON’T BE VERBOSE!

In A Series of Essays Arthur Schopenhauer argues that would-
be persuaders should make sparing use of the audience’s time,
patience, and attention, because "to use many words to communi-
cate few thoughts is everywhere the unmistakable sign of medioc-
rity. To gather much thought into few words stamps the man of
genius." In his Essay on Criticism Alexander Pope states that
"words are like leaves; and where they most abound, much fruit of
sense beneath is rarely found.” And in The Tables Turned William
Wordsworth insists that "one impulse from a vernal wood may
teach you more of man, of moral evil and of good than all the sages
can."”

Although Schopenhauer, Pope, and Wordsworth observed
that an economy of words tends to embrace effective communica-
tion, some orators tend to employ unnecessary words to transmit
their messages. Consider the following examples taken from Japa-
nese and American high school, college, university, and adult edu-
cation orations. Then consider the recommended versions.

VERBOSE VERSION RECOMMENDED VERSION

So let us continuously devote ourselves
to some skill.

So let us sincerely devote ourselves
to some skill and continue to do so
with a strong determination.

The results happened the way they The results were inevitable.
were bound to happen.

‘We must help ousselves before

In this day and age every one of us
giving foreign aid.

must take care of ourselves before
we send money and clothing and
medicine and things like that to
countries outside our borders.

We have two courses of action, and Our institution faces a dilemma.
both of them will bring harm to our

institution.

Their opposition presented an
invulperable case.

No matter how much they tried, they
were unable to refute even one major
point of the other side's case.

Ironic humor occurs when the
Satanic snake tempts Eve.

There is humor of the ironic sense
when Eve is being tempted by the
snake which is a disguise for Satan.

The students employed 116 words, and the recommended
versions total only 41, yet the recommended versions do not alter
the students' intentions. In short, the students were unnecessarily
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wordy and, thus, taxed their hearer's time and thought.
Other examples of doubletalk and their recommended ver-

sions follow.

DOUBLETALK RECOMMENDATION
ostentatiously showed off ostentatious

suggest some advice suggest (or advise)
cooperate together cooperate

naked without clothes naked (or nude)

redo over again redo

each and every person each (or every) person
true facts facts

dishonest thief thief

fatty adipose adipose

frank and honest frank (or honest(
unselfish ajtruism altruism

disappeared from sight disappeared

basic fundamentals
null and void

basics (or fundamentals)
null {or void)

good advantages advantages
dead corpse corpse
zealous devotion zealous (or devoted)
crazy psychopath psychopath
round in shape round
large in size large
thoroughly and wholly complete whole (or complete)
present status quo status quo
autobiography of her life her autobiography
offensive to and not tolerapt of bigoted
like a circle, always going around circular
bunched together concentrated
an affirmative understanding agreement
skilled with much practice experienced
markedly inconsistent incongruous
overly concerned being proper prudish

sacked

plundered and forcefully robbed

Some of the above examples may seem humorous, but they
injure communication by unnecessarily taxing the hearers' time,
diverting attention to some collateral detail, and hampering the
rapid movement of thought. It should be easy to understand why
an audience might become confused when trying to interpret how
true facts differ from facts, how a crazy psychopath differs from a
psychopath, and how a dead corpse differs from a corpse. Orators
should acknowledge that verbiage does not preserve time nor trans-
mit clear thought. They should employ only words necessary for
clearly transmitting intended messages, and during speech prepa-
ration should include the employment of a good dictionary and
thesaurus. :

DON’T BE OVERLY CONCISE!

Horace in Ars Poetica says, “I labor to be brief—and man-
age to be obscure.” Although verbosity can waste the hearer’s
time and cloud meaning, over-conciseness can be equally destruc-
tive. : '
It is true that some of history’s most effective communica-
tions were brief, but clear. For instance, what discourse on the
vanity of human existence is more descriptive and concise than the
following words of Job?

Man that is born of a woman

is of a few days and full of trouble.

He comes forth like a flower, and withers;

he flees like a shadow, and continues not (14:1-2).

In Maureen Gallery Kovacks’ translation of The Epic of
Gilgamesh. Siduri is concise and clear, when advising Gilgamesh
to quit his search for immortality. Siduri says:

"Gilgamesh, where are you wandering? _
The life that you are seeking all around you will not find.
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When the gods created mankind

they fixed Death for mankind,

and held back Life in their own hands.

Now you, Gilgamesh, let your belly be full!

Be happy day and night,

of each day make a party,

dance in circles day and night!

Let your clothes be sparkling clean,

let your head be clean, wash yourself with water!
Attend to the little one who holds onto your hand,
let a wife delight in your embrace.

This is the (true) task of mankind.

And in F. L. Griffith’s translation of The Instruction of Ptah-
hotep, the pharaoh’s vizier of the Old Kingdom of Egypt, around
2450 B.C,, is concise and clear, when teaching his son not to be
intellectually snobbish. Ptah-hotep says:

Be not arrogant because of your knowledge,

and be not puffed up because you are a learned

man. Take counsel with the ignorant as with

the learned, for the limits of art cannot be

reached, and no artist is perfect in his skills.

Good speech is more hidden than the precious

greenstone, and yet it is found among slave

girls at the millstones.

The above passages are concise, yet they lack no words
necessary for an immediate clear message. However, communica-
tion often is ineffective when orators fail to employ enough words
to reveal their intended thoughts. For instance, a student reported
that a certain politician’s "majority was thirteen hundred and ninety-
two, just one hundred less than Christopher Columbus discovered
America.” What does the quotation mean? Perhaps the student
meant to say: "Mr. Harlowe’s majority was thirteen hundred and
ninety-two -a number just one hundred years less than the year in
which Christopher Columbus discovered America." The latter is
longer, but at least the message is clearer than the original remark

Another student stated that “the idea appealed but was not
approved by the chairperson.” This, too, fails to make sense. The
student should have said, for example, "Although the idea was
appealing, the Chairperson failed to endorse it."

Try to decipher the following statute which administrators
of an old western town put on a sign: “No vehicle drawn by more
than one horse is allowed to cross this bridge in opposite direc-
tions at the same time.” The statute’s meaning is indeed fuzzy. The
administrators should have said, for example, “Whenever two or
more vehicles respectively are drawn by more than one horse, and
the vehicles are going in opposite directions, and they simulta-
neously approach this bridge, only one vehicle at a time is permit-
ted to cross."

Another old statute states: ““ All marriages of White persons
and Negroes and Mulattoes are illegal and void." Being overly
concise, the statute seems to say that the only legally married
persons in town were Indians and Orientals. This is not what the
administrators intended, so they should have said, for example,
"All marriages between White persons and Negroes, and all mar-
riages between White persons and Mulattoes, are illegal and void.”

Consider the married student who said, “I like golf and chess
more than my wife." Rather than risk the possibility of divorce
because the speaker’s words do not make the wife his top priority,



the student should have said, for illustration, “I like golf and chess
more than my wife does. Her favorite leisure activities are swim-
ming and listening to classical music.”

Indeed! Verbosity can hamper communication, but saying
fewer words is not necessarily virtuous. Orators must discriminate
between the necessary and the superfluous.

DON’T BE PROFOUND!

Profundity is language that penetrates beyond what is su-
perficial or obvious. Much profundity is esoteric, namely abstruse
or difficult to understand. Sometimes it can be fun for students
learning the importance of using language concisely and clearly.
For instance, in Mother Goose Dabbles in Rhetorical Babble Kay
E. Neal describes how profundity can be playfully challenging,
when students struggle trying to identify the following versions of
(1) "Mary Had A Little Lamb," (2) "Little Jack Homer," and (3)
“Mary, Mary Quite Contrary."

(1) A female of the Homo Sapiens species was the

possessor of a small, immature ruminant of the genus

Ovis, the outermost covering of which reflected all

wavelengths of visible light with luminosity equal to

that of mass of naturally occurring microscopically crys-

talline form ofhydrogen oxide. Regardless of the trans-

lational pathway chosen by Homo Sapiens female,

there was a 100% correlation to the pathway selected

by the aforementioned ruminant.

(2) A young male human was situated near the inter-

section of two supporting structural elements at right

angles to each other; said subject was involved in
ingesting a saccharine composition prepared in con-
junction with the ritual observance of an annual fixed-

day religious festival. Insertion into the saccharine

composition of the opposite digit of his forelimb was

followed by removal of a drupe of genus Prunus. Sub-
sequently the subject made a declarative statement
regarding the high quality of his character as a young

male human.

(3) A human female, extremely captious and given to

opposed behavior, was questioned as to the dynamic

state of her cultivated tract of land devoted to produc-

tion of various flora. The tract components were enu-

merated as argentous tone-producing agents, a rare

species of oceanic growth, and pulchritudinous young
females in a linear orientation.

