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Writing The Case

	Teacher’s Name:


	Unit Name:
Public Forum, Lincoln Douglas, Policy 

	Lesson Title
Lesson 7:  Write the case

	Indicate which:
          Beginner         Intermediate      Advanced

	Focus Skill:
The necessary parts of a good case

	Time Frame:
2 Hours 




PART 1—ESSENTIAL ELEMENTS

	Essential Question

	What are the necessary parts of a good case?

	Objective 1

	Students will gather a list of arguments for both sides of the topic.

	Objective 2

	Students will be prepared to independently construct their cases.

	Objective 3

	



Overview of Lesson (General summary of what will be covered):
	
Students will learn the fundamentals of writing a good Public Forum case, and then they will work with a partner to gather material and write cases.















PART 2—THE LESSON

Detailed Step-by-Step Lesson (be sure to include time allocation information):
	Session #
	Time
	Details of the Lesson

	7.0
	10 min.
	Show Beth Eskin video – Storytelling in Public Forum Debate


	7.1
	
30 min.
	Read Chapter 3 in PF textbook. 
This can be used as homework

	7.2
	10 min.
	Establish partners 
See attachment

	7.3
	10 min.

	Write case outline on the board and go over each part. 
See attachment

	7.4
	15 min.
	Break out groups – Case meetings with partners
Each student should meet with their partner to brainstorm case arguments, decide who wants to write each case (if applicable), and write an outline to be turned in

	7.5
	
	Work time to write cases




PART 3—ASSESSMENT EVIDENCE

	Performance Task, Product, or Other Key Evidence of Learning (How will students demonstrate a level of proficiency for this skill?)



Participation in the class-wide argument generation, as well as having students outline and draft cases for feedback.






	Key criteria to measure Performance Task(s) or Key Evidence:
Examples:  Rubric, Checklist, etc.

The students will be able to put together a case in this first attempt that shows that they understand basic PF concepts.






	Assessment Strategies (Identify Informal/Formal Strategies):



Formal - Final draft of debate case









Plans for after this lesson/competency is complete (How will you extend, enrich?):
	








Key Resources Used:  Websites, books, film clips, etc.
	Names of Resource(s):
	Access to Resource(s) if available:

	PF Textbook—Ch. 3
	https://www.speechanddebate.org/public-forum-and-congressional-debate-textbook/

	
	

	
	

	
	

	
	

	
	

	
	



Key Resources for Exploration:  Websites, books, film clips, etc.
	Names of Resource(s):
	Access to Resource(s) if available:

	Coaching seminar – Using Rhetoric to Persuade in Lincoln-Douglas and Public Forum Debate
	https://www.speechanddebate.org/lincoln-douglas-debate-using-rhetoric-to-persuade/

	
	

	
	

	
	

	
	

	
	

	
	



Reflections/Review for Future:
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Solidify your students’ debate partnerships, either by assigning partners or letting students choose. There are several different ways to go about partnerships and case-writing. You may elect to have one student in each pair be the first speaker and the other to be the second speaker, regardless of which side they are debating. Another option is to have each student be primarily responsible for one side of the resolution. They may write the case for that side, and then act as second speaker in the pair only on that side, so that they will do the bulk of the impromptu debating on the case with which they are more familiar. You may also choose to allow students to work collaboratively on cases for both sides; however, having each student write at least one case of their own ensures accountability for their learning. If you think your students are up to the challenge, you may also have each student write a case for both sides and then have the partners combine them after the fact.

Case outline and explanation of each of the parts 
Opening quote (optional): A quote from a well-known figure that someone relates to your side of the resolution. This should not be a full piece of evidence. Rather, it’s a sentence or two designed to catch the audience’s attention and introduce the team’s stance on the resolution. If a student uses and opening quote, they should include a small transitional phrase before they introduce the resolution. “Because we agree with whoever, my partner and I stand (pro/con) on the resolution, resolved:...” Resolution: If no opening quote is used, students can simply begin their case with, “My partner and I stand (pro/con) on the resolution, resolved:...” Resolutional analysis/ framework/ definitions: This may or may not be necessary depending on the resolution. Some may have contentious terms that will significantly alter the debate, while others will be more straightforward. It is a good idea for students to have definitions available for all the key terms in the resolution, whether from a dictionary, scholarly article, or simply analytical. They can decide if they think it is necessary to read those definitions in every round, or if they will only read them if they find their opponents definitions problematic. Contentions: Students simply need to write “Contention one:” and begin with the claim, warrant, and impact of their first question. If desired, contentions can also have sub-points. In this case, it may read something like, “Contention one: a sentence describing the general point of both arguments together. Sub-point a: the student dives into the claim , warrant, and impact of the first argument. Sub-point b: the student develops the claim, warrant, and impact of the second.” Students should probably limit themselves to three contentions at most, to ensure that they have enough time in the four minute speech to develop each of their arguments fully.
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