Indeed, the above profundity is playful as a learning device,
but profundity should never be employed in formal oratory .Much
sarcasm has been launched at profundity in general. For example,
in his Preface to The Tale of a Tub. Jonathan Swift says, "Where |
am not understood, it shall be concluded that something very use-
ful and profound is couched underneath.” In Patience W. S. Gil-
bert states that, "if this young man expresses himself in terms too
deep for me, Why, what a very singularly deep young man this
deep young man must be!" In Out Of My Life and Thought Albert
Schweitzer remarks that "any profound view ofthe world is mysti-
cism." And in Reflexious Vauvenargues contends that, "when a
thought is too weak to be expressed simply, it is a proof that it
should be rejected.”

In the New York Evening Mail of January 23,1918, H. L.
Mencken says that "the best teacher, until one comes to adult
pupils, is not the one who knows most, but the one who is most
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capable of reducing knowledge to that simple compound of the
obvious and the wonderful which slips into the infantile compre-
hension." In Les Caract ‘eres La Bruy'ere argues that "the greatest
things gain by being expressed simply: they are spoiled by empha-
sis.” And in Epicoene or The Silent Woman, Ben Jonson states,
"Give me a look, give me a face, That makes simplicity a grace:
Robes loosely flowing, hair as free: Such sweet neglect more taketh
me Than all the adulteries of art: They strike mine eyes, but not my
heart.”

All of the above sarcasm supports Samuel Taylor Coleridge
when he says in The Complete Works of Samuel Taylor Coleridge
that, “if men would say only what they have to say in plain terms,
how much more eloquent they would be.” The, following examples
justify the aforementioned criticism.

In Fallacy -The Counterfeit of Argument W. Ward Fearnside
and William B. Holther refer to a famous philosopher who argued
that

since the meaning of “Peter” is the identical man we knew before,
see now, and will recognize tomorrow, the meaning of anything at
all is its identity. Moreover, since the meaning of anything to an
organism is precisely the value that something has for the organ-
ism, this identical recurrence means the value that something has.
Thus all value depends on identity. For this reason, pluralistic ac-
counts of the world, as they stress directness and change instead of
the unity, the identity of experience, destroy value and are mean-
ingless. '

The authors wisely conclude that, "if you do not understand
this bit of philosophizing, do not worry: it is unintelligible.”

Also consider the student who tried to impress her college
Speech instructor and peers during the first day of classes by
informing them that "felines of all species are cinereous when the
earth becomes enveloped in tenebrosity .” Instead of confusing
her hearers, she could have said, for instance, that "all cats are
gray in the dark." That is what she intended.

Students of oratory would be wise to prevent themselves
from becoming part of the group Arthur Schopenhauer indicts in 4
Series of Essays, namely those who attempt “to wrap up trivial
ideas in grand words, and to clothe their very ordinary thoughts in
the most extraordinary phrases, the most far-fetched, unnatural,
and out-of-the-way expressions."

CONCLUSION

Numerous reasons account for oratorical ineffectiveness,
and verbosity, over-conciseness, and profundity are among the
most notorious. Perhaps other examples will appear in future ar-
ticles in Rostrum.

(Dr. Wayne C. Mannebach directed debate and forensics at Ripon
College for nine years, and for the past twenty-five years he has
taught English at St. Mary Central High School in Neenah (WI).

























CHECKH IN

Wait together in one place until your
director/coach registers. Remove luggage
from vehicles only ifthe hotel has one build-
ing with many floors; if it is composed of
several buildings that sprawl across an area,
you may have to van it over to the correct
building before removing anything from the
vehicles. In any event, stay fogether until
you are given room assignments and num-
bers. And while together, keep the volume
low.

RODOIM  NLUITIBERS

Room assignments should be made
prior to arrival, and the hotel should have a
copy on file. Be sure that each room has a
copy of the overall rooming list. If room as-
sighments change, because of student ill-
ness or personality conflict, then inform the
hotel of such changes at registration.

GOWNG TO ROOMS

King Lear's thunder is less noisy than
the sound of twenty students moving to
their rooms. So, please walk the halls qui-
etly--and refrain from singing show tunes.

TEAIM MEETING

Either after or just before a quick un-
packing, go to the head coach's room for an
organizational meeting. S/he will apprise
you of practice time, fun time, meal times,
and curfew.

THNE POSTINGS

Check the coaches' doors for prac-
tice schedules, down time, meal times, and
curfew.
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by
Tony Figliola

Hotel Etiquette

ROOM KEYS

Most keys are electronic-magnetic
these days. If you lose a key, go to the desk,
show ID and get a new one. But sometimes,
when a key is replaced, a new code is used,
which invalidates all previous keys--which
creates problems for those who have the
old keys. So, keep your key in your wallet/
purse. If you never received a key, know
who has the ones for your room, so that if
you lock yourself out, you can locate that
key holder and get into your room. Some-
times, however, due to last minute rooming
shifts, you may not be listed in a room for
which you need a key. In which case, you
need to find a forensic director, find a key
holder, or play solitaire until someone ar-
rives with a key.

NOISE REOUCTION

Respect the rights of other hotel
guests. They may retire early and/or prefer
peaceful moments in their rooms. So:

(1) walk calmly and speak softly in
the halls; running and yelling will cause
annoyance;

(2) do not let doors slam closed be-
hind you; guide them slowly until they shut
silently;

(3) do not play lacrosse against the
walls, whether you are in your room or walk-
ing the halls--for obvious reasons, this is a
very wrong thing to do; leave all star wres-
tling to the well paid athletes on TNT.

(4) keep room talk and TV volume ata
low level--you may like VHI but your neigh-
bor may not;

(5) if checking in late at the hotel, re-
alize that the en masse move--in will cause a
ruckus, so be especially civil and quiet;
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(6) adjust overall volume levels to the
time; the later it gets the more tones should
be muffled.

COMIMON  SENSE
BEHAVIOR

Don't do anything in the hotel room
that you would not do in the homes of your
mother and grandmother.

Don't play with fire, for example. Years
ago, at Nationals in San Antonio, I detected
smoke coming from my student's room. I
knocked frantically on the door, and waited
until one boy, Brian, opened it. The smoke
was thick inside. "Where is that smoke com-
ing from?" I yelled. "From the trash can,"
he said. "I was depressed so...I started to
burn things.” The smoke was enough to
knock the boy out; and the fire could have
set his suite ablaze. At Nashville Nationals,
students were asked to leave a tournament
hotel for stringing up matches from wall to
wall and setting the strip on fire.

Don't drop things out of the window.
For example, at a CFL Nationals, students
from a Philadelphia school were nearly ar-
rested for tossing water balloons out of a
high rise. The fancy talking of their college-
aged debate coach saved them from a nasty,
but deserved, fate. At a college nationals,
students were arrested for tossing furniture
from their balconies. Exercise common sense
and reserve.

WAKE UP CALLS

Please set both a wake-up call and
your alarm clock. Aim to get up, ifin a room
of four, at least 1.5 hours before departure
time. Do not have sleeping nearest the
phone and clock someone sleeping who is
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likely to ignore each or to answer/respond
then go back to bed, making everyone late.
The most responsible person should be
sleeping nearest the phone/clock.

SLEEP

Sleep is important. Without it, your
energy is lessened, making your next-day
performances less than what they could be.
And un-energetic performance could be
your downfall in tough rounds. Students
from the nation's most successful NFL
schools get their rest.

CURFELW

Curfew will be set to insure your suc-
cess and safety and your coaches' and par-
ents' sanity. Room check will occur each
tournament shortly after curfew time, and
perhaps sometime during the night--unex-
pectedly. Violations will result in immediate
calls to parents and disciplinary action-a
school detention, removal from the tourna-
ment and/or team, all decided as parents
come get you.

BEHAVIOR

At tournaments you are held to the
school's behavior code. Civil decorum is
expected; none other is acceptable. No
trashy language, no ripped anything, no
midnight rendezvous with paramours, no
disrespectful behavior to judges, coaches,
chaperones; no altercations with teammates,
no smoking. Violations will result in callsto
parents and any of the penalties mentioned

under curfew. The best behavior is the one
that will make you a leader, someone who
garners respect because s/he gives it.

USE OF PHONES ANO
FPAY FOR WYIEWIS

Never make calls from the room. At
nice hotels, for example, even if you use a
calling card you will be charged a dollar for
simply dialing out. I kid you not. Always
use lobby phones. Ifrenting films, be sure
to pay the front desk immediately, before
check out. Also realize that sometimes the
casual flipping from film to film could cost
you a lot, and falling asleep with a film on,
could cost you even more, as multiple show-
ings add up. Note: if these money issues
are not responsibly handled, the privilege
of having the services left on will be taken
away. So, be accountable.

CLEANING UP

Try each night to tidy up your room,;
to toss trash in cans, to fold clothing, to put
used towels neatly in one place in the bath-
room, to place pizza boxes outside the door,
and so on. Maids have several obligations;
but fishing through refuse and dirty socks
in order to clean is not one of them. In the
past maids have refused to enter rooms
whose floors were littered with debris and
soiled clothing, and smelled as if people died
there.

ROOM SERVICE

If you order room service, pay v
cash. Do not bill the room. When finis]
eating, place the tray outside of the roo

THE LAST NIGHT

Please pack before you go to sle
especially when the vans must be loa
before leaving for the last day of the c«
petition.

THE FINAL CHECH

Before departure, check all draw
and search under beds, behind doors :
shower curtains, and inside closets for
items. Just "bag 'em and bring 'em" alor

PROBLEMNS

If you break something in the ro«
apprise a chaperone immediately. Of cou
you should not be doing anything t
would lead to the shattering of bed boar
doors, TVs, and windows.

TIP

Consider leaving a tip for the maic
cash gift (not the hot new humorous t
now available at Drama Books)--especi:
if your messiness may have given her
necessary and extra work, adding time
her already busy schedule.

(Tony Figliola coaches at Holy Ghost P
outside Philadelphia. He has coached s
eral NCFL and NFL finalists.)
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no smoking. Violations will result in calls to
parents and any of the penalties mentioned
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outside I;hiladelphia. He has coached's
eral NCFL and NFL finalists.)
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“MOBILIZING A GLOBAL EFFORT AGAINST

On September 11, a few hours after airplanes had
exploded into the World Trade Towers and the Pentagon,
President Putin called the White House. He was the first
world leader to call, and he conveyed more than sympathy.
U.S. Armed Forces had been placed on high alert, so - to
reduce any chance of a mistake or miscalculation — President
Putin suspended Russian military exercises.

Since then, President Putin has ordered Russian mili-
tary experts and officials to assist U.S. forces in the battle
against al Qaeda, to share intelligence on terrorist organiza-
tions, to freeze financial and other assets of terrorist groups,
and to accelerate work with the U.S. together to counter

We believe a private organization can make a signifi-
cant contribution to the global effort. NTI's goals are sraigh-
forward. We want to reduce toward zero the chance that
weapons of mass destruction will ever be used against any-

one, anywhere, whether by intent or accident.

threats from bioterrorism, nuclear terrorism and chemical

' weapons.

These steps represent a level of U.S.-Russia security
cooperation with no recent precedent. In fact — from the
perspective of history — September 11 may prove to have as
profound an impact on U.S.-Russia relations as the end of
the Cold War. The end of the Cold War signaled that we are
no longer enemies. September 11 made it abundantly clear
that we must become friends.

Why? Because for the first time in more than fifty
years, the likeliest nuclear, biological or chemical threats the
United States and Russia face do not come from each other.
The most likely dangers are not nuclear missiles launched
from nation-states, but biological weapons in aerosol cans,
chemical weapons in subways, or nuclear weapons in the
belly of a ship or the back of a truck, delivered by a group
with no return address. This puts the United States and
Russia in a totally new arms race: terrorists and certain states
are racing to acquire weapons of mass destruction, and we
ought to be racing together to stop them. Together, we must
lead the world in a united effort to combat catastrophic terrorism.

In such a global campaign, Russia is an indispensable

CATASTROPHIC TERRORISM”

by
Sam Nonn

partner. Russia has enormous technical and scientific
expertise for the task. Russia can domore to secure weap-
ons materials and know-how than any other nation. Rus-
sia has influence in some important capitals where most
other nations do not. And the people of Russia have
first-hand experience with terrorists. President Putin has
shown he understands Russia’s leadership role and the
global imperative, telling the world a few weeks after Sep-
tember 11: “We must unite forces of all civilized society”
to win the war against terrorism.

I spent a great deal of my Senate career working to
promote a U.S.-Russian partnership to reduce threats from
weapons of mass destruction. Because of
the leadership and hard work of many Rus-
sians and Americans in implementing the
U.S.-Russia threat reduction program (also
known as Nunn-Lugar), much progress has
been made in the last ten years in securing
and reducing weapons and materials. To-
day, I am pursuing the same goals in a new
capacity. I now co-chair with CNN founder
Ted Turner the Nuclear Threat Initiative
(NTI) — a private international_foundation,
funded by Mr. Turner and dedicated to re-
ducing the global threat from nuclear, bio-
logical and chemical weapons.

Ted Turner and I are pleased to be
opening an NTI office in Moscow, honored
by the support conveyed to us by President
Putin, and proud to have Deputy of the State Duma and
former Secretary of the Security Council Andrei Kokoshin
on our international Board of Directors.

NTI understands that the heavy, large-scale work
of threat reduction must be done by governments. Gov-
ernments are the only entities with the authority and re-
sources to close the gap between the threats we face and
the response we need. But we believe a private organiza-
tion can make a significant contribution to the global
effort. NTI’s goals are straightforward. We want to re-
duce toward zero the chance that weapons of mass de-
struction will ever be used against anyone, anywhere,
whether by intent or accident. We support efforts to
reduce supplies of weapons materials and bring them
under secure control; limit the spread of weapons know-
how; guard against the emerging threat from biological
weapons; and seek changes in the composition of nuclear
forces that will enhance safety, security and stability.

In Russia, NTI is beginning work on a number of
projects to reduce threats from nuclear, biological, and
chemical weapons, including efforts to accelerate the safe-
guarding and destruction of weapons and materials, pre-
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vent the spread of weapons know-how, and bring our scientists
together to collaborate on counter-terrorism.

At the same time, we are also working to promote greater
public awareness of the gap between the threat and the global
response. Our website at www.nti.org has an array of information
— in English and Russian —~ on threats from weapons of mass de-
struction, with a daily news bulletin on the latest developments
around the world.

We believe that as more people in both of our countries
understand the threat, they will demand action to address it. In-
deed, our greatest hope for change lies in our ability to encourage
action at the highest level. That is why we were heartened last
November when President Bush said on behalfofhimself and Presi-
dent Putin at their joint White House press conference: “Our high-
est priority is to keep terrorists from acquiring weapons of mass
destruction.” We believe the two Presidents can address that
priority and meet that high standard by coming together as lead
partners in a global coalition against catastrophic terrorism.

Currently, Russian and U.S. collaboration on threat reduc-
tion is focused on our two nations alone. Yet forty-three nations
have research reactors fueled by weapons-grade uranium. This is
the potential raw material of nuclear terrorism, and some of it is
secured by nothing more than an underpaid guard sitting inside a
chain-link fence. As leaders ofa global effort, the U.S. and Russia
can develop and pledge to meet world-class standards of nuclear
security and encourage every nation to do the same. As U.S.
Senator Richard Lugar has said: “We have to make sure that every
nation with nuclear, biological, or chemical weapons capacity, ac-
counts for what it has, secures what it has, and pledges that no
other nation or group will be allowed access.”

President Putin and President Bush can also accelerate U.S.-
Russian cooperation on biological weapons defense. Thousands
of scientists accumulated great expertise in the Soviet biological
weapons program. Today, this expertise gives Russia an unmatched
ability to advance global protection against bioterrorism. Now is
the time for our two nations to share our knowledge on the nature
of biological threats — from prevention, to early detection and warn-
ing, to treatment and consequence management. This agenda can
do more than protect against bioterrorism — increased investment
in disease surveillance, antibiotics, and early treatment can also
make significant improvements in the health of the Russian people.
When the same investment can improve both nations’ security,
advance public health, and promote global partnership, it’s an in-
vestment that ought to be made.

As the United States and Russia mobilize a global effort
against catastrophic terrorism and work with other nations to de-
velop a global agenda, the two nations must also accelerate our
bilateral efforts in threat reduction by reshaping and reducing the
numbers of nuclear weapons, improving early warning systems,
and expanding decision time for both nations’ leaders to limit the
chance of a launch based on false warning. These efforts, like the
others, will enhance the security of every nation, but they must be
led by our two nations.

The threat of terrorism and weapons of mass destruction is
spread all over the earth. The United States and Russia cannot
meet it alone. But the actions of many nations often follow from
the actions of a few — particularly when the actions of a few are in
the interest of the many. That is the essence of leadership. Our

nations were the key competitors in the arms race. The deadly
residue of that race endangers global security. We have an obliga-
tion to Jead the world in undoing the danger.

Today, more than 300 kilometers above the earth, a Russian
Commander and two American Flight Engineers are conducting
scientific research in the International Space Station as it circles
the globe at a speed of 22,300 kilometers an hour. This is an ex-
ample of the extraordinary international accomplishments that can
follow from U.S.-Russian leadership. It’s an example we must match
in the fight against catastrophic terrorism.

Our two nations have been long divided by culture, lan-
guage, geography and ideology. We will face inevitable obstacles
in forming and implementing a new partnership against catastrophic
terrorism, but considering the stakes for our citizens, I am confi-
dent that with strong leadership_ and vision, these obstacles can be
overcome. The reason for my confidence: this common threat
defines a common interest that is shared by all peoples, and coop-
eration in this area can help establish a habit of pursuing common
aims in other areas. We must begin by uniting to meet this threat.
The world has an urgent need for Russia and the United States to
serve as lead partners in a global campaign against catastrophic
terrorism to protect all citizens and safeguard the world.

Originally printed in Kommersant on February 2,2002

(Former United States Senator Sam Nunn is co-chairman of the
Nuclear Threat Initiative, an international charitable organiza-
tion working to reduce the global threat from nuclear, biological
and chemical weapons.)
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DEFENDING PRAGMATISM AS
AN ALTERNATIVE TO
CERTAIN CRITIQUES

by David M. Cheshier

Debaters forced to answer critical arguments (“critiques,” “kritiks,”
etc. — here 1’11 use the former spelling) have moved through several
phases of response, none of them entirely satisfactory. In the earliest
days students often relied on what now seem like mundane, even ab-
surd theoretical assertions. While the claim that critical arguments were
being run in the “wrong forum” gained some traction with judges skep-
tical or hostile to the whole idea, it didn’t take long for such very basic
claims to fade out of the national circuit. As more time passed, other
categories of response gained in popularity, but now those are harder to
win as well; I have in mind such answers as that the criticism enacts a
“performative contradiction,” and the idea that affirmatives can “per-
mute” the critique.

These are not necessarily inappropriate responses, and given
certain philosophical literatures such arguments as “performative con-
tradiction” can still carry considerable weight. On some circuits a per-
suasively made permutation claim can win the debate. But if only be-
cause critique debaters have acquired greater skill at responding, these
positions, too, are harder to win on the affirmative.

The national circuit briefly toyed with the idea of affirmative
“counter-kritiking,” where the 2AC effort was made to critique the cri-
tique. Soifthe negative defended a Foucauldian criticism of the disci-




72

plinary mechanisms imbedded in the plan
text or 1 AC advocacy, the 2AC might reply
by reading evidence from feminists who find
Foucault’s philosophizing politically dis-
abling. But this has not produced much
success for the affirmative, either, since in
practice it proves very difficult to find a
philosophical alternative that holds up
against the criticism, to which the affirma-
tive plan would not also be vulnerable. In
other words, while feminists might object
to the Foucauldian criticism, they’d prob-
ably hate the plan even more.

Some critique defenders glibly insist
the best way to answer them is simply to
engage the main philosophical literature.
Thus, if the criticism indicts the “Enlighten-
ment rationality” assumed in the solvency’s
“problem/solution” evidence, well then,
read evidence defending the Enlightenment.
If Immanuel Kant could do it, so can you.
But the advice is a little disingenuous, since
defenders of the caricatures of Enlighten-
ment thought often presented in 1NC shells
are hard to come by. And to defend a more
nuanced version of the Enlightenment is not
exactly the typical or feasible stuff of which
eight-minute constructives are made.

These difficulties have led some de-
baters to defend other philosophical frame-
works, and the point of this essay is to ex-
plain how “pragmatism” can sometimes be
useful for the affirmative in critique debates
as one such alternative. As you’ll see, a
defense of pragmatism makes the most
sense as a response to certain versions of
postmodern critique. On the WMD topic,
that category would include most versions
of what is usually called the “Spanos” cri-
tique (which references two books by Wili-
iam Spanos — America’s Shadow: An
Anatomy of Empire [Minnesota, 1999] and
Heidegger and Criticism: Retrieving the
Cultural Politics of Destruction [Minne-
sota, 1993]). But I’ve also seen pragmatism
productively defended as a response to femi-
nism, normativity, Foucault, and other ver-
sions of “problem/solution” and “truth/
power” critiques.

All this is helped along by virtue of a
recent pragmatist revival. Last year’s vol-
ume on the topic by Louis Menand (The
Metaphysical Club [Farrar, Straus, and
Giroux, 2001]) was widely reviewed and of-
ten praised as an impressive effort to his-
torically contextualize American pragmatic
philosophy. Menand also edited one of the
most widely used edited collections on the
topic — Pragmatism: A Reader (Vintage
Books, 1997). But beyond Menand are doz-

ens of recent books revisiting the pragma-
tist tradition and specifically exploring its
relevance to contemporary intellectual
trends. I cite some at the very end of this
essay.

In what follows I briefly introduce the
main components of pragmatism, after which
I survey some of its relevance for policy
debate. Along the way I hope to account
for why this style of thinking, which so domi-
nated early 20" century American thought
but was then wholly eclipsed by the behav-
ioral revolution of the mid-century, is mak-
ing something of a comeback.

The Origins of American
Philesophical Pragmatism
In a nutshell, pragmatism is organized

around the idea that truth is subjective and
socially constructed by conversationalists
in dialogue, rather than something objec-
tive, which transcends our experience. Thus
truth is local, not universal. The test for
good ideas is not their truth, but their use-
fulness. Because what is useful for you
might not be useful for me, the pragmatist
tradition insists on the need for open-
mindedness to different ways of seeing and
acting in the world. According to Menand,
pragmatists

...believed that ideas are not “out

there” waiting to be discovered, but

are tools — like forks and knives

and microchips — that people de-

viseto cope with the world in which

they find themselves. They be-

lieved that ideas are produced not

by individuals, but by groups of in-

dividuals — that ideas are social.

They believed that ideas do not de-

velop according to some inner logic

of their own, but are entirely depen-

dent, like germs, on their human car-

riers and the environment. And

they believed that since ideas are

provisional responses to particular

and unreproducible circumstances,

their survival depends not on their

immutability but on their adaptability.

Some (including Menand) see prag-
matism arising out of the disillusionment in
this country with the Civil War and its after-
math. The devastating wreckage of so total
a war made even the most convincing moral
dogmas seem like empty platitudes, at least
for some like Oliver Wendell Holmes, who
saw the action close up and in all its horror.
Holmes, three times wounded in battle and
very nearly killed as a soldier for the north-
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ern army, became the leading advocate of
pragmatist sensibilities on the Supreme
Court, where decades later he served with
distinction. There Holmes famously argued
the “life of the law has not been logic; it has
been experience.” As Menand writes of
Holmes, the lesson he “took from the [Civil]
war can be put into a sentence. It is that
certitude leads to violence.”

The idea that experience mattersmore
than conviction, that skepticism is a more
reliable a guide for action than belief, thus
reflects both a historically produced senti-
ment and a philosophical principle. Impor-
tantly, such skepticism does not (for prag-
matist thinkers) recommend inaction. Just
because one stops insisting on being right
does not mean one should stop trying to
do good. This idea was elaborated by all
four of the major first American pragmatists:
William James, Oliver Wendell Holmes,
Charles Sanders Peirce, and John Dewey
(the first three of whom met in a discussion
group they called The Metaphysical Club,
and thus the title of Menand’s book). In
what follows I offer just some passing ex-
amples of the thought characteristic of the
pragmatists, and am obviously not able to
present a more systematic rendition of their
overall positions in this space. Beyond the
Menand reader I’d recommend the essay
on pragmatism in the Encyclopedia of Phi-
losophy — it is now getting dated (it ap-
peared in 1967), but remains a great intro-
duction to the founding conceptualizations.
An even shorter but still useful introduc-
tion isin the Encyclopedia Britannica (the
1995 edition, vol. 25, contains a section on
pragmatism in the entry entitled “Philosophi-
cal Schools”).

Though the intellectual ideas of
James, Peirce and Dewey (the three self-
identified philosophers in the group) inter-
sect in complicated ways, one scheme men-
tioned by Columbia philosopher Sidney
Morgenbesser (from an interview he did
with Brian Magee) is often cited:

Peirce presented us with a prag-
matic theory of meaning, a prag-
matic theory of clarification of some
concepts. James presented us with
a pragmatic theory of truth. Peirce
developed a theory of inquiry.
Dewey took some aspects of
Peirce’s theory and generalized it
to apply to social and political phi-
losophy as well. Peirce’s theory of,
or approach to, meaning is related
to his theory of belief. For many,
the important point is to link belief,
meaning, action, and inquiry.




Peirce was born in 1839, the son of a
Harvard professor of mathematics, and only
late in life did he devote himselfto philoso-
phy after a fairly full career in the sciences
(especially physics and astronomy). Al-
though he never wrote a book, his collected
papers run to eight full volumes, and have
been influential in many areas of intellec-
tual work. You may have noticed in the pre-
ceding quote how it seems like all of prag-
matism started with Peirce, and there is some
truth in this; in fact it was Peirce who coined
the term as a philosophical principle. For
Peirce, ideas are “truthful” when they sur-
vive sustained challenge. Just as scientific
communities talk and argue, over time pro-
ducing knowledge claims they accept as
true, societies proceed dialogically to cre-
atetheir own functional truths. These truths
are not universal or transcendent; to say
something is true means only that it would
survive the scrutiny of continued debate
and argument.

Such a theory of inquiry does not
deny the existence of reality: sometimes our
theories of the world (“I can walk through
this wall”) are proved nonfunctional when
reality pushes back. But while our debates
sometimes enable us to rule out some hy-
potheses, they do not enable us to ever
definitively claim we have identified truth,
or fixed in our words reality’s essential na-
ture.

William James was, like Peirce,
Harvard educated, and after taking a degree
in medicine taught there for most of his fa-
mous career (one of his brothers was Henry
James the novelist). William’s most influ-
ential books were all written during his last
twenty years: Principles of Psychology in
1890, Varieties of Religious Experience in
1902, and Pragmatism in 1907. The latter
book was the one that introduced philo-
sophical pragmatism to the broader edu-
cated public (Peirce, by the way, mainly liked
the book, but later referred to himself as a
“pragmaticist” so that the distinctions be-
tween himself and James would remain
1902, and Pragmatism in 1907. The latter
book was the one that introduced philo-
sophical pragmatism to the broader edu-
cated public (Peirce, by the way, mainly liked
the book, but later referred to himself as a
“pragmaticist” so that the distinctions be-
tween himself and James would remain
clear). Pragmatism starts with an argument
against philosophy as conventionally prac-
ticed — James claims the traditional frame-
works have lost their relevance when it
comes to actual problem solving. In choos-
ing which philosophy should guide us,
pragmatism provides a set of principles able
to help us navigate among apparently con-
tradictory worldviews (though a part of the
book is dedicated to a defense of why these
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view of human agency, of the possibilities
for action in a contrary and confusing world.
In doing so, he explores in some detail tiie
“will to believe,” and the possibilities for
rational choice (this partly explains his in-
terest in the theme of religious faith). One
prevalent argument is derived from a ver-
sion of simple cognitivism, and says our
willingness to believe should only extend
as far as the evidence will take us. If the
evidence is poor, our level of belief should
be low; ifit is strong, then we are justified in
a higher level of commitment. James’ posi-
tion is a little different from this, and using a
pragmatist perspective (which takes into
account how our rationality is the product
of logic, yes, but also of our desires, prefer-
ences, and goals) he explores how belief'is
sometimes justified even in the face of very
poor evidence. One of his examples is of a
person who has to decide between “B” and
“not-B,” and let’s make the example diffi-
cult by stipulating that the evidence for both
is exactly as compelling. The simple
cognitivist would say the only rationale
outcome would be agnosticism. But James
says the person facing this choice has ev-
ery right to choose either one, and can even
do so by appealing to some non-cognitive
variables (so one might, e.g., affirm “not-B”
on the grounds it better satisfies one of my
goals). Notice how James, like Peirce, is
still committed to the outcome of thought-
ful discussions where evidence is marshaled
— ifthe evidence emerges clearly in favor
of one view, then it would be irrational not
to endorse it. But when the situation is
murky, James is acknowledging how our
choices invariably (and rightly) involve
other considerations.

John Dewey was born the last of these
four (1859) and lived the longest (until 1952).
Dewey’s career was that of a university pro-
fessor, first at Michigan, then Chicago and
Columbia. When Bertrand Russell wrote
his History of Western Philosophy, Dewey
was the only philosopher then-living to
merit a chapter. But Dewev’s work had an
four (1859) and lived the longest (until 1952).
Dewey’s career was that of a university pro-
fessor, first at Michigan, then Chicago and
Columbia. When Bertrand Russell wrote
his History of Western Philosophy, Dewey
was the only philosopher then-living to
merit a chapter. But Dewey’s work had an
enormous public impact too, especially on
the practice of education — his 1916 book
Democracy and Education is still read in
university education seminars today. Like
Peirce and James, Dewey had an interest in
science, though less because of his aca-
demic training than on account of his sheer
admiration for scientific accomplishment.
Centuries of technological breakthroughs
led Dewey to wonder about the scientific
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be broadened to other domains of human
decision making?

Like Peirce, Dewey saw science as an
activity, the process of organized inquiry,
where advocates propose one hypothesis
after another, rejecting many, provisionally
accepting others (until the evidence
emerges which proves their inadequacy).
And this organized social activity is not a
mere abstraction, where brilliant thinkers sit
on Mount Olympus and observe from afar.
No, if only as a matter of sheer survival, we
humans cogitate and plan and struggle to
expand our understanding as players on the
field. With James, Dewey saw humans as
agents and not simply spectators.

Although the slaughter of World War
I, its ambiguous victory for the United States
and restless defeat for Germany, vindicated
pragmatism’s refusal of moral principle as
the motor of organized action, World War I1
and our nation’s subsequent declaration of
Cold War thereafter made pragmatism seem
lessrelevant. Afier all, the Cold War quickly
became a crusade galvanized by certainly
held ideas, such as the innate superiority of
capitalism over communism, and democracy
over totalitarianism. And the great world-
wide social movements organized in the af-
termath of World War 11, resting on the ideas
of men like Gandhi, Niebuhr the theologian,
and activists who came a little later, like
Martin Luther King, Jr., preached that
progress came from moral imperatives and
not out of skepticism. Despite the efforts
of writers like Sidney Hook (who used prag-
matism as a way to attempt a revitalization
of Marxism), pragmatism faded until fairly
recently, thanks to the work of scholars like
Richard Rorty and, to a lesser extent, Cor-
nel West.

Of particular relevance for critique
debate, Rorty’s work has attempted to rec-
oncile pragmatism with poststructuralism.
Both rest on a conception of language as a
kind of tool that separates us from nature
but also enables action. Pragmatism has
tended to take this insight as the starting

Of particular relevance for critique
debate, Rorty’s work has attempted to rec-
oncile pragmatism with poststructuralism.
Both rest on a conception of language as a
kind of tool that separates us from nature
but also enables action. Pragmatism has
tended to take this insight as the starting
point for an understanding of how dialogue
can produce local and sustainable truths;
poststructuralists have tended to follow this
logic to an argument about the finally un-
justified nature of truth claims made in lan-
guage. Rorty is controversial for many
reasons — his defenses of nationalism have
alienated many ofhis natural political allies
on the left. And he takes the unusual view,
at least as it relates to the activity of debate,
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sible through argument. Why? Because to
argue requires one to engage in a conver-
sation where the basic premises are shared.
This means argument is a device of conser-
vatism. Real progress, says Rorty, comes
not from step-by-step claim and counter-
claim, but from the offering of “sparkling
new ideas or utopian visions.”) Still, 1 sup-
pose one might insist that it is possible to
defend some of Rorty (such as his claims
about language and his defense of the prag-
matic tradition) without defending every-
thing he ever wrote.

Using Pragmatism in Policy Debates

To see how pragmatism can help de-
baters on the affirmative, seeking to fend
off critiques, it is important to start by no-
ticing how much pragmatism agrees with
the alternative frameworks defended by
some influential and common critique argu-
ments. Some ofthe first critiques (and some
run still on this topic, relating to technol-
ogy) come from Heidegger’s defense of al-
ternative modes of thinking, Heidegger
contrasts his style of rationality to Carte-
slan fogics nar distance the subject trom
the object, the knower from theknown. This
is a move the American pragmatists would
have been fully comfortable with —
Dewey’s entire philosophy can be read as
an equally powerful indictment of Cartesian
constructions of the human agent.

The point can be extended with re-
spect to other major insights from
postmodern and poststructuralist thought.
Postmodernism expresses a deep skepticism
regarding the potential of language to ever
convey Truth. So does pragmatism.
Poststructuralism emphasizes the local na-
ture of all knowledge claims, and so does
pragmatism.

And so an affirmative defense of
pragmatism is powerful because is begins
by conceding many of a critique’s most for-
midable challenges to the framework of dia-
lectically driven debate. Yet despite these
concessions, some of which nullify the heart
of certain critical claims, a powerful defense
of debate, and of action, remains. The prag-
matist might say something like this: “Of
course our actions are never universally
justified for all time. When we advocate
this resolution {or plan) we are simply say-
ing that, for here and now, and given the
available evidence, it seems reasonable to
move in this direction. In advocating such
amovement, wemake no claims about cer-
tain knowledge, fully justified belief; crys-
talline logic, or mastery/domination of the

subject matter. In fact, we speak with the
humility that comes from knowing how our
interaction may well prove us wrong down
the road.”

Such rhetoric, as appealing as it may
be, is certainly vulnerable to attack. One
line of argument which almost immediately
occurs to negative critique debaters some-
times begins with an exchange in cross-ex-
amination, but can be articulated by way of
a simple thought experiment. Let’s imagine
someone is speeding down a highway at 90
miles an hour, intending toreach Las Vegas
bymidnight. A passenger with a philosophi-
cal bent suddenly calls a fundamental as-
sumption of this behavior into question.
Maybe he points out that the regular thump-
ing noise the driver assumes to be coming
from the lines on the highway reflects a de-
fect in the tires. Or perhaps she mentions
that the assumption this highway actually
leads to Vegas is radically unknowable, or
at least unproved.

Once one of the underlying assump-

tions of action has been questioned, what
is the prudent response? The pragmatist
would fikely reply that “we should simply
continue to act, doing the best we can with
the information at our disposal.” But there
is another reasonable response, even within
the domain of pragmatism’s assumptions.
Maybe we in the car should radically re-
think. Maybe the most prudent response
would be to stop the car immediately and
figure things out some more. Or, in the face
of advise to speed up the car to 100 miles
per hour (maybe this is the affirmative plan),
perhaps we should do nothing more than
choosenot to affirm the new proposal, given
our uncertainty.

But while pragmatism will not likely
make convincing the case for this action,
what it does is refute those who argue
against the justification for anyaction. And
by doing so, it provides a powerful frame-
work for the affirmative, since after all they
are typically standing there in defense of
some policy change.

Pragmatism does have shortcomings.
Some see it as enacting a circular logic
whose main function is to validate the sta-
tus quo — if an idea lives here it must be
because the thought has adaptive value.
But such a claim may simply valorize what
ishere. Others see pragmatism as simply a
thin cover for older and more crass forms of
actutilitarianism. And what is the ethics of
pragmatism? The sleazy used car salesman
who lies and finagles his way to the deal
has pragmatically succeeded, but what re-

sources in the pragmatic tradition enable a
discussion of whether his techniques were
morally sound and not exploitative? Or,
more abstractly, how could a philosophy
like pragmatism, rooted in a celebration of
and openness to infinite possibilities, pro-
duce standards of judgment by which to
systemically discard some of those possi-
bilities as ethically wrong, or aesthetically
ugly?

Against the charge that pragmatism
lacks an ethics, its defenders make many
arguments. Probably the most powerful is
the idea that pragmatism innately supports
an ethics premised on toleration for other
points of view. Within this paradigm, one
might be dismissed as having acted unethi-
cally when one shows intolerance or close-
mindedness. But more relevant to the de-
bate context in which pragmatism is de-
fended, these asserted shortcomings, while
profoundly important in the broader scheme
of things, are not likely to carry much force
where the “alternative” is postmodern or
poststructuralist thinking. For both ofthose
traditions face the same difficult questions.
Postmodernism is regularly assailed as lack-
ing an ethics and a politics — e.g., around
what rallying cry or galvanizing narrative
might a postmodern crusader organize a
political movement, when the starting point
of postmodern critique is to allege the es-
sentially bankrupt and coopting nature of
all “metanarratives”?

In defending pragmatism on the affir-
mative, consider these tips. It is probably
wise to start with a general defense of prag-
matic philosophy which is then refined as
the debate proceeds. Make the general case
for action despite uncertainty that pragma-
tism enables, and when you hear indictments
of the philosophy (many are still reading
Rorty indictments), specify that you are not
defending Rorty. Read something from
Peirce or Dewey instead. This will gain you
the benefits of the approach while preserv-
ing your flexibility. Second, look for ways
to apply their indictments of pragmatism
to their critical framework. In the same
way a defense of pragmatism can capture
or coopt many of the most radical claims of
poststructuralism, for instance, one can also
say they share similar shortcomings. And
so when the 2NC argues that pragmatism is
nothing more than a “covering rhetoric for
late capitalism,” point out how
poststructuralism might be performing the
very same maneuver. Third, make the lan-
guage of the 14C consistent with your de-
fense of pragmatism. Strip away totalizing




claims and appeals to dogma and universal
rights and objective knowledge, at least if
you want to preserve your ability to read
sources like John Dewey or Richard Rorty
in the 2AC. Finally, ifyou intend to defend
pragmatism, you should understand it.
Read the basic works (William James and
John Dewey are especially accessible
sources). Look at the available readers.
Along the way you’ll find not only a de-
fense of action, but also defenses for the
activity of debate which may serve you well
in other critique contexts.

For Further Reading
The fall 2001 issue of the Hedgehog
Review is totally dedicated to essays on
pragmatism — the special issue is named
“Pragmatism: What’s the Use?” Several of

the issues are worth reading and quoting in
debates. Beyond the basic starting points
identified in the text of this essay, many other
books are available which explore pragma-
tism in a very detailed way, and which (par-
ticularly) engage the interactions of prag-
matism and postmodernism. Consider look-
ing at these books: Richard Shusterman,
Practicing Philosophy: Pragmatism and
the Philosophical Life (Routledge, 1997);
Charles Anderson, Pragmatic Liberalism
(Chicago, 1990); Gary Gutting, Pragmatic
Liberalism and the Critique of Modernity
(Cambridge, 1999); John Patrick Diggins,
The Promise of Pragmatism (Chicago, 1994);
Chantal Mouffe, editor, Deconstruction and
Pragmatism, with contributions by Simon
Critchley, Jacques Derrida, Ernesto Laclau,
and Richard Rorty (Routledge, 1996);
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Herman Saatkamp, editor, Rorty and Prag-
matism: The Philosopher Responds to His
Critics (Vanderbilt, 1995). Pragmatism is
debated in Kenneth Baynes, James Bohman,
and Thomas McCarthy, editors, After Phi-
losophy: End or Transformation? (MIT,
1987). For essays which connect thethemes
of pragmatism to the issues of communica-
tion, I recommend Lenore Langsdorf and
Andrew Smith, editors, Recovering
Pragmatism’s Voice: The Classical Tradi-
tion, Rorty, and the Philosophy of Commu-
nication (SUNY, 1995).

© David M. Cheshier

(David M. Cheshier is Assistant Professor
of Communications and Director of Debate
at Georgia State University. His column
appears monthly in the Rostrum.)

The National Summer Institute in Forensics
and the University of Iowa invite you to
“our new web site. All information and
application material is available in pdf
format. Credit card payments accepted
exclusively on our web site. No credit
card payments accepted by mail.

Please call us at 319/335-0621 or email
paul-bellus@uiowa.edu with any questions.

You may register on our secure website at:

www.lowadebate.com
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/ COUNCIL CANDIDATES

After thirty years of involvement in forensic competition and education, it’s time
for me to serve the larger forensic community. Those who know me have seen me
willingly give my time to my students and colleagues. Whether at a small rural school, an
economically deprived school, a large public suburban school, or a prestigious private
school, I have made my focus my students, my community and my state. I now wish to
bring this same intensity and passion to the national NFL Executive Council. The
schools I have served represent very different educational settings and those diverse
experiences allow me to bring something unique to the table. I don’t think all types of
forensic programs are currently represented. Additionally, despite my current focus on debate, I have coached and
participated in individual events and would be a strong advocate for all events offered by the NFL. A few of my current
areas of concern include:

9

* Delegating more authority to the elected officials of the NFL.
* Term limits for council members. We have a host of talented coaches who should be given opportunity to serve.

» More aggressive attempts to increase coach education, recruitment and retention in all areas ofthe country.
* Improving the quality and diversity of judges in national final rounds.

The focus of the NFL should be the students. All policies/decisions should be measured by this goal. My goal is
to help return that focus to the NFL Executive Council.

Gregory J. Cullen

I am running for a position on the National Forensic league Executive Council. I feel
that I should be elected because I have the patience, the motivation, the perseverance, the
dedication and the experience to be the very best council member. My enthusiasm and
focus for this position will not be compromised by petty politics or personal gain.

The highlights of my 32 years as a speech teacher and forensic coach are the following:

I Six Diamond National Forensic League coach

2 Member of the California High School Speech Association Hall of Fame

B NFL Chairman of East Los Angeles District for 20 years

4. Area 3 Chairman for CHSSA for 22 years

5 Southern California Debate League treasurer for 22 years

6. Member ofthe CHSSA Executive Council for 22 years

7. Sectioning and setup at the National Tournament for all individual events and debate
8. NFL Congress Parliamentarian

9. Past alternate member of the NFL Executive Council

10. Major contributor to the CHSSA Teachers handbook

1T National Champion Student Congress - 1993 and Semi-Finalist in Lincoln Douglas - 1994
12. My students have competed at 20 National Tournaments and 29 State Tournaments
13. I attend all National Tournaments whether my students qualify or not

I believe that these credentials and experiences have well prepared me for a seat on the National Forensic League
Executive Council. Thank you for your consideration.
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l)on Crabtree

I amasking you and your students to support my bid for reelection to the National
Forensic League Executive Council.

I am an active coach with 31 years of experience. I have hosted two National
Debate Tournaments and I am a past member of The National Federation Debate Topic
Selection Committee. I have been awarded NFL’s 6th Diamond and am actively in-
volved in coaching all aspects of NFL competition. I tell you these things not to try and
impress you, for many of you have many more accomplishments than do I. I simply want
you to know that I am an “active” coach and deeply committed to the National Forensic League. I have been and still
remain in the “trenches” with you and your students.

I worked very hard to help establish duo interp as a national event. I was very committed in bringing coaches a
listing of all interps used at NFL Nationals as well as publisher, publisher’s address and ISBN numbers if available for
those selections. I hope this has been a valuable tool for you and your students.

The current council is well represented with congress and debate advocates; however, the council seems less
represented in the area of individual events. I feel that I have been a positive influence in this area. The National Forensic
League Executive Council needs representation from the individual event arena. I will work tirelessly to do that for you
and your students.

I will work hard for you!

]lm Wakefield

Let me introduce myself. My name is Jim Wakefield and I would like to be on the
NFL Executive Council. I carry with me no preconceived notions of loyalty other than
to all NFL members. I want to be sure that every program receives equal consideration
when it comes to voting and representation.

I began the program at Ft. Lauderdale HS in 1994. In a few years a school that
had no idea of forensics has blossomed into one of the finest programs in the country.
Lauderdale has qualified consistently to all three nationals. We were 2001 State Champions in Policy, OI, DI, and HI. I
had a semi-finalist at TOC in LD. The Ft. Lauderdale Chapter of the NFL has been in the top 1% three years in a row.

I am most proud of the fact that I coach all events. The Council needs members who understand the unique
problems interp coaches face. I understand the difference between LD and Policy. I will bring with me the experience
and understanding of working with a diverse population of students. I am the only coach. I know the problems that lie
within that framework. We receive no school-sponsored budget. I understand money issues and travel concerns.

If hard work and dedication are necessary for an effective council, then you need look no further. If you want
someone who has a fresh outlook for the NFL yet shares an understanding of its demands, allow me to be your new
Council Member.
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laeslle Phillips

Speech and debate coaches are the most underrated teachers in America. Suc-
cessful forensic programs do so much for students, and do it extremely well. Yet we
coaches, who do much to empower our students, often feel powerless. We never have
enough time or money. OQur administrators don't understand what we do. And our
successors are not in sight, because there are few resources for beginning coaches.

NFL is the only forensic organization with the scope and power to provide mean-
ingful assistance to coaches. The impressive work of recent years -- urban and rural grants, the Bradley tapes, and other
initiatives -- must continue and broaden. The NFL's commitment to coach attraction, retention, and education has
stalled; we need to revive it.

NFL faces other important issues. The national tournament gets more and more difficult to run. Technology is
changing our activity, not always for the better. I can bring an informed perspective to these and other problems.

I have coached all kinds of forensics -- college IE for four years, high school public address and debate for twenty-
two. I served as district chair for almost a decade, have worked a number of Nationals tab rooms, and am currently
Second Alternate to the Council. My family roots are Oklahoma and Texas; I learned to debate in Missouri; I teach in the
Northeast. I know how big the "big tent"” of forensics is. I promise to be accessible; to focus on issues rather than
personalities; and, above all, to listen to you.

Mlﬂlﬂel E. Starks

It is so important that we continue to expand the National Forensic League for
this new century. We must support coaches as they begin their careers, if indeed they
are to have careers with this most educational of institutions. It is with many of those
new coaches in mind that [ now ask for your vote for a position on the new council.

[ have been an NFL coach since 1977. During that time I have served eight years
as state president, eleven years as a District Chair, worked in both tab rooms at Na-
tionals, but most importantly I have been able to work with so many great students and travel to Nationals with over
eighty of them. In the past NFL has offered money for coaches to attend workshops and the opportunity for N.F.L. to
be promoted in new and exciting ways. I would like to see those efforts continued and expanded.

I believe that all of us began our coaching careers to offer students the same opportunities we had enjoyed in our
learning careers. Students cannot be offered these great choices unless there continues to be coaches who are willing to
coach. We must continue to reach out to the National Federation and the National Debate Coaches Association who
share our ideals of training new coaches to shape tomorrow’s leaders. We must work now to provide coaches if we
truly care about the children of this new century. I would appreciate your vote to support these ideals.
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: Mlke Burton

Active, diversified, leader, positive, works well with people are all words or
statements that I have heard said about myself. As an active forensic director with
thirty-three years of coaching and teaching behind me, I feel that being your voice on
the council is something that I will continue to bring to the council meetings. Having
been one ofthe people that has pushed for the computer programs that we are how
adding let me continue to support moving NFL into the 21 century. 1am active in this activity, coaching at Eastside
Catholic in the state of Washington after thirty years at Auburn High School. Tam diversified in that the council will not
be my only job or viewpoint, that I work with numerous other groups such as having officiated high school and college
football for thirty-six years with many friends in administration and the National Federation of High Schools to support
our activity. | ama leader that has been successful and will continue to be so on the council with your help.

With my thirty-three years of coaching, Director Emeritus at Auburn High School, and my starting of a program at
Eastside Catholic High School, I feel that I am a strong candidate for the NFL council. Please visit my web site at http:/
/www.michael burton.net/ for more information on my campaign. Feel free to contact me here or at
xxcoach@sprintmail. com. Keep an active coach on the NFL Council, vote for Mike Burton.

Tell W. Belch

1 have been honored to serve the forensics community as a member of the NFL
Executive Council for over ten years. I hope you think me a conscientious representative
and return me to the Board for the next term.

Over the years I have championed or supported duo and storytelling, changes in
debate and interp rules, modification in Student Congress, and clarification of online
research. I continue to be committed to financial security for the NFL and recognize the
necessity for varied monetary resources.

In the future we must address our internet presence from a national and global perspective. We must examine our
Districts structure and the costs and length of'the National Tournament. We must find ways to involve more schools and
students and offer more opportunities for coach education and retention.

Those who know me know that I'm always willing to listen; I may not always agree with you or what you want me
to do, but I think long and hard before every decision. Some might misrepresent my motives for action or present me in
a false light, but I assure you, my first priority is to this League and how it can flourish in the 21st century. My phone
number and email address are on the first page of this magazine; if you want my honest opinions and beliefs, contact me
at any time. | appreciate your consideration and would be grateful for your support.




81

Glenda Ferguson

I consider serving on the Council both an honor and a responsibility. It is an honor
because if you vote for me it indicates that you can trust me to make honest and careful
decisions; and certainly it is my responsibility to prove that I deserve that trust.

You can trust me to bring to the Council any requests or ideas that you have,
whether I agree with them or not. The NFL is an organization promoting the market-
place ofideas and creativity. Consequently, it functions more effectively when the
Council “hears” the members. Some Council members like to tease me as being “the Survey Queen”, but I’'m really
proud of that title because I do believe in membership input.

Hosting Nationals gave me the opportunity to visit with several people from different parts of the country. I found
that we all pretty much have the same problems with support, money, (or the lack thereof) maintaining some balance in
our lives, etc. I would like to help in some small way through my presence on the Council to improve your professional
life as well as my own. (Money to be sent at a later date)

I would appreciate one of your four votes for my re-election to the NFL Council.

llamltl (. Keller

I, Harold C. Keller, would appreciate one of your votes in this National Council
election. Ifre-elected I will continue to commit myself to students first and to the total
forensic community. I will attempt to continue to be the voice for all members and I will
strive to promote that which is best for the total league.

My voice will be one of integrity, experience, compassion and empathy. My edu-
cational and coaching experience will be used to promote the educational, competitive
and professionalism of our activity. My past service as a member of your Executive Council will be used for wisdom in all
matters affecting the League and its members.

I take pride in my record. We have come a long way during my tenure but there is important work yet to be
accomplished. I would sincerely appreciate your offering me that opportunity to serve you for another term.

Vitae

Harold C. Keller has 35 years of high school coaching experience and has coached 49 students to the National
Tournament. He has served as the Director of the National Congress for 25 years. He received his 5th Diamond
Coaching Award in 1999 and was elected to the NFL Hall of Fame in 1990. Harold has served on the NFL Executive
Council for 17 years. He served as District Chairperson or a Committee Member for 22 years. He is the recipient ofthe
6th Service Award for service to the Forensic Community.

ELECTION PROCEDURE
[Each chapter shall be mailed a ballot on which the candidates’ names appear in an order drawn by lot and on which the chapter shall
vote for four directors. Each ballot shall be worth as many votes as the chapter has active members and degrees on record in the
National Office on May 1. Those candidates not elected to the Executive Council shall be designated as alternates in order of finish.]

Chapter Manual, Page 18, Section X1: NFL Elections.

Ballots will be mailed about April 1, 2002. Ballots will be counted by Dr. James Hecht at Credentialing Services.
Results will be posted at www. nflonline.org on May 13, 2002,
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NFL'STOP 50 DISTRICTS
(as of February 4, 2002 )

Rank Change District

1. +1
2. +1
3. +1
4. 3
5. +10
6. 2
7. 1
8. +3
9. +6
10. -2
10. +15
122 &
13. 3
14. +7
15. 6
16. 5
17. +10
18. 5
18. 4
2. 6
1. --
2. #
23.
24. 6
25. +12
26. 38
26. 8
28. -3
29. A1
30. +9
31. 4
32. 4
32. +18
4. +2
35. 4
36. +20
36. -2
38. +1
39. 38
39. +7

-1
2
+2
+4

41

41

43

44

44,

46. 13
47

48

49

50

50. +6

Ave. No. Degrees

Leading Chapter

No. of Degrees

Rushmore 178 Sioux Falls-Lincoln 416
Northern South Dakota 168 Watertown 455
Heart of America 157 Park Hill 424
Three Trails 155 Blue Valley North 427
Northern Ohio 152 Howland 257
East Kansas 150 Shawnee Mission East 354
California Coast 148 Leland 453
Northwest Indiana 144 Plymouth 504
lini 135 Downers Grove South 444
West Kansas 132 Hutchinson 254
Montana 132 Flathead Co. 327
Sunflower 131 Wichita East 284
Show Me 130 Blue Springs South 305
Florida Manatee 129 Taravella 312
New York City 128 Bronx HS of Science 424
Kansas Flint-Hills 126 Washburn Rural 399
Eastern Ohio 122 Perry 282
Central Minnesota 17 Apple Valley 340
San Fran Bay 17 James Logan 420
South Kansas 12 El Dorado 214
Nebraska 1M1 Millard North 377
Hole in the Wall 110 Cheyenne-Central 341
Carver-Truman 108 Neosho 401
South Texas 104 Houston-Bellaire 575
North Coast 102 Gilmour Academy 239
Florida Sunshine 98 Sarasota Riverview 21
Southern Minnesota 98 Eagan 280
Rocky Mountain-South 97 Wheat Ridge 262
New England 96 Manchester 247
Eastern Missouri 94 Pattonville 402
North East Indiana 93 Chesterton 470
East Los Angeles 920 Gabrielino 47
West Los Angeles 20 Loyola 160
Ozark 89 Kickapoo 205
Northern lllinois 88 Glenbrook North 346
West lowa 87 Ankeny Sr. 213
Southern California 87 Redlands 201
Northern Lights 86 Moorhead 308
Eastern Washington 85 Gonzaga Prep 181
Colorado 85 Cherry Creek 354
Great Salt Lake 84 Salt Lake City-West 137
Northern Wisconsin 84 Appleton East 324
West Oklahoma 83 Norman 279
Carolina West 82 Myers Park 203
South Florida 82 Michael Krop 173
Sierra 81 Centennial 218
Hoosier Crossroads 80 Ind'pls North Central 252
Florida Panther 78 Trinity Prep School 162
South Oregon 77 Ashland 206
Hoosier Heartland 76 Ben Davis 272
ldaho 76 Hillcrest 187
_— ¥ T T re— S—




Rank Change District

52.
52.
52.

BE88 G

59.
59.
59.
59,
59.
59.
66.
66.
68.
68.
68.
.
72
73.
73.
73.
73.

78.
78.
78.
78.
82.
82.
82.

85.
85.
85.
89.

90.
92.
93.

95,
95.
97.
98.
99.

100.
101.
102.
103.

+14
6
+2
+1
19
13
+23
3
+7
+30
+4
3
-26
+20
5
+2
+21
5
+19
3
+17

NFL DISTRICT STANDINGS
Ave. No. Degrees Leading Chapter

Nebraska South 75 Lincoln East
Deep South 75 The Montgomery Academy
East Texas 75 Jersey Village
Sagebrush 74 Reno
Big Valley 73 Modesto Beyer
Pennsylvania 73 Greater Latrobe
Western Washington 73 Gig Harbor
North Dakota Roughrider 72 Fargo Shanley
Colorado Grande 72 Pueblo Centennial
Michigan 72 Portage Northern
Utah-Wasatch 72 Layton
Lone Star 72 Plano Sr.
South Carolina 72 Riverside
Western Ohio 72 Dayton Oakwood
Valley Forge Truman
Rocky Mountain-North Greeley Central
Georgia Northern Mountain Chattahoochee

Pittsburgh
Sundance
Golden Desert
Eastlowa
Heart of Texas
Greater lllinois
Gulf Coast
Wind River
New Jersey
Central Texas
Chesapeake
Kentucky

New York State
Southern Wisconsin
Tennessee
New Mexico
Georgia Southern Peach
North Oregon
Tall Cotton
North Texas Longhorns
East Oklahoma
Arizona
Louisiana
Maine
Mississippi

UIL

Tarheel East
West Virginia
Mid-Atlantic
West Texas
Iroquois

Puget Sound
Patrick Henry
Capitol Valley
Hawaii
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Cathedral Prep School
Alta

Green Valley

lowa City West

Bryan

Belleville East
Gregory-Portland
Casper-Natrona County
Ridge

Ronald Reagan
Calvert Hall College
Rowan County Sr.
Hendrick Hudson
Marquette University
Mars Hill Bible School
Albuquerque Academy
Thomas County Central
Gresham Barlow
Amarillo

Colleyville Heritage
Tulsa Washington
Phoenix Central
Caddo Magnet
Brunswick

Hattiesburg

Princeton

East Carteret

Wheeling Park
Blacksburg

Riverside

Christian Brothers Academy
Kamiak

Madison County
Granite Bay

- Kamehameha Schools

87

No. of Degrees

170
244
179
149
282
174
164
186
353
151
133
239
212
150
220
186
193
131
197
156
310
185
188
226
136
149
327
107
144
121
131
164
153
124
119
147

156

158
114
148

125

91
123
109

116
130
69
62
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Submit pictures of
events
and activities to:
. Attn: Sandy
NFL
125 Watson St
Ripon, W1 54971

FORENSICS ABROAD

**Noel S. Selegzi
Hunter College HS, NY
October 19, 2000 4,325 points

Double diamond coach Noel S. Selegzi of Hunter College
High School (NY) was recently in Mongolia where he ran the
First Annual International Karl Popper Debate Tournament
for the International Debate Education Association (IDEA).
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THE 2002 CAPITOL CLASSIC
DEBATE INSTITUTE

Was hington D.UZC.

THE CAPITOL CLASSIC CHAMPIONS SERIES
A Three-Weck Workshop Tailored to All Levels of Debate
JUNE 16 = JuLy 6

THE WASHINGTON GROUP
A Four-Week Select Institute Designed Exclusively for Advanced Debaters
JULY 7 -Ave. 3

A tradition of excellence in teaching returns to the nation’s capital.

STEVE MANCUSO, Catholic University. Coached 14 first-round teqms 10 the National Debate Tournameny, 24
teams to the elimination rounds ad the N 1T and the top speaker atl the NUDUT fn 1993, Tanght at 45 wirrkshops =
ROGER SOLT, University of Kentucky. (Coach of five top speakers at the N.VT. and the 1986 N, Champions.
Taught at 45 workshops, including the top-senior lah at Michigan for seven years.**"

IPALLAS PERKINS, Harvard. Coached 40 teams to the N.DT, including the 1985 and 1990 N.D.T. Champions.
Taught at debate workshops for more than 20 years. ™

ANDY FETERSON, Catholic University. 2001 N.DT. CUhampion. Winner of the 2001 West Georgia Tournament.
Four-time N.1LT. first round bid debater, Taught at Michigan and Tows workshops.=**

RANDY LUSKEY, Stanford. 2001 Copeland Award winner, Winner of the 2001 Northwestern Towrnament and

the 2000 Wake Forest Tournament, Taught at Stanford, Lapitol Classic and Berkeley debate workshops.**

CHRIS LUNDBERG, Lil:u:rl’:,r U::l_iversity, Recewed three first round bids to the N.IMT. Coach of the 2000 N T,
Champions. Has tanght at Emery, Dartmouth, Michigan and Kentucky inistitutes.*

JOYHN RAINS, Emory University. Tap Speaker at the 2001 Wake Forest Tournament. Finished second at CEDA
Nationals and was a first rownd bid té (he N.IUT. in 2001 Taught at the hmory Workshop. +**

JACKIE SWIATEK, Northwestern: Has advanced to the eliminztion rounds of almost every national level tovrnament.
She has taught at The Championship Liroup, the University of Southern California and Northwestern Ulniversity. *
KRENDA CUNNINGHAM, University of North Texas. Top Spedker at the 2001 Dartmouth Round Robin.
Elimination rounds at the N.D.T. and C.E DA, nationials for three straight years. Tanght al Dartmourh Debate Tnstitute
STEFAN BAUSCTIARD. Boston College. Prolific debate author of handbooks such as The Hitchbiker Companion,
Paradigm Affirmatives and the Disadvantage of the Month Club. Taught at Wake Forest Debare Institute.”

LRETA STAHL, Michigan State . Winner of the 2001 Cap Cities Tournament and Semifinalist at the 2001
Kentucky Tournament and the 2001 Wake Forest Tournament Top Speaker at the 2001 Novice Nationals.*

S TACEY NATHAN, Berkeley. Wirmer of the 2001 Tournament of Champions and the N.EL Championships.
Finalist at the 2001 Kentucky Tournament. Taught at North Texas and Stanford Debate Tngtitutes.*

"Champions Series ondy; **Washington Group onlys ***Both sessions. Additional faculty to be named at a later ddte

For information, contact Ronald Bratt, director, at 202-319-5447 or bratt@cua.eduy.

Apply online at http://debate.cna.edu




There’s no debate about it. Nurturing a young mind Is one of the most 9 NATIONAL
important things you'll ever do. Teaching a child to think. To ask questions. n—]‘ﬁ’i EEE IiEé-i ?JI II:E:
To delight in learning. That's why Linceln Financial Group is a proud sponsor Tramiang yonth fir feidersbip
of the National Forensic League, A&E's BIOGRAPHY® Project for Schools, and

other educational programs for kids. After all, if there’s one thing we've leamned as a leading finandial
services company, there are no smarter investments than the ones you make in young people. For more

information, call the National Forensic League at 920-748-6206.
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Clear solutions o & complex world

“I love to dig wp the question Iy the roots il Bold it wup

and dry it before the fires nfﬂ;‘rg arind.” r] LinCO]Il

— Abwilain Lincoln = -
’ Financial Group®

© 307 Lincobn: Namiona! Corparation: Linstn Financlal Group s the mareting-mmme for Lmosin Natonel Corp, and-is atillates.




